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Section A
The Importance of Early Intervention for children with Additional Learning Needs
The National Deaf Children Society (2020) state that out of all the hearing - impaired children in the United Kingdom fifty percent of them are diagnosed at birth, the remainder are diagnosed later. Early hearing impairment can be a result of either genetics passed down through an inherited gene, complications during pregnancy, or due to a premature birth.  Children can also develop deafness later into their childhood, possibly through illness, contracting infections or the need of ototoxic medication which could all be factors that damage a child’s hearing ability.
So, what does early intervention mean for a child with a hearing impairment and what impact does it have on their development. Huang (2017) suggests early identification allows a child with a hearing impairment to receive the support they need during the early years of life, which is the critical period for development of their speech and language skills.  The earlier a child’s hearing loss is detected, the earlier support can be put in place and with this early intervention, a child with a hearing impairment will be able to develop language skills to help them communicate effectively. Equally important, for Huang (2017) is that if a child’s hearing impairment is left undetected or untreated, it can have a negative impact on child’s language development, and delayed intervention can adversely impact on their language development.
However, it is important to add that it is not only language acquisition development that delayed intervention could have an adverse impact on. Early Intervention and putting effective strategies in place may also minimise damage in terms of early attachment issues, timely development of social skills, appropriate cognitive stimulation, all of which contribute to a child’s wellbeing. Further, early correct diagnoses and intervention can minimise the possibility of mis diagnoses, such as a child being seen as having an Autistic Spectrum Disorder (ASD).
 Article 24 of The United Nations Convention on the Rights of the Child (UNCRC) (2015) States that a every child has the right to good quality health care and therefore government and adults should work together to ensure this. It is important that professionals and parents work together to ensure the best care possible for every child. Hence Welsh Government (2016a, P. 4). In its The Healthy Child Wales Programme (HCWP) has set out the planned contacts children and their families can expect from their health boards, from the maternity service handover through to the first years of schooling. 
This programme covers three areas of intervention, namely, immunisation, monitoring and supporting child development and auditory screening.
 National Health Service Wales (2019) state that a new-born screening test is carried out on all babies from birth, to deliver early diagnosis using one or two methods. Firstly, an automated otoacoustic emissions test   a soft earpiece that monitors how the child’s ears reacts to a click sound. If a  clear result is not  achieved within the first 24 hours , an  auditory brain stem method  may then use .This procedure  is screened in the same way but uses sticky pads, which  attached to the neck and head ,with ear phones and again monitor ear response to sound.
 According to National Deaf Children Society (2020) new-born screening could fail due to temporary fluid in the ear canal for instance.  The aim for the procedures is to reduce the number of babies needing a follow up test once leaving hospital.
However, in spite of best efforts made for new-borns if a baby has left hospital without a clear result screening will need be done at clinic.  If further complications arise a referral to audiology clinic will occur where the audiologist will need to do further tests to get a clearer understanding of their level of hearing loss. This varies as described as mild, moderate, severe, and profound. This can affect both ears know as bilateral deafness, or one ear, unilateral deafness. The level of impairment will determine the amount of support the child is entitled to. If hearing loss is diagnosed Some children will receive hearing aids. Others may need to go under surgery and have Cochlear Implants fitted if profound hearing loss in both ears is diagnosed.    Parents are faced with making this decision for their child undergoing but need to exercise the right of the child to lead a fulfilled life   when making this decision.   For others this can be a lengthy process and a diagnosis could take months even years (Nation Health Service 2018).
However, it is important to add that it is vital that children and their families get support they need.  For instance, lack of knowledge and understanding may lead to a parent not able to come to terms with the situation, therefore additional problems may arise throughout the child’s early stages of life such as attachment issues between parent and child. Hence, the parent is not sure how to react or communicate, or if gone undiagnosed or even mis diagnosed, they may consider the child is not listening or just being defiant.
Gentili and Howel (2018) suggest the hearing impairment itself does not cause emotional, behavioural cognitive problems. However, children with hearing loss are at greater risk of developing emotional and behaviour problems and neurodevelopmental disorders. They state that this is higher in  children who are the only  family member that  has a  hearing impairment, particularly those children with prelingual hearing loss , which is caused by a recessive gene, therefore a majority of hearing families do not use  sign language.
