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	Targets from previous module
	How I have worked on these?
	An example can be seen on…


	
Endeavour to select a greater depth of appropriate peer reviewed sources of research for your writing to aid academic support of your key points.

	I have included many recommended theorists from the assessment guidance and sources from Wales too.
	e.g. Hattie, Black and William and Estyn reports.

	
Continue to develop a critical approach throughout, offering the opposing view/ aspects to be cautious with and limitations whenever possible - but offer solutions where you can.

	I have included this to help support any arguments that have arisen through my research and wider reading.
	“By including the learners within this process, it enhances understanding hence minimising misconceptions within the work, a wide range of strategies can be discussed when creating these targets and furthermore it includes pupil voice, so the process makes the learner’s contributions important and valued (Estyn, 2024).”




To explore how effective the use of the Assessment for Learning tool, ‘Success Criteria’, is within a classroom. 

Assessment for learning (AFL) describes the continuous use of evaluating pupils’ knowledge of subject specific content, when teaching topics throughout the academic year (Dauncey, 2017). This study was conducted to primarily focus on the impacts that the AFL strategy – Success Criteria – has on the pupils and the teacher, linking to how they might influence pupil outcomes. Whilst conducting this study, different research methods were utilised: a questionnaire and an interview. These were used to gather further information and data from teachers and students on their opinions on different aspects of the use of Success Criteria. These findings were from a class of Year 6 pupils and a teacher from a local Community Primary School located in South Wales. It is located in an area of high deprivation and the class consist of pupils of varying abilities. The school itself has an estimated 12.4% of pupils having an Additional Learning Need and 10.7% have English as an Additional Language (Estyn, 2023).
By allowing Assessment for Learning to be collaborative and innovative within schools, it can enhance the students learning by tailoring the teaching to support the learners (Griffin, 2017). Despite what Patrick Griffin states, Black et al. declare that assessment methods used in classrooms are ineffective, therefore do not inspire a positive learning approach (Black, et al., 2004). Schools focus heavily on grades rather than personal enhancement, causing lower ability pupils to believe they are not able to achieve higher in their learning (Black, et al., 2004). Hence, this could suggest an overreliance of percentages and scrutiny of scores that the pupils achieve, creating a contrasting effect to how AFL has been intended to be used, subsequently causing potential ineffectiveness in the results of its application (Ninomiya, 2016). Despite what Black et al. believed, his research with Dylan William originally defined formative assessment to embody all activities that teachers and their pupils do, providing useful feedback to enhance and adapt the teaching style (Black and Wiliam, 1998). Therefore, this highlights the key aspects of motivation and clarification of learning intentions by usings AFL strategies - such as Success Criteria - to be a pivotal notion for improving pedagogy within the classroom and wider Areas of learning and Experiences (AoLEs) within the Welsh curriculum, aiding pupil progression and how they can achieve their potential (Freibrun, 2021). By having a visual aid to promote learning, it unites John Hattie’s theory of pupils having a Visual Learning framework to follow with Black and William’s ideas towards AFL in conjunction with Patrick Griffins ideologies towards the use of AFL too. Hattie’s theory suggests that by allowing pupils to have access to a visual aid, it demonstrates the influence of utilising one can have on the learning (Cambridge Assessment International Education, 2011) by giving a resource that caters for self-reflection, personal growth and aiming to achieve their greatest academic performance by encompassing that structure in an attainable format with the crucial criteria required to succeed (Hodgson, 2010). 
Regardless of these theorist’s findings, David Didau has argued that Success Criteria are misused within classrooms, focusing solely on data rather than a genuine learning achievement (Didau, 2014), thus agreeing with the findings of Black et al. Didau also noticed how multiple challenges are faced by creating a Success Criteria, as differentiating them can be challenging and time consuming (Didau, 2015). He also discovered that utilising Success Criteria can create anxiety among pupils (Lawrence and Charbonneau, 2009) as targets are given in a menu style fashion, indicating by not achieving the goals set, it implies they are not at an equivalent progression step to their peers (Didau, 2015, Central South Consortium, n.d.). This is coherently emphasised through the fact the word success alludes to being triumphant and accomplishing greatness (Oxford Learner's Dictionaries, n.d.). Therefore, leaving pupils who have not met all targets set for the lesson, feeling depleted and having a decrease sense of self-worth (Crocker and Park, 2003).
