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Context/Background
	The province of British Columbia (BC) is located on the West Coast of Canada and is home to a variety of beautiful landscapes including Pacific Ocean beaches, mountains and forests, farmland and inland deserts. The people of BC are known for their active lifestyles and take advantage of activities such as skiing, snowboarding, mountain biking, fishing, and hiking, all in their own backyard. It is no surprise that organized sport also plays a large role in the lives of British Columbians. This year, BC School Sports (BCSS), the organization that governs sport public and non-public secondary schools in BC, celebrated 2023-24 as a record high year of sports participation amongst high school athletes in the province. In an August 2024 news release, Jordan Ebney, BCSS Executive Director, boasted 7,742 teams in the province, with 123,313 student-athlete registrations and 14,827 coaches. North Vancouver makes up one of sixty school districts in the province. The North Vancouver School District is home to seven public secondary schools, six of which have teams that participate in fall, winter, and spring seasons of sport. The seventh school is an alternative school (Mountainside Secondary) and its students can take part in the athletic program of their catchment school if desired. The North Shore Secondary School Athletic Association organizes nineteen leagues throughout the school year including sports such as basketball, soccer, track and field, and skiing. Secondary school sports are practiced outside regular class hours and consist of organized practices and games that usually culminate in end-of-season championships. To run, each team must have a coach and a staff sponsor (someone who in employed by the North Vancouver School District). Throughout BC, coaching and sponsoring teams are volunteer positions, and no monetary or other compensation is received for this work.
	Sport has been an important part of my life since childhood. I grew up in North Vancouver with two secondary school teacher-coaches as parents, and the company of many of their friends who were also teachers and coaches. From an early age, I witnessed their commitment to the students and schools where they worked. In my secondary school years, I benefited from an abundance of opportunities to play team sports at school and in the community. In 2003, I completed my teaching degree and immediately jumped into coaching, starting with a middle school mountain bike team. Later, I moved to teach at Argyle Secondary School in North Vancouver where I currently teach English and Physical Education. In working at Argyle, I am reminded of my own secondary school experience where I took advantage of the many sports my school had to offer and of the coaches who inspired me to participate in and love physical activity. In my position as a teacher and coach at Argyle for the past nine years, I have seen a shift in the landscape of coaching at the school. Many longtime coaches are either quitting completely or taking time off due to unsustainable schedules, disrespect from athletes and parents, and a perceived lack of appreciate from the school and district administrators. Despite this, there are still hundreds of coaches who volunteer, and I am interested in exploring their perspectives of relating to why they coach, their experiences, and the future of coaching in North Vancouver public secondary schools. 




Aim, Research Question, Objectives
This research study is to explore the culture of coaching in public secondary schools in the North Vancouver School District. The research aim is to determine the current condition of coaching in North Vancouver by gaining the perspective of current and former coaches and other stakeholders.
Aim 
· To explore the culture of secondary school coaching in North Vancouver
Research Question
· How do coaches in North Vancouver secondary schools perceive their experiences coaching in the school system?
Objectives 
· understand the perspectives of current and ex-coaches
· explore the difficulties and benefits of coaching 
· determine why coaches are not volunteering and/or quitting





Literature Review
Coaching in public secondary schools is a voluntary activity that requires many hours of service over the course of a sports season. Many secondary school coaches are also physical education (PE) teachers who were first attracted to the profession because they enjoy physical activity and sport (Curtner-Smith, 1999). Occupational socialization theory describes the acculturation, professional preparation, and organizational socialization of physical education teachers and addresses factors that contribute to their decisions and behaviors. Acculturation refers to the experiences that teachers had when they were children in schools which shaped their perspectives, beliefs and values. By observing and participating in extracurricular sports and curricular physical education classes, teachers’ (and therefore coaches’) perspectives regarding PE and coaching were influenced by the experiences of sport and the coaching they received (Curtner-Smith, 2017). People such as parents, peers, teachers and their own coaches shaped their views about physical education and coaching (Templin and Richards, 2014). Curtner-Smith et al. (2024) posit that coaching, being interested in sport, and coach role models are the elements that attract and shape the teachers who coach in secondary schools. Spending years in school, children engage in extensive observation of their PE teachers and therefore construct theories related to what it means to be a PE teacher which often include being a coach as well (Richards, 2015). In some instances, PE teachers take on coaching duties because although not mandatory, it is an expectation (Konukman et al., 2010). 
