Critically analyse the strategies for promoting inclusivity in a given UK curriculum.

This essay will critically analyse strategies for promoting inclusivity within the National
[bookmark: _GoBack]Curriculum in secondary schools across the United Kingdom. Inclusion within education should embrace every pupil and treat them equally, regardless of any disabilities, their race, gender, religion or belief, and sexual orientation, gender reassignment, marriage and pregnancy and maternity (Equality Act, 2010). This essay will focus on strategies that promote the inclusion of pupils with disabilities, the inclusion of religious and ethnic minority pupils (Muslims) and also the inclusion of pregnant pupils and young mothers. There are few key factors that play a part in promoting inclusivity that range from parent’s expectations, beliefs and attitudes, teachers training and education and physical and social environments in school (Efthymiou & Kington, 2017). 

Inclusive education which is also referred to as ‘inclusion’, is an education system that includes every child from various diverse backgrounds, and places them together in a mainstream class. Inclusive practice allows all students to partake in activities, access content to the course and reach their potential to the fullest. Fina and Cera (2015) noted that an inclusive education system must adapt to include every type of pupil, the pupil should not have to adapt to the system. An inclusive education system allows all pupils to learn alongside one another without any segregation (D’Alessio, 2011).

To begin, I will critically analyse the strategies that are currently used to promote the inclusion of children with disabilities. Traditionally, children with disabilities were taught in separate classrooms to their peers, they were designed specifically for the pupils’ difficulties (Wang, 2009). Davis (2004) states that many educators find this isolation system beneficial, as they can plan a specific curriculum for children with special educational needs (SEN). Similarly, children with disabilities benefit from this system, not only because the curriculum is appropriate, but also because the idea of attending classes with fellow pupils with similar disabilities improves their confidence or self-esteem as well. Segregation also ensures adequate protection and support for the children with SEN. Some argue that special schools are needed because they provide specialist provision that is not available in mainstream schools. Some argue that these specialist schools provide a better environment for the pupils who attend them (Ofsted, 2010).
In a special school or a SEN department, children with specific difficulties at school are put together with other children with similar needs (Halliwell, 2012). It has been argued that this allows special facilities and specially trained staff to be available to children who need them. Forming groups of children with similar needs mean that they are separated from other pupils of the same age. This can cause stigma (Florian, 2013). Many educators and parents also felt that many pupils with SEN were held back in their academic and social development by not mixing with a wide range of peers (MacBeath, Galton, Steward, MacBeath and Page, 2010). It is believed that the expectations of pupils in special schools are lower than they would be if the pupils were placed in mainstream schools. Alquaraini and Gut (2012) support this by noting that pupils who are in an inclusive education setting have higher achievement and enhanced skills than those who are educated in a special education setting. Gardner & Hatch (1989) once stated that children showcase different ways of performing, learning, understanding and remember different things and therefore inclusivity in classrooms must happen in order for children to perform to the best of their ability. 
Over the past two decades, educators have tried to develop inclusive practice. Effective teacher training is a crucial strategy in order to provide an effective inclusive education system. Avramidis and Norwich (2002) state that teachers' attitudes and values are key to the success of inclusion in mainstream schools. Many new teachers expressed concern about their ability to teach pupils with SEN in mainstream classes (MacBeath et al., 2010). Their training is thought to be inadequate for teaching children with SEN (Scruggs and Mastropieri, 1996). Minke, Bear, Deemer, & Griffin (1996) noted that one of the most common difficulties of successful inclusion is the shortage of training that teachers take in order to teach children with special educational needs. Inclusion is often ignored in teacher training. 
Partnership with parents is a critical strategy in promoting effective inclusion (Davis & Florian (2004). Listening to parents’ stories is essential to develop a whole portrait of the pupil and to understand their aspirations and needs at school (Campbell, 2011). Partnership with parents plays a key role in promoting co-operation between parents, schools, local education authorities and others. This is important in enabling children and young people with SEN to achieve their full potential in an inclusive environment (DfES, 2004).

Parents have unique strengths, understanding and experience to contribute to the best ways to support their children within the school (Feiler, 2010). It is therefore essential that all professionals (schools, local education authorities and other agencies) actively work with parents and value their contribution. When professionals are involved in the education decisions of children with SEN, it can be even more effective. The addition of parents’ involvement is even better, because it takes into account their wishes, feelings and views on their children’s development (DfES, 2002). This is especially the case when a child has special educational needs. Desforges and Abouchaar (2003) note that working with parents improves teacher-parent relationships and the overall ethos of the school. For children, their parents' involvement can lead to improved attitude, behaviour, attendance and outcomes at school. However, there are some complications when working with parents. Parents of pupils with special needs do not always agree with the decisions made about their child. Some parents are challenging to work with because of their own negative experiences of school or teachers (Glazzard, Stokoe, Hughes, Netherwood and Neve, 2015).

Moving on, I will be focussing on strategies that promote the inclusion of religious pupils within the National Curriculum in secondary schools in the UK. Muslims form the UK’s largest religious minority group, and there are over 400,000 Muslim pupils in the UK education system. Around 96% attend state funded schools. The Islamic faith is very important to these pupils and their families; therefore, it is crucial that educators and schools are trained effectively to make sure these pupils are not segregated from their non-faith following pupils (The Muslim Council of Britain, 2007). 
 
