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‘How can introducing Welsh vocabulary in a cross-curricular lesson facilitate learner use in year 5 and 6?’

	
	Targed/Target
	Yr hyn yr wyf wedi'i wneud yn yr aseiniad hwn.

What I have done in this assignment.

	[bookmark: cysill]Targed/Target 1
	Aim to ensure consistent application of referencing.
	Adhered to the UWTSD referencing guide.

	Targed/Target 2
	Define abbreviations clearly when first introduced.
	Ensured all abbreviations are defined clearly when first introduced. 



Introduction 
The initial interest to investigate teaching the Welsh language in a different area of learning occurred after noticing the lack of interest year 6 learners had towards the language. Their negative perceptions of speaking and learning Welsh encouraged questioning as to why they held this opinion and whether they would still hold these beliefs if taught through a different area of learning. The school regularly enforce Welsh, whilst encouraging learners to speak it several times throughout the day, as well as incorporating daily lessons. With the (Welsh Government, 2019) intending to have one million Welsh speakers by 2050, it is essential for children’s perceptions towards the language to be positive in order for it to be used regularly. 
After discussion, it became apparent that this understanding of children having negative views towards using Welsh in school was evident in both classes involved in the research. These unenthusiastic opinions subsequently prevent the use of the language in both classes. As the children were in year five and six, deliberations of whether their perceptions could be changed this late on in their primary school years arouse. Therefore, notions to incorporate teaching the Welsh language in a different area of learning were held by both researchers. Subsequently, this meant incorporating Welsh into a expressive arts lesson. This philosophy aimed to instil a desire to learn and speak Welsh in school in both classes. The research question in focus ‘How can introducing Welsh vocabulary in a cross-curricular lesson facilitate learner use in year 5 and 6?’ intends to discover whether children are more inclined to use Welsh when taught in a different area of learning. 


Literature Review 
The Welsh language has become particularly significant, in both Welsh medium and English medium schools, over the last fifty years (Thomas and Williams, 2013). Since 1999, Welsh has been a compulsory subject for learners up to the age of 16 (Jones, 2016). In more recent years, it has been recognized by the Welsh Government that Welsh is not just a ‘subject’, and for it to be successful as a second language across the country it needs to be taught in a meaningful manner (Lovell, 2019). Furthermore, the education system plays a fundamental part as the leading agent of Welsh language reproduction and transmission throughout Wales (Kenesei, 2009). It’s importance in education is expected to grow further with the arrival of the new curriculum for Wales (Thomas and Williams, 2013). It is a valuable opportunity for English medium schools to transform how Welsh is taught, as the new curriculum’s flexibility provides practitioners freedom to explore new approaches to teaching Welsh (Lovell, 2019). This is extremely beneficial as reports from (Estyn, 2018, pg 66) disclosed how the standards for second language Welsh in primary schools had not improved for seven years, revealing that change is needed. The unimprovement in standards is due to many weaknesses in English medium education (Lovell, 2018). Estyn (2018, 2017, 2016)’s recent findings have revealed that although teachers often plan appropriately to improve learners Welsh in Welsh lessons, there is a lack of opportunities given to learners to speak Welsh outside of these lessons. Estyn (2018, pg 69) discovered typically every six in ten English medium primary schools in Wales do not give enough focus on improving learners Welsh oracy skills in Welsh lessons, other parts of the curriculum and in informal activities. Correspondingly, (Estyn, 2015) noted the minimal chances for learners to practice writing in Welsh outside of Welsh lessons. Jones (2016) has similarly illustrated the lack of opportunities primary school learners are given to hear and practice using Welsh beyond formal Welsh lessons. The absence to engage in practicing Welsh takes affect on the learner’s ability to not only speak Welsh, but also have an impact on their confidence to use the language (Estyn, 2016). The more Welsh learners hear and speak, the more capable they will be to use the language confidently (Webb-Davies, 2017). 

