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Assignment Title: Critically reflect on your pedagogical progress demonstrated through required elements of the Professional Learning Passport, identifying a specific area for professional development and justifying next steps for improvement

	
	Target
	What I have done in this assignment...

	Target 1
	You write in very long paragraphs. Look to break them up, with each new idea getting its own paragraph.

	Throughout this essay I have started a new paragraph for every new topic/discussion.

	Target 2
	Critical analysis isn't the same as criticism. Remember to look for the positive aspects (especially in your methodology).

	I have engaged in a wide range of literature and ensured that I found positive aspects of differentiation as well as finding counter arguments for it to demonstrate all possible angles on the specific topic.

	Target 3
	Ensure that your literature review is focussed on the detail of the assignment, rather than trying to cover too broad an area.

	To meet this target I have ensured that the bulk of this essay focuses on differentiation and factors that affect teachers implementing it into the classroom. 




 
Part 1: Professional Learning Passport
**In this first section you should copy and paste the text from your PLP into the relevant spaces below. You do NOT need to include any assets – your marker will be able to access these directly from your PLP. Form to share your PLP LINK ** Please delete this part before submission**

Bridging 2 Reflection
Meet
	Tystiolaeth / Evidence
	Adfyfyrio / Reflect

	 The bridging experience was held over teams with the lead school and in school colleagues. We focused on assessment for learning strategies and how we could implement them into our teaching experience. We also had presentations from 2 different schools in the cluster, 1 primary school and 1 secondary school. They talked about what AFL strategies they use in practice and introduced us to their marking scheme. We were told to come up with 2 AFL strategies and test them while we were out on placement.
	 I found this day informative and both schools had very different views on AFL which is appropriate as 1 is a primary and 1 is a secondary school. Although it was clear that their marking schemes had just been adjusted for it to become more versatile. it will be interesting to go out and test the different AFL strategies and find out what ones work best for me and my learners.



Test
	Tystiolaeth / Evidence
	Adfyfyrio / Reflect


	I tested out a number of different strategies in my placement school, including, mini whiteboards, thumbs up and thumbs down, questioning, their own marking scheme and observations

	I found that the most suitable two strategies that worked for all the different subject areas was 'thumbs up and thumbs down' and 'open-ended questioning'. Coronavirus is currently affecting the way my placement school teaches meaning that only 15 children are being taught inside and 15 outside, which is why I decided to focus on questioning and thumbs up and thumbs down so I could assess all of the children learning fairly.




Share
	Tystiolaeth / Evidence
	Adfyfyrio / Reflect


	I was able to share my findings with my lead school and university colleagues on the share day using a 10–15-minute presentation over teams discussing the pros, cons and next steps of the 2 strategies I used. We also had a presentation from ALENCO from the lead school which helped us gain an insight on how to assess children with different educational needs.

	It was a day packed full of different strategies and it was really interesting to see what other people had used on their test stage, it was also nice to get feedback and questions about the strategies I had used. it was clear to see that the primary students had all used quite a similar approach where the secondary students used different approaches, which was nice to see some insight on. The presentation from the ALENCO was beneficial to me as I have a child with ASD in my class, so it was nice to have some background information on how they work towards assessing different groups of children.






DGB/SKD
*Copy of three professional learning templates for any: literacy, numeracy, digital competence, and/or subject knowledge. These must be evidenced by at least one asset. Copy and paste from your PLP * Please delete this part before submission**
Llythrennedd / Literacy
Evidenced by an asset? ☐
Paste text here or n/a 

Rhifedd / Numeracy
Evidenced by an asset? a
Maths being one of my weaknesses, I wanted to develop the correct skills and become more confident in delivering mental maths lessons to a class of 30. Attached is a screenshot of some of the new websites that I introduced to the class to teach maths in a fun and exciting way, comments of my class mentor and a screenshot of how to teach partitioning effectively.  I have enjoyed developing my maths pedagogy and working on fun and different ways to teach 30 children with very different abilities. I have taught temperature, number partitioning and adding 10 more and 10 less.   

