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Global Perspectives on Education 


Article 28 of the UNCRC (1989) states: 
‘Every child has the right to an education. Primary education must be free. Secondary education must be available for every child. Discipline in schools must respect children’s dignity. Richer countries must help poorer countries achieve this. ‘
From a global perspective and referring to local and global policies, critically discuss barriers to engagement in Education for children in one country of your choice. Compare your findings to the situation for children in the UK.


In modern times expanding of response to marketing has created a global economy which requires dynamic restructuring of both social and international educational reform resulting in an esteemed investment in tomorrow’s world, primarily the   children of the globe.
[bookmark: _GoBack]With childhood itself often perceived, a ‘specific structural and cultural component of society’ (McAdam and Arizpe,2014) its value cannot be doubted as a social construction, with the transferral of knowledge now constituting ‘the strategic factors in both competiveness and productivity for firm’s regions and countries (Castells,1996, p.18) crucial not only to that of the individual but that of their future national and global society. As Banks (2008) highlighted children are placed as the centre of all that is done, the future of present mankind and their continuous immortality, this itself reinforcing importance of education as a factor in future global outcome and sustainability of mankind. 
Yet amazingly for a tool that has the power to further mankind as a collective, education is also one that highlights and deepens diversity and inequality, one that breeds complex and critical social systems that often mirror the variable and at times globally opposing functions of the society in which they reside, where individual national cultural values   can, arguably compromise the future of the functionality of a sustainable global society. 
[bookmark: _Hlk512798381]Though access to education can improve the overall health and longevity of a society, grow economies, and even combat climate change.(Global Citizen ,2018) according to UNESCO Institute for Statistics ‘263 million children, adolescents and youth worldwide (or one in every five) are out school – a figure that has barely changed over the past five years’(UNESCO,2018) a factor that appears to conflict with   modern day  statuary instruments and  policy’s at both national and international level,  that propose  to prioritise global education with acclaimed progress  . Still millions still do not see the benefit excluded by poverty, prejudice, geographical location  and political gain this itself in direct violation of the Universal Declaration of Human Rights and the United Nations Convention on the Rights of the Child  whose deeming  of Education as a vital human right(UNICEF ,2004) is continuously jeopardized 
[bookmark: _Hlk512016166][bookmark: _Hlk512277430]International Education as a commodity itself cannot be doubted as highlighted by UNICEF ‘education promotes democracy, peace, tolerance, development and economic growth’(2018) ,playing an  important role in reducing of  poverty and child labour (2018,unicef)  all factors that would appear to assist in particular so called underdeveloped countries around the globe  .It  is a global dimension(Arnove, Torres and Franz,2013) one that can strengthen understanding and peace at an international level yet opposingly   can  be perceived as creating an  hierarchy  controlling   human  division in order to sustain order and functionality  . .Organisations such as The Global Partnership for Education (GPE,2018) a global collaboration between more than 60 developing countries aim to widen access to education yet today  worryingly ‘The amount of total aid  allocated to education has decreased in each of the past six years, with education aid  4% lower than it was in 2009.’(Global Citizen ,2018)Though   Cultural convergence is established and witnessed daily  within dominant parties, strengthing  cultural bonding yet there remains  barriers imbedded  throughout social ,economic and political  relationships, where national identity  can come at a price ,where ‘blatant violence, discriminatory laws, exclusionary social norms, imbalances in political participation and unequal distribution of opportunities’(UNDP,2016,p.6).with the ‘ greatest inequalities  in education, having  pronounced long-lasting effects on capabilities’ effecting the educational equilibrium worldwide.
With   the prioritisation of global educational reform, a very real and relevant topic this piece aims to study the detrimental and positive impact of globalisation on world education, more importantly the response that is required and that which is given throughout sectors of education at both national and international level, focusing on the Country of Niger and the challenges and barriers it faces as it struggles to access continuous global reform
The dynamic process of Globalisation is one that is intricately linked to global education reform ,itself  a process that arguably  must happen in order to evolve as a race as stated by Graff ‘Oppositions, negations, countervailing factors or dialectical processes should be expected to result from ongoing processes and developments within culture ,policity ,economy and society , these are neither ironic nor paradoxical but fundamentally historical’ (,1987,p.31)   this witnessed in human history  often observed in the use of education as  a tool in which to accelerate the economy  complimenting  rapid  increase in the continuous changing of globalisation .  