Additionally,  further studies, from hearing and non-hearing populations, show lack of access to language does have an impact on the emotional development of a child because early language deprivation facilitates behavioural and emotional difficulties and consequent emotional dysregulation which may then produce behaviours and symptoms that could be misdiagnosed.
 If there has been minimal or no early intervention and a child goes undiagnosed as they enter into education Early Years practitioners may not be aware of the child’s needs. Therefore, they will not be able to deliver good practice in regard to inclusion and the rights of the child   and promote the wellbeing of the child that is at the forefront of Early Years Foundation Phase (2015). They may not have the opportunity to fully recognise the learner ability in regards Article 29. Education should develop a child’s personality and talents to the full of the (UNCRC 2015).  If practitioners or carers are not communicating adequality with them, they cannot give the child the opportunities to reach their full potential.
Stika et al (2015) demonstrated that children with mild or severe hearing loss, who were identified, and received early intervention which included a hearing aid, reached development age appropriately holistically. Their results also emphasised the significance of parenting factors, especially perceived maternal self-efficacy, which related to positive developmental outcomes for the children early in life.








Section B
Barriers for a child with hearing impairment may experience and the Impact it may have.
One of the main barriers for a child with loss of hearing is language and communication Noon (2017) states thirty-four children are born deaf in the UK every week and although deafness is not seen as a learning difficulty the barriers that hold deaf children back can have an effect on their development ability . He goes on to say research proves how crucial Early Years education is to a child’s later development, therefore   settings cannot risk Early Years practitioners not knowing how to communicate effectively with them or not meeting the child’s needs.
The Welsh Government Statistics (2019b, p.7) show that in  Wales, only 10 percent of children with hearing loss attend special schools  whereas eighty one percent , the  vast majority of school aged children with hearing loss  attend a mainstream school,  and the remaining eight percent attend mainstream school with resource provisions. The opportunity to develop language and communication skills is crucial for all children. However  The National Deaf  Children’s Society strategies  (NDCS)  (2017a,p12) suggest that children with hearing loss are still not making the same progress in their learning  as children that can hear , therefore  impacting on their ability  to express their needs, share their thoughts and feelings , and  make friends.
Many children with hearing loss learn to communicate through Sign Language, a visual means of communication by using gesture, facial expression, and body language. British Sign Language (BSL) being most commonly used by the profoundly deaf as their language However, BSL (BSL 2018) was recognised as a language in its own right by the UK government in 2003. Moreover, it was the most common language for people with hearing loss to use in the UK.  Article 24 - of the right to inclusive education UNICEF (2017b,p. 5)   states, students with hearing  loss must have the chance to learn sign language and have their linguistic identity promoted, as well as access to quality speech therapy services. Despite this the outcome of a petition to make BSL part of the National Curriculum was not honored. Therefore it is not a mandatory part of the curriculum, and schools are free to teach it if they choose to do so. However, the UK Government (2017) response suggests they do recognise and acknowledge that British Sign Language can be a beneficial subject that schools can choose to teach.
With this in mind one could argue that a child with loss of hearing rights are not being met as regards to Article 30 of the UNCRC (2015) That children have the right to learn and use language and custom of their families whether these are shared by the majority of people or not. This also includes linguistic minorities thus people whom use a language that is not particularly used by the majority of others ( this includes signed languages besides a spoken language) and emphasis that  member of  British Sign Language are indeed those of a linguistic minority. Consequently, this gives the child the right to use sign language, however if sign language not taught and others therefore   do not u understand the child’s voice is lost. 
One positive from the petition was increased funding and for the needs of the communication of people who are Deaf, and increased awareness of the language BSL (2020). It is important to add that most people see BSL as a worldwide universal language.  However due to the isolated nature of signs there can be significant variations.   Within the areas of the United Kingdom, this is referred to as regional variation and   thought of as similar to regional accents and colloquialisms that are found in spoken languages.
