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Chapter 1- Introduction 
Since 2014, schools in Wales have been on a journey of major curriculum reform in an attempt to improve and diversify the learning experiences of Welsh children. The shift in the curriculum has been a hotly debated topic particularly its move away from subject based towards a more skills based curriculum (Taylor et al,. 2020).  As such, much of the curriculum has been reconstructed and discreet subjects replaced by ‘Areas of Learning and Experience’  (AOLEs): Health and Wellbeing, Mathematics and Numeracy, Languages Literacy and Communication, Expressive Arts, Science and Technology and Humanities (Taylor et al, 2020). Central to the curriculum are the four purposes, with all efforts engineered towards creating:
· ambitious, capable learners, ready to learn throughout their lives 
· enterprising, creative contributors, ready to play a full part in life and work 
· ethical, informed citizens of Wales and the world 
· healthy, confident individuals, ready to lead fulfilling lives as valued members of society. 
(Welsh Government, 2020)

Integral to the successful implementation of the four purposes is the development of engaging experiences outside of the classroom for learners in all AOLEs(Welsh Government, 2023).  Indeed, the benefits of educational visits and experiences not only to learners progress and development but also their well-being can be extensive (Wythe, 2023).   What this means in theory is that to achieve the four purposes, learners in Wales must be given opportunities to learn and develop in other educational settings, including trips and engagement with outside agencies such as museums. 

Amgueddfa Cymru is the ‘largest provider or learning outside of the classroom in Wales’ reaching hundreds of thousands of learners a year (Amgueddfa Cymru, 2020). Each of the seven museums associated with the organisation has its own learning department overseen by a Head of Learning and Engagement and a Director of Learning and Engagement. Within St Fagans and National Museum, there are 22 members of the learning department, ranging from the Learning Manager, Senior Learning Officers, Learning Officers and Facilitators as well as a separate Digital Learning Team. These teams oversee the implementation of the formal (schools) learning programme, the informal and family learning programme, the adult learning programme and the Health and Wellbeing programme. 
Currently, I am seconded as a Teacher Fellow with the learning team at Amgueddfa Cymru. This role has comprised of working on engagement with secondary schools and considering this to develop the formal learning programme at St Fagans Museum of Welsh Life and National Museum Cardiff (NMC). As I have embarked upon this secondment, it has become apparent that building relationships with secondary schools is of vital importance to success and that there are various factors to consider if this is to be done purposefully. This has been highlighted by many studies as an area in need of strengthening (Escribano-Miralles et al., 2021). Indeed, past studies have indicated that secondary school teachers do not value the use of museums as highly as primary schools, thus highlighting the need for outreach and engagement (Hooper-Greenhill, 2007).  The reasons for this study could also be interpreted as political. Recently Wales was found to rank second from bottom with regards to spending per person on culture and heritage. Amguedda Cymru in particular has faced long lasting cuts with its budget reduced in real terms by 9% over the last decade (Welsh Parliament, 2025). 
Both museums have a strong schools programmes and facilitate a number of schools each year in topics across all AOLEs. However, what is clear is that although there are a number of secondary schools that engage with both museums, there are definitively more primary schools that choose to participate in the schools programme both in person and digitally. In fact, between September and December 2024, primary school visits in NMC outnumbers secondary with 39 primary school visits compared with 16 secondary. 

It is considering this that I will form an exploratory case study into the relationships between the two museums and secondary schools. This will aim to evaluate the positive relationships already in place as well as barriers to effective collaboration. It will also consider the level of support relating to Curriculum for Wales (CfW) musuems are able to offer secondary schools and how effective this is. 
 
 
 
 
 
 
 
 






Chapter 2- Literature Review

2.1 Curriculum for Wales- what it means for education in Wales

In the last decade, Wales’s education system has been overhauled and reformed on a larger scale than ever before (Roberts, 2023). When Graham Donaldson’s report was released in 2014, it laid the foundations for a huge change in direction for curriculum in Wales. Based on the responses of around 700 participants and visiting 60 schools, it claimed that the curriculum in use at the time had serious shortcomings that needed to be addressed urgently (Jones et al., 2017) (Donaldson, 2015). It pointed out the dwindling Programme for International Student Assessment (PISA) scores, the low performance of Wales’s learners throughout their time in school as well as highlighting flaws in the assessment structures and procedures (Donaldson, 2015). In light of this, the Welsh Government set out to develop a new curriculum that was ‘made in Wales’ and co-constructed by several key stake holders, including ESTYN, Local Authorities, the Education Workforce Council, Higher Education Institutions, schools as well as many others (Welsh Gov, 2015, p.2). This section will contemplate the impact the CfW has had on schools in Wales. 
The main aim of the CfW according the Welsh Government is to ensure that young people across Wales are in receipt of a balanced and extensive learning experience (Welsh Government, 2021). Indeed, the vision and purpose of the CfW has become a shared language across Wales, driving school evaluation and improvement and shaping the way in which schools plan their curriculum (OECD, 2020). This has been supported by the Welsh Government 2024 who assert: 

‘Many schools have worked well to develop broad, balanced, relevant and engaging curricula’ (Welsh Gov, 2024, p. 5)

The success of Curriculum for Wales thus far however has been debated across educational networks in Wales with some arguing that it has been met with cynicism and uncertainty (Robinson, 2022). This is supported by Gatley who brings forth the argument that the lack of cohesion between the four purposes and the curriculum renders much of the content useless and the skills alluded to by the four purposes may be taught without any real consideration of the contextual knowledge of the AOLEs (Gatley,2020). Indeed, this is also a view held by the Institute for Fiscal Studies which has recommended a greater emphasis be placed on specific knowledge (Sibieta,2024). They argue that the assessment of specific skills can be problematic and can lead to inequalities in the content to which learners are exposed (2024). It has also been asserted that this could mean that learners in schools in low socio-economic areas are particularly disadvantaged as they may miss out on content that will ‘open up pathways into powerful knowledge’ (Power, Newton and Taylor, 2020, p 331).  What further solidifies these arguments is that the PISA scores that were such a point of contention for previous administrations, and arguably a foundation stone of the Donaldson report, worsened again in 2022 indicating that the curriculum is not having its intended impact (Donaldson, 2015) (Ingram et al., 2023). 

