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Professional Practitioner

Part 1
Reflective personal development plan
[bookmark: _Int_4ESOuSF2]To develop skills as a professional practitioner, an aim would be to gain further knowledge into all aspects of the role within the early years as an in-depth insight into how children learn and develop is the foundation of understanding how to enhance and structure a child's learning to develop their capabilities. Every child is unique so as a practitioner it will be important to get to know children individually as well as part of a group as this would be beneficial to determine a child's individuals needs and learning abilities. It is integral to learn about different stages of children's growth as through each stage, their development changes, an understanding is important, not only due to their age but also ability and personality, also how children manage in groups with their peers and individually.
To would action sufficient knowledge criteria could be met, taking opportunities of early years training would be required, this would not be initially only as the early years requires the practitioner to have the ability to understand each child and meet their needs along with the ability to sustain this through change. For this reason, learning and knowledge would be a continuous journey throughout being a practitioner to grow with the changes that arise within the role. Furthermore, completing safeguarding training would be a priority as an early year's practitioner, it is important to keep up to date with policy and guidelines, and the responsibility to ensure the children's safety, along with other staff members. Safeguarding training would provide the skills to protect children from harm.
The use of reflection as a practitioner, and personally will provide the opportunity to consider the experiences I have already had, it will also allow me to process and think how, if at all, I would change anything about the way I did a certain aspect within the role. I believe Gibb’s model of reflection is a good way to guide the process of reflection, this is because the stages included in the model begininng with the description of the experience, this provides a good starting point to reflect what has been experienced, from there, the feelongs associated with the experience, this could have many factors as working with children can take on different dynamics daily. The evaluation and analysis stages are integral to reflection as this is the time to highlight the positive and negative points and the ability to understand the experience and make sense. The conclusion stage is a good way to have an overview of what was learned from the experience and if anything would have been improved, had it been done differently, and finally, the action plan is the stage to put changes into progress if this would be beneficial, I believe as each experience is a learning opportunity, there would generally be the option to improve each experience the next time.
[bookmark: _Int_0HJAuo7R]As an early year practitioner, having knowledge of the United Nations Convention on the Rights of the Child (UNCRC) is important in protecting the rights of children and as a practitioner, ensuring this is followed. The UNCRC is an international agreement with 54 articles included in it, protecting the rights of children up to the age of 18 years old. All articles of the UNCRC are relevant, particularly Article 2 stating non-discrimination, meaning the best interest of the child should always be considered regardless of race, ethnicity or religion. Article 3, ensuring the rights of the child are considered. Article 6, that every child has the right to life and Article 12 states every child has a right to be heard and should be able to share their feelings, views and wishes in circumstances which involve them, and this should be taken seriously. I believe these articles are important to achieve the best outcomes for children, as a practitioner, as this ensures the child's well-being and maintains their involvement in what concerns them.





Part 2
Reflection and reflective practice are a systematic process, linking experiences. As a practitioner, it is important to reflect on how practice is carried out and to analyse what, if anything could be changed or improved, and is integral to ensuring children have new learning opportunities. (Pacey, 2016) describes reflective practice as ongoing analysing of practice with the intention of modifying and improving and that the cycle of reflection and improvement should be continuous. Moreover, (Reed and Canning, 2009) state that early year's practitioners work is underpinned by reflection based on the developments and policies that must be considered to ensure adequate provision is provided.
As a practitioner in early years practice, reflective practice enhances children's learning, equally improving their development, this is due to the practitioner's ability to reflect on and improve their practice, whilst enabling them to progress professionally, this is positive for professionals and children. (Lindon and Trodd, 2016) describe reflective practice as fundamental in providing children with opportunities and meeting challenges. Further describing reflective practice as how a practitioner carries out their work, how it could improve practice and ultimately, how children and their families' outcomes could be improved. As a practitioner there are many opportunities to reflect on their practice. (Finlay, 2008) describes reflection during practice as a way of gaining an insight to their own self and their practice, learning from experiences and learning through their current practice.

[bookmark: _Int_gtDxAqto][bookmark: _Int_EARSuMtM]Gibb’s model of reflection outlines a cycle of six stages. It covers each stage which then allows the opportunity to reflect on the positives and negatives and to determine how to move forward. The six stages are, Description, this is of the experience. Feelings, in relation to the experience. Evaluation, of the positive and negative areas. Analysis, to understand and make sense of the experience. Conclusion, to understand what has been learned and what could be done differently. Finally, Action plan, to make possible changes for the future. Gibb’s model is more complex than other models as it has more stages, however, this can be beneficial to the process as it covers all aspects, resulting in more depth.


