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Introduction
Schools in Wales should ensure the mandatory four purposes are embedded into the curriculum (Welsh Government 2022) and support learners to reach their full potential. Healthy, confident individuals is one of the mandatory four purposes and this ensures students build on their mental and emotional well-being (Welsh Government 2022). Student well-being and academic success can indicate student attitudes towards school (Kpolovie, Joe and Okoto 2014) however this doesn’t necessarily represent all students' attitudes towards school. Student attitude towards school could be influenced by many things. 
This research aims to explore the factors which can affect year 5 students' attitudes towards school on a Monday morning. The aim of the essay is to understand the perceptions of year 5 students’ attitudes towards school on a Monday morning, after data analysis and researching the available literature within this field. The research is going to use two different research methods to collect data about which factors can alter students’ views towards school on a Monday morning. The results of the data collection will be synthesised and analysed to validate the findings and derive a conclusion.
This research has not got any pre-determined outcomes or theories so this is an exploration of what factors can affect year 5 students. The school and classes used for this research will remain anonymous and referred to as school x, class x and participant A, B, C etc. This is to adhere to the BERA (2018) guidelines to ensure the research is confidential and has good ethical standards. School x is a large English medium primary school located in West Wales and class x will be a year 5 class. 
The research project's purpose is to inform teachers about the factors which affect year 5 students' attitude towards school on a Monday morning. Class x does not have good attendance, so this research aims to explore student perceptions and potentially change teaching practice to improve the students' attendance and attitudes if required. 


Overview of literature
Human development is divided into three categories: cognitive, physical and emotional and social (Berk 2015). School plays a vital role in developing factors such as social skills, emotional competency, and academic levels (Welsh Government 2023) which can impact well-being and long-term development. Bronfenbrenner’s (1997) ecological system theory supports this as it focuses on the environment around a child during child development. The ecological system theory has five systems around the child which influence and aid development. The microsystem, the first system, involves the child’s everyday life which includes school (Bronfenbrenner 1997). Good school attendance can have a strong, positive impact on student progression and academic levels, as well as physical and emotional well-being (Welsh Government 2023). Jeremy Miles (2023) states how school attendance must be viewed as a national priority. Therefore, it is paramount for children to attend school to increase the opportunity to reach their full potential. Bronfenbrenner's theory (1977) has been put into practice in the new curriculum for Wales as it focuses on a child centred approach to ensure their safety and wellbeing (Welsh Government 2023). There could be many different factors which affect how students feel towards school. 
Attitude towards school can be students' feelings about school and how they value education (Sa’di 2001) and includes the school environment as well as the classroom learning environment (Şeker 2011). Bronfenbrenner’s ecological theory (1977) influenced research methodologies by developing a questionnaire based on student microsystem, which showed how students feel towards school can affect academic outcomes and student well-being (Şeker 2011). This implies a negative attitude towards school can have detrimental impacts on well-being and academic progress which could increase student absences. Similarly, Research by Ma (2003) used Bronfenbrenner's approach (1997) which suggests students' self-esteem can impact their attitude towards school, as students who had an increased feeling of worthiness felt more comfortable in their school compared to students who had lower feelings of worthiness. However, the study used a sample of participants aged 11-14 therefore results could differ for primary school and senior high school students. 
Students are more likely to attend school if students possess a greater sense of well-being and belonging and engagement to school (Welsh Government 2023). Research displays there is a significant relationship between well-being and self-esteem (Dogan, Totan and Sapmaz 2013) and when self-esteem improves, so does well-being (Padhy, Rana and Mishra 2011). Dweck’s mindset theory (2006) is based on the mindset of students, which can affect well-being and could influence how students feel towards school. Dweck’s theory (2006) involves two mindsets, growth and fixed. A fixed mindset is when students think their academic abilities cannot change and a growth mindset is the complete reverse, where the student believes their academic abilities can change through learning (Dweck 2006).  If students adopt a fixed mindset, any form of challenge could affect their belief in abilities, wellbeing and overall feelings towards school. The increased use of digital devices (tablets, iPads etc.) could contribute to wellbeing and feelings towards school. Research has stated electronic devices negatively impact children’s sleeping routines (Buxton et al., 2015). Sleep is essential for children to develop, grow and reach their full potential in school and life (Wolfson and Montgomery-Downs 2013). For some students, the weekend might not have structure which could increase sleep deprivation and use of digital devices, which would affect wellbeing. Those students would not feel ready for school and ready to learn, therefore would have negative feelings towards school.
Multiple studies indicate girls have a positive attitude towards school compared to boys (Martínez and Gil 2019, Darom and Rich 1988, As Sabiq et al., 2021) and boys are more likely to have negative attitudes towards school compared to girls (OECD 2015). These findings suggest there could be a gender difference in attitudes towards school. However, the literature about gender difference does vary. One study found no gender difference in the attitudes towards school (Arens and Niepel 2019) and used over 2,300 participants and two different methods to ensure the results were valid and reliable. Research by Darom and Rich (1988) indicated teachers view the difference in attitude between boys and girls larger than it is. This proposes teachers could be a contributing factor towards students' attitudes towards school. Previous studies display the student-teacher relationship can have positive impacts upon student engagement, outcomes and attitude (Rasuli, Makhdoomzada and Haidari 2023, Dai 2024). Likewise, research identified dispute in the teacher-student relationship can negatively impact student attitude towards school as the student requires a supportive environment to reach their full potential (Huan et al., 2012). These findings support the concept of teachers impacting student attitudes towards school. On the contrary, Suyatno et al., (2019) found counterpart differences between the student-teacher relationship and student attitude and revealed there was no impact at all. According to the Welsh Government (2023), student-teacher interaction impacts students' sense of worth which can affect overall well-being and attitudes towards school. 