Though many see Globalisation as positive unifying movement, a social and evolutionary process, others perceive it as tool that further divides humans with transformationalists seeing ‘traditional balance of power between various parts of the world change as some countries are integrated into the world economy whilst others are not’ (Barlett and Burton ,2016, P.192). Today with increasing movement of people such as refugees and migrants due to geographical location. armed conflict, natural disasters and the impacts of climate change national diversity continues to increase with religious, linguistic, cultural and ethnic values at times presenting a culture clash within not only education but wider society. Those who are able to leave their home county do so, with migration effecting both the left and the joined, ‘as the younger stronger more qualified members of the population in turn make the country they have left weaker (Bartlett and Burton ,2016, p.196). In order to combat this, continuous reform is required to support diversity and implement social cohesion in an ever complex society as social and cultural lines become blurred yet still often cultural superiority is adopted with assumption of developed countries having an superior educational system leading to perceived ‘cultural imperialism’(Bartlett and Burton .2016,p.198) with  migrants, ethnic minorities indigenous peoples  continuing to be perceived similarly to their’ historically subordinate status’(UNDP.2016,p.17), though usually the country from which they left is one of a vulnerable  state both economic and  politically  resulting  in an weakened educational system  . 
Observed by Rassool ‘within many of these societies the industrial gap is overlapped by the informational gap thereby creating a cycle of under development’ (1999, p.145). Of course, Access to knowledge and information provides cultural and national capital but ‘plagued by barriers of poverty, poor health low life expectancy, illiteracy and little access to tertiary education emerging countries must compete with advanced countries in a highly competitive global market place (Dordick and Wang ,1993, p.5) 
Looking at poverty-stricken Africa an area that is continuously apparent in its need of educational reform this does appear to be true. Statistics there has been a continuing trend of low  academic attendance and outcome , at the turn of the millilumen ’Nine out of 10 counties with the highest percentages of children who’ve never attended school’ resided in Africa  and  still today,’ the 10 lowest-ranked countries in the United Nations’ Human Development Report Education Index’ are African (Global Citizen ,2018) with Niger a country of 21 million  at the bottom of the U.N.’s Education Index, where a  child’s ‘ mean years of schooling is only  1.5 years.’

Landlocked Niger   is a fragile Islamic  country  fraught with gender disparities ,environmental degradation ,persistent volatility  and cyclical stocks , ‘with 80 percent of its population living in poverty ,its population  half of  which are  under the age of 15’  (WFP,2018)Though education itself is ‘legally compulsory between ages 7 and 15 with a standardised academic curriculum’ ( Classbase,2018) according to Global Citizen it sadly is ‘ The least-literate nation in the world (little over 15 percent of adults can read and write) with  only 5.2 percent of citizens having  any  secondary education and nearly 31 percent dropout rate  in primary school’(2018)barriers such as ‘cultural and gender inequality and unequally distributed facilities’ ( Classbase 2018) ) play a huge factor in accessibility to attainment ,with facilities  non-existent for Niger’s nomadic tribes.  With teacher training lacking schools are often sporadic, lacking basic facilities and require a journey to and from, this automatically severing parental links and threatening Bronfenbrenner, Ecological Model (1979)   as parental to school links are jeopardised by physical distance, resulting in unattainable mutual value, threatening opportunity to attend one of the countries only two Universities.
[bookmark: _Hlk512804765]This is a stark comparison to the UK  where  standardised curriculum education is compulsory  for every child from the ages of five to sixteen (GOV.UK,2018) with  children  only allowed to  start full-time work once they’ve reached the minimum school leaving age (GOV.UK ,2018) But in the UK it is not only compulsory attendance from the age of 5-16 that ensures  attendance of educational setting nor the proximity of resourced school building  itself , but the support provided in order to achieve equitable outcomes from maximum access to the system  , support such  regular health visitor checks , benefits , housing associations  immunisations, statistical assessment ,  teaching training , all implemented to aid child access  to education and transition from setting to setting  creating an proposed  holistic safety net for each and every child .Statutory instruments ,policies and governmental initiates include Attendance Officers , Pupil Deprivation Grant and Flying Start (Welsh Government ,2017) provide structure and accountability for national educational outcome and sustainably  as well as creating a sturdy foundation for Maslow’s(1954)  self-actualisation to occur  .

In England Between January 2016 and January 2017 ‘number of pupils rose by 110,000, with a greater increase seen in secondary schools by 29,700 between 2017 and 2016 (compared to an 8,700 increase between 2015 and 2016)’. (DFE ,2017) showing transitional success at key transition points within a child’s documented educational journey. Simultaneously within the UK  the implementation of legislative tools used to sustain the next generation to provide sustainable economic social international mobilism include the  Children’s Act 1996 ,the  Equality Act 2010  and UNRCC which have proven fundamental to aiding a child through transition within the educational journey at critical transitional points something that  in Africa at present ,despite agenda six of  The AGENDA 2040, Africa’s Agenda for children: Fostering an Africa Fit for Children where ‘Every child benefits fully from quality education’ (ACERWC,2017) is lacking .

