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Classroom management has traditionally been thought of as the means by which teachers gain control over their children, with a heavy focus on compliance and obedience. The main method of doing this was usually the introduction of rules and the application of sanctions when these rules were broken, the hope being that the sanction would deter children from misbehaving in future. Nowadays, however, there is a different view of classroom management; it is no longer all about discipline and control, and the focus has shifted towards ensuring that children’s needs are met, in both academic and non-academic terms, and promoting desired behaviour through positive rather than punitive means.
Dreikurs (cited in Tauber, 2007) argues that children have a lifelong need to feel that they belong; humans are social beings, biologically programmed to be a part of a group. This is especially true in school situations, where friendships and social groups are one of, if not the most important aspects of children’s lives. Children want to feel that they fit in with their peers and will do whatever is necessary in order to make this happen. If they see that others gain respect and approval by defying adult authority and talking back to the teacher whenever an instruction is given, for example, they may start copying this behaviour in the hope of gaining peer respect themselves. On the other hand, if praise or reward from the teacher, for instance, is considered a great achievement, the children who want to fit in will start trying to win the teacher’s approval, so that they will in turn gain the approval of their friends. In short, Dreikurs suggests that a child’s every action is driven by a need to be recognised as a worthy member of a group; whether the child does this through positive behaviours or negative ones depends both on the child’s individual situation and the responses of adults and their peers to each type of behaviour. 
This implies that any form of praise or rewards used by teachers must be meaningful to a child, or they will not work hard to gain it. They must also be consistent; any reward or sanction not consistently applied quickly loses meaning, and can even lead to children doubting a teacher’s authority. Davies (2006) argues that all rules, rewards and sanctions must be clearly outlined at the beginning of the academic year, constantly referred to so that both children and adults remember them, and when they are needed, applied in the exact same way by all members of staff. For example, if one teacher rewards a child for something, but another teacher does not, the child will begin to wonder if the reward means anything. The same is true if one child is praised for something, but another is ignored or not treated with equal appreciation when they have done the same thing as the first child, to the same or even to a higher standard. The second child will feel, quite rightly, that they have been unfairly treated; they may consider the teacher biased, and decide that they no longer want to work hard for them. Moreover, if this child is praised for something in future, the praise may not mean anything to them, as they may have already decided that the teacher does not like them; praise from someone who dislikes one is usually considered worthless.      
Rogers (2007) suggests that praise should form part of an overall positive classroom ethos, known as positive discipline. Although many people think otherwise, discipline should not be entirely focused on punishing or correcting unwanted behaviour, but ‘concerned with guidance and instruction; it is the way we teach and enhance a social order where rights and responsibilities are balanced’ (Rogers, 2007: 51). In other words, teachers should focus on promoting positive behaviour rather than confronting challenging episodes, and encourage the repetition of the former whilst dissuading children from continuing the latter. One of the most effective, and often easiest, ways to do this is to praise and reward children when they display the desired behaviour, in the hope that this will make them want to repeat it; the idea is that because the child enjoys gaining the reward, they will repeat the action that led to it in future. Once the majority of the children in the class are following this pattern, teaching becomes less about controlling and dealing with behaviour, and more about guidance and support, as Rogers argues it should be.
However, using the promise of rewards to shape children’s behaviour is seen by some thinkers as a form of manipulation, with school simply being a place where adults exercise their control over children. Kohn (cited in Brandt, 1995) argues that praising and rewarding children for behaving well is just as damaging as punishing them for behaving badly; positive reinforcement is, in its simplest form, using something that children want as a means of forcing them to act the way adults desire. Moreover, using any kind of reward as the motivation for doing something, be that behaving or completing a task, undermines the child’s natural intrinsic motivation to do it, and reduces their level of interest in whatever they are doing. Kohn believes that children should not need the extrinsic motivation of a reward, be that praise or otherwise, to behave appropriately in the classroom and apply themselves to their learning; the lesson and its content should be engaging and interesting enough that they do this without even having to think about it. If this does not happen, then the curriculum needs to be addressed, and if necessary, altered to be more interesting and relevant to children. Children should not need to be bribed into completing work that they have no enthusiasm for; motivation is not something that can be taught or instilled by someone else. It comes from within; when teachers are given advice on how to motivate children, all that they are really doing is being taught how to make children comply with classroom rules.   