According to (Estyn, 2004 pg 3), the reason behind the low standards obtained by English medium primary schools in Wales is the lack of training teachers have on the Welsh language. It has been reported by (Estyn, 2015 pg 69), that teachers are low in confidence to use Welsh in Welsh lessons and especially outside of these lessons. Similarly, (Jones, 2016) found that numerous primary school teachers lacked confidence and ability to teach Welsh second language. Fundamentally, training for second language Welsh is therefore essential to ensure primary school teachers feel confident to use the language. Lewis (2010) identified 40% of staff members in primary and secondary schools across Wales were not given enough opportunities to improve their Welsh language skills. The need for further investment in teacher training is detected by (Lovell, 2019), who states the importance of teachers having significant opportunities to further their Welsh language skills. Teachers who feel more confident in using the language will be more inclined to teach it, consequently increasing the number of Welsh speakers in Wales.
[bookmark: _GoBack]Another justification taking affect of the number of Welsh speakers in English primary schools are the learner’s attitude towards the language. A considerable amount of research on language attitudes in Wales has been conducted around education (Langharne, 2007). Price and Tamburelli (2016) discovered prominent negative attitudes towards Welsh in their recent work. Langharne (2007) questioned why learners positive attitudes tend towards Welsh frequently decreased at the age of 11-12 years. It has been commonly found that these opinions lay mostly among young boys (Thomas and Roberts, 2011, Thomas, Lewis and Apolloni, 2012). It is believed that these opinions are held due to low confidence and competence in speaking the language (Morris, 2014, Coupland, et al 2005). Individuals who are unable to speak it view it as an insignificant skill to acquire (Judith Kaufmann, 2012). Therefore, imbedding the Welsh language into learners everyday practice is critical to creating a successful bilingual country (Lovell, 2018). 
The Welsh Government (2019) aim to have one million Welsh speakers in Wales by 2050, and a target of 20 percent of the population to speak Welsh daily has been set. Additionally, they hope the number of primary teachers who can teach in Welsh increases by a thousand. In order for children to be successfully bilingual in Welsh there must be exposure to the language, and for most children in Wales the classroom is the key source to this exposure. Therefore, schools in Wales are paramount to creating a bilingual future (Webb-Davies, 2017). Correspondingly, (Jones, 2008 pg 550) considers the majority of Welsh-English bilinguals learn Welsh through education rather than their parents. Lovell (2019) articulates the significance of integrating Welsh into learning as well as the ethos of schools in Wales. She expresses how standardizing bilingualism will ensure all schools make great effort to use incidental Welsh by both staff and students. The significance of using incidental Welsh is identified by (Dafydd, 2014 in Lee, 2016), who considers it to be an opportunity for learners to use Welsh they had learned in their Welsh lessons whilst increasing their confidence as well as the profile of Welsh. Morris (2014) discovered in his research that the majority of people surveyed felt there should be more action taken to promote bilingualism in Wales. Teaching Welsh in a cross-curricular way across schools in Wales may benefit learner use (xxx). In order for learners to develop bilingualism in Welsh, exposure to the language must be consistent and relentless (Webb-Davies, 2017), this capitalises the importance of giving leaners opportunities to use Welsh outside of Welsh lessons. Teaching second languages in a cross-curricular way, in areas of learning such as huminites, expressive arts and science and technology, can develop cognitive skills that complement those needed for successful language learning (Grenfell, 2002). Similarly, (Harris and Grenfell, 2004) carry the belief that content and language learning are congruous with one another on numerous occasions. Learners understanding of both grammar and the subject are improved when being taught bilingually (Williams, 2002). Teaching bilingually in English medium schools will therefore improve second language learning (Brentnall, Cann and Williams, 2009). An imperative feature to teaching second language over the curriculum, is the opportunity learners are provided with to develop their second language skills in natural and meaningful contexts (Teddick, Jorgensen and Geffert, 2001). Successful Futures contains ten recommendations concerning Welsh (Jones, 2016). The ‘language, literacy and communication’ area of learning spectacles the requirement to teach Welsh across the curriculum (Lovell, 2019). Its prospects are to develop learners who are passionate and confident to use the Welsh language (Donaldson, 2015). Lovell (2018) believes the new curriculum is an opportunity to bridge the gap between policy and practice of teaching Welsh in English-medium schools. However, few writers have been able to draw on any systematic research into the benefits of teaching Welsh across the curriculum, henceforth the aspiration to research into this feature further. 