Interestingly though it is here that the struggling  society is itself  is at times  its own cause of failure where values appear to conflict with advancement .As stated by Rassol ‘power of information and knowledge ultimately resides in culture and society’(Rassool,1999,P180) yet the perceived values of society are usually shaped  by the country itself  where those in  power  often have the ability to   dictate social norms  , controlling access to the  range  and availability of information available , simultaneously  structuring  inequality  through either  exclusion or inclusion by chosen accessibility.

This can certainly be seen in Niger where ‘startlingly low rates of literacy and education are both caused by and feed back into a cycle of poverty, early marriage and large family size’ (FiliPovic, 2017) all factors that can be related to socially constructed inequalities. Though according to Article 11 of, the ACRWC, ‘every child has the right to an education’ it is an education which ‘includes the preservation and strengthening of positive African morals, traditional values and cultures” (UNICEF,2018) here the fundamental question remains what is perceived as a positive moral, value or culture?  It is here that weak legislation fails as cultural values and tradition such as appropriate bridal age affects the perception of a suitable and relevant local education.

Diversely effecting gender equality is misinterpretation of past cultural values. Women and girls in Niger are; some of the least educated in the world with ‘750 million women having   been married as children resulting in three quarters of a billion child brides’ (UNICEF,2016, p.vii). Fewer than a quarter of young Nigerien women are literate, and only about 8% of Nigerien girls attend secondary school’(FiliPovic ,2017) a sad factor when ‘single percentage point increase in girls’ education translates into a GDP boost of .3%’  detrimentally effecting the country educational and economic output ,  alongside the barriers  of poverty, economic issues and inadequate school infrastructure, 
[bookmark: _Hlk512691533] Expected  social customs such as  early marriage and teenage pregnancy, highlight  how cultural and religious misinterpretation continues to prevent girls attending school  .With little  basic literacy  and communication skills  resulting in a lack of  ‘understanding of nutrition, sanitation and hygiene’(WFP,2018) Showcasing again how the country’s cultural political and  forces are  imbedded deeply within the other  as socially constructed norms stunt development causing  the planet’s poorest families  to be  trapped in a  continuous cycle of poverty and hunger unable to attain Maslow’s   basic and therefore ongoing  needs in his pyramid of hierarchy(1954), as ‘these vast inequities and dangers do more than violate the rights and imperil the futures of individual children. They perpetuate intergenerational cycles of disadvantage and inequality that undermine the stability of societies and even the security of nations everywhere.’ (UNICEF,2016, p.vii) this a direct violation of so called universal policy. an initiative that seems continuously inadequate within the realms of Niger. 
In modern times universal policy has been used as tool to implement inclusion in its global entirety.  In the last century the Salamanca Statement, UCRC, and now the Sustainable Goals Agenda have all been very publicly recognised and esteemed. yet huge discrepancies continue to challenge methodology.

Each policy implies universalism in their approach   but it has to be considered ‘that anthropological studies of childhood evidence variations on this perspective through time, space and culture,(Lancy ,2008 cited in Carrol and McCulloch ,2014,p.14)   this demonstrated very much by  perceived norms even between the UK and parts of Sub-Saharan Africa  , for what is perceived as an age of childhood in the UK ,is in Niger   is perceived as the appropriate time for marriage, work and parenthood , demonstrating vast difference in perception worldwide of what is justifiable   questioning the ability to apply equitable implementation of Article 28  globally .

The ambiguity of Article 28   both aids and hinders, stating that richer countries must help poorer it does not instruct how to do   nor does it provide  a need for compulsory higher education, undermining   Article 28 by its own  contradiction ,stating instead ‘Make higher education accessible to all on the basis of capacity’(UNICEF ,2004) a statement that leaves the writer both bewildered and in doubt for  if capacity is obsolete so automatically so will be the  implementation of a secondary education  , this brazenly highlighted by statistics with  primary school female  net enrolment ratio  of  57.4  far exceeding secondary  female net attendance of 8.4 in Niger between 2008 and 2012(UNICEF, 2018).Though this vagueness allows diverse implementation in a way that positively reflects variable social circumstances it also produces weakness as ambiguity breeds doubt over accountability  aiding prejudice by stereotyping for  in supporting a so called ‘under developed country ‘further prejudiced.  weakening and dependency of that country can be administered existentially a point noted by Kowalski (2014) echoing Nguyen (2006 citied in Bartlett and Barton,2016, p.198) who called for a culturally appropriate pedagogy focusing on global educational competence   highlighting the importance of research in the provision of responsible culturally appropriate methodology that supports and recognises the complexities of variable cultural learning environments. 