Despite this, it is worth remembering that curriculum change on the scale that is occurring in Wales takes time. Karkaus surmises that evaluation is key to determining what is and is not working (2021). This is something with which the OECD concurs, stating that effective curriculum reform requires ample time in order to develop teacher competency, gain the political support required and to allow for evaluation. Only when this process has been implemented can a curriculum begin to gain legitimacy (OECD,2020). Indeed, CfW is a curriculum very much in its formative years, having only been made mandatory in primary schools in 2022 and has still not been rolled out to all year groups in secondary schools (Welsh Government, 2022). Added to this, the challenges brought by the Covid-19 pandemic have meant that CfW is still in its infancy (Miles, 2023). In light of this, much of the data collected surrounding CfW revolves around primary schools. Although there are the beginnings of work such as the CAMAU project (UWTSD) the research relating to secondary schools at present is thin (Hayward et al., 2018). 
Discussed further on will be the role of teachers in creating relationships and links between museum learning teams and schools. As such it seems integral at this point to also review the literature relating the Wales’s education workforce and Curriculum for Wales. Wales’s teachers have been tasked with a central role in designing the CfW, with Welsh Government insisting that practitioners are in the best position to design an appropriate curriculum for their learners (Welsh Gov, 2024). It is asserted that this has required teachers to move from ‘passive consumers’ to ‘proactive producers’ of school curricula (Evans, 2021, p.385). This is further supported by Hughes and Lewis (2020) who suggest that CfW has placed teachers in the spotlight as ‘agents of change’ playing an huge role in the development of curricula (Hughes et al., 2020, p.3). Arguably, this is not a new phenomenon, nor is it one unique to Wales (BERA, 2025). In Finland for example, teachers have for many years maintained an active role in curriculum design and creation (Helinen, 2018). Scotland’s Curriculum for Excellence also places greater emphasis on teacher autonomy, placing teachers at the center as change makers of curriculum (Hullme, 2025). Similar approaches have been taken in the Netherlands and New Zealand and been commended for nurturing a positive outlook on curriculum (Sinnema et al., 2020). It has been asserted by some that this has re-invigorated the teacher workforce. Indeed , in a survey conducted by Welsh Government in 2019, 95% of teachers were willing to engage in professional learning related to curriculum design for CfW  (OECD, 2020). Even ESTYN reported that in schools whereby staff have been granted professional trust and support from leadership teams, teacher autonomy with regards to curriculum design has yielded great success (2020). What must be considered however, is that these studies are a mere snapshot of teachers in Wales, and there a significant difference between schools that have been involved in pioneering the new curriculum and schools that have not (Evans, 2023). Moreover, the literature suggests that there is a lack of clarity over what success actually looks like. 
In line with this, what is clear in the literature is that not all teachers feel positively about their role in designing the CfW, with some indicating that teacher and government views are misaligned (Griffiths et al., 2022). Hughes and Lewis conclude that some teachers feel overwhelmed with the magnitude of the task at hand and fall to using ready-made resources (2020). While it must be considered that Hughes and Lewis’s paper provides only a snapshot of how teachers in a particular primary school feel, evidence of this can also be seen elsewhere.  An example of this is Robinson, who maintains that secondary school teachers are like their primary counterparts still grappling with CfW, lacking confidence in how it should be executed (2022).  Evidence collected in 2022 in a review of educational leadership also supports this having discovered that the quality of support offered to educational leaders in Wales varied greatly and that training opportunities lacked competence and cohesion (Harris et al., 2022). Considering this, it could be argued that the pressures surrounding CfW  as well as the other ‘significant workload issues’ faced by teachers leaves little time for building relationships with outside agencies such as museums (Egan et al., 2024, p.14).  Moreover, according to Art Fund, teachers lack the time and money to plan trips to museums.  Limited funding, lack of planning time measured against evidencing the value of school trips has meant a lack of engagement on the part of teachers (Art Fund, 2022).  This was an important consideration when conducting  the research. 

2.2 The Role of Museums in society  

To better understand the role of museums in education and learning, it is important to ascertain an understanding of their role in general society. 
A common thread in the literature surrounding the role of museums is their capacity to deal with and implement change in line with society. Museums have long been the guardians of cultural artefacts and world heritage; however, over the last century, the boundaries that define the role of museums have moved and mutated (Brown et al., 2018).  Hooper-Greenhill (2007) asserts that museums have been thrown headfirst into change, adapting philosophies and reinterpreting their roles.   The definition of what museums are was last determined in 2022. However, the International Council of Museums (ICOM) definition has not been without controversy causing a split between the more progressive and traditionalist members of the world museum communities (Kendall-Adams, 2019).  
In 2022, the ICOM defined the museums as a:

 ‘not-for-profit, permanent institution in the service of society that researches, collects, conserves, interprets and exhibits tangible and intangible heritage. Open to the public, accessible and inclusive, museums foster diversity and sustainability. They operate and communicate ethically, professionally and with the participation of communities, offering varied experiences for education, enjoyment, reflection and knowledge sharing’ (2022).

Although the article that claims that there is controversy surrounding this is a media article, it does have support from academic sources. Indeed, while the emphasis in this definition focuses heavily on community engagement, diversity and inclusion and sustainability, it has been, as alluded to above, a topic of debate (Cai, 2020).   Indeed, defining the role of a museum is highly complex and needs to ensure that it adequately covers the diverse nature of the heritage and culture of a country or region (Cai,2020).  
 
The political issues surrounding museums can have a profound impact upon their role in society. This is particularly the case with organisations such as Amgueddfa Cymru which relies heavily on funding from the Welsh Government (Welsh Government, 2023).  As such, the remit of Amgueddfa Cymru is subject to the needs of Welsh Government and covers not only education, but issues such as decarbonisation, anti-colonialism and health and wellbeing amongst many others (Bowden, 2021).  Simply put, the literature suggests that museums are not allowed to function solely as museums, they must also serve a national interest, celebrating and supporting government agendas (Bennett, 1995). This is supported by Earle who asserts that museums are often called upon to celebrate ‘national prowess’ (Earle, 2013, p. 534). Inevitably, this means national museums particularly are bound to political agendas and subject to criticism when they verge sideways of this remit. An example of this is the 2020 controversy that surrounded the National Trust’s report into Britain’s links with colonialism and enslavement which was seen by some organisations as moving away from its central purposes (Adams, 2019).  Reliant of government funding, many museums are now cautious about what future projects they engage (2019).  As such, the role of museums has evolved and changed over time and with that public expectation over what museums can do (Brown et al., 2018).  Moreover, as previously stated the literature highlights that museums are often relied upon to generate income and increase tourism (Frogarty, 2016). It has been asserted that this can be a catch 22 position. Political decisions while sometimes exalting the cultural heritage of a country and in many instances relying on its income revenue have also resulted in the cutting of funding to such institutions (Rhodes et al., 2024). More evidence of this can be found in the recent Welsh Government report that suggested Wales’s spending on cultural heritage per person was lower than all European countries involved in the report apart from one. Indeed, Wales on average spends £69.68 per person on cultural services, this is in comparison to Iceland who spend £692.60 (Welsh Government 2025, p. 87). In the face of this, Welsh museums such as those under the umbrella of Amguedda Cymru are still faced with generating income as well as maintaining free entry to the public (Rhodes et., al 2024). The literature suggests that this has been an issue for at the least the past two decades with Formen-Peck et al,. (2013) also arguing that funding and a push towards increasing footfall in museums as well an abundance of other political pressures has impacted on what museums are able to offer. What can be ascertained by the literature is that for museums to maintain their relevance they must contend with changing societies, political change and cultural agendas as well as cuts to funding and economic downturns (Fogarty, 2016). Inevitably, however the agendas discussed earlier must be carefully considered when studying the impact museums have upon learning. A museum learning programme is governed by its exhibitions and collections and as such the museum's wider political agendas are bound in some way to trickle down (Foreman-Peck et al., 2013). It was important therefore to consider this when conducting this study. 
 