Coaching comes with benefits and challenges that can be viewed through different theoretical lenses. Bourdieu's capital theory which describes three forms of capital as economic, social, and cultural. Different capitals owned by individuals can determine their positions in the social stratification structure, and further influence the pattern of social behaviors. More specifically, there are three forms of capital, namely economic, social, and cultural capital. Bourdieu’s capital theory can be used to gain an understanding of the social context and the positioning of individuals within fields. In coaching, experience and learning on the job is necessary. Therefore, experience leads to more social capital and in the context of this study, longtime coaches would have a lot of professional capital, in addition to social and even cultural capital depending on the school and sport. Smilie and Smilie (2014), determined teacher-coaches gain social capital by building relationships outside the classroom and lose social capital when only seeing students in class.
Raedeke et al. (2022), studied why some coaches continue their involvement while others do not by using Rusbult’s Investment Model of Commitment. This model offers perspectives on what motivates coaches and generally focuses on the relation between satisfaction, investment size, quality of alternatives, and commitment, with satisfaction predominantly correlated to commitment. If coaches are satisfied, they are more likely to keep coaching. Camire et al. (2016), profiled Canadian high school teacher-coaches and found that they were most satisfied in the increased opportunities to interact with students coaching afforded them as well as the development of meaningful relationships with student-athletes. On the other hand, the greatest challenges faced by teacher coaches were found to be meeting family obligations, managing time, and managing administrative duties. Using Rusbult’s method of measuring benefits and cost in work and relationship settings, Raedeke et al. (2022) followed a two-step approach where they first defined benefits and costs and then respondents (current and former coaches) rated them using Likert-type scale questions. Current coaches reported frustration with time conflicts while former coaches focussed on their concerns regarding their conflicts with parents and athletes.  
Role Theory is foundational in looking at behavioural expectations within varying occupations. Teachers face the regular workday of instruction, planning, marking reporting, serving on committees, and duties around their schools. In addition to their inherently busy occupation, teacher-coaches agree to extracurricular activity that requires intense daily work over the course of months-long seasons (Sage, 1987). Time constraints lead to challenges when the roles of teacher and coach coincide (Mellor et al., 2020). 
Examining the personal benefits of coaching though the Serious Leisure Perspective reveals that unpaid volunteer work, like coaching, can provide individuals with a sense of achievement, joy, and social rewards, all of which can be fulfilling without the need for financial compensation. Stebbins (2023) describes serious leisure as a “system systematic pursuit of an amateur, hobbyist, or volunteer activity sufficiently substantial, interesting, and fulfilling for the participant to find a (leisure) career there acquiring and expressing a combination of its special skills, knowledge, and experience” (2). Serious leisure consists of a core activity where steps must be followed to achieve an outcome or product. Coaching fits this description in that coaches must develop and train their athletes tactically and physically to achieve the goal of succeeding in games. 





Proposed Method
Inquiry Context
This research study will be qualitative and framed by the Systems Theory which asks how and why a system functions as it does (Patton, 2015). In this case, the system is the North Shore Secondary School Sports Association the participants in the system include coaches, students, parents, administrators, and athletic directors. Using Systems Theory, I can explore the perspectives of the people who interact within the system regarding how and why the system functions as it does (Patton, 2015), its challenges, and the personal relationships and connections within the system.
Research Purpose
[bookmark: m_3416933149433261503__Hlk177329588]According to Patton (2015), the central purpose of the research I will conduct is “basic” because it relates to my occupation and interests and the information obtained will possibly contribute to theory but does not aim to solve a problem. My perspective is interpretive which means that my research will be subjective, and I expect to collect many truths, not just one. Understanding the motivations, reasoning, and beliefs of people is paramount to my study (Groom et al., 2014).