Within the Welsh Curriculum, Success Criteria are defined as measuring tools to see if the learning intention has been met, by focusing primarily on the four purposes outlined by the government: ambitious learners, creative contributors, ethically informed citizens and healthy individuals (Welsh Government, 2022).One way a school in Wales has adapted the use of Success Criteria in their classrooms is by including the children in the process of making the targets (Estyn, 2024). By including the learners within this process, it enhances understanding hence minimising misconceptions within the work, a wide range of strategies can be discussed when creating these targets and furthermore it includes pupil voice, so the process makes the learner’s contributions important and valued (Estyn, 2024). This directly links to Julie Flutter and Jean Rudduck’s theory which states that it is imperative that educators utilise pupil voice to improve teaching and learning for all in the classroom as it can raise important suggestions which can positively impact learning outcomes (Flutter and Rudduck, 2004).
Interviews and questionnaires are versatile questioning resources, which can produce qualitative and quantitative data for the researcher to interpret (Office for Health Improvement and Disparities, 2020). Due to the nature of this, they are viewed as helpful tools to gather information effectively, as they can both provide vital detail and insights into viewpoints, opinions and experiences from a wide sample of participants (Oberoi, 2024).
Questionnaires are effective given the array of positives they include. One positive is the cost effectiveness of using a questionnaire (Gower College Swansea, 2024). Questionnaires can be designed using an online format, therefore resulting in there being minimal to no costs involved in comparison to paper methods (Fritz et al., 2012) and furthermore the questionnaire can be sent to a large sample of participants, in a time effective manner (Duffy et al., 2005). All these points also equate to the fact that questionnaires are also a well-established research tool due to the multitude of positives it manages to capture, resulting in its popularity amongst researchers globally (Marshall, 2005). By having access to an online questionnaire, the data collected can be easily turned into graphs and other ways to present data and findings, which is useful because researchers can easily identify trends, patterns and anomalies, as a result of the visual nature of graphs, charts and other data representation formats (Slutsky, 2014).
Even though questionnaires hold a large array of positives, it is pivotal to note and identify its drawbacks too.  One challenge is a potential lack of responses or engagement from participants (Kuphanga, 2024). In addition to this, questionnaires do not give an opportunity for further clarification from the participants because of a lack of flexibility with the structure (Government of Canada, 2007). Therefore, it limits the amount of data and insight gained from the research (Israel, 2010) limiting findings altogether. Moreover, as there is no face-to-face questioning, participants may misinterpret responses, (and this may occur to the researcher to through the answers too) since an estimated 90% of communication comes from body language (Gower College Swansea, 2024). 
Interview’s strengths and limitations do differ from the ones mentioned for questionnaires. Unlike questionnaires, interviews can offer an opportunity for participants to expand on their answers (Interaction Design Foundation, 2017). This is dependent on the type of interview: structured, semi-structured or unstructured (Indeed Editorial Team, 2025). For this research, a semi-structured interview approach was used. This enables the interviewer to gain the most information to support their research, by having standard questions to ask but by also asking further questions to gain additional clarification, where they see suitable (George, 2022). A semi-structured can take place in person or virtually (Indeed Employer Content Team, 2025), hence being a solution for the point raised earlier that 90% of communication is perceived via use of hand gestures, facial expressions and tone of voice (Gower College Swansea, 2024). According to Indeed Employer Content Team (2025), they found that when the pandemic hit in 2020, 82% of companies moved to online interviews and since 93% of those companies have remained using it, showing the effectiveness of interviews in general. Adding to this, interviews can be conducted in a group setting, hence causing an increase in efficiency and participants adding to each others ideas (Kennedy, 2020). 