2.3 Museums and Schools 

As seen above ICOM’s definition, that museums are places of education and learning is woven into their very existence (ICOM, 2022). This part of the literature review will consider the benefits and limitations to museum learning before evaluating literature that considers the CfW and its impact upon formal learning programmes in museums in Wales. 
It has been asserted that museums in their very nature are places of learning that seek to ‘nurture curiosity’, inspire and develop an awareness of the world in which we live (Peck et al,. 2013, p.28). Many even go further than this, suggesting that museums are far more than presenting artefacts and collections, but that they have deep and important cultural value (Meunier, 2025). Indeed, many studies conclude that the benefits of museum-based learning can be far reaching, creating immersive learning experiences and developing critical thinking (Meunier, 2025). The impact of school-museum collaboration is explored in depth in a paper by Bev Forrest and Kate Fellowes (2024) in which they discuss the impact of the ‘Leeds Curriculum’ which was co-constructed by Leeds Museums, fifty arts and cultural organisations and more than thirty primary schools. They claim to have reached 10, 000 school children with the curriculum which has apparently enhanced engagement, improved attainment developed a sense of identity and pride (2024). This study is supported by others who have had similar results such as King’s College London’s project ‘My Primary School is at the Museum’ who also saw an ‘increased enthusiasm for learning’  and an improvement in social skills (King’s College, 2017, p.20). That school relationships with museums nurture and cultivate these developments is a re-occurring theme amongst the research indicating that increased engagement is common when learners are taken out of the classroom (Lacoe et al., 2020). Moreover, it has been asserted that physically interacting with exhibits such as those in museums increased engagement (Shaby et al., 2019). This is a view supported by Escriabano- Miralles et al., (2021) whose study into using museums to teach history in Spain found that 75% of teachers surveyed believed that visiting museums significantly increased and enhanced student knowledge, concluding that it made learning more relevant to learners. This is a conclusion that is also arrived at by Foresst and Fellowes (2019) as discussed earlier (2024). Despite this, a common thread throughout all of these studies is that they focus on primary school-aged learners. The literature supporting the use of museums by secondary schools is modest and as such it can be difficult to assess their true impact (Mujtaba et al., 2018). Furthermore, while many boast successful short-term impact, the long-term impact of such projects remains to be seen (Lacoe et al., 2020). This can also be seen in many case studies commissioned by the Group for Education in Museums (GEM) such as Culture Coventry’s attempt to engage with secondary schools. While during the project they succeeded in attracting in-depth engagement from the secondary schools involved, there was no decisive increase in secondary school visits after the project had ended (GEM, 2016). Indeed, the one off nature of school trips can often lead to a lack of long term outcomes (Shaby et al., 2019).  Questions can also be raised over the tools and methods used to measure success as they differ significantly from those used in schools and are often not appropriate for use in a museum setting (Mujtaba et al,. 2018).  It has been asserted that often museum outcomes are benchmarked to display ‘how museums are contributing to government policy’ (Foreman-Pack et al,. 2013, p.29).  This links to the earlier illustrated point relating to museums being bound by political agendas and arguably places schools in a precarious position. Often teachers need to justify the educational benefits and curriculum links before booking any kind of excursion (Art Fund, 2022). 
 
According to the literature, the roles of teachers are also a deciding factor when assessing the success of museum relationships with schools (Shaby et al., 2019). It is indicated that the role of teachers in multi-faceted with and can be influenced by teacher confidence, teacher knowledge and teacher attitude. Key themes that re-occur are those of time and cost. Meunier asserts that teachers face ‘logistical, financial and administrative barriers when planning field trips’ (2025, p. 2). This is supported by Johnston who concludes that the extensive planning required for trips often puts teacher under added pressure (2015). In the current climate, it is no surprise that these factors have become major issues. Many schools in Wales currently are under pressure financially, and this is bound to increase the stress placed upon teachers. Despite this,  while both of these articles provide insight into challenges faced by teachers, they do not provide insight into the museum's perspectives or indeed give any insight into Welsh perspectives. 

Moreover, the general consensus within the literature points towards the idea that when teachers do engage and collaborate with museums, the impact can be incredibly beneficial for learners (Shaby et al., 2019). Shaby et al.,’s (2019) enquiry into student engagement with exhibits in a science museum showed that teachers can provide context for learning as well as encourage inquiry. This is supported by Escribano-Miralles (2021) who suggests that teachers and museums collaborating effectively can unequivocally enhance knowledge and skills. All agree, however, that this collaboration can be inconsistent and as such does not always have the intended impact (Lacoe et al, 2020). 

Gaps in the literature

While the research pertaining to museum partnerships with schools is growing, there is a clear gap in the knowledge relating to Wales and to secondary schools. Much of the literature discussed above, while providing valuable insight into how museums and schools can work effectively together, provides an international context. While we can learn from this, each country's political and cultural needs are different and as such, so is their position on the role of museums. While GEM has endeavoured to create case studies relating to Wales and CfW, they are the only ones to have done so and these are short non-academic case studies and think pieces.  It is within this gap my work will place itself. Attempting to understand the role of museums in the curriculum in Wales and establishing and barriers and limitations. The research questions answered in this project then are as follows;
1. What is the role of National Museum Cardiff (NMC) and St Fagans in supporting CFW?
2. What are perceived to be the main factors that contribute to successful partnerships between secondary schools and NMC and St Fagans?
3. What are perceived to be the main barriers to successful partnerships between secondary school and NMC and St Fagans?


















Chapter 3- Research Design 
This section explains, describes and justifies the approaches and methods taken to  complete my research. It provides an overview of the research paradigm within which my research sits as well as how this may have impacted my study. My data collection methods and tools are evaluated before providing an overview of the ethical considerations of the study. 

3.1 Research Paradigms
Research Paradigms are concepts used to describe the viewpoint of researchers (Kivunja et al., 2017). It describes their ‘world view’ and their assumptions about how research should be conducted (Mackenzie et al., 2006) (Kuhn, 1970). Acknowledging this is integral to the integrity of a piece of research as it can have a significant impact on the researchers' own perceptions of how knowledge is acquired (Evans, 2023). 
The paradigm from which I have approached this research is the interpretivist paradigm. The justification for this was in anticipation of collecting feedback that relied heavily on participants’ perceptions of relationships between schools and museums as well as their perceptions of CfW. Answering my first research question in particular relied on interpretations of CfW which naturally differed depending on context and had been heavily influenced by arguments surrounding the coherence of the curriculum (Gatley, 2020). Moreover, there also needed to be consideration of the fact that participants' beliefs and positionality could heavily influence their responses. This relates to the concept that interpretivist research contemplates the fluctuating factors that relate to certain contexts (Alharahshe, 2020). As alluded to above, it was anticipated that participants' responses would naturally be subjective and influenced by the context of their roles within the museum and the context within which they work (Gichuru, 2017).  Indeed, it has been asserted by Scotland that the interpretivist paradigm perpetuates the idea that social realities are formulated within the mind (2012). Within this study my aim was to enquire into the minds of the participants ascertaining their perceptions of the museum relationships with schools, to ‘get into their head’ and understand how they interpret the situation (Kivunja et al., 2017, p.27). It also coincides with what Cohen et al., describe as attempting to understand ‘attitudes, behaviors and interactions’ (2018,p. 403).   This method of research aligns with my own ontological position which is built around the idea that reality is created by individuals. Epistemologically, this means that reality should be interpreted and used to develop understanding and meaning.  My endeavour in this study was to establish and explore the barriers and benefits of museum relationships with schools which made me what Phoyhongsunon asserts is a ‘meaning maker’ (2010, p.1). Someone who becomes part of the research making connections and interpreting meaning from participants. This aligns with the idea that knowledge and reality is shaped by humans and therefore can be interpreted in several ways. Considering this, the research conducted sat within the boundaries of subjectivism as I sought to ‘make meaning’ of my data via my interactions with participants, constructing knowledge from their experiences (Kivunja et al., 2017. P.33).  The overarching aim of the study was to make sense of the personal experiences of museum and school staff and this entailed considering what factors could have influenced their perspectives and perceptions. 