This implies that praise can have a potentially severe impact on the learning behaviour of children if it is not used correctly in the classroom; here, “correctly” refers to the part of the learning process that adults are praising. Dweck (no date) suggests that praising end achievement and perceived intelligence leads to the development of a fixed mindset among children, whereby failure or difficulty are seen as catastrophic, and rather than embracing the challenge of learning, children will simply give up when the task becomes too difficult. This is because they have come to believe that they are only successful and clever if they can complete the task and gain the highest reward possible, be that praise, a physical reward or a grade; therefore by being unable to do so, they are, in their own minds, stupid. If, on the other hand, it is the child’s effort, focus and perseverance that are praised, they will still feel a sense of pride for how hard they have worked, or the amount of effort they have put into the task, regardless of whether they completed it, or gained a high grade, or not. They will come to see failure and challenge as learning opportunities, and ways to improve, rather than barriers that can never be overcome. This is what is known as the growth mindset, the belief that even though one did not succeed this time, they will next time, provided they continue to persevere and work to the best of their ability.   
The effectiveness of praise and other classroom management systems will also depend on the nature of the teacher-child interaction, and the impact that teacher and child have on one another and one another’s behaviour. Ginott (1972 cited in Dubon, 2011) noticed a direct link between the way a child is addressed by the teacher, and how the child then behaves; the child’s behaviour is reactive, responding to the way the teacher is behaving. For example, if the teacher remains calm and steady throughout the lesson, the children are more likely to work in a calm and ordered manner, as opposed to a lesson where the teacher is on edge and raising their voice, in which case the children are more likely to become unruly. Ginott states that ‘students accept responsibility for their behaviour and the teacher accepts responsibility for creating a climate for proper behaviour’ (Ginott, 1972 cited in Dubon, 2011: 3). This “climate” should be driven by respect and clear communication, not punishment, discipline and consequences. Children do not need rewards and sanctions in order to know how to behave. 
However, Glasser (cited in Dubon, 2011) criticised this theory on the basis that all behaviour is an actively-made choice, usually chosen in reaction to an aspect of the environment; in this case, the behaviour is a reaction to the presence of rules, rewards and punishments. Children decide how to behave based on the possibility of being rewarded for their behaviour, or punished for it, if receiving a sanction wins them popularity amongst their peers, for instance. 
In the latter case, when children are more concerned with peer group status, which in this instance will probably be gained by breaking rules and getting a reaction from the teacher, praise is likely to be of little use in managing behaviour. The children will not be interested in gaining it; if anything, it may make them more difficult to deal with, as they may start bullying the members of the class who are praised by the teacher. Rather than focusing on these children and waiting for a moment when they can be praised for something, the suggestion now is that the teacher should ignore them as far as is possible, if their disruption is low-level and not causing any serious problems. For example, if the children are whispering to one another when the teacher is addressing the whole class, the teacher could simply stop and wait for silence, without scolding the children specifically. This denies them the reaction they are seeking; the idea is that if the teacher can continue in this way, the children will eventually become bored of seeking a situation which is never going to occur, and their disruptive behaviour will stop (Rogers, 2015).  
There are other occasions when praise may not be useful in classroom management; in some cases this is down to how a child has been affected by their early experiences. Geddes (2006) argues that children with an avoidant attachment disorder, caused by rejection in the early years, have developed the need to be autonomous and self-sufficient, and do not react well to the efforts of teachers to form a relationship with them. The children may appear to be shy, hostile or emotionally detached; it is often wrongly believed that they need “bringing out of their shell”, or that with support, they will become more engaged with those around them. Since they are usually very focused on their work, and direct all their energy into the task at hand, teachers sometimes try publicly praising them for their effort and achievement, for example hoping to give them a sense of pride and allow them to see that their peers appreciate what they can do. However, this is more likely to make the child’s situation worse, as the task represents a sort of safety barrier between them and the teacher, with whom they are unwilling to form a relationship. This has nothing to do with the teacher, but comes from the child’s early years, when they were forced to become independent and avoidant in order to survive; as a result, relationships with others are often perceived as dangerous. Accepting praise means letting someone else in, which constitutes the first stages of forming a relationship, something that the child will be afraid to do.   
