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Portfolio Guidance

Please read these notes carefully. They provide essential information. The documents you will use in developing your portfolio are on the following pages.

What is the portfolio for?
The purpose of this portfolio is to enable learners to demonstrate and provide evidence of how they meet the learning outcomes set by the Social Care Wales, for the Consolidation programme, including:

· Applying analysis in assessment to inform intervention;
· Intervention and application of professional judgement in increasingly complex situations;
· Working collaboratively with service users, carers and other professionals.
Learner and employer learning agreement
At Section 9 of the Portfolio, you will find a blank copy of a learning agreement that you need to read, discuss and agree with your mentor, manager and training manager/coordinator. Once the agreement has been signed replace it in Section 9 of the portfolio. 
How should the Portfolio be presented?
The material you write to include in the portfolio must be typed. Information about this can be found in the Programme Handbook. The whole portfolio must be submitted electronically. Portfolios must be complete at the point of submission. 
How is the Portfolio assessed?
During the programme, advice and support about the development of your portfolio will be provided as part of four, mandatory Consolidation workshops, and by your mentor. Feedback on all aspects of the work you are undertaking to develop the portfolio will be provided as part of these workshops. Neither your mentor nor training staff you may have seen as part of the Consolidation workshops will be involved in marking your portfolio after submission. Portfolios are marked by appropriately qualified staff outside of your own employing organisation.
Dates of portfolio submission will normally be made available at induction, at consolidation workshop meetings and posted on Moodle.

Confidentiality
It is important that no individual can be identified either directly or indirectly from the information in the portfolio. You must:

· adhere to guidance in the Programme Handbook about confidentiality;
· not identify your Local Authority/employer by name or by associating any geographical, physical or other feature which might enable it to be identified. This includes reference in the bibliography to policies e.g. please use ‘xxx authority policy’;
· not identify any individual using services, their family or carers by name. Instead you must use numbers e.g. 1, 2, 3 etc. and not letters;
· not write information that enables any individual using services, their family or carers to be identified indirectly through the description you provide. This includes references to names, colleagues, places (including hospitals, schools, town, villages, streets) specific incidents which might enable identification due to past publicity, other professionals or any other personal information including medical or other conditions;
· take personal responsibility for adhering to confidentiality rules. Although consolidation workshops and feedback about your portfolio will provide guidance and feedback, it is the learner’s responsibility to ensure the portfolio adheres to the confidentiality requirements stated in the handbook and above.
Remember that the Portfolio is YOUR responsibility you must not rely on anyone else to pick up any confidentiality breaches as this is your work. You must accept full responsibility for confidentiality. Meeting all the confidentiality requirements is very important. Breaches of the confidentiality rules may incur a penalty including a deduction of marks or a fail, please see handbook for details.   

Dyslexia and other special circumstances

If you have any condition that you feel may affect your ability to deal with any part of the programme, please contact your training department immediately to discuss any additional support that may be needed. The University has a Student Services Unit that may be able to help but it is the learner’s individual responsibility to contact them. 

Section 1
Graduate Certificate in Consolidation of Social Work Practice - Learner Portfolio 

Guidance: 

· Your portfolio must contain items 1 - 9 below (in the order given);
· You should use this pro-forma to insert your text within each section; 
· Please make sure the Signatures page at Section 8 is fully completed before submission  
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Section 2
Developmental review (a)
Guidance: This section should be completed by taking into account the work that you will have done since qualifying, and discussions with your mentor and supervisor/line manager as part of your First Three Years of Practice Individual Plan.
	Based on your experience in practice identify and justify your agreed learning needs for the following outcomes:

· Working Collaboratively with service users & carers  
           Working Collaboratively with Other Professionals

· Applying analysis in assessment to inform interventions

· Intervention and application of professional judgement in increasingly complex situations

500 words (+/- 10%: include your actual word count at the end of each section)



During my social work degree I completed three placements in Adults, Adoption and a Community Mental Health Team. During my first year of practice I worked in an adult social care team, during this year I feel that I have grown in confidence in practice and gained skills with working with adults and their families. During the year I gained experience with adult safeguarding, assessing mental capacity, making best interest decisions and working with adults with mental health issues. I have gained experience with adult safeguarding and assessing risks, including working with individuals with Dementia and promoting their independence at home. I have also gained experience with assessing and reviewing care packages for adults who have physical needs. Since this experience and during my second year of practice I have changed roles and have started working in a Child and Family Assessment Team, the team works with children and their families, this includes children who are on the child protection register and children who are in need of care and support, adhering to the All Wales Child Protection Procedures (AWCPP, 2008).

In my second year of practice there are many learning needs that I have identified for myself due to my transition from Adults to Children services which will include developing my skills working with children and young people generally. However there are three specific objectives I would like to develop in my second year of practice, these include; developing my understanding of the Signs of Safety model of practice, knowledge of safeguarding children, incorporating the importance of collaborative working with other teams and organizations to ensure effective communication (Bowles et al 2006). Finally, I would like to gain court experience; I am hoping to shadow colleagues and go on relevant court training.

A learning objective I have identified is developing my understanding of the Signs of Safety Approach, which focuses on solution-focused outcomes and focusing on individuals strengths rather than the abuse suffered (Turnell, A & Edwards, S; 1999). The main aim being to develop this as my practice, this will include attending compulsory training which will increase my confidence with implementing this theory. I will also access reading to enhance my assessment writing skills (Dyke, 2019).

In adult services I had experience working with adults at risk, however, in this area of work we have a separate adult safeguarding team where we referred individuals who were at risk of harm or abuse, therefore I have not had experience working with safeguarding fundamentally. However, the team I am currently working with is on the front line of safeguarding vulnerable children and young people who are at risk of harm or abuse. I would like to develop my experience in this area, by shadowing experienced colleagues and attending multi-disciplinary meetings with organisations such as police, health, youth justice and mental health to ensure that relevant information is gathered and shared with relevant organisations (Crawford, 2012)

Finally, I would like to gain court experience, I hope to gain experience in this by attending training courses to ensure that I know how to present myself in court and also training on how to write analytical assessments (Dyke, 2019), and shadowing social workers in court. 
Word Count: 532

Section 3
Observation from an individual using services, their family and carers
Guidance: A learner must choose an observation of direct social work practice with an individual using services, families and carers, and record it on the following pro-forma. The observation cannot be from giving evidence in court, contributing to strategy group meetings, case conferences or tribunals or any other indirect activity. The permission of the individual using services, their families and/or their carers must be sought before the observation is undertaken. The observation must be undertaken by an observer who is social work qualified and has at least 3 years experience (criteria set out in the Programme Handbook). The observation must be a minimum of 30 minutes long. The observer will gain feedback from the individual using services, their families and/or their carers using the pro forma below at the end of the visit.  
Although the learner can choose to use the proforma provided for gathering feedback, they are encouraged to make this as in-depth as possible, and to use a range of ways to gather it, depending on age, ability, and the needs of the individuals using services, their families or carers.
In completing this section, you should watch the 4 video clips of ‘More than just words’ on Moodle as these should help you think about your own experiences and to reflect on why language should be an integral part of assessment and service provision.
Observation Summary 