3.2 Research Design and Methodology 
In a typically interpretivist fashion, the methodological approach to my research was that of case study. A case study is particularly suited to this type of research as it seeks to establish an understanding of social processes and relationships (Denscome, 2009). This was exactly my ambition within this project, to understand the processes that are part of creating relationships between school and museum and discover what factors impact upon this. Case studies can yield in-depth and rich qualitative data and provide specific insight into events as they occur (Thomas, 2015)(Cohen et al., 2018). This is something with which Yin(2018) agrees, asserting that case studies empirically investigate real world scenarios in specific detail. They are intensive and require a description and in-depth analysis of a specific context (Ponelis, 2015). Within this study, the real-world situation I analysed was that of school and museum staff’s perceptions towards CfW and their relationships with each other. It consisted of conducting an exploratory case study that examined the processes that exist in the museum learning teams regarding outreach to schools and knowledge of CfW. Having reviewed the literature, this approach is not generally taken by other studies in this field. Many such as Foreman-Peck et al,. (2013) and Forest et al., (2024) take an action research approach in attempt to implement strategies that tackle certain issues that arise such as designing an arts based curriculum or implementing new pedagogical approaches (2024). However, it my aim primarily was to establish the situation as it stands currently, in  real time, identifying any barriers and successes and suggesting ways forward (Merriam, 2009). 
This lay within the remit of an intrinsic case study as the central need was to understand the context from which the participants had formed their perceptions (Stake,1995). Indeed, having interviewed participants particularly from the museum side, who had different roles meant that understanding the context of their positions was integral to the study. Moreover, my position in both establishments allowed for opportunities to dig deeper into the data and develop a more accurate understanding of how the relationships between schools and museums work. The reflexivity of this, allowed me to understand and explore some of the biases on both sides and allowed me to reflect on my own position within the research (Bukamal, 2022). Certainly, it is important, to address my own positionality within this project. My role as teacher fellow means that the study was completed within my own setting and was a project with which I have been heavily involved. It must be kept in mind that this could have lead to issues arising with my own viewpoints and pre-conceptions this had to be considered throughout (Mercer, 2007). It is also , important to consider that a generalisation of these findings was not possible due to the small sample size interviewed (Kumar, 2014).  The ultimate purpose of this case study however, was not to provide proof of a theory or a comparison with other studies or generalised results but to provide a snapshot of the situation as it stands at the moment (Thomas, 2015).  Subsequently, its purpose was to develop a detailed understanding of the how museum and school practitioners were feeling regarding expectations of museum-school relationships.  Of course, outcomes will be important however, getting to the bottom of limitations and successes and why these are as such was at the heart of this study. 

The data collected from this study was that of qualitative data. This was pertinent for this study as;
‘Engaging with qualitative research is...commitment to exploring the depths of social phenomena, enabling researchers to connect with the subjective experiences of their subjects.’ (Lim, 2024, p.200). 
As previously stated, this was precisely my aim, to connect with the perceptions of my participants and explore the reasonings behind this. By means of evaluation, analysis and in-depth scrutiny, I explored how both museum professionals and teachers perceived what a successful school-museum relationship entails.  It looked at how their understanding of what this is had shaped and influenced the approaches they use to engage with each other and develop learning programmes (Yin, 2009). The primary source of data collection was semi-structured interviews and a survey, that ensuring that the questions were answered using a ‘variety of lenses’ (Baxter et al., 2008, p.544). Data collection of this sort ensured that the research sat within the idea of subjectivist epistemology and used an interpretivist lens. What had to be considered during this, was my own cognitive process and influence it had upon interpretation of the data (Kivunja, 2017). All three research questions demand a need to gain a deep understanding of the data as opposed to suggesting outcomes. Certainly, this is more indicative of the interpretivist paradigm (Tomaszewski et al.,2020). 





Chapter 4- Methodology 

4.1 Sampling
The qualitative nature of this study demanded that the sample size for project be relatively small. The intention of this study as discussed previously was not to generalise results and as such there was no need for a large volume of participants (Taherdoost, 2022). The type of sampling used for this study was non-probability sampling via use of a purposive method (Coyne,1997). When considering the museum professionals, this was to ensure a broad scope of role. The aim when recruiting teachers was to ensure a selection of roles and Areas of Learning and Experience. Purposeful sampling also facilitates comparison between two groups, which in essence was one of main aims- to compare responses between teachers and museum educators (Stratton, 2024). The interviewees consisted of 3 museum professionals and 3 teachers. This is based on Morse’s (1994) assertion that at least 6 participants are required for phenomenological studies such as this. As previously noted, my positionality was important to consider as all interview participants were known to me although questionnaires respondents were not. There was a risk that that this could impact on the data collected, interviewees may feel bound to say what I wanted to hear or may have a fear of being judged for their answers (Mercer, 2007).  In light of this, it was important to  ensure my research design was carefully constructed and my data analysis approach was specific and detailed (Evans, 2023). 
4.2 Questionnaires
In the first instance, anonymous questionnaires were sent to school staff to ascertain their opinions surrounding what Amgueddfa Cymru had to offer regarding trips as well as what they would like to see from the learning teams that exist within the organisation (APPENDIX 1). The questionnaires were sent to a selection of school staff and included, school leadership and teaching staff. The anonymity ensured that there was an element of objectivity in the data collection and the standarisation of questions allowed for cohesion in the first instance (DenScombe, 2014). This nature of this, ensured that this first wave of data consisted of honest opinion and mitigated against any feeling of judgment participants may have felt (Mercer, 2007). It also yielded information into what barriers exist regarding booking and planning trips to the museum and how staff felt that could contribute to the curriculum. 
To make certain that data collection from the questionnaire was meaningful and purposeful as well as relevant I made use of open questions. These types of questions were useful in yielding honest and open responses (Bell et al., 2014). They also divulged a wealth of in depth and useful information and allowed participants to ‘be themselves’ thus partly removing the ‘investigator biased’ caused by my own positionality (Kumar,2014, p.186). An issue that did arise was the sheer volume of data these questions supplied, which meant a time-consuming process of content analysis was required (Bell et al., 2015)(Adamson et al., 2004). These questions also had to be crafted carefully so that participants felt it was worth their while taking the time to answer (Denscombe, 2014). This was ensured via the use of non-ambiguous language that was clear and concise (Kumar, 2014). Question such as;
 ‘What do you perceive to be the benefits of working with St Fagans and National Musuem Cardiff? 
ensured that participants were aware of what was expected. I also used a series of closed questions to ascertain basic facts about staff position as well as how much they had engaged with the museums thus far. This was to ensure I had a clear understanding of the context of participants as well as obtaining basic information needed for the study (Kumar, 2014).
What also had to be considered was the lack of opportunity to check the validity of answers (Thomas, 2013). This issue was tackled by conducting follow up interviews to cross reference any data collected (Yin, 2009). 