Methodology
The approach to empirical research adopted for this study was one of lesson study. This form of methodology is a collaboration-based teacher professional development approach (Fernandez and Yoshida, 2004), to enhance pedagogical knowledge (Fernandez, 2005), allowing teachers to fill in the blanks (Chokshi and Fernandez, 2004). Richardson (2004) acknowledges this method as an adoptable and effective innovation as it contributes to experienced and inexperienced teachers progress (Dudley, 2011), by imbedding personal interests at the centre of the research (Murata, 2011). Collaboratively, teachers unify a subject of inquiry and then plan a lesson exemplifying this educational concept (Parks, 2009). By connecting theory to practice (Murata, 2011), initially, one teacher teachers the lesson whilst the other accumulates data (Lewis, 2002). Discussion and analysis referring to the findings originates ideas for improvement which is then applied to the next lesson taught (Dudley, 2011). This opportunity to teach the adjusted lesson allows the teachers to examine the educational concept in practice again and consider student learning and how their teaching takes affect on this (Murata, 2011). 
The primary data collection method in lesson study is observation (Larseen et al, 2018), a non-participant observation method was adopted ensuring the teacher observing had the ability to take notes throughout, to ensure the data was valid (Williams, 2008). An advantage to non-participant observations is that data on leaners behaviour is gathered (Opie, 2004), without relying on their opinions as it is experienced directly (Scott and Morrison, 2007). The benefits of the teacher observing an unknown class is outlined by (Bonner and Tolhurst, 2002), who consider an ‘outsider’ to be non-judgmental. Observational notes were taken using a tick sheet of key behaviours expected by the learners (See Appendix B-C). Tummons (2012) identifies tick charts for observing as an easy and clear method to use. Regardless of this, (Tassoni, 2004) articulates how they can be closed and subjective, therefore a segment to write additional comments was created. 
Following the lesson, a focus group discussion took part with the three selected learners to acquire an in-depth understanding of their views (Nyumba, Wilson, Derrick and Mukherjee, 2017). Both researches facilitated an informal group discussion constructed by a sequence of questions (See Appendix D). (Wilkinson and Silvermann, 2004). It’s flexibility and naturalistic features (Stewart and Shamdansani, 2014), enables interactions among the group that formulates participants opinions (Acocella, 2012). Both discussions were voice recorded and transcribed (See Appendix E-F).
Purposive sampling selected participants involved in the lesson study. This procedure of sampling is regularly used in research focussing on specific subjects (Teddlie and Yu, 2007), and when suitable participants need to be chosen (Etikan, Musa and Alkassim, 2016). Three learners were chosen from each class that represented a group of leaners in the class (Dudley, 2011). Participants were selected in relation to their attainment level in Welsh. A high, middle and lower attainment child were chosen to collect data on. 
Reflections were recorded on the reflection proforma using (Gibbs, 1988) reflective model adapted by (Dye, 2011), (See Appendix G-H). Fan and Fielding-Wells (2016) considers the reflection process of research as important as the action. COME BACK TO THIS
Researchers carry an obligation to adhere to ethical considerations to ensure participants are protected (McLeod, 2007), therefore Ethical guidelines specified by the British Educational Research Association (BERA) were followed throughout this lesson study. BERA provide responsibilities researchers must respect when conducting research on children (Blaxter, Hughs and Tight, 2010). Prior to the lesson study, an ethics form was completed and cleared by the University of Wales, Trinity Saint David ethics committee. Having children as participants in research must be ethically approached. Participants under the age 16 must have guardian consent on their behalf (BERA, 2018). Correspondingly, the significance of informed consent is stated in the (BERA, 2018). To adhere to this, consent forms were given to parents and guardians (See Appendix A), prior to the lesson study to ensure all guardians were happy to allow their children to participate. The guidelines also state the importance of confidentiality (BERA, 2018).  Therefore, the institutes involved in the research will be referred to as School X and School Y. Likewise, all names will be kept anonymous. 
The two classes used for research are situated in different educational institutes. The first institute used for research, (School X), is a co-ed primary in an urban area in South Wales. 36% of the pupils that attend are eligible for free school meals. Additionally, 31% of the learners are identified as having additional learning needs (Estyn, 2017). The research was carried out in a year 6 class of 30 children. Furthermore, the second institute in the research project, (School Y), is also a co-ed primary however it is situated in a rural area of South Wales. Differently to School X, only 4% of School Y are eligible for free school meals, and only 9% of their learners are identified as having additional learning needs. The disparity between the different schools was also a subject of interest as both researchers were interested to see whether the opposing teaching methods used in both schools as well as the dissimilar family background’s the children come from contributed towards their interest to speak Welsh. 