In contrast to this, quieter individuals may not get the chance to say their opinions in a group interview and conflict has the potential to arise between candidates (Morris, 2025). Additionally, this could lead to social desirability bias, which questionnaires can avoid (Bergen and Labonté, 2020). Research has also shown that many feel stressed, worried and anxious when being asked to partake in an interview (Drexel University, 2023), causing an ethical issue as this is not protecting participants from harm (BERA, 2024). To overcome this issue, reminding the participant of their right to withdraw is an integral part of the interview process (BERA, 2024).
[bookmark: _Int_YZznPNVX]Evidently, both questioning techniques have strong arguments for and against the use of them, supporting their effectiveness as research tools.
Within this research, 27 pupils in a year 6 class were given an online questionnaire (see appendix 3) consisting of six questions. From this sample, 24 responses were received. Pupils' names were kept anonymous to minimise social desirability bias from taking place (Ried, et al. 2022). By incorporating this factor into my research, it increased the validity of the answers provided from the sample (Furr, 2024) because it helped enable the pupils to be more truthful in their responses as they did not feel pressured to save face (Krupnikov, et al. 2015). When conducting this questionnaire, I followed the ethical guidelines put in place by the British Psychological Society (BPS) (BPS Ethics Committee, 2021) to ensure that ethical practice has been put in place, for example, consent has been given, there is confidentiality of participants and they know they have the right to withdraw at any time – before, during or after the process (WJEC, 2016). These guidelines also correlate with the guidelines presented by BERA (2024) too. A debrief and summary about the nature of the research was provided on the questionnaire (see appendix 3) for all pupils to read and further consent was given for this research to take place by the Senior Mentor at School A (see appendix 11). Therefore, by knowing their rights, the children knew they have the right to withdraw their assent from the research at any point in time (NHS Health Research Authority, 2024). Throughout the questionnaire, there was a variety of question types, ranging from open ended questions to a Likert scale (Natarajan, 2025). By utilising an assortment of questioning strategies, it facilitates a broad range of data formats to analyse (Boser, 2024, Marshall, 2005). Due to the variety of question types and data types (qualitative and quantitative), the data provided was put into different formats of visual data including a stacked bar chart, pie chart, word cloud and more (see appendix 4 to 9).
 	As a result of the points raised by Morris (2025) previously, the interview conducted for this research, was completed via a one-to-one basis, with a year 4 class teacher. A consent form was given to the interviewee prior to the interview (see appendix 12), so they could give valid, informed, voluntary consent to participating in the research and understand their rights in correlation to BERA (2024). The staff member requested for the interview not to be recorded, so notes were made about information stated during the questions instead. These notes have been colour-coded to help pinpoint themes, ideas and trends from the information provided via the interviewee. There were 7 standard questions asked, with the occasional additional few too.
A pilot study was conducted for both research methods prior to the research day. This small-scale study enabled me to find any previous errors with questioning or misconceptions before conducting the official research (NCCIH, 2020).
In relation to both questioning strategies being put in place, an ethics form was carried out to identify how ethical practices were to be put in place (see appendix 10). This outlined many ethical procedures mentioned previously and further details surrounding the nature of the research regarding the use of Success Criteria, including number of participants, School A’s background and aims and objectives in correlation to the research.
This research had some limitations, as I only interviewed one adult, leading to there only being one point of view for that section of the research. Many pupils also were not aware of the term Success Criteria was, causing a misconception with the questionnaire. Further clarification was needed before they could answer the questions, which could have affected the results provided from that research method. Hence, effecting reliability and validity of the findings. These factors must be taken into consideration when looking into the analysis of the data.
