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A reflective account: how has literature and professional experience challenged your beliefs and assumptions about how schools respond to opportunities and challenges in their community?


Targets from previous assignment:

· To select all reading with a developing awareness of its usefulness as evidence. 

· To ensure engagement with appropriate curricular (e.g. Estyn, Welsh Government) documents as part of background reading.




















Currently, I feel like I have a few relatively established beliefs about teaching within the foundation phase. My first belief is that children will learn in the most effective way by solving problems on their own first, then if they are really struggling, a teacher should intervene. I think that they’ll only learn if they have the experience of making the mistake by themselves and investigating how to overcome it. This belief has come from a personal standpoint as I feel that that’s how I’ve learned the best growing up. I feel that I’d never learn if a teacher didn’t let me make a mistake first and tell me the answer straight away. This would be considered a constructivist’s way of teaching, and falls in line with Piaget’s theory of constructivism, saying that knowledge and understanding doesn’t come through direct instruction, but active adaptation of children. (Gregory, 2004).  
It’s important to remember that a teacher’s beliefs or assumptions will affect the teaching and learning within that class. As (Ročāne, 2015) says, “Teacher’s beliefs can influence the way knowledge is acquired, the students’ actions, as well as the way of thinking and behaviour.” I postulate that beliefs and assumptions will arise and change due to various experience within a teacher’s life/career. Huang (2019) constructed a case study and concluded that while teacher’s initial beliefs were shaped before learning to teach, the beliefs changed and reshaped when they were confronted with contextual realities. 
Another belief of mine currently is that children within the foundation phase, especially the younger years, will learn much more productively through play, rather than sitting on the carpet/desks for a prolonged amount of time, listening to the teacher feed information to them. I’m really passionate about the idea of learning through play as I believe it entails so many different key aspects of learning such as sharing, problem solving, the development of a creative imagination and so many more. Ginsburg (2007) agrees, stating that “play helps children develop new competencies that lead to enhanced confidence and the resilience they will need to face future challenges.” I presume that this belief comes from having a younger sibling and watching him grow up, learning and overcoming challenges whilst playing. For instance, when we play games such as ‘Operation,’ he learns that he has to be careful when lifting the piece out so that it doesn’t buzz, so he adapts and changes his strategy so that he doesn’t receive the negative outcome. He can then apply this to everyday life; if he wants a positive outcome but isn’t acquiring it, he may have to adapt and change his strategy. 

During my bridging experience, I’ve learned so much regarding how I feel about being a teacher in the foundation phase. I now have new beliefs based on this experience, and from what I’ve read during the module. My prior beliefs have been reinforced by this experience and by the research I’ve undertaken- especially by belief regarding learning through play. I saw so much of this occurring amongst the children. I was placed in nursery, so for the most part, they do just play all day. In the mornings when they first come in, they would do the register and answer in Welsh and maybe talk about how they’re feeling using Welsh vocabulary, but this is as much arranged ‘learning’ as they would do. They’d then be split into their colour groups and they’d work in a rotation. While one group would be having snack time, another group would be in the role play area, or the carpet area where there’d be Lego, unifix or multilink, or maybe they’d be using the tuff tray. Once 10 minutes was up, they’d then all swap around so that every group got a chance at every activity. Each activity had a different purpose and challenged a different area of learning for them. For instance, the role play area would be teaching them about the importance of expressive arts within the curriculum. They get to become someone else and play from this person’s perspective. This is important for the growth of their egotistical minds, and their creative growth. Kalyan-Masih (1973) says that children are egocentric because they can’t position themselves in the viewpoint of another person. Therefore, just taking on the role of a ‘cashier’ during role play will really help their egocentric development as they’re playing from another perspective. Then the carpet area with the Lego etc on it, would be challenging their problem solving skills as the teacher would maybe give enhanced provision and tell them to try and build the tallest tower, so they’d have to work together to try and figure out how to build a tower so tall, that doesn’t fall down.
My other belief I mentioned previously about children making mistakes before teacher intervention, wasn’t reinforced and neither was it challenged. The children in my class didn’t really get an opportunity to make a mistake because they weren’t directly challenged in anything, they were just playing on their own accord. It would’ve been interesting to see if my belief was reinforced in an older age group maybe, as I think nursery students are too young. This belief, however, was reinforced by the research I’ve conducted. Carol Dweck’s research stresses the importance of challenging children and showing that if they’re praised for intelligence rather than challenging themselves and giving it a go, they’ll be less likely to persevere in future when faced with a challenge. Price-Mitchell (2011).  One of Dweck’s most famous theories, the ‘Growth Mindset’ was enforced a lot during my bridging experience, even in my nursery setting. This theory is the idea that you can get smarter, you might not be able to do it yet, but if you put in hard work and commitment, you will learn to do it. “When students believe they can get smarter, they understand that effort makes them stronger.” (MindsetWorks.com, n.d). For instance, while the children were building a tower of unifix, they might’ve uttered the words, “I can’t do it,” and the teacher would reply with, “you can’t do it yet, keep trying!” Which is a perfect example of enforcing a growth mindset. 
Since completing my bridging experience, I’ve developed a new belief. This is the belief that children who go to part time nursery/playgroup before the age of 5, as a general rule will be further developed with social skills such as sharing, and academic skills such as counting, reciting the alphabet etc. I also think that their behaviour is slightly better as they’ve been in the classroom setting before becoming full time, they know to cross their legs on the carpet whereas children who go straight into full time nursery won’t have that discipline. Ristic (2016) agrees with my belief, saying that there are 6 viable reasons to send your child to ‘preschool,’ 2 of them being, “preschool provides a foundation for learning, both socially and academically,” and “preschool is an opportunity for kids to be in a structured setting.” 
What I’ve learnt mainly from this module and bridging experience is that all teachers have beliefs, but we have to remember that these beliefs and assumptions will not necessarily apply to all children. Every child is different from the next, and that’s why it’s so important to differentiate when it comes to lesson planning and giving instructions for example. What we believe about the way one child learns, may be completely contradicted by the way another child learns, and we need to adapt to their needs, which may mean adapting our beliefs. 

In conclusion, my prior beliefs that I mentioned previously have been reinforced and I’ve also adopted a new belief based on my bridging experience and the research I’ve conducted throughout the module. These beliefs will be carried with me throughout my career and hopefully I will adopt many more beliefs meanwhile. To put what I’ve learned throughout the module into practice, I will set personal targets based on the QTS standards, to make sure that my progress remains relevant and direct. My first target is to always consider differentiation within a lesson plan, for children who may need things set out or explained in a certain way. This links to the QTS standard, “adapt teaching to respond to the strengths and needs of all pupils.” (Geography.org.uk, n.d). My second target is to make sure that the children I teach have a growth mindset, realise their potential, and always challenge and push themselves to work harder or maybe try a more complex task. This links to the QTS standard, “set high expectations which inspire, motivate and challenge pupils.” (Geography.org.uk, n.d). My last target is to ensure that I assess every aspect of a child’s progress effectively and fairly, and not just consider their academic ability. I want to consider things such as their social progress, their creative progress, and their emotional progress. This links to the QTS standard, “make accurate and productive use of assessment.” (Geography.org.uk, n.d). It’s important as a teacher to stay in line with the QTS standards as they create a framework for student teachers, and newly qualified teachers to follow throughout their career. They also state what is expected of them professionally and personally. (App.croneri.co.uk, 2020). 
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