 Comparative Measures of  worldwide education such as The Programme for International Student Assessment (PISA) is a ‘triennial international survey which aims to evaluate education systems worldwide (OECD,2018) aiming to positively shape educational reform with positive  practices   such as the  Development initiative  which ‘aims to encourage and facilitate PISA participation of interested and motivated low- and middle-income countries’.(OECD,2018),contributing ‘ to the Education Sustainable Development Goal for quality and equity of learning outcomes for children, young people and adults’.(OECD,2018) yet    ‘unlike United Nations organisations such as UNESCO or UNICEF that have clear and legitimate mandates to improve education and the lives of children around the world, OECD has no such mandate’,(Guardian ,2018) Though comparison does provide a source of evidence that showcases  worldwide educational outcome , increased reliance on quantitative measures result in unfair comparisons ,providing  ranking  through assessment that does not  take in to account variability of resource .
In the implementation of comparative education it was Arnove, Torres and Franz (2013) who defined positively  three overlapping dimensions within the system , the scientific, pragmatic and the global dimension  contributing  to international understanding and peace , reinforced by Clarkson (2009 citied in Bartlett and Burton ,2016,p.198 )who perceived the consideration of other educational systems as way of stopping  individual prejudices ,  developing a deeper understanding of others, this hugely important in the context of educational global development. The 2016 Report’ Human Development for everyone (UNDP,2018) itself is a movement aiming to use ‘analytical  elements of human development to strengthen its conceptional foundation’ (UNDP,2016,p.4)   recognising in  certain people are more likely  to be disadvantage  than others, identifying barriers  whilst setting recommendations and policies at national level it aims to coincide and support the achieving  of the 2030 Agenda and the Sustainable Development Goals (UNESCO,2016),like the SDG Agenda  ,the report values and shares the principle of universalism and human sustainability  ,prioritising  the elimination of extreme poverty and the resulting hunger  , mutually reinforcing  sustainable human development  by providing ‘a forceful advocacy  platform ‘(UNDP,2016,p.1) for the other.
Yet as fundamental as these national policies are international policies need to be complemented by implementation at a global level. Though UNCRC purposely sets the convention laying down common standards for people in all parts of the world ‘considering the diverse cultural, social, economic and political realities of individual States so that each State may seek its own means to implement the rights common to all’(OHCHR,2018) the reality of the situation questions if varied   implementation of policy and practice can   result in equitable opportunities for all?

The attainment of equitable global education is directly linked to environmental, social and economic sustainable development. Unfortunately, humans do not reside in utopian global society, worldwide inclusive education though justified, is a target that remains unreached. With so many educational variables worldwide how can worldwide organisations   dare state that equitable opportunity is attainable for how can a child who has no access to modern resources ever hope to become employable as a child that daily is exposed to technological evolution?

Education is not a standalone topic, it is rigorously imbedded deep within global politics, used as a tool of human control over another. Past present and future polices showcase the need for reform but the inability to implement it as does the past and present state of countries such as sub harem Niger. Accountability lays not only with highlighting of barriers but overcoming and providing continuous solution.
To achieve equitable education on global scale consideration must be given to not only restructuring of education but global reconstruction of economic social relations and worldwide attainable  policy to  reap  beneficial sociocultural change .It is not a question of  how humankind can achieve or even if they can ,    more importantly it is if they truly  want to,  for education is  knowledge  and knowledge  is power  ,power that threatens the social hierarchy that creates ,restores and maintains social and educational placement , placement that revels in inequality  social  class and exclusion  on a global scale for the under development of economically stagnant countries allows the continuation of fair trade   exclusively between rich  developed countries , it is here that the writer must ask if education al reform controlled by the  world’s leading powers  is truly an inclusive  practice or is in fact  a clever guise in which to continue  exclusion, a means to control knowledge availability , and the power of  economic bargaining for  true globalisation can only take  place if all are at equal setting with equal resource resulting  in dynamic participation of all .It is here that accountability in upholding human right in its entirety resides with every citizen of the globe. There are   indeed dynamic global challenges, barriers and hardships to overcome yet the largest barrier to sustainable global education reform   is also its solution, human nature itself.  
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