Explanation of Case Study
Case studies do not have one singular definition due to the ambiguousness and complexity of what they are. Case studies are beneficial in research as they understand and explore complex processes e.g. change (Simon 2009) and enable researchers to have an increased understanding of a subject (Coombs 2022). A case study allows research of human actions to happen in its natural environment (Feagin, Orum and Sjoberg 2016). Although research has proved case studies can be difficult to use within research due to the complexity of them, especially with students (Yadav 2007).
Case studies can be divided into three types; evaluative, exploratory and explanatory (Yazan 2015). Evaluative research determines the success of a project, or if the objectives of the project have been met (Simon 2009), explanatory research provides evidence, causes and reasons to explain a prediction or theory (Boru 2018) and exploratory research is used to gain an overview of a topic, when there is limited information about it (Swedberg 2020). This research is going to use an exploratory case study approach to generate a hypothesis about students’ attitude towards school on a Monday morning and provide an in-depth understanding, but exploratory research can be broad therefore it can be difficult to process (Swedberg 2020).  A case study can be viewed as an in-depth investigation, from multiple perspectives, of the difficulty and uniqueness of a subject (Simon 2009). In contrast, results from one single exploratory case study may not be generalisable (Balmer and Liao 2007) and could only be valid for that particular study rather than a larger population. Exploratory case study typically uses qualitative data as this can provide rich data which can be analysed and synthesised (Stake 1995). 
The aims of this study are to illustrate ideas and concepts revolved around what factors affect students' attitude towards school on Mondays, after the weekend. The literature is rich regarding student attitude towards school, however the literature regarding students' attitude towards school on a Monday morning is weak or there is little. 