4.3 Interviews 
Conducting semi-structured interviews also formed an integral element of data collection for this study (APPENDIX 2). It has been asserted that the case study’s dependency on the analysis of actions and decisions made by participants make interviews an essential component (Thomas, 2015). They allow for probing, follow-ups and provide an insight into motives (Bell et al.. 2014).  Within this study, I explored and anlaysed the attitudes and decisions taken by museum and school staff relating to collaboration and planning.  Conducting interviews in person gave valuable insight into the feelings of participants and can also provide opportunity for close monitoring thus resulting in a better understanding of the answers given by participants (Thomas, 2013). The type of interviews conducted were semi-structured, in that all questions were predetermined however there were point in which I asked sub-questions to probe further in answers or modified the questions based on the person's response (Taherdoost, 2022). They also contained themes and topics that were essential to the research questions such as CFW,  barriers and succusses to relationships as well as political pressures faced by both schools and museums. Moreoever, to gain rich and insightful data it was important to encourage particpants to elaborate as much as possible (Denscombe, 2014). The flexibility of these interviews allowed for spontaneity which in turn succeeded in also illuminating themes (discussed later) that I did not anticipate. In some instances, it seemed that interviews were therapeutic in nature for participants. This is something Denscombe (2014) asserts can happen as interviewees feel heard, creating a feeling of reward for participants adding a further validity to answers and allowing for further questioning. This was particularly true of this study as there has been a sense of frustration from both sides regarding communication and collaboration. This will be discussed in further detail during data analysis. 
There were however, some limitations to using these types of interviews during the research project. As previously discussed, open questions such as those used during these interviews create a high volume of data that can be time consuming to sort (Bell et al., 2014). Furthermore, this data, in typical interpretivist fashion, is left to the interpretation of the researcher (Kivunja, 2017). This was certainly the case in this instance.  Always a risk in instances such as that the way in which the researcher interprets their data is impacted by their own belief systems. This is known as confirmation bias (Nickerson, 1998). Furthermore, I used the member checking process in order to establish true meaning and keep my own interpretations in check (Candela, 2019). There was also a risk that my relationships with the participants may impact their answers (Mercer, 2007). This was mitigated by ensuring confidentiality and informing participants of their right to withdraw before the data was anonymised. 

















Chapter 5 Data Analysis
5.1 Data gathered from questionnaires
The questionnaires produced a plethora of raw data that needed to be cleaned up (Kumar, 2014). This process compromised of recording, analysing and scrutinising the evidence to smooth out any discrepancies or errors. In this instance it meant meticulously processing the information from the questionnaires. As previously noted, questionnaires such as this require content analysis (Bell et al., 2014). This involved methodically categorising the data and searching for ‘patterns and themes (Maguire et al., 2017, p.3352). The kind of qualiative data produced by this enquiry benefits greatly from thematic categorisation as it helps to form other avenues of analysis going forward (Braun et al,. 2006). To ensure optimal efficiency and accuracy, it was important to wait until all questionnaires were in to begin analysis (Bell et al., 2014). Following this, coding and categorising the data was also of pivotal importance (Denscombe, 2014). This allowed for a more accurate and realistic representation of the data. These themes have been presented via quotations later on and have also been compared with responses from the interviews. 

5.2 Data gathered from interviews
The data collected from the semi-structured interviews conducted were also cleaned up, anonymised and coded thematically. This should lead to ‘new insights and understanding’ (Naheem et al., 2023, p.2). Furthermore, I also endeavored to follow Maguire and Delehunt’s 6 step data analysis which includes;
Step 1: Become familiar with the themes
Step 2: Generate initial codes
Step 3: Search for themes
Step 4: Review themes
Step 5: Define themes
Step 6: Write up 
(Maguire et al., 2017, 3354).

The process of completion for this did not work in one straight line and themes changed and evolved as time went on (Denscombe, 2014). In the first instance for example, much of the data pointed towards ‘provision’. Upon further analysis however, it became clear that ‘engagement’ was a more pertinent theme for what I was uncovering.  This also included constantly comparing the data, re-reading it several times and creating a construct map of themes (Thomas, 2014). Presentation of the data collected form semi-structured interviews has been displayed later on in the form quotes I have found to be the most relevant and important (Anderson, 2010). They have been chosen via the data sorting process detailed above and grouped according themes. 


5.3 Ethical Considerations 
Ethical approval was granted by the Athrofa Ethics Panel at University of Wales Trinity St David. No data collection of any sort was carried out prior to this. Furthermore, throughout the study the British Educational Research Association's Ethical Guidelines for Education Research (BERA, 2024) were adhered to thoroughly. Moreover, I was also considerate of several other ethical matters throughout the course of the project. All who participated have given informed consent allowing for them to consider the benefits and risks to their participation (Cohen et al., 2018). There was also what Chapman et al., (2023 p.1218) describe as a more ‘informal’ type of ethical consideration that measured and took care of every ethical issues that came to the forefront (Guillemin, 2004). This included ensuring that there was minimal disruption to the everyday working lives of the people involved, ensuring they did not feel burdened by extra work. 
Participants were at several points reminded of their right to withdraw from the study up to the point of data anonymisation. All were given information about what the research project entailed and how their data would be disseminated. All were made aware that interviews would be transcribed and recorded and stored securely on the university one drive. They were informed that data would be sorted and anonymised and that quotes maybe used in the final research report but would be unidentifiable. Furthermore, in spirit of minimising harm to the participants, although I did not foresee (and there was not) there being personal disclosures, I ensured I was aware of regulations surrounding this. 