Please include name of the expert witness observing in section 8.
Date of observation:  _ _ _ _12/03/2019 _ _ _ _ 
To be completed by learner 
	Set out the social work objectives and give a brief description of the situation including geographical and legislative contexts and any relevant cultural, ethnicity and language issues.  
300 words (+/- 10%: include your actual word count at the end of each section)



My observation is of three young people, two sisters who are 15 and 13 and their uncle who is 16. All three young people are on the Child Protection Register in the category of neglect under the Children Act (1989). Prior to the observation, I gained permission for my line manager to be present, and when the observation was undertaken I introduced my line manager and I explained the reason for this meeting. It was important that I was open and honest about the intervention due to the power imbalance individuals can feel in Child Protection (Maiter, Palmer and Manji, 2006; Social Care Wales, 2017). The main objective of the observation was to do the three houses. The three houses looks at the house of good, worries and thirdly the house of dreams. The relevant legislation here includes the All Wales Child Protection Procedures (2008), these are an essential part of safeguarding and promoting children’s welfare. Key to this is collaborative working and communication between agencies to ensure that vulnerable children are kept safe from harm (Crawford, 2012). Also Section 7 of the Social Service and Well-Being (Wales) Act (2014) and Children’s Act 1989 and 2004. SSWBA (2014) is also important here as the act promotes working in person centred ways therefore signs of safety is relevant.  All three are Pakistani and therefore it was important to be sensitive to their culture, so I approached relevant charities who gave me advice. All three young people were first language English speakers. Their uncle was brought up in Pakistan and therefore could speak Punjabi, however, refused an interpreter and was happy to do the observation in English. It is important to be mindful though that if the individual required the service in Punjabi it would have been difficult to obtain due to the geographical area. Therefore this would have had to be sourced out of county potentially leading to a delay, which would have been difficult due to time frames.
Word Count 328
	Critically reflect on your communication methods and skills during the observation including how you identified whether you had the necessary communication skills to work with the individual using services, their family or carers.  Show how you adhered to social work values using a person centred approach, Code of Professional Practice for Social Care Workers, cultural sensitive practice, language preference including the “Active Offer” principle, and ethical practice..
1300 (+/- 10%: include your actual word count at the end of each section)


The observation is of a three houses exercise with two sisters and their uncle. During the observation all three were provided with pictures of houses each labelled as ‘good’, ‘worries’ and ‘dreams’. The three houses exercise is a tool used to bring the voice of young people more fully and effectively into the information gathering process, assessments and young people’s plans, it is a visual tool to help identify strengths, hopes, dreams and vulnerabilities and identifies a future picture of possibility to ensure a safety plan is in place (Weld and Parker ND) All three were asked firstly to look at their house of good things. All three mentioned their dad as a good thing in their lives and personal interests that were important to them such as dancing and cricket. When looking at the house of worries both siblings mentioned their mum as a worry due to her behaviour and the way she talks to them, one stating ‘she told me she’d wished I’d never been born’. Their uncle, being their mum’s brother did not mention their mother as a worry to him, his worry was more that he wanted everything to go back to normal. In the house of ‘dreams’ the uncle’s dream was to go to university to do medicine, one of the sisters dreams was for her mum to get some help whereas the other teenagers dream was to become president of the world. I thought that this was a good tool to use as often direct questioning can make young people anxious, whereas this method is more about listening and building understanding of the situation (Weld and Parker ND). However, I found that both sisters were upset about the current situation and I felt that they were uncomfortable during the observation as it was the first time they met my line manager.

The second stage of Kolb’s cycle of reflection is reflective observation, when working with the teenagers, I found that I was able to communicate with all three young people on their level and ensuring that I am person-centred in my approach and ensuring that the teenagers voice were heard, this is an important part of the Code of Professional Practice for social care workers in working with individuals in personal centred ways (Social Care Wales, 2017). When working with other agencies I often find that the teenagers voice gets lost and other agencies such as education, focus on the risks rather than the strengths of a situation. From Munro’s (1999) article it is apparent that people in general often find ways of simplifying reasoning by taking shortcuts, risking the possibility of error. It is not only with hindsight that the error is faulted, but also the fact that the error could have been avoided if professionals had checked their views against other professionals. Social workers can jump to conclusions rather than looking at alternative views and critically evaluating them (Gambrill, 1997), therefore reflection is essential. 

A key role is the ability to deconstruct negative identities and to find the person beneath these constructions (Stainton, 2009). Therefore, the implementation of Signs of Safety, a strengths based approach allows for a collaborative working relationship between the individual and the social worker, which focuses on their assets and strengths when trying to determine an outcome for a person (Oko, 2006), focusing on the capabilities of individuals (Healy, 2005) to ensure that a meaningful outcome is accomplished (Teater, 2014) and that the way we work is person centred and allows for them to have a voice and control (Social Care Wales, 2017). This strengths based approach ensures that we focus on the resources that the individual have available to them and utilizing this (Saleeby, 2013), During the observation I was aware of my use of language and vocabulary used when conversing with the three young people, the strengths perspective focuses on social work practitioners being aware of their use of language and the power that language has when describing individuals deficits and capabilities (Goffman, 1991 cited in Healy 2014, P 166).

It was particularly important when working in social care that we follow the COPP and that we respect individual’s preferences, language and culture. It was particularly important in this observation due to the cultural background of the individuals (Social Care Wales 2017). Therefore when the case was initially allocated to me I met with the family to discuss their language preferences with them and to ensure that we offer the ‘Active Offer’ to individuals, this ensures that individuals are offered services in their first language, the benefits of this are that individuals feel comfortable discussing personal and confidential matters and ensures effective communication and follows the principles of SSWB(W)A (2014) (More than just words, 2012). All the family agreed to have their service in English, however it was made clear that this service could be accessed if required. I also contacted a third sector organisation where I gained information on Pakistani culture in particular honour based violence and arranged marriages, this was particularly important due to the mother trying to return them to Pakistan to get them married, however, she was unsuccessful due to police being informed and stopping this. It was important that this was discussed with the young people and that they were given a voice and control over their lives, whilst also ensuring their safety (Social Care Wales, 2017). It was also important to be mindful of the non-verbal communication, the two sisters were more open about their current situation and communicated well, however I found that the uncle found the discussion difficult due to it being his sister and therefore struggled with the information that was being discussed and struggled with eye contact during this. However, this may also be because it was an observation and he was nervous due to this.

The third step of Kolb’s cycle of reflection is abstract conceptualisation. What I have learnt from the experience was that I had skills in working in signs of safety. However, as I had only done the two days training. I feel that I would benefit from doing the 5 day training course so I am able to implement this more effectively in my practice. I found that the three houses exercise worked with the three young people. However, I feel that adjusting this to suit teenagers more would be beneficial. Following the observation I realised the importance of speaking to the young people independently to the parents. This was particularly important with this case as it was initially thought that the father was the perpetrator of emotional abuse. However, it was actually the case that the mother was the person who was emotionally harming them. Therefore, this showed the importance of children and young people being participating equally in the assessment process (Lefevre, 2008).