Results and Analysis 
Primarily, the first lesson was taught in School Y. It was a Religious Education lesson introducing the leaners to the ten commandments. A Religious Education lesson was chosen to teach in this part of the research as it linked in with what the student teacher had previously been teaching to the class. To instil Welsh into the lesson, the learners were asked to rank the ten commandments using Welsh vocabulary. Leaners were expected to communicate with peers in Welsh, questioning and answering their opinions. Additionally, learners were asked to write their opinions in Welsh in their work book. Learners were provided with question prompts on the board that related to the lesson content. 
As expected, the learner with the highest attainment level in Welsh displayed the most enthusiasm and engagement throughout the lesson, in contrast to the learner with the lowest attainment level who showed no interest at all. Throughout the lesson, the learner with the highest attainment level in Welsh used the language a total of 16 times. The learner with the middle attainment level used Welsh a total of 9 times, and the learner with the lowest attainment level did not use the Welsh language at all throughout the whole lesson. A mixture of engagement levels was displayed by the class as a whole, as some leaners were keen to use Welsh. It seemed the same learners were constantly putting their hand up to answer the teacher’s questions in Welsh. These leaners were then enthusiastic in their conversations with their peers in Welsh. Others were confused by the aim of the lesson and needed to be a reminded occasionally what the task was. Additionally, a few were reluctant to use the language in their Religious Education lesson. 
The focus group discussion with the learner following the lesson displayed their enjoyment of speaking Welsh in a different area of learning. Learners specified how they enjoyed learning new vocabulary and communicating this with their peers. Surprisingly, even the learner with the lowest attainment level, who did not use Welsh in the lesson, identified how he enjoyed learning Welsh in that particular lesson. This indicated that regardless of their enjoyment to learn Welsh, learners with low attainment level still did not have the confidence to speak Welsh in the lesson. Therefore, improvements needed to be made by the second stage of the lesson study in order for learners to have access to the lesson. Discussion with the three learners chosen presented researches with ideas for improvements for the lesson. Learners thought more questions should be asked in the lesson, giving the learners more vocabulary for discussion. Furthermore, learners suggested that the teachers provided them with a word bank at the beginning of the lesson to ensure they had vocabulary that they could use throughout the lesson. Both of these suggestions will be incorporated into the next lesson with the hope that this will engage additional learners in the lesson and provide lower attainment learners with self-confidence to speak Welsh in the lesson. 
The first lesson in our research has been beneficial in aiding our knowledge and understanding of teaching and using Welsh in a different area of learning. The lesson has allowed us as researchers to comprehend what is needed by the learners to successfully use Welsh in a different area of learning. The observation schedule tick sheet was extremely useful to note any behaviours observed by the learners. The format in which it is divided into was easy to navigate when observing a high paced lesson. Therefore, the same observation schedule tick sheet will be used for the next part of the lesson study. The focus group questions were also very helpful to gaining perspective from the learners. It was valuable to have feedback from the learners as their ideas are being built-in into the second lesson. Consequently, the same questions will be used in the second focus group following the next lesson. 