[image: ]
(The University of Edinburgh, 2020)

[bookmark: _Int_DCG5QbVV]Other models of reflection include Driscoll’s What Model and Kolb’s Experimental Learning Cycle. Driscoll’s model is based on three questions, these are, What? So what? And, Now what?. To enable analysis of this model, its purpose is to ask what the experience was, to understand its context, followed by, so what? What was learned from the experience, leading to now what?, this is to determine what could of been done differently or changed next time, if anything. Driscoll’s model is clear and simplified, however, it may not be suitable for all situations. 
[bookmark: _Int_uLfz8oUc]Kolb’s model has four stages, these are, concrete experience, reflective observation, abstract conceptualization and active experimentation. This model begins with an experience, progressing to reflect on it, from this the focus is to gain new ideas and finally, act on them and apply. The disadvantages of Kolb’s model are that the conclusion may not be clear due to the limitations based on the actions (University of Cambridge, 2021).
Dewey’s theory on reflection is that it is about thinking to learn, and reflection is a deliberate and active process due to the careful consideration and knowledge involved in the process to determine a conclusion. Dewey described the use of reflection as a simpler way of making sense of something, evaluating the outcome and then determining whether a different approach could have a different outcome (Rodgers, 2002b).
Using models of reflection is useful to early years practitioners as following a model can ensure the practitioner critically reflects their own practice, further developing their own understanding of early years. In doing so, practitioners are able to build on thier experiences and develop further skills to benefit children. Reflection can also help children improve their experiences, encouraging children to reflect on an experience can enhance their memory skills, and communication skills as they would be explaining and sharing their thoughts among their peers, this can also enhance their confidence and self-esteem. When children feel confident, it can help them become more independent. Independance may provide a child with the opportunity to become more adventurous, this could be in the learning environment or around peers and adults. Becoming an independent learner will encourage a child to plan what they are going to do and make decisions regarding that, if the outcome is successful the child will feel a sense of achievement, however, children who are confident and independent are often able to accept when a situation does not go as planned and have the ability to review it and think of another way without feeling defeated. Practitioners can encourage independent learning through communication and making children aware of resources which are accessible to them, creating an appropriate environment and allowing children to be creative is a good way of establishing this approach to learning while ensuring choices are available and there is not only a very limited area to expand their imagination.




Part 3
[bookmark: _Int_9ygJCEoU]Early years practitioners have the role of playing a significant part in the groundwork for young children's early years which will impact their development and future. Within the role they uphold important values which they as practitioners follow and guide children's outlook throughout their early development stages. To ensure children have a positive experience, practitioners provide stimulating environments whilst nurturing the children, this will contribute to their social, emotional, mental and educational development. The quality of care and education are important in this role, as a professional (Trodd and Dickerson, 2018b) describe the importance of understanding the development of practitioner's identities as a professional practitioner and as a professional learner. Reflective practice is integral to continuous learning, along with upholding the values of the profession, observation and ensuring communication between families and other appropriate professionals and multi-agency working guidelines are adhered and ensuring General Data Protection Regulation (GDPR) (2024). Communication between early years practitioners and other professionals is effective in supporting children and their families as the input can support the individual development of a child as there would be a continuity of care and information between professionals that could collaborate on the child's outcomes and requirements. Communication is equally important between early year practitioners and parents and carers as this will build trust between them, as their duty to ensure the wellbeing of the child. However, it is important in these situations to maintain professional boundaries whilst communicating on a relatively personal level. Boundaries are important as situations may arise that could compromise a parent's approach, for example, if a safeguarding issue occurred, it would be easier to approach a parent in a professional manner rather than on a personal level, as long as these boundaries are in place the parent would have an understanding of the practitioners duty to their child regardless of circumstance. Communication in this way is overall good practice as it shows that the care and outcomes for each individual child can be sustained.