The final step of Kolb’s 1984’s reflective model involves active experimentation, since completing this task I have used the same exercise on other children, however children who were younger between the ages of 5-10. I found that the exercise was more effective with younger children. I have since completed another exercise working with teenagers which uses Emoticons; with the internet and social media being an important part of teenagers lives these days, I found the use of ‘Emoji’s’ to be effective and gained meaningful engagement from the teenagers. I have found that teenagers respond better to this exercise. The exercise is one that I created myself which is a game board with different emoticons on. I found that playing a game meant that teenagers could talk about what makes them happy, sad, worried, excited etc and that they appeared to feel more comfortable due to myself participating. To develop my knowledge and skills further when working with young people I feel that attending the five day training course on signs of safety would develop my knowledge and skills in this area of practice.
Word Count: 1317
Feedback and comments from an individual using services, their family or carers
This section of the Observation should not be done in the presence of the learner.
Some or all of these questions may be used by the observer (who should re-phrase and add explanations and prompts as required). Alternatively, the learner is able to design their own method of obtaining information for the Observer to use if this is more suited to the needs of the individual. The observer should record responses below or by using the alternative method from the individual using services, their family or carers.
Before asking the questions, the observer must explain to the individual using services that their comments will be shared with the learner. It may be useful to explain that it is used as a learning tool for the learner to develop their own practice. 
If the observer is unable to gain feedback, they should briefly say why.
Feedback 1

	Was the social worker on time?  Or if delayed did he or she contact you?

	Yes, she picked us up from school

	Did the social worker get your permission in advance for the observer to be present? 
Did they explain why they were being observed?

	Yes

	Were you clear why the social worker met with you today?

	Yes

	How well prepared do you think, the social worker was for his or her meeting with you?


	Yes

	  How has the social worker listened to you and respected your views and wishes?


	Yes

	Did the social worker talk to you in a way that you understood?

Did you understand the language they used?


	Yes


	How has the social worker’s involvement met your expectations for this visit?

	Yes

	Are there any other comments or suggestions that you would like to make?
	The team was helpful and they come to visit regularly and helped us to understand any concerns and worries.


Feedback 2
	Was the social worker on time?  Or if delayed did he or she contact you?

	Yes

	Did the social worker get your permission in advance for the observer to be present? 

Did they explain why they were being observed?

	Yes

	Were you clear why the social worker met with you today?

	Yes

	How well prepared do you think, the social worker was for his or her meeting with you?


	I believe they were well prepared as they knew what they were doing throughout the meeting

	  How has the social worker listened to you and respected your views and wishes?


	Yes as they spoke to me in a good, clear and understanding tone of voice

	Did the social worker talk to you in a way that you understood?

Did you understand the language they used?


	Yes


	How has the social worker’s involvement met your expectations for this visit?


	Yeah

	Are there any other comments or suggestions that you would like to make?
	No


Section 4 
Safeguarding and working in complex situations – Case Study
	Complete a critically reflective case study based on an assessment, undertaken with others (in your own area of work) concerning the safeguarding of either an adult or a child. Demonstrate how the case relates to safeguarding legislation and your Safeguarding Boards safeguarding policies, strategies and procedures. Ensure that you cover the learning outcomes, National Occupational Standards, legislation (domestic and international), the specific dimensions of working in Wales and relevant social work theories. Please find list of learning outcomes in the handbook 
4000 words (+/- 10%: include your actual word count at the end of each section)


I am critically reflecting on a case which involved a number of agencies that supported a young person and their family on the Child Protection register under the category of neglect under the Children Act (1989). I have chosen this assessment as it is one of the most complex cases that I have had on my caseload. The assessment was undertaken by myself with information gathered from a number of other agencies whose information fed into the Core Group Meetings that were held monthly, the agencies included Youth Justice, Health, Education and Drug and Alcohol agencies. An important point to note is that safeguarding is everyone’s responsibility and it is important that different organisations and professionals ensure that children are protected from harm and abuse (Welsh Government, 2017). This was also strengthened by the Social Service and Well-Being (Wales) Act (2014) by placing a duty on other agencies such as the NHS, Police, youth offending teams and probation to report if they have cause to suspect that a child may be at risk. It is important to note that under the Children Act (1989) and Children Act (2004) the welfare of the child is paramount and wherever possible the child or young person is best placed with their family. The case involves a 14 year old teenager, who for the purposes of this essay will be named individual 1 to ensure confidentiality is maintained (Social Care Wales 2017). 

The case involves a Core Assessment using the assessment triangle, focusing on the three dimensions, the child’s development, parenting capacity and environmental factors (Department of Health, 2000). To give a background to the case, the safeguarding concerns that are associated with this case include individual 1’s Mum’s heroin use and the effects that this has on her ability to parent, individual 1’s experimental drug use and ongoing anti-social behaviour putting him at risk in the community. Individual 1 is also open to youth justice and is on a 12 month referral order. Individual 1’s mum engagement with the child protection plan and engagement with agencies such as drug and alcohol services has fluctuated. However, there has been positive change made to the home situation. Individual 1 has been removed from his Mum’s care previously at 5 years old due to concerns regarding substance misuse. However, when placed under a Special Guardianship Order (SGO) individual 1 experienced physical abuse from his maternal grandmother. Individual 1 was returned to his mother’s care at the age of 10 at a time when mum had addressed her heroin use and the young person has resided with her since. However, since individual 1 returned to her care individual 1’s drug use, particularly heroin use has increased
The case is currently in the Public Law Outline (PLO) process, due to the risks associated with this case. The PLO process sets out duties that local authorities have when feeling that a case needs to go to court to ask for a care or supervision order. Under Section 31 of the Children Act (1989) these orders can only be made if it is satisfied that the threshold criteria has been met. The case went to PLO following a Legal Planning Meeting (LPM) due to engagement from Mum and anxieties raised by other professionals from different organisations, the difficulty with this was that their safeguarding reports were not substantiated and were not evidence based. Once investigated by myself it was evident that this information would not be considered in court due to there being limited evidence and context, for example the safeguarding reports did not include information such as time and place, who reported the information, the context of the information, whether it was directed to staff or overheard (Dyke, 2019). In addition, as social work practitioners we have an obligation to ensure information gathered has sufficient quality and quantity (Mathews and Crawford, 2012). Individual 1 would often joke that school believed everything he said and never questioned his actions, he was shocked that they were reported to me. However this meant that anxieties were heightened by other organisations without questioning the information being presented by individual 1, I did consider whether individual 1’ was talking about taking drugs on the weekend to  ‘show off’ in front of his peers. 

Individual 1 talked open and honestly (Social Care Wales, 2017) to myself about his drug taking and was often shocked by the information reported to myself stating that he did not know they heard his conversation and stating that he was never questioned by his teachers regarding the information he was sharing with peers. Trevithick (2012) argues that active listening is essential when collecting information and establishing trust with individuals. I felt that I communicated in a way which was age appropriate and anti-oppressive and which gave individual 1 the opportunity to talk about the concerns that were raised by school. In the Code of Professional Practice for Social Workers it’s important to work openly and honestly with individuals (Social Care Wales, 2017). In addition, in the UNCRC under article 16, children have the right to say what they think should happen and be listened to. It’s important to note that children and young people have the right to be treated fairly and that there is legislation and policy in place to ensure that children and young people have their rights and subsequently that these laws empower children and young people (Parrott, 2011; Hobart and Frankel, 2001). It’s important to note that the UNCRC is accepted worldwide, the UK signed to join the UNCRC in 1991 and by the year 1995 it was signed by 177 countries (Simpson and Littlechild 2009) and to date the only countries not to sign the UNCRC are the USA and South Sudan (UN News, Jan 2015).