The second lesson taught in School X was an Expressive Arts lesson educating the leaners on the Welsh landscape artist Rhiannon Roberts. Similarly to the first lesson, an Expressive Arts lesson was chosen to teach as this area of learning was the learner’s current inquiry topic: ‘What Inspires Your Creativity?’. A decision to teach an area of learning currently taught to the learners was made in both parts of the lesson study to ensure the lesson synthesized well into their learning. The lesson also connected well to the learner’s prior knowledge as Rhiannon Roberts has previously come to the school to create a piece of artwork for the institute. To incorporate Welsh into this lesson, the learners were expected to discuss Rhiannon Robert’s art work in Welsh. They were provided with a list of questions and sentence starters in Welsh that could be used to review the work. This was given to the learners in order for them have an understanding of the type of vocabulary that was expected for them to use. As a class, a word bank was created containing several words the learners could use to describe the art word. Learners were asked how they would describe the lesson and the student teacher translated these words into Welsh and wrote them on the board. This allowed the learners to have a list of words they could refer to. This aspect of the lesson was incorporated due to the feedback of the previous lesson. 
Correspondingly, the learner with the highest attainment level in Welsh showed the most enthusiasm towards speaking the language in the lesson. The learner was engaged throughout the lesson and frequently wanted to answer the student teacher’s questions in the introduction. As part of the introduction, the learners were asked who was patriotic. Surprisingly, the leaner with the lower attainment level in Welsh put their hand up as well as the learner with the highest attainment level. These were two out of very little learners who put their hand up for this question. The lack of passion the leaners displayed for their county and the language set the tone for the lesson. The class as a whole appeared to have negative feelings towards speaking Welsh. The child with the middle attainment level did not put his hand up for this question and only seemed to respond to Welsh when prompted by the student teacher. Overall, the leaner with the high attainment level used Welsh a total of 31 times. This is particularly larger than the amount of times the middle and lower attainment level learners used Welsh, which were both five times. It appeared that learners with higher attainment levels were keen to respond to the student teachers in Welsh in contrast to learners with lower attainment levels who did not put their hand up to respond to the student teacher. Most learners in the class were eager to learn new vocabulary in Welsh and many suggested words to translate. When asked to discuss the art work in Welsh with their peers, many learners in the class needed prompting. The learner with the middle attainment level was more motivated to finishing his drawing rather than discussing with his peers in Welsh. The learner with the lower attainment level also seemed withdrawn from speaking Welsh with her peers. This is an interesting, as this learner put her hand up when asked who was patriotic but is still reserved when asked to speak the language. Therefore, it is the learner’s attainment level that is holding her back from practicing speaking Welsh, not her feelings towards the language. 
The focus group discussion with the three focus learners revealed that two of the learners, (the highest and lowest attainment level learners), enjoyed speaking Welsh in the Expressive Arts lesson. When asked what they would like to change about the lesson, ideas of increasing the time and writing in Welsh as well talking arouse. Learners also presented ideas of incorporating games into the lesson to ensure that they were fun. All three learners stated the importance of reflection in the lesson, and thought this was the aspect of the lesson that worked best for them. 
In comparison to the first lesson, this second lesson seemed to have a lot more Welsh spoken by the learners. This may have been due to the questions, sentence starters and word bank provided by the student teacher. Overall, both lessons’ have been beneficial in aiding both researchers’ knowledge and understanding of using Welsh in a different area of learning. 