Shah (2019) states that all teachers have a duty of care when it comes to ensuring Muslim pupils are protected from hate and maliciousness towards them. In recent times there has been a growing movement of islamophobia that isn’t always spoken about in schools. The fast spread of islamophobia is having a huge impact on young children growing up as other pupils are more aware of current affairs due to growing social media and news outlets. Many students have been made to feel unwelcome in schools by children constantly asking, ‘where are you actually from?’ or some labelling them as a terrorist. Stevenson, Demack, Stiell, Abdi, & Clarkson (2017) found that teachers were perceived by pupils of ethnic minority backgrounds to not have made enough effort in prompting integration amongst peers. There were reports of teachers failing to make interventions in class when it came to grouping children for tasks. Consequently, many pupils from ethnic minority backgrounds lacked confidence to engage with class topics or to ask for help, feeling isolated and becoming vulnerable to bullying. It was also reported that some Muslim children had felt as though they had been bullied in school and the teachers would not intervene unless it became physical bullying. Stevenson et al., (2017) noted that teachers needed more effective training in promoting strategies for the inclusion of ethnic minority children in mainstream classes. This can be implemented from their first day in comprehensive school by offering inductions for the first week of every term to integrate and bond all children in the classroom. 
 
Strand (2015) has suggested that many schools have a lack of representation for Muslim teachers. This is having an impact on Muslim learners and neglecting them of relevant role models. Whilst there are no statistics available in regard to teachers’ ethnicity or faith, figures suggest that there are 9% of teachers who come from ethnic minority backgrounds and only 0.7% of them were of Bangladeshi or Pakistani backgrounds. The ratio of Muslim teachers in the UK compared to Muslim pupils is thought to be too wide. Stevenson et al., (2017) suggested that many Muslim pupils in comprehensive schools reported that teachers lacked training in religious and cultural issues. The pupils surveyed also noted that there wasn’t enough diversity amongst teachers’ ethnic backgrounds. Where there are a high population of Muslims i.e London and Birmingham, the Muslim communities have come together to provide Muslim mentors to young people. Young Muslims can visit their mentors outside of school, as they act as role models they so desperately need (Reed, 2005).

Teacher Training Agency (2005) reported that there was an issue with the number of teachers feeling as though they were not properly trained and equipped to tailoring for children from different cultural backgrounds. An annual survey conducted in 2005 revealed that 35% of newly qualified teachers felt as if the teacher training they had received in this area was good or very good regarding teaching pupils from an ethnic minority background. Furthermore, 27% of teachers believed that the training they received was good or very good in regard to teaching English as an additional language. The Survey from 2005 would suggest that most NQT’s were not ready to teach pupils from ethnic backgrounds. Following up on this report, The National College for Teaching & Leadership (2015) suggests that 66% of NQT’s believed they had received good or very good training in regard to teaching pupils from ethnic minority backgrounds, a growth of 31% since 2005. However, there were no statistics realised in 2017 relating to teachers’ confidence in teaching English as a second language, all that is said in regard to this is that training was rated less positively in this sector. This suggests that although teachers have developed their ability to teach ethnic minority groups, they have not yet developed in regard to teaching English as a second language which is something that needs to be reviewed and highlighted when aspiring teachers are training to become teachers. Therefore, teacher training needs to be improved as a strategy to promote the inclusion of religious pupils.
 