It was important in this case to ensure that individual 1 felt listened to and his views were taken seriously (Social Care Wales, 2017). When working in Child Protection it is important to have knowledge of the Children’s act (1989) and ensure that due regard is given to the child’s views. Therefore it’s important to use skills which include listening to what individual 1 was saying rather than what others were saying about him, communicating effectively to develop a relationship and ascertain individual 1’s wishes and feelings was paramount in this case (Brandon, 1999).  In this case it was important to listen to individual 1 and take his views seriously and work with both individual 1 and his Mum collaboratively, this is a key part of SSWB(W)A (2014) which puts the individual at the centre of the work that is trying to be achieved. Individual’s view that he wanted to stay with his Mum, however there was external pressure for individual 1 to be removed from his Mum’s care due to concerns regarding his Mum’s heroin use and individual 1’s anti-social behaviour and experimentation with drugs. Given individual 1’s age at 14, it was felt that these risks could be managed on a child protection plan. It is important to note that the Children Act 1989 and 2004 states that children are best looked after by their parents and birth families play a vital role in their lives. With this in mind and the risks being managed and individual 1’s views that individual 1 was best placed with his mum with maternal grandmother offering daily support. However, education feel that the risks are too high and individual 1 would be better placed in foster care or a secure unit, however, this would not be in individual 1’s best interests. If individual 1 was placed in foster care then he would abscond from placement.

The relevant legislation here includes the All Wales Child Protection Procedures (AWCPP, 2008), these are an essential part of safeguarding and promoting children’s welfare. These procedures inform child protection practice in both the local and regional safeguarding children’s boards across Wales. Key to this is collaborative working and communication between agencies to ensure that vulnerable children are kept safe from harm and abuse (Crawford, 2012). This is an essential part of safeguarding children and young people and it is evident from previous case enquiries that communication is key to safeguarding children and young people. The Victoria Climbe case identified that a number of professionals were involved in the case however, there was limited communication between organisations which meant that information was missed. The report states ‘good communication, checking with partner agencies at the point of referral, and talking to the child as appropriate, must be the main way to decide how best to safeguard and promote a child’s welfare (Laming 2003, 17.106: P. 365). Communication was also identified as paramount importance in the Baby P enquiry (Laming, 2009). Although not relevant due to individual 1 being brought up in the United Kingdom, it was important to be mindful of his cultural background when undertaking the assessment due to individual 1 being half Jamaican and being mindful of the ‘Active Offer’ (More Than Just Words, 2012) and the possibility of a language barrier. The Victoria Climbe case shows the importance of individuals having services in their first language, Victoria was African and the Laming inquiry identified the importance of communication for safeguarding and promoting children’s welfare and therefore identifying that an interpreter must be used (Laming, 2003)

Also under Section 7 of the Social Service and Well-Being (Wales) Act (2014) and Children’s Act 1989 and 2004 places a duty on organisations to report if they feel the children are at risk and therefore working in a multi-disciplinary way to ensure the safety of children and young people. SSWB(W)A (2014) highlights the need for the social welfare system to change, focusing on more preventative work than crisis intervention and therefore the intervention of services such as youth justice and drug and alcohol services can ensure that families stay together. This explains how systems theory is relevant here when working with individual 1 and his family and supported the role of the safeguarding process. This theory allows us as practitioners to focus on how multiple systems can have an impact on individual 1’s well-being, in particular how the situation was impacting the young person on a daily basis and ensuring that I could respond in a way which reassured individual 1 (Healy, 2014).

Although legislation suggests that we need to work more preventatively, when individuals are on the Child Protection Register it is due to them being at significant harm or neglect (Children Act, 1989; SSWB(W)A (2014). Therefore a relevant theory to this case is crisis intervention theory. Crisis intervention can be described as an intervention which is immediate and applied through repaid assessment protocols, solution focused practice, coping methods and timely crisis resolution (Roberts, 2005). However, although this is crisis intervention, solution focused theory is also relevant here, as part of the Child Protection process, there is a plan that is put in place to prevent a case from going further for example into the PLO process. 

Solution focused theory is relevant here as is holds a person accountable for solutions rather than making them responsible for their problems (Lee, 1997). It’s important to note that resources are put in place to support the individuals to make positive changes, meaning that this is strengths based and empowerment based (Lee, 1997). Given the rural and geographical area which we live, resources are limited and therefore it is important to make effective use of resources that are available in order to achieve outcomes (Social Care Wales, 2013c). Part of the plan states that individual 1’s Mum needs to access a drug and alcohol service to address her heroin use and gain support to address this, once Mum has engaged with this she is on her way to solution building (Berg and Steiner, 2003). It is evident that Mum’s heroin use affects her parenting capacity, for example at times she lets individual 1 go to school without breakfast and at times individual 1 is not up in time to catch his bus and therefore attends school in clothes which are unclean, also individual 1 has not washed, this is part of the reason for individual being on the Child Protection Register under the category of neglect (Children Act, 1989). However, if Mum was to engage with drug and alcohol services, this change in behaviour will lead to change in other parts of the system (Becvar and Becvar, 2013) for example individual 1 being well-presented on a daily basis. This shows how system’s theory is relevant to this case, and if change is consistent then there is movement in any system (Baterson, 1979). It is important to note that individual 1’s Mum’s engagement in these services has fluctuated, however it is important to remind Mum of why she is engaging in these service in order to keep individual 1 safe, therefore noticing sustaining and reinforcing little changes made is key to support Mum to make positive change (Lee, Sebold and Uken, 2003). It is important to note that focusing on solution focused practice ensures that we look at the strengths if individuals are to engage in behaviour which is outside of their problem pattern (De Jong and Berg, 2013)