Discussion 
As mentioned in the literature review, a substantial number of learners hold unenthusiastic opinions regarding the Welsh language (Price and Tamburelli, 2016), subsequently, few learners are confidently speaking the language outside of their Welsh lessons (Jones, 2016). Prior studies have noted the importance of imbedding Welsh second language across the curriculum (Webb-Davies, 2017). The initial objective of the lesson study was to identify whether teaching Welsh in a different area of learning would diminish learners’ negative attitudes and increase the use of the language. Very little was found in the literature on the question of teaching Welsh across the curriculum, therefore this research aimed to discover whether teaching Welsh in a different area of learning would improve learners use. The current study found that learners used Welsh effectively in both lessons, especially learners with higher attainment levels. Learners were eager to learn new vocabulary and practice this among their peers. The most interesting finding was that a learner from the lowest attainment level felt passionately about using Welsh but did not speak it regularly in the lesson. This may be due to her confidence and ability to speak it. The results of this study indicate that if Welsh was embedded into every lesson, learners would feel more confident thus increasing the language use. Another important finding was the tools learners needed to imbed Welsh into their lessons. It was discovered that learners wanted to be provided with a bank of words and more options of vocabulary in order to use it effectivity. Nevertheless, given the second class were provided with this, only the learner with the highest attainment level excelled in using Welsh. It is important to consider that these findings cannot be extrapolated to all learners as the small sample size may not be representable of the whole class. The findings from both focus group indicated all participants involved in the research enjoyed using Welsh in a different area of learning. Regardless on this, it is important to bear in mind the possible bias in these responses as the observation results indicate otherwise.  

Conclusion 
To conclude, in this research there are several sources for error that can be mentioned. The main error is the element that two different area of learning’s were used to contrast and compare the use of Welsh language in. It is important to consider this as learners may or may not be more inclined to use Welsh in a specific area of learning in contrast to another. The use of Welsh may also work better in a different area of learning in comparison to another. Therefore, the results from this research are not completely reliable. Another source of uncertainty is the sample size used from both classes. This must be considered as the results obtained from these participants may not be representable for the class as a whole. It is important to consider that had three different learners from each class been a participant, the results may be completely different. Therefore, generalization from the researcher must be avoided. Another area of concern is the presence of the researcher in the classroom. The Hawthorne Effect must be taken into consideration as (Descombe, 2014) believes the researchers presence impact the naturalness of the classroom, thus having an impact on the results. Regardless of this, the observation method was valuable to obtaining data that is unlikely to be discovered through focus group discussion (Newby, 2014). Nevertheless, it is important to take into consideration the possible bias answers given by participants in the focus group discussion. Researchers may have an impact on participants answers, therefore inhibiting the truth (West and Blom, 2017). Another aspect they may hinder participants answers is the voice recording device (Bell and Walter, 2014), although (Seidman, 2013) contemplates this and declares the lack of impact it has had on his research. One of the issues that emerges of these findings is the contractility of results. Participants stated their enjoyment to speak Welsh in the lesson’s in the focus group discussion, yet did not use the language once in the lesson. It is vital the answers given are not taken too seriously as the results from the observations state otherwise. 

Recommendations 
If given the opportunity to undertake a lesson study research project on this topic again, questionnaires will be given to the rest of the class in order to gauge a wider range of opinions. Questionnaires are likely to generate rich honest answers due to its anonymity (Debois, 2019). They are also a beneficial method of obtaining a large number of responses in a short amount of time (Kelly, Clark, Brown and Sitzia, 2003). Another aspect that would be changed if given the opportunity to conduct this research again is the AoLE used to teach. The same area of learning will be used in both parts of the lesson study to ensure reliability in the results. 
To move forward from this research, it it inevitable that the Welsh language needs to be integrated into various AoLE’s throughout the curriculum in order for learners to become more confident in the language. It is essential that learners are given various opportunities throughout their time in school to practice Welsh. This will enable learners to grow confidence to speak the language and will therefore contribute to the production of a million Welsh speakers by 2050 (Welsh Government, 2050). 
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