Research Design
Using semi-structured interviews, I aim to gain insight into the experiences, opinions, and feelings of coaches to better understand how they interpret their roles (Groom et al., 2014). By preparing open-ended questions, Patton (2015) suggests that deeper inquiry could evolve as the interview progresses. The interview will consist of introductory questions (background information), then easy questions, and finally more difficult questions as I (the interviewer) develop a connection with the participants. Additionally, using a semi-structured format, flexibility is key to explore topics that arise from the discussion (Patton, 2015). Interacting with participants in an adaptable manner could lead to valuable unexpected data.
One interview per person will be conducted with the possibility for follow-up questions at a later date if necessary. Interviews will be “one point in time inquiries” (Patton, 2015) which will ask participants to reflect on their experiences. Depth is more important than breadth for this study and a focus will be on collecting detailed, descriptive accounts rather than a lot of data to formulate generalization (Groom et al., 2014).
Interview Questions
The National Coach Survey funded by The Ohio State University LiFEsports Initiative, Aspen Institute, Susan Crown Exchange, and Nike, was used to study youth sport coaches’ backgrounds, experiences, philosophies, behaviors, training histories and interests, and in doing so aim to create a better understanding of coaching in the United States of America. Using the published results of this survey, I plan to reverse engineer qualitative questions for my interviews. For example, the survey asks participants to rate how influential certain factors were in influencing their decisions to coach by listing items and asking how influential they were. To make this question qualitative in nature, I would design an open-ended question that uses items in the survey (“I played sports as a child”) as prompts (National Coach Survey, p. 5). Other relevant questions in the survey included asking participants to reflect on their overall coaching experience and likelihood of continuing to coach in the future on a scale from “not at all” to “extremely.” In this case, my open-ended question would be much more capable of delving into the details of why, including encouraging anecdotal information and interesting detail. The survey also touched on perceived impact they have had, perceptions about parent/caregiver behaviours, and whether the person they report to supports them in their role as a coach. Each of these topics will make up at least one question in my interview plan. 
Interviews will be recorded and transcribed using Microsoft Teams after obtaining informed consent from participants.
Participants
Purposeful sampling will initially be used to select participants. Candidates will be a purposeful sample of my choosing (non-random) in order to record a variety of perspectives. Cohen et al. (2018) suggest that interviews allow interviewees to discuss and interpret the world and their experiences from their own point of view which will provide rich, meaningful data for this exploration. According to Patton (2015), while seen as biased in quantitative studies, purposeful sampling is a strength in qualitative as the researcher looks for cases that will be rich in detail. I will conduct group characteristic sampling and aim for maximum variation in participants: coaches who have recently quit after coaching for many years, new coaches to find out why they are volunteering and if they will continue, athletic directors, school administrators, and retired coaches. As per Groom et al. (2004), retired coaches and athletic directors would be considered key informants (people with great knowledge and/or influence) who can offer valuable perspectives on coaching in secondary schools. Athletic directors can report on the issues they see as well as the strengths of the programs, and retired coaches may offer information regarding how the landscape of coaching has changed over the years. I will then use snowball or chain sampling by asking interviewees for additional contacts who they think can add relevant information to my research. Finally, over the course of my research, I will use opportunity sampling to take advantage of available participants if the opportunity arises. 
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Proposed Timeline
September 2024
· 16th: Submit Research Proposal
· Develop interview questions for ethics approval
· 30th: Submit Ethics Application
October 2024
· Compose introductory and context emails to target candidates, requesting their participation
November 2024 - January 2025
· Arrange and conduct interviews with participants
February - March 2025
· Begin analyzing interview data and identify key themes
· Organize and conduct additional interviews (follow-ups and/or new interviews via “snowball” sampling)
April 2025
· Continue analyzing interview data
· Draft tentative results write-up
May - June 2025
· Develop results and discussion sections
July 2025
· Complete full literature review
August 2025
· Write limitations and conclusions
· Review and edit full written report
September 2025
· 15th: Submit completed dissertation