Chapter 6 -Data Analysis and Findings
As discussed earlier, throughout the data analysis process, I used thematic analysis to uncover the dominant themes in the research. This section is split over those themes, making reference throughout to the three research questions I identified in the literature review. Each theme has been considered from the perspectives of the teachers and museum professionals. To maintain anonymity, teachers have been labelled as Teacher 1 Teacher 2 and Teacher 3 (T1,T2,T3). Of the three teachers interviewed two were middle leaders, one with curriculum responsibility (T1) and one with curriculum (T2). The third (T3) was part of the senior leadership with curriculum and extracurricular responsibility. They all had between 10-15 years of experience and T1 and 2 work in English medium schools and T3 in a Welsh medium school. All came from across the Humanities and Languages, Literacy and Communication AOLEs.  Museum professionals have been labelled as Museum Professional 1, Museum Professional 2 and Museum Professional 3 (MP1,MP2,MP3). The roles of staff interviewed ranged from facilitator (MP1), learning officer (MP2) and Senior Learning Officer (MP3) all with varying degrees of experience. MP1 and MP3 work across both NMC and St Fagans while  MP2 is mostly based in St Fagans.  I also issued 50 questionnaires to school staff of around 12 were returned. The respondents of this, ranged from teacher to senior leader with varying years of experience and a wider variety of AOLEs. 
6.1 Curriculum for Wales 
Inevitably, research question 1 ensured that one recurrent theme was CfW. However, the discussions that surrounded this with both teachers and museum professionals openend themes and avenues I did not predict. As previously discussed, CfW is at the center of most debates surrounding education in Wales currently. It is inevitable I suppose that even in this context, it raised contention and opposing opinions. As such, within the theme of CfW I noted 2 sub-themes, these are knowledge and ‘Cynefin’. These are discussed below. 
Knowledge
Interestingly, there were differing opinions amongst the teachers relating to how much knowledge and awareness museums should have relating to CfW.  T2 expressed that museum professionals as contributors to education Wales should have an in depth understanding of CfW and  T1 recommended a ‘basic’ understanding. However, T3 who when asked if it’s important that museum professionals have a knowledge of CfW said; 
‘Personally, I don’t think so. I mean they do, but that’s just helpful from my perspective...From my perspective if I know the curriculum link, that’s the important thing’. 
This was different to T3 who answered with;
‘You need specialists working in the museum, education specialists, working in the museum on a day to day basis, isn’t that the point of CfW? Co-Construction?’ . 
These two viewpoints were interesting and indicative of the arguments surrounding CfW currently. Indeed, T3’s response mirrors the argument put forth by Evans who suggests that teachers in Wales are in need of upskilling and support if the ambitions of CfW are to be realised (Evans, 2023). T3’s assertion about co-construction is also thought-provoking. It is true, Welsh Government has encouraged a fully collaborative approach to creating the CfW, engaging a range of stakeholders (Amgueddfa Cymru). While Amguedda Cymru were not explicitly a partner in the designing of CfW, the framework does encourage collaboration and some of the sites are even mentioned as suggested visits in the new General Certificate in Secondary Education (GCSE) History specification (WJEC, 2024).  With this in mind, it is easy to see why T3 would come to this conclusion. 
Discussing this with museum professionals also divulged some interesting findings. MP3 who is a Senior Learning officer concurred with T3 that knowledge CfW was an important part of the St Fagans learning programme. She expressed that;
‘I think we’ve been ahead of the game with the curriculum as well ....being involved in some conversations with the likes of Welsh Gov and consortia and schools we’ve had long standing relationships with...I think it shows we’ve not only got the language, but the way we’ve been able to respond’ .
When looking at the formal learning programmes across NMC and St Fagans, what T3 says is clear to see. New sessions have been developed and Areas of Learning and What Matters Statements clearly mapped across the offers (see fig 1.). 
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Figure 1: Description of ‘Cynefin’ worskshop (Amgueddfa Cymru, 2025). 
Despite this, there was conflicting opinions amongst the museum professionals regarding the extent of both the role of the museum and their own knowledge. Both MP1 and MP2 concurred that there had been changed to support CfW and that leaders had been supportive in encouraging and facilitating professional learning. However, they were keen to learn more about CfW. When asked what the expectations regarding CfW were for their role, MP1 explained;
‘I suppose paratactically, very little, I would like to know more. We’re made aware of the curriculum links...it was fresher in my mind when it was released...as teachers you get regular top ups, that would be useful for us’ .
Indeed, despite Amgueddfa Cymru partaking in the early stakeholder groups, only one commissioned resource has been developed funded explicitly for museums regarding CfW This is the selection of case studies facilitated by the Group for Education in Musuems Wales and although insightful does not cover all aspects of CfW (GEM, 2023). 
Cynefin
Predictably, the concept of ‘Cynefin’ was alluded to on several occasions throughout all interviews. The concept of Cynefin is described by Welsh Government as;
‘The place where we feel we belong, where the people and landscape around us are familiar, and the sights and sounds are reassuringly recognisable’ (Welsh Gov, 2020). 
However, the idea of has proved divisive amongst some, causing confusion as to its true meaning (Chapman et al., 2020). Indeed, it could and has become its very own research project. Within this context however, cynefin’s links to belonging and culture make it a prime topic in the learning programmes of both St Fagans and NMC. T2 when questioned about the role of museums in CfW expressed;
‘We’ve always done local history but there’s that sense of belonging with this new curriculum I think...it’s important that museum staff are aware of that’ . 
Indeed, this was an area in which all respondents were in agreement. All museum professionals agreed that having a good working knowledge of cynefin was essential for the museum programme. MP1 explained that;
‘Cynefin is a buzzword that’s used in the curriculum a lot, but the workshop does what it says on tin’. 
Despite the contention that surrounds cynefin outwardly, there was still a clear understanding of its importance to the curriculum amongst museum staff and teachers. All felt that it was an important element of how NMC and St Fagans could support CfW and all mentioned the cultural importance of both museums in helping to achieve this. One respondent from the survey even commented that both museums; 
‘enhanced students’ cultural experiences and understanding of their own heritage’. 
The clear message identified here was that both museums had the resources and the want to work with schools and support CfW. MP2 who described being able to ‘transport pupil back to a different time’ highlighted the importance of the collections and the excitement that generated for him and learners as well the natural link both sites and Welsh identity. 


6.2 The key to successful partnerships
Another key theme that emerged from analysis of the data was the elements of a successful partnership between secondary schools and museums. Within this theme, I identified several sub themes which have been discussed below. These have been organised and discussed with a means to answer research question 2. 
Engagement 
The first sub-theme that emerged from this was engagement. All three teachers interviewed commented on the need for engaging sessions and how both museums were able to provide this. T3 expressed how;
Both St Fagans and NMC are really good at taking it beyond the classroom...it’s made them see the topic in a different way’ . 
Both T1 and T2 agreed with this suggesting they had found their experiences with the museum to be positive and had found the immersive experience to have had profound effect upon their learners. This was supported by data collected from the surveys which indicated many agreed with this. One respondent even commented that working with the museum had been ‘inspiring’.  This is in line with previous research surrounding partnerships between museums and schools which suggests that good museum sessions can have a profound impact on engagement (Lacoe et al., 2020). Moreover, this response from teachers is similar to the response received by Forrest and Fellows in their paper on the Leeds Curriculum. Teachers felt that level of interest in the topics at hand had increased via a more sustained relationship between the museums and schools in Leeds (2024). 
This was not only evident in the opinion of teachers. Museum professionals also emphasised the importance of engagement in building stronger relationships with schools. MP2 felt that certainly in St Fagans, importance lay in the immersive character element offered by the museum. This relates directly to the teacher’s comments relating to the something different offered to schools. MP1 also claimed this to be the case in NMC, they believed in that the guided tour format of the museum learning programme provided something different for learners and was something that was appreciated by both teachers and learners.    
Resources
Another common sub-theme that began to emerge following on from discussing engagement was that of resources. There was a general consensus from all  interviewed was that the museum had a plethora of excellent resources, that ranged from hands-on collection to digital material and sessions. This encouraged teachers to engage and build partnerships with both museums. T2 found that the vast collection in St Fagans had been particularly engaging and useful. He explained;
‘Those two main gallery areas in St Fagans...there was fantastic coverage of the whole timescale...the modern history displays are wonderful. 
This was supported by responses received in the surveys, with one respondent commenting that the resources offered by the museum ‘enriched’ the curriculum. Another expressed that variety of resources available were beneficial to learners. It was agreed on the whole, by the museum experts that the resources offered by both museums were beneficial to enticing schools in general as creating bonds with schools. MP 2 said;
‘...we have these amazing buildings and the costumes to create an environment and scenario which helps in the learning...we have such a wide variety of costumes and objects' 
T3 also expressed that the digital sessions offered by both museums were both effective and well made, pointing out that this was a viable option if a physical trip was not possible.  
‘The stuff the digital team has to offer is excellent fair play. Not only do they do live sessions that are really engaging but the actual resources on the website are brilliant also. There’s a few I’m hoping to use in my lessons going forward’ . 
With this in mind, it seems that Escribiano-Miralles's (2021) assertion that museums are essential institutions for educating rings true. All interviewed claimed that museums are invaluable agents of education. The collections allow for a broad and varied curriculum that can provide as one questionnaire respondent said ‘real life authentic contexts’. 
Teachers 
Teachers and the role of teachers was one of the main sub-themes that emerged when discussing the success of partnerships between secondary schools and museums. It also appeared as a barrier which is discussed later on. 
Much of the research papers surrounding the role of schools and museums suggests that the role of teachers can determine the success of partnerships (Mutjaba et al., 2018). Amongst the museum professionals there was a general consensus that more receptive and engaged teachers are the more enriching and beneficial the museum learning sessions become. There was also an agreement that teachers while teachers could be difficult to pin down, their input was an invaluable resource. MP3 described how the formal learning programme had been broadened by teachers;
‘...this can be from having useful really practical chats with people. So from, you know, it could be a teacher enquiring and saying I’m looking at this scheme of work, I’m adjusting it ever so slightly...can you give us a some time and support us to utilise the museum? It from these chats that the best learning sessions are developed’. 
Both teachers and museum professionals agreed that collaboration and co-construction of sessions provided the best provision for learners. MP2 also agreed stating;
The more we interact with and talk to teachers or work with teachers, well, it can only improve what we’re doing’. 
This was further emphasised by the teachers themselves who enjoyed the prospect of collaborating and creating something meaningful for their learners.  In support of this, all museum professionals emphasised that schools that had built sustained relationships with them over the years, often coming back annually, had benefited the most from the partnerships. 