 BSL is a language with its own grammar and structure using hand signs, facial expression, body language and lip patterns, used by profoundly deaf community  within the United Kingdom with  regional variations, and as with any spoken language, it is constantly evolving. However there are programmes such as Sign Supported English (SSE) this  uses BSL signs however the order it is used differs,  mainly used alongside speech and in order of the spoken word for users who are also learning English grammar (Butler, 2016).
In Addition to this there are Makaton and Singalong Early Start (2019) who describe them as multi model signing programmes which combine BSL, speech and symbols designed to support children with language delay and communication difficulties. Although these models are similar due to reginal variations could become confusing for a young child. For example, if a child is taught through the Singalong programme at their setting and at home then watch a television programme who is using Makaton in a different region signs may differ. 
As a final point It important to highlight the role of the practitioner and their awareness of the child and the environment around them.  To consider, for example hearing loss levels are very different for each child.  Some may have Hearing aids or cochlear implants that amplify a child’s hearing, therefore they have to concentrate hard on your voice to hear it over everything else. Background noises can make it difficult for a child to listen and need to be adjusted so they can focus. Not all children are able to sign and may use other ways to communicate. It is also difficult for a child to understand a person if body positioning is not correct such as talking across the room or several people talking at the same time.  Covering your mouth with your hands, eating, or chewing will make lip-reading very difficult, and Speech unclear NDCS (2020b). Which brings us up to present time and Covid 19 pandemic. Noon (2020) states the use of face masks and coverings is worrying and communication much harder. Left unable to lipread, and even if sign language is used facial expressions cannot be understood, therefore it will be a particularly challenging time for children and may leave many feelings even more isolated than they do already. The impact it will have on children needs to be considered but at the same time it must be noted that face mask serves the purpose to protect people’s health. Therefore if schools  reopen with measures in place to wear masks and  depending on the availability of clear face visors  the department of education will be called on to consider how deaf children can meaningfully learn if they can’t see their teacher clearly.















Section C 
How a child is supported in an Early Years setting with hearing impairment
It is generally considered for a child with hearing-impairment or diagnosed profoundly deaf     to receive 1:1 support. from a practitioner and can be highly beneficial when starting education. Building relationships with familiar adults in the early years has proved to develop the foundations of trust, self-confidence and emotional health and promotes general welling helping  a child to thrive . This is supported by Bowlby attachment theory whose model of the attachment system serves to provide security to individuals while also encouraging them to be active in the world. (Open University, 2020).
 The Welsh Government (2019b, p.22) agree. Although not qualified specialist teachers for children with hearing loss, 1:1 support practitioner can indeed provide an invaluable role in regard to access to learning, by adapting and presenting activities to enable the children to access them. They also facilitate access in terms of reinforcing a child’s independence skills by encouraging them to take responsibility for checking their audiology equipment for example. 
 In addition, 1:1 support promotes the development of cognitive, mathematical, literacy, social and emotional and language and communication skills. However. There are also factors  to consider firstly does the  practitioner  have a good basis of knowledge of supporting a child with hearing loss Welsh Government (2019b ,p.3) complying with the duties of the Education Act (1996) as well as have knowledge  to  comply with  the  SEN Code of Practice for Wales (2004). For instance, depending on the severity of hearing loss, a child would already have been an amplified hearing aid for one or both ears. Therefore, it would be the practitioner’s responsibility to ensure   the child is wearing their hearing aids and are correctly fitted by the practitioner at the start of the session. Therefore they would need to be  aware of respecting a child’s dignity and handling with care as stated in  Article  23  of a child’s rights to  recognize that  children with additional learning needs  should enjoy a full and decent life, in conditions that ensure their dignity, promote self-reliance and facilitating their active  participation in the community (UNICEF UK 2020,p.8).
It cannot be denied this level of support is highly beneficial for a child and their family in   Early Years setting. However, factors such as level of hearing loss and a child transitioning to school the level of support may reduce which inevitably become stressful time for both child and parent. Webster (2014) state that parents’ expectations may have already been shaped by websites aimed at helping them through the statement process. Which needs to be in place before a child enters a setting, and parents minds may already be set before they even approach system. Therefore, this  stresses  from the very start, of the process, all those working within  the best interests of the child need to do more to help parents understand that the quality of support they receive, really is more important than the quantity.
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