Cymhwysedd Digidol / Digital competence
Evidenced by an asset? a
When Home-learning I wanted to create PowerPoint presentations that had a "classroom" feel and something to represent myself as I had never met the children I was teaching virtually before. I saw this trend on Twitter and thought that it would be a great twist to boring Presentations so googled how to create my own Bitmoji classroom. I also had to create a google classroom and figure out how to create assignments, comment with feedback and link the classroom to my HWB account. attached are screenshots of how I developed my DCF skills through using these online platforms including google slides and google classroom.  

Gwybodaeth bynciol / Subject knowledge
Evidenced by an asset? ☐


Datblygu’r Gymraeg / Welsh Language Development
 a
 


Safonau/ Standards

Professional Experience Template 1: Home Learning Review
Pedagogy Standard: Refining: Involving partners in learning
What did you do and why?
I created a questionnaire on survey monkey for the parents to fill out on how they felt home-schooling was going and if they thought the platforms that the school used were helping. I wanted the parents to evaluate what was working for them at home and what wasn't, so that as a school after half term they could adapt and put into place new strategies and techniques that best fit the children and their resources at home. I wanted to create a positive involvement so I asked the parents how they were feeling during this lockdown and how we could help more if they were struggling. My class teacher and I then analysed and evaluated the responses from the questionnaire, allowing her to pinpoint what type of home-schooling was working best for her pupils.

What have you learned?
I think this experience is relevant and relates to my overall learning as parents and carers need to be actively involved in their child's learning development so creating a positive relationship is crucial. Then questionnaire met the intended outcomes as we learnt that some parents are struggling to get their children to engage within the async lessons and would prefer if the school could offer live lessons or even quick live catch-ups which they are currently in the process of developing for after half term.

What next?
As a result of this experience, I have learnt that having good communication and a positive relationship with the parents benefits not only you as the classroom teacher but the pupils and parents as well. Going into my next placement and further teaching experiences I would like to consistently involve the parents within the children's learning and offer support and encouragement in helping their child develop. If I was in a similar situation in the future, I would send out the questionnaire before home-schooling started, so that I had an idea of what the children engage with more at home, what resources they have available to them and what educational site they find most beneficial. 



Professional Experience Template 2: Behaviour management 
Pedagogy Standard: Refining: Managing Learning Environment
What did you do and why?
My new target for the week was to improve my behaviour management so I put a strategy in place to gain management over the environment. I also wanted to the children to feel as if they were involved with the strategy and that I wasn't just controlling them, I wanted to do this because personally I think that Children in my year two class respond well when they have a say in their class environment and when they are rewarded at the end of the day. Which is why I put the secret student strategy into place as whoever my secret student was at the end of the day was rewarded with a certificate. 

What have you learned?
I think that this relates to my overall development as a trainee teacher because creating and implementing a behaviour strategy that best suits your class is important. I chose this as at the end of the day the "secret student" is rewarded with a certificate, it allows them to work towards something which works well with my current students. Coe et al (2014) suggest that a teacher’s ability to make efficient use of lesson time, to coordinate classroom resources and space, and to manage students’ behaviour with clear rules that are consistently enforced, are all relevant to maximising the learning. 


Managing the learning environment 
Using this strategy allowed me to positively reinforce good behaviour and listening throughout the day, which helped me manage the children while they were learning. I continuously say, "My secret student is sitting lovely" "beautiful work from my secret student today" and the children all think that it's them so they display good behaviour. This strategy really works well when they are sitting as a class of 30 as I can really control their behaviour for me to gain the best outcomes from them.

What next?
Going forward into my next placement I will work towards finding a new behaviour management strategy that will best suit my new class. I intend on getting to know the children first, then researching more about behaviour strategies, using online resources and my class teacher's experience with the class. I have discussed with my university colleagues how effective 'secret student' is and how well children in the foundation phase respond to it.