On the other hand, Petty (2009) argues that praise can be a useful tool for encouraging children to stay on task, even when the children in question would rather be talking to their friends than working. Continuing the tactical ignoring argument made by Rogers, above, Petty suggests using behaviour control methods which end only in boredom for the children who are being disruptive; if an action only ever has a dull outcome, children are unlikely to repeat it. To ensure that the children become gradually less inclined to behave disruptively in future, the teacher should always try to find something praiseworthy in what the children are doing, having dealt with their unwanted behaviour, as this finishes the process on a positive note. This in turn helps keep the overall classroom ethos positive and directed towards learning, rather than a scene of constant confrontation. 
Meanwhile, Grigg (2015) continues the argument that praise needs to be used carefully, because the unwise use of it has as much chance of negatively affecting children’s behaviour as it does of positively affecting this. If teachers only praise those children who constantly work hard, are always focused and cause minimal disruption, then their peers who may need, for example, reminding to focus on a regular basis may come to believe that the teacher only expects them to misbehave. When an adult does not expect good behaviour of a child, the child is less likely to display it, because subconsciously they believe that this is not what the adult wants them to do. They will live up to the adult’s expectations, whether these are good or bad, because this is how they think they are meant to behave. If they are never praised even when they do display desired behaviour, they will quickly stop doing so as without adult recognition, the effort will seem worthless.
Similarly, Singh (2012 cited in Grigg, 2015) argues that teachers need to be especially careful with praise and expectations if there are children in the class with additional learning needs, or ALN. Because children with ALN often struggle with day-to-day activities which their peers find comparatively easy, they may be praised for what their peers perceive to be only a little effort or even nothing. This may lead to resentment on the part of peers, who feel that they are having to put in twice as much effort for the same reward; resentment in turn can lead to deliberate social exclusion and also bullying. Moreover, the behaviour of the child with ALN may become worse, because they may feel that they now have a reason to misbehave, for example ‘a child with ADHD will use his diagnosis as an excuse for bad behaviour because he knows he can’ (Singh, 2012 cited in Grigg, 2015: 368). The child may come to feel that they cannot be scolded for their behaviour simply because they have an additional need. They may think that rules do not apply to them, and then complain when they are reprimanded for misbehaving, claiming that they cannot help what they do, because this is what they will have heard adults tell their peers about them. All children should feel that rules, rewards and sanctions apply equally to them, regardless of additional needs; as mentioned above, if one child is praised for an achievement, then others should also be praised for reaching it. Using praise differently for children with additional needs slightly defeats the point of trying to include them in the class in the first place, as it highlights the perceived difference between them and their peers.  
In contrast, Lowry (2016) suggests that praise can be a useful way of raising children’s self-esteem, and keeping this at a high level, especially when the children in question have additional needs. When a child continually struggles with a particular task or in a certain situation, they often develop a sense of learned helplessness, in which they come to feel despondent due to repeated failure; many children who fit this description often think that they cannot do anything at all, and may call themselves stupid. Praising them for what they can do, however small this might be, shows them that they can succeed after all, despite feeling that the odds are against them. This encourages them to keep trying and work hard, even when the situation is challenging. 
Lowry also argues, however, that overusing praise can be just as damaging as constantly telling a child that their work is unsatisfactory. One reason for this is that ‘the more praise children receive, the more they rely on adult evaluations instead of forming their own judgements’ (Lowry, 2016 para 8). They become what Lowry calls praise junkies, dependent on adult approval to know that they have achieved the goal which they set out to reach. Also, this approval serves as a form of judgement on the child’s work, which the child does not deserve; they should be able to feel justifiably proud of what they have done, and not have to subject their efforts to adult scrutiny in order to know whether they have succeeded or failed. Furthermore, when children are praised for achieving highly on a regular basis, they can often feel under pressure to continue to do so, even in subjects where they are not particularly skilled. This leads to an unwillingness to take risks, as the child now fears failure; they have become so used to receiving nothing but positive feedback that they may feel that they themselves are a failure if they do not achieve as highly as they have been doing previously.
From the arguments presented here, it seems that praise is something which needs to be used with care in the classroom; whilst it may be, in many situations, a useful and effective tool of classroom management, it can also have a negative effect on children’s work ethic and general wellbeing. Some children will react well to being praised and be driven by it to work harder; others may dislike it and be turned away from trying hard by its use. It is also important to remember that, when praising a child’s work, the effort and perseverance should be more highly praised than the finished product, as this is what will encourage the child to keep trying in future, even in the face of challenges.  
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