Due to the rural and geographical area that we live in, many professionals often bump into individual 1, meaning he has a perception of social services ‘watching/stalking him’, this has been explained to the individual that unfortunately we live in a large rural area where everyone often knows everyone.  There are also issues of working in a rural community where there are long travel distances between visits and the timescales that we need to adhere to. Nevertheless It’s important to be mindful of the Human Rights Act (1998) specifically Article 8:1 which states ‘Everyone has the right to respect for his private and family like, his home and his correspondence’ (Human Rights Act, 1998: Article 8:1) to ensure that as professionals we are acting in an anti-oppressive way. As stated by Dominelli (2002) the link between oppressive practice and human rights is a concern in social work practice, it is important the social workers and other agencies working with safeguarding cases are aware of the law surrounding individual’s rights. It is also evident in the UNCRC under article 16 that all children have a right to privacy. It’s important to respect children’s rights as stated in legislation and policy (Hodgson, 1999).
When working with the teenager, as social services we managed the risks using a signs of safety approach (Turnell and Edwards, 1999), focusing on the strengths and existing protective factors to manage the risks that are present. Therefore a strengths based approach to practice was essential, also a person centred approach to practice, as there are a lot of agencies involved it’s important that the teenagers voice is heard, as often this can get lost when working with individuals. Therefore the role of the advocate is paramount in a case where everyone has a different opinion of individual 1’s situation, and young people often like advocacy as they feel that the person is for them alone (Scutt, 1999). Due to being new to the role in the Child and Family Assessment Team I found myself gaining a lot of support from my line manager and colleagues due to the case being one which was significantly complex and involved a lot of interference from Education regarding the safeguarding of individual 1. Therefore I used supervision to ensure that all information I was sharing and my practice with this case was correct, as often I was doubtful due to differing agencies views. This ensured that I was justifying my actions and supporting my own accountability as a social worker (Social Care Wales, 2015; Trevithick, 2011). I also ensured that I was adhering to the Code of Professional Practice for Social Care Workers (Social Care Wales, 2017) to ensure that I was adhering to all social work values when working with young people and their families.

I found that individual 1 was engaging in risky activities which his peers of a similar age were also engaging in too. However, they were not subject to a child protection plan and were not open to social services. This made individual 1 feel victimized, agencies would report individual 1 for anti-social behaviour and drug use, but not his peers. When reflecting on the reasons why, I felt this was due to who his mother was. I feel that labelling theory is relevant with regards to this as deviant behaviour according to this theory is socially constructed through a reaction to the behaviour rather than action, simply put, according to labelling theory, no behaviour is inherently deviant on its own (Menzies, 2015) therefore I felt that a lot of individual 1’s actions were labelled due to his mother’s behaviour rather than the behaviour he was engaging in with his peers.

A vital part of collaboration is communication and a child centred approach is fundamental when safeguarding and promoting the welfare of the child, keeping this focus on the child is essential when making decisions about their lives and working in partnership with them and their families. I found this particularly hard when working with agencies particularly education due to their level of knowledge of safeguarding and perception of risk. My role in this case was to safeguard the individual while managing the risks, which included Mum’s drug use and individual 1’s anti-social behaviour, these risks were managed by a Child Protection Plan which included Mum to engage with the Child Protection Plan and Drug services in the local area and individual 1 to engage with the Youth Justice Prevention Service (YJPS), we had regular core groups which took place every four weeks (AWCPP, 2008). There are also meetings which were occurring fortnightly as a Multi-disciplinary Team (MDT) led by the youth justice team, to assess risk. Education rarely attended core group meetings despite this being the safeguarding process under the AWCPP, 2008, however I was receiving emails on a daily basis with safeguarding concerns. These safeguarding concerns were not considered to be concerns, for example staff seeing pornographic images on individual 1’s phone, this is not a concern that would be considered safeguarding due to individual 1’s age and also from a social work ethics point of view this was a violation of individual 1’s privacy (Social Care Wales, 2017), there was an expectation on me as individual 1’s social worker to discuss this with him. However, this cements the point made earlier that individual 1 feels that he is constantly being watched and has stated previously ‘I can’t breathe without school letting you know’. This is identified in the Victoria Climbe case, where different organisations such as health and social services did not understand their different roles (Laming, 2003). I have found this to be an issue with the differing roles of social and education services.

In addition, with reporting individual 1 for having pornographic images on his phone, given the age of the young person at 14, I saw this as typical teenage behaviour and questioned why individual 1 was constantly reported for typical teenage behaviour. This was a difficult situation to be in and also effected the social work relationship between myself and individual 1. Before this time individual 1 would speak openly and honestly about his drug taking and anti-social behaviour, however, following information being shared frequently regarding individual 1 he started to close down communication and it became more difficult to manage the risks when individual 1 was not sharing information.

Due to concerns regarding individual 1’s drug taking, professionals started to think that individual 1 was dealing drugs. At the age of 14 this is hard to believe, however, the reality of teenagers dealing is becoming an increasing cause for concern in Wales. For instance ‘BBC Wales Investigates’ had found that there are over 1,000 County Line networks across the UK. The article reports that Wales is being hit so hard due to county lines and the access that big cities has to them. However competition in the drug trade inevitably means violence (Thomas and Jackson, 2018). Although there is no evidence in this particular case to suggest that this is happening, it is important to note the high number in the UK and the link noted in Thomas and Jackson (2018) to violence and anti-social behaviour and the relevance this may have to this particular case, and there have been comments made by individual 1’s mother that he is being groomed by young adults, however there is no evidence that can be used in court to suggest this is the case and when working with individuals in child protection it’s important that information is evidence based to ensure that it can be used in court (Dyke, 2019) However, there are indicators which suggest Child Sexual Exploitation (CSE), including exclusion from school, gang association, taking drugs and absences from home without an explanation (Department of Education, 2017). The majority of information that was received was informed by ‘police intelligence’ which is information that can’t be shared with families or in a court, the information suggested potential dealing which is vital information, I found that this was frustrating due to not knowing who the informant was or how reliable their claim was and also not being able to challenge individual 1 on this. In cases where children are at risk guidance requires that social workers and police collaborate evidence and risk assessments in order to safeguard young people (Laming, 2009: 4.5.2 P 21), there may be a link here between his race and drug dealing, and given individual 1’s attitude that assumptions are made due to his race, I think this is important to note and labelling theory is relevant in this way (Menzies, 2015) Literature suggests that social workers themselves often have positive attitudes to individuals whose race and cultural background differs from theirs (Soydan, 2010) . Therefore the fact that this information could not be shared was frustrating from a Child Protection perspective and also under the Children Act (1989) the police service are responsible to safeguard and secure children’s welfare within their area of work who are suffering significant harm, assessing risk and taking immediate action where necessary.

As a newly qualified social worker I found this case to be very complex and constantly made me question my own professional judgement, however I was able to manage this with regular supervision and ensuring that I asked my senior for guidance, and in her absence I would ask my team manager for assistance. The case knocked my confidence in this way due to the complexity and receiving emails regarding individual 1, on some occasions on a daily basis. However, this case has developed my skills as a practitioner and I have become more confident in my role as a social worker. It is important to note here that Laming (2003) found that often health and social services have limited understanding on each other’s roles and therefore information can be missed. I therefore feel that other agencies such as Education and youth justice should have additional training on the Child Protection Process and Signs of Safety to better their understanding of our role as social work practitioners.
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Section  5
Safeguarding
Guidance: Social Care Wales require newly qualified social workers to provide evidence of their understanding of safeguarding work with adults and children. The assignment below will enable you to show this. N.B. if your normal area of work is with children please write about adult safeguarding. If you normally work with adults then write about child safeguarding. 
	In an area that is not your main focus of work (see guidance above), explain the relevant legislation, and the national, local and organisational policies and procedures for safeguarding. 
500 words (+/- 10%: include your actual word count at the end of each section)


In this essay I will focus on safeguarding as related to adult’s services. The main piece of legislation encompassing safeguarding in Wales is the Social Service and Well-Being (Wales) Act (2014) in particular part 7, Adults at Risk. The act builds on the white paper ‘Sustainable Social Services for Wales: A framework for action’ which aims to strengthen safeguarding when working in social care. This piece of legislation was introduced to reform and simplify the law. In addition, it’s important that professionals follow the Human Rights Act (1998) when working with adults to ensure that practice is anti-oppressive, which is integrated into the SSWB(W)A 2014. 