Research Methods
The participants used for this research are from one year 5 class and all provided parental consent and assent. The methods selected within this research are a short questionnaire (Appendix B) using a Likert scale (Appendix B), and a group interview (Appendix C). The number of participants who provided parental consent and assent is 7, therefore all figures derived from the study come from these 7 participants. Using a small sample size from the one class can hinder the results of this research as this provides limited generalisability (Crossley et al. 2002) and the results may not be transferable to another class or participants who differ in age. Also, as this research is based on individual opinions and feelings, these results may not transfer to another individual as feelings and opinions can differ. All participants will complete the questionnaire and participate in the group interview due to the fact the research has a small number of participants. However, if this research had numerous participants, the participants would be selected using a stratified random sample (Flick 2014) to ensure the participants were randomly selected and there was an equal number of male and females. This small-scale research used multiple methods, more than one, which is known as triangulation of methods (Carter et al. 2014). This allows the research to check the reliability of the data without using external sources. More than one method was used to increase the validity and reliability of the results due to information from different sources (Carter et al. 2014). 
The questionnaire consisted of two questions and were adapted to suit the participants. The first question used a Likert scale which used smiley faces and numbers to indicate which number correlated with which face. The Likert scale ranged from 1-5 which provided the option for participants to maintain neutrality. This is because the research aims to discover the general ethos of the participants, and not sway towards a positive or negative feeling or any pre-determined outcomes. The question used for the Likert scale is a closed question which allows quantitative data to be collected. Closed questions can be an effective way to collect data, although closed questions provide answers which may fit the participants so that data may not be accurate (Schuman and Presser 1979). The second question was adapted into a conceptual diagram and worded to suit the participants and was age appropriate. This ensured validity as participants can understand the question and provide a relevant response. The second question is an open question which allows qualitative data to be collected. Open questions provide richer responses as there is complete freedom to express thoughts and opinions (Schuman and Presser 1979) and there are no limitations or restrictions in responses. There are multiple benefits to using a short questionnaire such as the time it takes to complete, which participants could be more inclined to volunteer as it is time efficient. Short, practical questionnaires are easy to understand and are a simple tool to measure and provide subjective information (Lohuis et al., 2013). There are limitations of using a short questionnaire, which include the responses are a one-time snapshot and could vary at a different time and this one-time snapshot does not allow the study to gain any further information based on the responses (Denscombe 2014). 
The second method used for this research is a group interview. The group interview will consist of a stratified random sample of participants who have completed the questionnaire. The questions for the group interview will be devised from the questionnaire responses to gauge a deeper understanding. Each question will have a choice of yes, no or sometimes, with an opportunity to elaborate further. This allows qualitative and quantitative data to be collected. Interviews can provide rich sources of information which is beneficial for research (McLafferty 2004). However, there is always a limitation when using interviews in research as participants could provide untruthful information which could hinder the validity and reliability of the results. Using interviews in research can increase the elements of social desirability bias as the presence of others, or a group setting may deter a participant from sharing their honest thoughts, feelings and experiences (Kelly 2003). The group could have an impact on a participant’s opinion or feeling and this could sway their opinion to the group’s opinion, which is known as ‘Group think’ (Kelly 2003). A group interview can increase comfort and support for the participants, rather than an individual interview and they are more time efficient as multiple responses can be collected at once (Kelly 2003). However, Kelly (2003) discusses one limitation of using multiple participants in one interview which is not everyone can have an equal amount of contribution, and one or two participants could dominate the discussion and responses. Participants could also respond with what they believe the researcher would want to hear (Grimm 2010), especially participants aged 9-10, therefore social desirability bias could be a factor within this research. To minimise this limitation, participants will put their hands up which indicates they have a response to the question and all participants will get to respond. This research aims to measure the participants' ethos towards school on a Monday morning, so a short questionnaire can measure this, without going into depth and a group interview can delve deeper into the existing responses. 
 

Data Presentation and Analysis Method
Data analysis should meet the aims of the research (Cohen et al., 2011). This research aims to generate themes regarding students’ attitude towards school on a Monday and provide a summary of the data. Descriptive analysis will be used to create typical value of data from the questionnaire, and graphs regarding the answers from the group interview. Thematic analysis will be used to analyse the qualitative data to identify patterns to synthesize themes (Clarke and Braun 2017). Thematic analysis can be used in different ways. An inductive approach will be used to analyse the data, which uses the content of the data to develop and generate themes (Understanding ta no date). The transcripts from the group interview and answers from the questionnaire will be read, coded to aid identify themes and search for patterns and themes (Clarke and Braun 2006). Following this, the themes will be reviewed, organised and interpreted to summarise the results (Clarke and Braun 2006). Thematic analysis is flexible and versatile and can be used across a different range of research topics (Clarke and Braun 2017). Thematic analysis records research through lived experiences and can critically examine phenomena from different angles (Clarke and Braun 2017). Group interviews provide the opportunity to collect lived experiences data. Although, having multiple angles on research could be a hindrance as there could be too many interpretations to consider. Thematic analysis can be intimidating to a novice researcher and time consuming compared to an experienced researcher. Interpretations of research can be subjective as different interpretations can be biased (Ahmed 2024) and the researcher's interpretation can change over time which can impact the study, so it is important for the researcher to reflect on their position within the study to consider biasedness (Berger 2015). Reliability in qualitative research can influence future research and contribute to cumulative knowledge (Ahmed 2024). Due to the research question and the study's aim, the methods chosen to answer the research question were the most suited, especially taking time into consideration. The method chosen to analyse the data it most suited to answer the research question, as well as the approach. 