Professional Experience Template 3: Creating resources, worksheets and PowerPoints
Pedagogy Standard: Refining: Differentiation
What did you do and why?
In my year two class the children were already split into four different ability groups, therefore my goal while creating my own resources was to differentiate them to enhance the learning of all children involved within the lesson and to meet the different needs of the pupils. Dewhurst (2007) quotes that primary teachers are expected to demonstrate differentiation throughout their teaching taking into account all of the different abilities in their classroom. The resources created a learning experience suitable for each learner, but also giving them an extra push to reach their full potential, Simpson and Ure's (1994) study shows that if teachers do not respond to individual’s needs, then teaching strategies that are put in place will not be effective, therefor work set must be challenging but achievable. In addition to this Tomlinson (2014) suggests that differentiation is essential to ensure that MAT children are challenged but the same tasks are accessible to lower ability pupils, which is why for my class it was particularly important for differentiation to be put into place as the difference between the MAT children and lower ability children were very big.


What have you learned?
Donaldson (2015) quotes that differentiation is essential for pupils to develop a growth mindset, for this reason challenge setting and differentiation became one of the professional standards in Wales. Which is why this experience was important to my overall teaching development. With so much time off school due to Covid 19 the gap between my year two pupils was so wide, therefor differentiating my resources was essential and this reflected in my experience. My tasks were successful due to the different levels available to suit each group's individual needs and abilities, giving my insight into how different the abilities can be in one class. 

What next?
Going forward as a result of this experience I will continue to plan my own resources so I can challenge and differentiate my worksheets and offer my pupil's something different and exciting to engage them within the lessons that are a bit more formal. Next, I would like to develop my own expertise further and work on my weaknesses using my in-school colleague's strengths, working cohesively as a team to provide the best learning outcomes for the pupils. 
Also considering the wide range of ability levels in just one class all resources and tasks must be differentiated enabling pupils to progress at their pace. I will continue to practice this in the future and embed it throughout all of my planning, resources, worksheets and PowerPoints in my own teaching journey, in hope that this will develop the children's progress and development. Donaldson (2015) suggest that differentiation is seen as good practice in Wales, which is why what I have learnt throughout this experience will be taken on board including putting pupils into ability groups so that work can be targeted to their specific needs and abilities.



Part 2: Critical Reflection
Word count: 1982

Introduction
This essay will critically discuss the use of differentiation and why it has been deemed such an important pedagogical aspect within the new curriculum for Wales 2022. Donaldson (2015) quotes that to achieve the outcomes of each progression step it is important that the teacher takes into account of the ways in which children progress through different kinds of learning. Learning materials and experiences must be used to provide appropriate challenge to every learner (Welsh Government, 2019).
During my PTE1, my year two class had a wide range of different abilities from MAT children to children who were at a low level in their education which was then also affected by Covid 19 and the long period of time they had off school during the spring/summer of 2020. The children were already put into four different ability groups which made differentiating their work much more important so that they were able to complete a task suitable to the level they were working at all while completing the same activity, ‘differentiation is an approach that enables teachers to plan work strategically to meet the needs of every student in their class’ (Smit, R. & Humpert, W. 2012). Estyn (2017) suggests that provision must be differentiated according to the child’s potential, progress and ability for them to be able to achieve and succeed in education, which is why I want to explore differentiation and the pros and cons of the professional standard.