6.3 Barriers to successful partnerships 
The final theme that emerged from the data analysis was that of barriers to successful partnerships. The information gathered from this analysis provided answers research question three. Once again, a variety of sub themes also emerged out of this all of which are discussed below. 
Teachers
As discussed previously, successful relationships with teachers can often provide the most beneficial outcomes for all parties involved. However, interviewing both teachers and museum professionals as well as surveying teachers identified several limitations that can impact negatively upon partnerships. These limitations were caused by several factors.
Mujtaba et al., (2018) assert that teachers often do not take an active role in the sessions, leaving it to the museum facilitators to take the lead. In turn this can lead to a lack of engagement from learners. Museum professionals when interviewed commented that when this happened, it was often secondary school teachers who because of the scale of the trip and number pupils had been placed on it to make up the teacher-learner ratio. This was not just expressed by the museum staff. T1 suggested that the ‘high pupil-teacher ratio’ can often cause challenges for teachers who do not necessarily have an understanding of the trip. 
Furthermore, time and teacher workload can sometimes mean that perhaps teachers to not fully engage themselves in the planning and developing of a trip. As discussed earlier, while collaboration can be incredibly beneficial to all parties, often teachers do not have the time to commit themselves full. MP1 explained this commenting;
‘You offer these different opportunities in person, they seem really keen, and I know teachers are rushed of their feet, but then there’s no follow up, like after the fact, after they’ve left this building, there’s not a lot of engagement’.
This is something that came through in all interviews with the museum professionals. Both museums have on multiple occasions attempted to engage teachers to work with the museum including hosting teacher forums and engagement evenings however this has yielded very little response from teachers. There was also a concern about the lack of understanding from secondary schools about how things work in the museum world and the budgetary pressures faced by museums. MP3 made the point that although they loved working with teachers and learning, they had felt constrained by the budgeting and had to consider their wider role in the museum. Indeed, as discussed in the literature review, museums must work towards a wider political agenda and the learning team alone take responsibility for not only formal (schools learning) but informal, community and health and wellbeing. 
Interviews with the teachers revealed another side to this. All expressed a that they felt there was a lack of understanding, not just from the museums but from outside agencies in general about how secondary schools work. In particular, there was comment on how when primary schools attend very often, it is with one class of around 30 pupils. A secondary school must often bring an entire year group which can have cover and cost implications beyond that of which the school is willing to stretch. In both the surveys and in interviews, the problem of cost was brought up on several occasions. Many respondents of the survey revealed that although they would like to work with the museums, funding issues were a major concern. T2 supported this argument commenting that his recent trip to St Fagans had been spread out over 2 days due to the volume of learners attended and as such had cost £1400 in transport fees. 
Furthermore, the time it takes to organise and prepare for trips was also a point made by all teachers and the stress that this can sometimes cause to teachers who already feel under pressure. T3 explained that some staff are becoming more reluctant to do trips because they find it ‘time-consuming’. This is in line with Art Fund’s research who found that teachers have less and less time to plan trips and this added to the need to justify the educational value of such trips means that teachers are becoming more and more reluctant to do this (Art Fund, 2021). It has also been a theme identified in other similar papers such as Johnston (2015 p.104) who comments on how teachers feel the ‘minefield’ of trip planning is too much and Meunier (2025) who recognises the practical problems faced by teachers trying to plan trips. 
Communication 
This sub-theme was interesting as it emerged from both sets of interviews in conflicting ways. As discussed earlier in the findings, museum professionals have often found it difficult to communicate with teachers. All expressed how despite using a variety of methods such as email, website, newsletter and teacher forums, very little feedback is given. 
Teachers however, expressed that they felt there was too little communication and often found it hard to get direct responses from the museums. All however, agreed that my role as the teacher fellow had been beneficial. Both T1 and T2 commented that having a ‘link person’ such as myself that ‘understands how schools work’ (T2) had helped the booking and planning process. 
What this has revealed is that there is a clear lack of communication on both sides. Musuems are doing all they can to advertise and engage teachers while teachers are not being signposted appropriately to where this information is. As such, this is creating a barrier to creating positive relationships between secondary schools and both museums. 
6.4 Limitations of the data
The biggest limitation to this research project was that it was very small scale, and provided only a snapshot of the situation in NMC, St Fagans and Wales as whole. The sample size was small and as such it is not possible to generalise the findings. To ensure a more representative project, it would have been beneficial to perhaps interview more participants across a wider variety of school and museums sites. Focusing only on NMC and St Fagans although providing valuable insight, narrowed the findings of the research. Perhaps widening the focus area to all 7 Amgueddfa Cymru sites would have provided a more in-depth project. Despite this, the fact that all museum professionals had differing roles gave a fairly broad insight as to how partnerships worked at different levels. 
Another limitation identified could be that I had professional relationships with all interviewees. However, in my view, this enriched the data as participants felt at ease and able to express true and authentic opinions. Furthermore, the time constraints on this project meant that data had to be collected quickly and when participants were available. There were other individuals whose testimony would have been highly valuable however, due to time constraints and scheduling issues were unable to participate. 
Lastly, it could also be argued that narrowing the museums included in the study to the two in  Amgueddfa Cymru, could also limit the data. While Amgueddfa Cymru, is the dominant national museum, the project may have benefitted from the inclusion of smaller more local museums and comparing experiences. 