Human rights ensures that individuals can access services that they are entitled to, to ensure that individuals develop their well-being (Ife, 2010).  Part 3 and 4 of the SSWB(W)A (2014) act are also relevant when working with adults as these parts are concerning eligibility and assessments. In addition Section 134 specifies areas where there are safeguarding boards and a national independent safeguarding board. The aim is to prevent adults who are in need of care and support from becoming at risk of abuse and protects them. In addition the ‘Wales Policy and Procedure for the Protection of Vulnerable Adults from Abuse’ intends to guide those employed in statutory and other services with safeguarding work concerned with the welfare of vulnerable adults. Another important part of this piece of legislation is the ‘active offer’ (More Than Just Words, 2012) ensuring that individuals are asked their language preferences, this is backed up by the Welsh Language (Wales) Measure (2011).
Working with adults means that consent is important, whereas when working in Child Protection, parental consent can be over ridden if denied, if it is in the interests of the child. The Mental Capacity Act (2005) is an important part of legislation in adult social care which safeguards vulnerable adults. There are two stages to a capacity test, these include, and firstly does the person have an impairment of their mind or brain which may be the result of an illness due to factors such as alcohol and/or drugs. Secondly, considers whether the impairment impact on their ability to make a specific decision. The five principles of the act are that you should always presume capacity, taking into account that individuals can make unwise decisions, ensuring during assessments that you maximize capacity when assessing capacity, choosing the less restrictive options and making best interest decisions when individuals lack capacity to ensure that their views are considered when making decisions and ensure that they are in their best interest. If someone is assessed as lacking capacity in a Best Interest Meeting and the individual does not agree and puts themselves in a risky situation then a Depravation of Liberty Safeguards (DOLS) is put in place which safeguards individuals. However, the Data Protection Act (1998) protects individual’s data which is stored by social services on files. The act ensures that individuals have control over this personal information. As social workers we need to ensure that we follow this legislation to ensure that we are not acting oppressively and following the Code of Professional Practice (Social Care Wales, 2017) ensuring that individuals have control over their lives and we respect and consider individuals rights to privacy (Gray & Webb (2010).

Word Count: 549
	Reflect on the difference between safeguarding in adult and children’s work
400 words (+/- 10%: include your actual word count at the end of each section)



I have had the opportunity to work in both Adult and Children’s services and under the safeguarding procedures of each. Since the implementation of the Social Service and Well Being (Wales) Act (2014), the Act changes the way that services are received and delivered. The act puts in stronger powers to keep individuals safe from neglect and abuse (SSWB(W)A, 2014). The act replaced S.47 of the National Assistance Act (1948).

Part 7 of the SSWB(W)A is concerned with adult safeguarding stating that local authorities have a duty to investigate if there is reasonable cause to believe that an adult may be subject to harm or abuse, and sets out duties for relevant partners to report if they believe an adult to be at risk, the act strengthens protection and allows for preventative work at an earlier stage (Williams, 2017). If an individual is deemed as having capacity and suffering from abuse or harm but do not want support then that is their choice to do so and therefore individuals have the right to privacy and a family life (Human Rights Act, 1998). However, if an individual is assessed as lacking capacity then action needs to be taken to safeguard the individual. As part of the Mental Capacity Act (2005) it’s important to presume capacity and to be aware that individuals are allowed to make unwise decisions. Under the act if a person is deemed to not have capacity and is unable to protect themselves then decisions need to be made in their best interest to safeguard the individual, however it’s important to note that the less restrictive option is taken when making decisions for individuals.

Legislation is different in Children’s services, the Children Act (1989) sets out duties to safeguard children. Under the Act the welfare of the child is seen as paramount, Section 47 of the Act sets out duties that if it is suspected that a child is at risk of significant harm, or if harm is likely to occur, then this overrides consent and the welfare of the child is paramount. This can often conflict with Human Rights Act (1998) and individual’s rights to privacy and a family life. S.47 enquiries/assessment must be completed within 45 working days to ensure a child’s safety, therefore there are more timescales in children’s services. A decision is then made as to whether the child is suffering significant harm or is at risk of suffering significant harm and if action needs to be taken. This can be done voluntarily or with the use of a Care Order which gives the Local Authority parental responsibility (Children Act, 1989: Section 31).
Word count: 438
Section 6
Developmental Review (b)
	Critically reflect on your development including reference to the training, learning, research and use of supervision since completing section 2. Consider in discussion with your mentor/ supervisor/line manager the extent to which those learning needs have been achieved. Identify additional learning needs to support your development in the transition to becoming an experienced practitioner. You will consider here, the feedback you have received from individuals using services, their families and carers, and how this has impacted on your practice.
800 words (+/- 10%: include your actual word count at the end of each section)


I will be using Terry Borton’s reflective model (1970), which was been adapted by Rolfe et al (2001), this looks at ‘What?’ ‘So what?’ And ‘now what?’ this model is simple however effective in making sense of experiences (Borton, 1970 cited in: Jasper, 2003, P 98). The process of reflection helps social workers to make sense of what they’re doing and determine a positive plan of action for next time (Stonehouse, 2011).

The first step of the model is ‘What?’ this year I have transitioned from Adult to Children’s services. I have learnt a great deal in the last year in the team and developed transferable skills from this role, I have improved my knowledge of safeguarding children by attending Child Protection training, level 1 and 2, collaborative working and communicating difficult information to children. I have started to implement the signs of safety model into practice, started to use templates for my assessments which incorporate the signs of safety model. I have also attended a two day training course on this model in the last year which has supported me in implementing this model of practice. I have gained experience carrying a case load of child protection cases, which has improved my collaborative working skills and case managing a number of cases which has improved my communication skills including chairing meetings which included health, education and youth justice. This multi-disciplinary working in child protection is essential to ensure that all information is shared to ensure the safety and welfare of the children and young people who we work with (Crawford, 2011; Weinstein, Whittington and Leiba, 2003). This collaborative working is essential when working under the Social Service and Well-Being (Wales) Act (2014). I the past year I have also gained court experience and attended private hearings and written both S7 and S37 reports and attended training to gain knowledge of how to address the judge in court proceedings.