Critical Discussion of Chosen Aspect
While there is currently much emphasis on differentiation and a considerable amount of literature surrounding differentiation in the classroom and why it is an important pedagogical standard, Tomlinson (2014) quotes that there is no single “right way” to create an effectively differentiated classroom. Donaldson (2015) regards differentiation as an essential strategy to ensure good teaching practice in Wales. Today’s teachers generally work within classes of pupils all of the same age, however the children in theses classrooms have an array or needs and abilities (Tomlinson, 2014), which Donaldson (2015) addressed when he states that a one-size-fits-all approach to learning will not meet this array of needs. DR Jayne Bartlett defines differentiation as a way of supporting the children’s learning, which should be a platform to maximise a pupil’s progress regardless of their ability (Barlett, 2015). However Coil’s (2007) study shows that teachers have a growing concern for differentiation which other scholars including Kershna and Miles cited in Bearne (1996) have talked about in their studies. Teachers are concerned with the growing incorporation of differentiation into the repertoire of professional teaching skills and ‘good practice’ in education (Kersha and Miles, Cited in Bearne,. 1996).
The OECD (2014) quotes that the Welsh curriculum 2022 aims for schools and teachers to provide differentiated learning and additional support for students to attain the curriculum, however the most profound arguments around differentiation is the time taken to plan different activities and resources. Cowley (2018) suggested that differentiation has the potential to cause additional workload for teachers, particularly if the pressure has come from the school to create differentiation by tasks or resources, Coil (2007) back this theory as her study suggest that planning time becomes stretched as they not only have to plan one lesson with one set of resources but a vast majority of resources. In contrast to this, Waters (1995) argues that differentiation should not be about providing individual resources or tasks, instead he suggests that differentiation should be about focusing on the quality of learning to make it effective for all learners. In addition to this Smit & Humpert (2012) discuss how not all lessons need differentiating however popular it is within the school setting, this implies that only the lessons that have a bigger gap of different abilities need differentiating (Smit & Humpert, 2012). While Gershon (2015) states that it is clearly not feasible to personalise every activity to every individual, not only because it creates a huge workload but also because there simply is not the time. Which to an extent Coil (2007) agrees with as she comments that teachers must be flexible, if they are flexible this will then show in their planning, when planning for different lessons, subjects or areas of learning. The class teacher will know the pupils the most  therefore will know what lessons need differentiating when it comes to the planning, Duwhurst (2007) found that differentiation is an approach that enables teacher to plan strategically to meet the needs of every student.
The literature surrounding differentiation also looks closely into grouping and how children can be affected by this, Coe et at (2014) suggest that grouping learners by their ability can become damaging as teachers tend to go too fast with the high-ability groups and too slow with the low. Evidence on the effects of grouping by ability, either by allocating student to different classes, or to within-class groups, suggests that it make very little different to learning outcomes (Coe et al, 2014) Smith & Urquhard (1996) adds to this when they cite in Bearne (1996) grouping children according to ability has long been knowns to be less effective that it is sometimes supposed. Having said that Tomlinson & Imbeau (2010) recommend using flexible grouping, flexible student grouping capitalizes on students’ strengths and allows for effective attention to student’s weaknesses, this allows for consistent flow of pupil groups which allows one child to be in the higher group for maths which may be a strength of theirs but a lower ability group for language. Kersha and Miles (cited in Bearne, 1996) study shows that some teachers find it’s a bit hard to categorise children or groups, particularly when they’re young, as top, middle and bottom. Because even if you do have children in rough ability groups, which most classes do, there are still children who are good at some things and not so good at other things. In addition to this Bearne (1996) says that although grouping pupils is perfectly acceptable, it is by no means a simple matter to group according to ability and as education minister, Kirsty Williams suggested, the main responsibility for teachers is to motivate and inspire learners regardless of their ability (Williams, 2018).
Cowley (2018) believes that differentiation is made up of a host of different and subtle strategies to meet the needs of the learners in the class,  but as we know from Vygotsky (1978) zone of proximal development individuals learn best when they are in an environment that provides them with moderate challenge (Smit & Humpert, 2012). Donaldson (2015) encourages teachers to provide appropriate challenge in ways that will raise overall standards of achievement, students learn better when they feel involved, challenged and supported (Tomlinson & Imbeau, 2012), however the challenge must be achievable promoting their development and moving their learning on which can be achieved through differentiation (Donaldson, 2015; Tomlinson, 2014). Hertberg-Davis (2009 and Westwood (2013) argue this as they believe that differentiation is often labelled as a support mechanism for weaker learners, which does little to challenge the abilities of more able learners.  In some cases, teachers use it as a scaffolding mechanism for weaker students with gifted learners not being fully challenged, but seen as anchors to ensure all tasks are completed (Hertberg-Davis, 2009) Having said that Powers (2008) suggest that higher ability students desire challenge and can only reach their full potential if they are pushed out of their comfort zones, which on the surface it would be difficult to argue against and Brighton et al (2005) discuss how more able students benefit from greatly from differentiated tasks as they are geared to match their individual learning needs and push them to their full potential. The Welsh curriculum should encourage depth of learning and provide appropriate challenge to each individual student in ways that will raise overall standards of achievement (Donaldson, 2015).
Furthermore, Tomlinson (2014) believes that It is the teacher’s responsibility to be the engineer of the student’s success, but teachers may be able to provide an in-depth explanation of differentiation, however they struggle to execute it in daily practice (West and West, 2016). Munro’s (2012) study shows that effective use of differentiation can help to increase students’ motivation, academic achievement and constructively build on students’ previous knowledge, teachers agree that to achieve this, differentiated lessons or instructions play a vital role (Burkett, 2013). But according to Weber et at. (2013) teachers need to enhance their confidence in the approach for it to be successful, this could come from senior management who could provide ongoing support and guidance for teachers around differentiating their lessons, recourses and planning (Peter, 1992). Hertberg-Davis & brighton (2006) add to this when they quote that many teachers are resistant to differentiation because they do not receive enough support on how to implement it within the curriculum, this literature addresses a real issue with the amount of advice and guidance that is offered to support teachers when using differentiation in the classroom (Latz et al. 2008). Having said all this, Taylor (2017) argues that teacher’s perception of classroom diversity is wide and varied understanding differentiation and how to apply it in the classroom, going on to say that most teachers succeed when it comes to implementing differentiation.
While weighing up the literature, we can see that although some scholars have criticized differentiation and how practitioners implement it within the classroom, teachers must understand that each child has their own set of individual norms and practitioners must be able to adapt their learning environment to cater for these different need and abilities (Tomlinson, 2014). There are no guidelines about how this might be carried out however the Welsh Government (2019), set differentiation as a professional standard which they expect all teacher to demonstrate knowledge, understanding and experience high expectations and effective practice in meeting the needs of all learners, whatever their different needs are. The vast literature presents arguments that highlight both the pros and cons of it, however it is an important part of teaching that needs to be implemented to ensure equality to all learners. 