As a professional practitioner working with early years children, it is important to provide children with a nurturing and stimulating environment. It is integral to be responsive to the needs of young children especially as they may be unfamiliar with being away from their main carer, during this time, boundaries should be in place to ensure children have clear guidance of their surroundings. It is important to uphold these values to meet the needs of the children and to ensure parents have confidence in the practitioner regarding the care of their child (Brock, 2013).
[bookmark: _Int_mb6vClkk][bookmark: _Int_JzKXxsCw][bookmark: _Int_U0Qhd6Cp][bookmark: _Int_vNFA9N8e]Furthermore, from a practitioner's perspective, these values are important to guide practice for the children's early years learning and development. The early years provide a base for the children to progress and grow in the future, and good quality provision can promote positive outcomes by determining emotional wellbeing and cognitive growth whilst providing a safe stimulating environment and maintaining a trustworthy relationship with both children and their family throughout this stage (Hase, 2013). Communication between professionals and children as well as children and peers allow the opportunity to build relationships. These relationships enhance a child's confidence and self-esteem as well as feeling included and belonging, furthermore developing literacy skills, along with social and emotional development. (Burleson, 1986) states that peer relationships can be significant to a child's social and cognitive development. According to (Bruer, 1999) between birth and the age of three years old, there is a lot happening in a baby’s brain. During this stage, cognitive development is important as it determines how children think, solve problems and explore their environment., they are able to learn how to understand the collaboration of ideas and identify solutions, this improves their analytical skills. Analytical skills highlight a child's ability to identify a problem and find a solution. Thinking skills promote reasoning skills, enquiry skills, information processing skills, creative thinking and evaluation skills, all essential to a child having the ability to learn (National Foundation for Educational Research, 2023) further highlighting the importance of a positive relationship through communication between a professional and child to enhance the child’s learning abilities. 
As a children's experiences in their first five years, it is important for practitioners to have knowledge and understanding of the child's needs. This early stage impacts the developmental outcomes in the future. Froebel’s theory (Smedley and Hoskins, 2020) was for practitioners to understand and observe how children see the world and provide them with the freedom to explore whilst maintaining a safe approach. Froebel believed that learning is sought through play, he opened the first kindergarten in 1836 for children under the age of seven years old, to provide an environment for progression through exploration, creativity and freedom under the guidance of practitioners. Similarly, Piaget’s theory (Halpenny and Pettersen, 2013) of cognitive development during the early years is inspired by actively exploring the world around them through their senses. He highlighted that children should be given new experiences to increase learning, however, this should be based on the child's abilities.
[bookmark: _Int_3n87zSBW]Throughout the early years and in all settings, it is the responsibility of practitioners to ensure children's safety complying to safeguarding measures. (Department of Education, 2024) share the statutory guidance on ‘working together to safeguard children’ to protect and promote the welfare of children, this guidance should be followed throughout early years settings.
[bookmark: _Int_m1XGIQEf]Multi agency working is an integral part of working effectively with others to achieve positive outcomes. During the early years, collaboration between practitioners, families and other professionals is important. The sharing of information can highlight any risks that may be relevant to the current time. Determining any issues openly is good practice to safeguard children (NSPCC, 2023).
To meet the needs of children, observation is part of the process to ensure a practitioner has an insight into their abilities. A child will be observed in different contexts so the practitioner understands their strengths and abilities as well as areas to build on, through discussion with staff and family, this will further provide different views from each perception (Early Years Matters, 2021). Furthermore, the planning can be based on the observations made, this can determine areas that the practitioner can focus on required development but also enhance the skills they already hold and navigate this through a supportive play environment.
The United Nations Convention on the Rights of the Child is an agreement to protect children's rights (Unicef, n.d.) the agreement outlines the rights along with the responsibilities of the government. Article 2 of the principles states that all the rights apply to all children, promoting non-discrimination. Article 3 states that the best interest of the child must be considered. Article 6 states, life, survival and development, that every child has an inherent right to life. And Article 12, to respect children's views, every child has a right to their opinion, and this should be considered if affecting a situation regarding themselves (Children's Rights Wales, n.d.).
[bookmark: _Int_EG2XXB9D][bookmark: _Int_QoWFtX21]As outlined, it is important for practitioners to communicate well with other children, families and other professionals to attain a positive beginning for children, this is why practitioners provide a well-structured, nurturing environment. This ensures all aspects of a child's early years have the opportunity to be a fun, educational environment offering them experiences to grow and develop successfully whilst being supported by practitioners and peers.
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