Chapter 7 - Discussion
7.1 Overview of the project 
Having begun my secondment at both museums with a remit that including engaging more secondary schools and developing the formal learning programme, I was keen to have a deep understanding of the situation at hand. Having for many years worked with St Fagans from the position of Head of History, I had seen firsthand the benefits this could have for learners and was curious to see why this was not the case for all schools. Moreover, my understanding of how the learning team in the museum functioned was developing and I was interested in exploring the perspectives of museum professionals and assessing how this married up with the perspectives of schools and teachers. 
It was this desire that helped drive and shape the research questions I attempted to answer. These were;
1. What is the role of National Museum Cardiff (NMC) and St Fagans in supporting CFW?
2. What are perceived to be the main factors that contribute to successful partnerships between secondary schools and NMC and St Fagans?
3. What are perceived to be the main barriers to successful partnerships between secondary school and NMC and St Fagans?

7.2 Contributions to the field 
Many of the answers uncovered in this research have been similar in nature to those that have come before it. That cost, time and communication can be barriers to successful partnerships between schools and museums are threads that have been observed time and again eg. (Formen-peck et al., 2013; Mutjaba 2018, Forrest et al., 2024).  However, as established throughout, the research relating to museums and CfW is sparse, with only a handful of case studies orchestrated by GEM available. The findings in this project demonstrate that process of triangulation between museums, schools and CfW is very much in the early stages of development. What the data has highlighted is for the most part, schools and museums generally are not working in tandem on this yet, rather they are working separately to create resources. Despite the evidence from the literature and from participant interviews pointing towards the most fruitful partnerships yielding the best the results, this is not always happening consistently (Mujtaba et al., 2018). While co-construction is at the core of CfW, this is not happening effectively at present despite the best efforts of both teachers and museum professionals. This can be put down to social, economic and political factors surrounding both the museums and secondary schools. Both museums on the one hand are bound by Amgueddfa Cymru’s remit outlined for them by Welsh Government, while schools are bound by budgetary constraints and the pressures of teacher workload.   
Moreover, the findings also confirmed that much weight is given by both sides to the concept of Cynefin. In many ways, this seems obvious. Both St Fagans and NMC and institutions that celebrate Welsh identity, heritage and culture. St Fagan’s official title is even the ‘Musuem of Welsh Life’. It makes sense teachers and even museum staff have worked to create the CfW links via the concept of Cynefin. However, as asserted by Chapman et al., the definition that surround Cynefin can be problematic and too much pressure is placed on the Humanties AOLE to achieve this (2023). It could be argued that this has resulted in links between the museums and other AOLEs becoming malnourished. Particulary in NMC there are sessions that focus on all AOLES from Expressive Arts to Science and Technology, however these are largely unthought of. At only one point throughout the interviews or survey was STEM mentioned and that was by the Senior Learning Officer who had explcitly worked on a project relating to this. It is my submission that while both St Fagans and NMC have excellent resources that can benefit the development of CfW, they are perhaps underutilised by secondary schools who can sometimes misinterpret the ways in which the museums  can help.
Furthermore, what has been further explored by this project is the issues that arise when there are problems with communication between both sides. Museum professionals indicated that perhaps teachers do not always have time to communicate effectively before and after visits while teachers claimed that when trying to organise a trip sometimes emails and phone calls went unanswered. As asserted by Mujtaba et al., ; ‘Establishing effective partnerships takes good communication’ (2010, p.45). What is clear is that teachers and museum professionals work in different ways and have to respond to different pressures. They perhaps do not always have goals and outcomes that align and such this can be a barrier to strong partnerships (DeWitt et al., 2007). 
Despite all this, the most important finding that has arisen from this work is that teachers and museum professionals want to work together. While there are barriers to successful partnerships as highlighted in the previous section, in the instances where teachers had worked closely with either one or both museums, the results had been of benefit to all involved.  T2 for instance claimed that working with the museum teacher fellowship programme to plan a trip and built his confidence and that he now intended to do this annually. T3 expressed his eagerness to partake in digital sessions with the museums and T1 was excited about the prospect of bringing learners on a cross-curricular day to NMC.  On the other hand, museum professionals felt invigorated and excited to change and refresh their learning programmes (GEM, 2023).  There is a keenness amongst them to upskill and be involved in conversations surrounding further development of CfW. As such there is scope for some very fruitful and interested conversations to be carried out if issues of communication are overcome.
Conclusions 
This research project has attempted to explore and evaluate the role of St Fagans and NMC in supporting secondary school with CfW as well as aiming to establish elements of successful partnerships with schools as well as perceived barriers to this. Using the form of a case study, I attempted to gain insight into the relationships between the two museums and secondary schools and suggest ways forward. It has been an interesting and thought-provoking project that has provided valuable insight into the situation as it currently stands. 
Areas for future study
Curriculum change is happening at a rapid pace in Wales every day. Teachers are constantly changing, evaluating and tweaking, and it is in those schools whereby teachers have been supported to work collaboratively that change is happening in a more positive way  (ESTYN, 2020). Upon reflection, there certainly seems to be a gap in the literature relating to how museums can support this. With their vast collections and multitude of resources, museums couls prove to be an invaluable asset to teachers seeking support to develop and change their curriculum. The impact of this could provide for a fruitful and helpful study to schools and staff working to adapt and change the way they teach.  
Moreover, there is also scope for further exploration of the impact of the museum’s digital resources CfW. While these have developed exponentially since the COVID 19 pandemic, there is relatively little research that measures their impact. It is my submission that they also play a valuable role in the development of CfW as well as building partnerships with schools. 
What has become evident in this project, is that partnerships between secondary schools and St Fagans can be mutually beneficial as well as provide valuable learning experiences to secondary learners across Wales. 
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Appendix 1 Survey questions
1.What is your role within the school? Single choice. 
Senior Leader
Middle Leader 
Teacher 
2.Have you ever run a trip to St Fagans or National Museum Cardiff? If yes please give details. Required to answer. Multi Line Text. 
Enter your answer
3.Have you ever had a digital session delivered by St Fagans or National Museum Cardiff? If yes please give details. Required to answer. Single line text. 
Enter your answer
4.Please read the statements below and select the most appropriate option. Likert. 
5.What do you perceive to be the benefits of working with St Fagans and National Museum Cardiff?Required to answer. Multi Line Text. 
Enter your answer
6.Are there any limitations to working with St Fagans and National Museum Cardiff? Please explain. Required to answer. Multi Line Text. 
Enter your answer
7.What would you like to see from St Fagans and National Museum Cardiff? Required to answer. Multi Line Text. 
Enter your answer


Appendix 2 Semi Structured Interview Questions
1. When thinking about the formal learning programme at St Fagans/NMC, what do you think works well? 
2. Is there anything you think could be improved about the formal learning programme at St Fagans/NMC? 
3. What works well about the partnerships the museum has with secondary schools?
4. Is there anything you feel could be improved about the partnership the museum has with secondary schools? 
5. What makes a good secondary school session? 
6. What is the expectation of you as a facilitator/learning officer/learning manager with regards to curriculum for Wales? (museum staff only)
7. What knowledge do you expect of museum staff with regards to Curriculum for Wales? (teachers only)
8. Is there anything else you would like to add? 
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