The results found from question 1 of the questionnaire (see appendix 4) demonstrates that 62.5% of year 6 pupils at School A like to have a Success Criteria available when completing their work. 4.2% stated they did not like having access to one whilst the remaining 33.3% declared they only like it sometimes. I further acknowledged their responses by asking them to clarify (see appendix 5). The most common reasoning supporting the use of Success Criteria was due to it being helpful for the pupils. This clearly indicates reinforcement of Hattie’s theory, whereby allowing pupils to have a visual source, it can support their work and caters for personal reflection, growth mindset and encourages greatness (Hodgson, 2010). On the contrary, pupil X stated they did not like the use of Success Criteria as it can be difficult to include it all in their work. This supports the concerns raised by Didau (2015), Central South Consortium (n.d.) and Lawrence and Charbonneau (2009), relating to the fact having a menu style layout can overwhelm pupils, resulting in them becoming stressed and believing they are not achieving the same as other members of the class.
[bookmark: _Int_mlJJPvQ4]To further clarify the participants’ reasonings, question 3 asked them to rate, on a Likert scale out of 5, how helpful they find Success Criteria (see appendix 6). The primary score given was 4, correlating to being helpful. This feedback clearly links with Black and Wiliam’s theory, as the majority of the sample find this AFL strategy to be useful within their learning and progression (1998). From the 24 responses, 21 participants agreed that Success Criteria are an easy to understand AFL strategy (see appendix 7). This additionally reinforces and strengthens the Likert scale previously used in question 3.
The next question gave the participants the opportunity to suggest any ideas of their own, that they believe is more effective than Success Criteria (see appendix 8). This supports Griffin (2017), as it collaborates AFL with pupil voice, to support their learning moving forward. A common strategy that was recommended was examples of work/WAGOLL (What a good one looks like). It is interesting to note that this is another form of visual aid, adapted to support learner's work. Therefore, further supporting Hattie’s ideologies of visual examples promote learning (Cambridge Assessment International Education, 2011). In comparison to this, the most prominent responses all related to giving a clear introduction and instructions to the lesson instead. This is interesting, as this goes against Hattie who suggest visual strategies were the most effective (Hattie, n.d.).
To strengthen this research, a semi-structured interview took place, connecting these findings to an educator's point of view. These questions were different in comparison to the questionnaire but surrounded similar topics of discussion.
From the interview, the findings suggest the year 4 teacher disagrees with Didau (2015), Lawrence and Charbonneau (2009) and Central South Consortium (n.d.). The reason they disagree is because they found using Success Criteria to be a well-structured format that guides the pupils through the lesson (see appendix 2), hence agreeing with Hattie (n.d.) and the 21 participants who stated Success Criteria are easy to understand.
It was also noted that even though it can be time consuming to create effective Success Criteria, the outcome of them have been extremely positive in this participants classroom. They suggested it is most effective when it has been implemented from a young age but can be difficult for younger learners to understand the concept of a Success Criteria due to too much structure (see appendix 2). By suggesting it to be utilised from a young age, it suggests that they agree with Pavlov and Skinners ideas surrounding conditioning (McLeod, 2025). 
One main positive that would be suggested throughout the interview, was how the use of Success Criteria creates independent learners, linking to the 4 purposes in the Welsh curriculum (Equal Education Partners, 2023). However, a drawback mentioned was (see appendix 2) when creating their own Success Criteria, linking back to Flutter and Rudduck, (2004) and pupil voice, the class did need lots of guidance and support with this, suggesting that learners are more independent with self-reflection of work in comparison to collaborating to create a criteria to follow.
To conclude, there clearly has been many reasons outlined as to why the use of Success Criteria is such an impactful tool when it comes to teaching, learning and reflection. It encompasses many of the key aspects of the Welsh curriculum, creating a successful strategy to encourage confident, independent learning. Many points have been raised which suggest some areas of weakness relating to this AFL strategy, however the over theme of results found through various research methods suggest it remains a pivotal tool to access learners' full potential. Despite having a large sample size for the questionnaire, the semi-structured interview gave limited response because of the sample size, as there was only one participant. However, the results from that discussion gave me a deep insight into the effectiveness and ineffectiveness in a different classroom from my own. Therefore, broadening my research and findings to aspects that were not originally thought of prior to this study. Throughout this study, all ethical practices were followed resulting in safety of all participants involved. By conducting this research, it has enhanced my professional development across many aspects, especially with evaluating well known teaching tools and how they can be adapted and applied to be more effective.
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