Ethical consideration
The research will underpin the five principles of BERA (2018) to maintain good ethical standards. The research participants require parental consent due to age and assent. Parental consent will be sent out via a letter (Appendix A), and the letter must be returned with a parental or guardian signature to confirm participation in this study. Consent and assent can be withdrawn at any point. 
Participants will provide verbal assent at the beginning of the questionnaire and the group interview. Verbal assent is easiest due to the research methods. During the group interview, the participants will also have a card in front of them with two colours on each side, red and green. When the participants provide verbal assent, the participants will have the green side of the card showing which represents they’re happy to participate and answer the question. If the participants decide they do not want to participate or answer a question, the participants can verbally inform the researcher, or participants can turn the card over which will show the red side of the card. This provides visual assent if the participants do not want to verbally inform the researcher. The purpose of the research will be shared from the offset and ensure all participants understand and can withdraw at any point. To mitigate risk to participants, collaborative effort with gatekeepers will be made to address any issues which could arise in the interviews, and the participants will have access to support if required.



Results and Discussion
After thematic analysis, where the data has been coded and put into themes, multiple factors which can affect student’s attitude towards school on a Monday have been identified through qualitative data. 
After descriptive analysis, the quantitative data has been sorted into central value. The Likert scale ranged from 1 (very bad) to 5 (very good) with the median as 3. The results from the Likert scale show the most frequent score was 3, the average score was 3. The findings signify the participants do not have a specific strong positive or negative feeling about going to school on a Monday. 
A results table was made from findings from the group interview and converted into graphs to display the data. Results from Figure 1 show 57.14% do not look forward to going to school on a Monday, 14.29% do look forward to going to school and 28.57% sometimes look forward to going to school.
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Figure 1. Question 1. 

Participants discussed and explained their feelings which included events across the weekend or the morning before school can affect mood and feelings. Participant B added “If I’m tired, sad or moody, I do not want to go to school”. Interestingly, participant D mentioned receiving rewards from parents for good school attendance. This indicates intrinsic motivation can affect how children feel towards school on a Monday morning.

Figure 2 shows 14.29% of participants think the weekend does not impact how they feel on a Monday morning. Whereas 85.71% believe the weekend does have an impact on how they feel on a Monday morning.
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Figure 2. Question 2.

This identifies the participants who believe the weekend can impact their feelings towards school. The dynamics of a weekend differ for every individual, which can have positive and negative impacts. For example, participant H stated “On the weekend, I have no routine and wake up when I want. I must wake up early for school which makes me tired” Having no routine on the weekend can have negative impacts on students. Likewise, Participant B added “Because I go to bed later on the weekend, when it gets to Sunday I can’t go to sleep early”. Furthermore, Participant G declared “If I have fun on the weekend, I don’t want to go to school.” This implies Participant G could be reluctant to go to school depending on the weekend. 


Figure 3 displays 57.14% of participants sometimes feel ready to learn and 42.86% do not feel ready to learn on a Monday. The participants feel tiredness is a massive factor in how they feel towards Monday. 
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Figure 3. Question 3. 

Participant C exclaims “It depends on tiredness and what subjects I’ve got that day”. This suggests self-confidence within subjects could affect how students feel towards school. Findings by Akbari and Sahibzada (2020) reveal students’ self-confidence affects learning and especially within student participation, interest in lessons and setting goals. Notably, no participants feel ready to learn which implies participants lack confidence. The Welsh Government identified the need to increase emotional well-being and the four purposes aim to develop healthy, confident individuals (Welsh Government 2022). With the weekend playing a factor in how some students feel, participant E added “On weekends I stay home, chill and relax. I am like Garfield, not a fan of Monday.” This contributes to the weekend playing a role in how students feel towards a Monday.