The second part of the model is ‘so what?’ I have found that the signs of safety model strengthened the use of protective factors, strengths, risks and complicating factors in social work reports (Dyke, 2019; Turnell and Edwards, 1999). However, I have learnt how to use this method more effectively, initially I found that my assessments were lists of the factors, and therefore it’s important to link the factors together in order to make a meaningful assessment of situations and to inform professional decision making as these decisions effect vulnerable individuals (Taylor, 2013). I have developed this in my use of signs of safety in my practice and have found that an individual’s circumstances will affect what creates risk and protection for the individuals involved (Dyke, 2019), making decisions by assessing the risks as well as need to inform professional judgement (Taylor, 2013). However, I have found that often some parents find it difficult to use scaling questions to describe their situation between 1 and 10, and often did not know what to say. I found working in a multi-disciplinary setting often difficult due to the differing views of different professionals and often professionals becoming anxious, however often the concern did not meet threshold for child protection, this took a while to get used to. One young person I worked with thought that the information that was reported to myself was ridiculous and often laughed at it. This also effected the social work relationship with that young person. Unfortunately in the last year I have not been party to my own proceedings however, I have found court to be less stressful than I first anticipated, however I may feel differently if I had to give evidence, which I have not shadowed or experienced. I found writing section 37 reports interesting and felt that I could make sense of the case by writing these, used supervision to gain insight into writing these reports and was directed to a book ‘writing analytical assessments in social work’ (Dyke, 2019), which supported in my assessment writing skills. And support from our legal team.

The third part of the model is ‘now what’, I have gained a lot of experience in my second year of practice. However in order to develop my skills in signs of safety (Turnell and Edwards, 1999) I would like to attend the five day training as feedback from individuals suggests that I may need to develop my skills further to be more effective, young people I have worked with have found the three houses difficult and have stated ‘I don’t know between 1 and 10 where I am’, therefore I feel from this training I could develop further understanding of how to implement the method more effectively. I have found that I have developed my collaborative working skills, however, I feel that I need to improve this further and have more confidence in my role as a practitioner. I would also like to develop my court skills by shadowing other social workers and attending additional training. At the end of my second year I have been accepted for a post as an Adoption Support Social Worker, when working with young people planned disengagement is essential, as often individuals can become anxious about the upheaval and having to get to know a new social worker, it is essential that reassurance is given.
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Please record in the table below the dates of each consolidation programme workshop you attended.  

	Consolidation workshop 
	Date Attended  

	Workshop 1
	27/11/2019

	Workshop 2
	07/02/2019

	Workshop 3
	19/03/2019

	Workshop 4
	18/06/2019


Notes 
	Mentor’s comments 


	Please comment fully on the learner’s development over the duration of the whole programme. Reflect on information provided by the learner in section 2 at the outset of the programme and the later perspective given at section 6. Where you have seen or discussed feedback from individuals using services, families or carers, you are encouraged to comment on this with regard to the learner’s development.


I am the Senior Practitioner/Senior Social Worker for Hayley Daniel and have provided her with regular supervision and mentoring throughout her time with the team.  I have an open door policy and we also work in an open plan office, with Hayley placed next to me, so there has also been the opportunity for lots of informal discussion and supervision too.  Hayley has readily sought me out for advice and guidance.
When she started with the team, she was understandably anxious due to moving from Adult services to Child Protection services, but I have seen her confidence build over the last year.  Her skills in analysis have developed well, especially in working with a strengths based approach such as the Signs of Safety Approach.  She has attended the relevant training, although this was not completed due to the 5 day training not being available to her in the time she has been here.  Nevertheless, she read all available material to support her work, including the workbooks provided and we had lots of discussion about the approach within our supervisions.

In terms of analysis, she did struggle with this at first, but took constructive feedback, did lots of reading and practice and this has improved greatly.  I was able to direct her to some reading on this and she came back with what she had learnt and how it had affected her thinking.
The case discussed in Section 4 was a very complex case where the risks had to be constantly weighed up with the young man’s Human Rights and the ethics around decisions made about his future, and not just whether the risks met the threshold for legal action.  She worked hard to make sure his voice was heard and advocated on his behalf as much as her role would allow this.  She has demonstrated that she is able to think about the impact of social work intervention, both in the short term and the long term, and that decisions should not be “knee jerk reactions” to ease the anxiety of Professionals, but in the best interests of the child.
Hayley has been involved in Child Protection meetings such as Core Groups and conferences, as well as Legal Case planning meetings, Public Law Outline meetings and high risk meetings in relation to this case, becoming more confident about expressing her views and thinking as the case has progressed, despite pressure from outside agencies who at times interfered with the Child Protection process, putting forward strong arguments for the decisions made and showing a good knowledge and use of relevant legislation.  This young man’s wishes were made clear throughout, so that his voice was heard.

In relation to:

· Working collaboratively with service users & carers 

· Working collaboratively with other professionals 

· Applying analysis in assessment to inform interventions 

· Intervention and application of professional judgement in increasingly complex situations 

 (section2, Development review)
Hayley has demonstrated excellent skills at getting alongside families and young people and ensuring that they are part of any care planning, and feel listened to.  The feedback from families she has worked with has been positive, especially from the young people/children involved.  Some of these have not been the easiest of people to work with, such as the young man in Section 4, but she developed a good working relationship with him, and understanding of him, leading him to be very open with her about his wishes and feelings.

Hayley has fostered good working relationships with other Professionals, listening to their perspectives, and even when not in agreement, respecting others viewpoints and being open to discussion.  She has utilised their knowledge and skills so that all care planning is collaborative and inclusive, and is well respected herself by the Professionals she has worked with.

Initially, she lacked confidence in her own analysis, and was avoidant of making recommendations, but this has changed and she is much more confident and able to weigh up strengths and vulnerabilities, using a Signs of Safety Approach to determine what the issues are and what actions need to be taken, providing good arguments for her conclusions. She has attended training such as Court training to aid this, as well as doing her own reading and research.  She is good at ensuring her work takes into consideration legal requirements, and meets set deadlines.  While she has not been involved directly in any public law cases, she has worked with private law and been able to remain impartial when parents tried to get her to take sides, always keeping the welfare of the children involved paramount.
I confirm that this learner has achieved an appropriate level of professional practice. 

Observation: 
Hayley set up the observation by seeking consent from the Young people beforehand. They were uncomfortable about visits to the school, and it was important that they felt free to talk so she arranged for them to come to the local office, demonstrating that she was listening to their wishes.  This was a complex case and it was unclear what was happening at this stage.  Hayley’s use of the Signs of Safety tool the 3 houses was appropriate at this stage, but she showed good reflection later in finding other ways to communicate with them, still using the Approach in terms of ensuring their views were central.
In the observation, she was able to demonstrate that she was already building a good rapport with them, and that she was not making assumptions about what was happening, demonstrating good anti-oppressive and anti-discriminatory practice.
The case involved complex issues in relation to the culture of the family, and she did research beforehand, around forced marriage, honour based violence and emotional abuse, as well as Pakistani culture in general.  She was also aware that the father was homosexual and not comfortable with this due to his own background as an Asian man.  She dealt with this all sensitively, again not making any assumptions but allowing the young people to talk freely.