Moving on, Muslims are very religious people and part of their religion requires them to partake in ‘fasting’ during the Islamic month of Ramadan. Many Muslim children typically above the age of puberty decide to take part in the fasting period where they are required to not eat during daylight, they can then eat after sunset. This is done so the individual can put all their focus into God for that month. Muslim Welfare House Trust (2004) states that fasting is an Islamic obligation for Muslims and that it is important that pupils are supported during this time in their school life. One way that teachers can ensure the inclusion of their Muslim students during this time would be to take the opportunity to teach the class about Ramadan, instead of Muslim children justifying their fasting to their non-Muslim peers. This would promote the inclusiveness and diversity within the classroom as well as make the Muslim students feel more relaxed within the school. Trabelsi and Chtourou (2019) both state the importance of physical education (PE) for teenagers’ health and that PE lessons should not stop for children participating in Ramadan, instead they should adapt. To counteract the effects such as exhaustion in PE during Ramadan, both Trabelsi and Chtourou (2019) state that it is mandatory for PE lessons to cover nutrition in the school’s curriculum. They believe that the curriculum can adapt to allow children who are participating in Ramadan to have nutrition lessons specific to fasting. Additionally, Trabelsi and Chtourou (2019) suggest that teaching pupils the importance of maintaining sufficient sleeping patterns and encouraging them to sleep between 8-10 hours during the Ramadan month would be highly beneficial for the pupils.
The last factor that will be critically analysed is the inclusion of pregnant pupils and young parents within the UK education system. The UK has one of the highest teenage pregnancy rates in Western Europe, although it is gradually decreasing every year (Office for National Statistics, 2016). Research has found that young parents have low educational achievement compared to their peers without children. Many teenage mothers do not continue with their education after the birth of their child due to their high level of responsibility (Buckinghamshire County Council, 2012).  Stack and Meredith (2017) note that single mothers are more likely to be long-term single mothers and have poorer employment prospects in the future, which can lead to social exclusion. Crocker, Major and Steele (1998) explain that single parents are also stigmatised and devalued by society. Studies on single parents have also revealed that they experience poor mental health and wellbeing, with a higher dependency on mental health services (Ifcher and Zarghamee, 2014). Kenney (2015) states that young mothers can suddenly feel extremely alienated from their friends, as their life experiences become very different from their own. They may also feel very judged by their peers. This is why it’s vital that strategies are put into place to help young mothers feel included in their education.
In regards to the pregnancy itself, Buckinghamshire County Council (2012) state that any staff member who is notified of the pupil’s pregnancy should notify a senior member of staff to make sure that the pupil receives all the key information in her local areas in regards to maintaining the pregnancy, parenting, abortion and adoption. The young mother should gain the support in making this decision and should feel that the right decision has been made. When a pupil decides to carry on with the pregnancy, the head teacher must be notified so arrangements can be put in place for her to continue her education and give her the appropriate support needed. 
In order to improve the educational outcomes and wellbeing of young parents, effective strategies need to be put into place to eliminate the issues that surround these young people. The introduction of the Equality Act of 2010 (2010) supported the legal protection of pregnant pupils and young mothers by making it a protected characteristic, this forbids any discrimination against them. The period of transitioning from a teenager into adulthood is very difficult, and even more so for those caring for a baby. Additional support is critical during this time, and schools have a duty to provide this (Department for Children Schools and Families (DCSF) and Department of Health (DH), 2007).  
Twenty years ago, the UK Labour Government launched a 10-year Teenage Pregnancy Strategy for the UK to tackle the country’s high rates of pregnancy and to reduce social exclusion (Hadley, Ingham and Chandra-Mouli, 2016). The strategy had many different aims, the main one being to reduce teenage pregnancy rates, which was successful. However, the strategy also focussed on improving sex and relationships education in schools and creating and developing friendly teenage pregnancy communities. The strategy set out to encourage young parents to continue with their education in order to improve their chances of future employment and to avoid social exclusion (Soan, 2013). This would lead to pregnant pupils and adolescent mothers feeling more included within society and school.

The Department for Education and Skills (2001) noted that ‘Pregnancy is not a reason for exclusion from school’. Pupils who are pregnant and adolescent mothers should be supported in school. Teacher and school support are important strategies in ensuring young mothers feel included within the school environment. With the support of other agencies, the school should plan and develop a pre and post-natal education plan for the pupil. Most schools have a special policy in place for pregnant pupils and young mothers. They have a list of responsibilities that they must fulfil. Most schools will nominate a specific member of staff that will support the pupil throughout her pregnancy or parenthood (Hampshire County Council, 2015). Additionally, the pupil should receive 16 calendar weeks of authorised absence immediately before and after the birth (NHS, 2019). However, many young mothers decide to return to school sooner. Maternity leave should be negotiated between the school and the individual and her parents/carers. The school must support the pupil during maternity leave, by sending work home, providing home tuition and providing a part-time timetable. The nominated staff member also has a duty to keep in regular contact with the pupil during her maternity leave. To help young mothers return to school, it should be phased as evidence suggest this is more successful (Department for Children, Schools and Families and Department of Health (2007). 

There is a lack of research on young mothers being bullied in schools. However, Buckinghamshire County Council (2012) have stated that the school should not judge the individual and should be empathetic and inclusive to the change of the pupil’s role. The designated members of staff that are aware of the young mother’s situation should inform and prepare tutors and groups for the young mother’s return to education to reduce the chances of bullying and to minimise possible anxieties for all. It is essential for staff to understand the dual role the young mother now plays and the realisation she will be missing her baby during the school day. 
 
Buckinghamshire County Council (2012) suggests that it may be beneficial if the young mother was to return to school with her baby before she is expected to return to education full time. Introducing her baby to her tutor groups and possibly other classes could reduce the need for further conversations with pupils when she does return to school. This allows lessons to flow, causing fewer distractions and a lower chance of the mother being picked on or bullied.
To conclude, inclusivity is an extremely complex matter that educators have to continuously develop and improve (Pantić and Florian, 2015). There is no straight-forward solution to the issues that surround inclusivity. It is the school’s and teachers’ duty to ensure that every child is made to feel welcome and valued without feeling discriminated (Cheminais, 2006). It is also important to remember that inclusion is not just about including pupils with learning difficulties, as inclusion is a basic right for every single pupil regardless of their race, gender, religion or belief, sexual orientation, gender reassignment, marriage and pregnancy and maternity. 
“Inclusive education is about embracing all, making a commitment to do whatever it takes to provide each student in the community—and each citizen in a democracy—an inalienable right to belong, not to be excluded. Inclusion assumes that living and learning together is a better way that benefits everyone, not just children who are labelled as having a difference” (Falvey, Givner & Kimm, 1995, p.8). 
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