Figure 4 shows 85.71% of participants feel tired waking up on a Monday and 14.29% do not. This additional research contributes to how the weekend can affect students.
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Figure 4. Question 4. 

The dynamics of a weekend can affect the participants as they shared multiple situations which have affected them. These include lack of sleep due to neighbours blasting music on the weekend, pets at home and neighbours pets disturbing sleep, the lack of routine on a weekend can make it difficult to be ready for learning on Monday. Participate F added “I don’t sleep well on Sunday nights because I know I have school the next day”. This indicates students can experience anxiety regarding the week ahead, which could cause worry and stress to an individual. Alternatively, participate G claimed, “I feel more tired on a Sunday from being busy on the weekend, so on Sunday night I am ready for bed and find it easy to go to sleep”. 

Weather was a recurring factor within the questionnaire results. Figure 5 shows 100% of participants feel the weather can affect their mood in the morning. 
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Figure 5. Question 5.

The participants elaborated further and provided examples of how the weather can affect attitude and mood such as; rain means inside play and this makes the participants feel miserable, and sunshine makes them feel happy due to being allowed to play on the field during break times.

Hunger was coded as a theme from the questionnaire. Figure 6 shows 100% of participants think breakfast can impact their performance and feelings in school. 
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Figure 6. Question 6.

Participant A stated, “If you don’t have breakfast, you’re hungry and can’t concentrate because all you are thinking about is food”. This could negatively impact students' well-being and progression in learning. The Welsh Government provides free school meals for all pupils, to decrease child poverty and improve behaviour and attainment (Welsh Government 2023). Some children may not have sufficient food sources available at home. Therefore, over the weekend children may not eat sufficiently and this could hinder readiness to learn, and feelings towards school. This could improve students' attitude towards school and make them look forward to a Monday morning return to school as they know they are going to have a decent meal and can increase security and safety.

Figure 7 presents 85.71% of participants look forward to school because of their friends and 14.29% of participants do not look forward to school because of friends. 
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Figure 7. Question 7.
This depicts school as a positive social environment for students to see friends. The participant who answered “No” stated “I look forward to school to learn but I do like seeing my friends” so this leads to the narrative that of the seven students in the case study all saw the social side of school life, and their friends, as a positive and something to look forward to.
The findings do not display a major difference between genders. 


Conclusion
The findings from the results reveal several factors that can affect students’ attitude towards school on a Monday. These factors include the weekend, seeing friends and anxiety about the upcoming week. Factors such as weather, hunger and self-confidence were identified as major factors which can affect students' attitudes towards school, but not specifically for a Monday. These factors are generalisable to all school days. 
The weekend can affect students in both positive and negative ways. It can affect students positively through leisure activities, seeing family, playing with friends and playing team sports. Alternatively, it can affect students negatively by no routine to follow which results in a lack of sleep and sufficient rest to recharge their batteries ready for a new week. The anxiety experienced by students about the upcoming week is known as anticipation anxiety. The students know they have school and the routine it brings and they may worry or stress for numerous reasons, they are struggling with the work, to make friends or just to fit in to school life. Students may not see any friends across the weekend and all participants look forward to school because of their friends, which positively influences student attitude towards school on Mondays. This research is focusing on student well-being and can affect learning outcomes, so this research is linked to pedagogy – learning outcomes and well-being. It is also linked to professional learning – wider research and findings because this required further reading to find out more information about this topic and this research could contribute towards existing research.
Moving forward, this provides an insight into students’ attitude towards school on a Monday, but there is still ample research to be done regarding the topic. This research can influence teaching practice to aid with improving student attitude on Mondays by ensuring Mondays are a comfortable environment and engaging, to help reduce anxiety and prepare the students for learning. This research also provides information regarding student attitude towards school throughout the week, not solely Mondays, and can influence practice to improve student attitude. Providing engaging activities during wet break and lunch times can aid with student well-being and providing opportunities to increase and develop self-confidence. 
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