Conclusion
As discussed throughout the critical discussion, the notion of differentiation is often misunderstood and is regularly regarded by teachers as ‘scaffolding’ for weaker learners and not as a framework for fulfilling the unique needs of all learners regardless of ability (Davis, 2009). However on my previous  PTE1 I found that differentiation was very useful and successful to my pupils, challenging both the higher ability groups and lower ability groups at a suitable level. To develop this skill further throughout my PTE2 and future teaching practice I would differentiation the content of each lesson by grouping the children by ability of each subject, for instance instead of being in the same group for Maths and English if the child is good at Math but poor in English he/she would swap groups, as Tomlinson and Imbeau (2010) suggested flexible grouping helps achieve the best outcomes. To become effective and efficient while using differentiation I want to develop the skills where the pupils in my class understand why they need to be extended, supported and placed in the groups that they are in and for them to participate within the planning of each learning experience (Welsh government, 2019). In conclusion, I would argue that differentiation is a skill that needs continuous development throughout my teaching career to sustain an effective practice, in my next placement I hope to get the same experience of differentiating resources and tasks for the pupils, to further my knowledge and understanding on the professional standard. Going forward I would like to reflect back on my differentiated lessons and set goals on how I can develop this skill, work on my time management so that I have time to make different resources for all abilities in the classroom and before grouping my pupils get to know them, their abilities, their likes and dislikes so that they are placed in the correct group from the start.
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