Throughout the observation, she presented as relaxed and interested, and non-judgemental, working to put the young people at ease.
This case has recently closed, and the feedback from the young people and the father was very complimentary.  They reported that they felt that Hayley had listened to them and while they had been afraid of the involvement of Social Services initially, they were grateful for the service she had provided them in sorting out their issues, and making their life better.  They sent her a Thankyou card for all that she had done for them.
This observation happened early in her involvement with the family and she went on to build an excellent relationship with them, with good outcomes in that the risks were reduced and they felt they were in a much better place.
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Section 8
Learner details, Signatures and Line manager verification
It is the learner’s responsibility to ensure that their university learner number is correctly inserted wherever requested within the portfolio
Learner Details 
(NB it is essential that you inform your Workforce Development/Training Unit and the University of Wales Trinity Saint David if your name or your address for correspondence changes).
1. Name of Learner Hayley Daniel
2. Learner’s University Number: 1811745
Address for Correspondence: 55 Maesceinion, Waunfawr, Abersytwyth, Ceredigion,

SY23 3QQ
Telephone: 07980111734
E-mail: hayley_daniel@hotmail.co.uk
Date of Professional Qualification: Master in Social Work with Merit (4th August 2017)
Date of registration with Social Care Wales: 1st September 2017
3. Name of Learner’s Agency: Child and Family Assessment Team, Ceredigion
Agency Contact details: 
Name: Annette Jones (Team Manager)
Address: Penmorfa, Aberaeron, Ceredigion, SA46 0PA
Telephone Number: 01545 774027
E-Mail address: Annette.jones@ceredigion.gov.uk 
4. The evidence I have provided within this portfolio is in:

English only 

Mentor’s details

Name:  Julie Dickson

Address: Children and Family Assessment team, Penmorfa, Aberaeron

Ceredigion, SA46 0PA

Telephone Number:  01545 574027

E-Mail address:  Julie.dickson@ceredigion.gov.uk

	6. Observer details 
Name: Julie Dickson
Work Address: Penmorfan, Aberaeron, Ceredigion, SA46 0PA
Professional Qualification and date of qualification: BA Social Work (Hons) December, 2011
Email and telephone number: 01545 574027



Signatures and Line Manager Verification

CONFIDENTIALITY and PLAGIARISM – to be completed by the learner
All information provided in this portfolio complies with guidance on confidentiality.  I confirm that all work apart from comments by others (e.g. mentor, an individual using services, their family or carers) is all my original work and has not been copied. I understand that plagiarism is taken very seriously by the University and the programme.   
Signed:  _ _ _ _ _ _ _ _ _ _ _ _ _ _ _  (Learner)
Date: _ _ _ _ _ _ _ _ _ _
 Feedback and comments from an individual using services, their family or carers  (Section 3} - to be completed by the Observer

I confirm that I am a registered social worker with knowledge of the learner’s area of practice and that the observation summary and the comments from the individual using services, their family or carers and/or carers above are about the same piece of practice that I observed on the date given.
Signed: ._ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _  (Observer)
Date: _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ 
 Line manager verification

Guidance:  This section must be completed and signed by the learner’s line manager or senior practitioner. He/she should be a registered social worker who is familiar with safeguarding work, can verify that the learner has been involved with the case evidenced in section 4 of the portfolio, and has also met all other required criteria listed.  

In this section, please confirm that you have seen sufficient of the learner’s work during the period they have been undertaking the Consolidation programme. If necessary, please consult with other managers that the learner has worked for. In signing this section, you are confirming that you are content with the:

· level of supervision and mentoring support received by the learner 

· learning and development undertaken 

· reading and personal research undertaken 

· level of knowledge and skills demonstrated 

· understanding shown of the Code of Practice and National Occupational Standards 

· core values of the learner 

· content of the development plan within the portfolio 

· work and commentary referred to within the portfolio, that it is the learner’s own work and based on current practice 

I confirm that this learner has achieved an appropriate level of professional practice. 

 Line manager VERIFICATION:

name of Line manager: _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _
Signature of LINE MANAGER.: _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _
DATE: _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _
Section 9
PORTH AGORED and UNIVERSITY OF WALES, TRINITY SAINT DAVID

GRADUATE CERTIFICATE IN CONSOLIDATION OF SOCIAL WORK PRACTICE

LEARNER AND EMPLOYER’S LEARNING AGREEMENT 

	Name of Learner 
	Hayley Daniel

	Name of Team/Agency 
	Child and Family Assessment Team

	Name of Mentor 
	Julie Dickson

	Name of Line Manager 
	Julie Dickson


Study Duty
The learner will undertake all elements of the Graduate Certificate programme diligently, including mandatory attendance at induction, 4 Consolidation workshops, and participation in an evaluation survey or focus group on completion of the programme. 

The learner’s full and effective participation on the Graduate Certificate is mandatory given that Social Care Wales has made completion of the programme a requirement within the first (three year) period of registration as a Social Worker. .(Qualifying after April 2016)
Study Leave 

The employer undertakes to support the learner by providing paid leave in full to attend all agreed induction, Consolidation Workshops, programme evaluation meetings or training agreed as required during the programme. In addition, three additional paid days can be approved by managers as a contribution towards the time involved in personal research and developing the portfolio for submission. It is for learners to open a discussion with their manager about when they want to take this leave. The study days can be taken on any week-day (or combination of days) as long this is (i) appropriate to the stage of portfolio preparation at the time, and (ii) agreed with the Team Manager who will take into account team and service needs. The level of paid leave described here assumes that the learner works full-time hours. Where the learner works less than 37 hours a week, paid time will be approved in accordance with the employer’s local policies. 
Resources 

Learners are able to access learning and library materials from their employer’s existing resources or as described in the Programme Handbook from the University. The employer understands that the Graduate Certificate is to be completed by newly qualified Social Workers in their first period of registration and will support this timescale. But there is also an expectation that as a professional development programme, Learners take responsibility for their own learning and will also use their own time for personal study and portfolio preparation. 

The employer’s training department agrees to: 

· Arrange for eligible staff to join the programme 

· pay course fees directly to the University  

· provide additional guidance and support by:

a) facilitating access to existing learning materials or library resources

b) providing appropriate training opportunities from existing internal training programmes as agreed with the learner and mentor

c) providing programme induction and Consolidation Workshops 

d) providing learners’ with guidance and support about programme requirements and portfolio completion

e) helping to resolve any programme difficulties encountered by the learner, mentor or service managers 

The learner agrees to: 

· work actively towards completing the qualification within the agreed timescale of 12 months from the date of registration on the programme

· Identify with manager/mentor appropriate internal training and arrange to attend these courses

· Identify with manager/mentor and Training Manager any special requirements e.g. dyslexia and contact the University’s Student Services office directly about additional support that may be required 

· attend induction and 4 Consolidation Workshops. These are mandatory components of the programme 
· produce work and evidence appropriate to the portfolio and learning outcomes within agreed timescales 

· make and keep agreed appointments with mentor/line manager

· ensure they are prepared adequately and obtain all necessary consent for observed practice

· inform mentor/line manager and training department immediately of any problems or changes in circumstances while undertaking the programme, especially where this may affect completion of the programme by the agreed deadline or ability to attend a mandatory workshop.

· liaise with their line manager/mentor to confirm study days and use their own time for self study, research and portfolio preparation 

· take personal responsibility for preparing and completing all work necessary to submit their portfolio 

· act at all times in accordance with the Code of Practice, the employer’s and University’s policies, procedures and processes

· ensure they understand the need to complete the programme within the first (three year) period of registration with Social Care Wales.(Qualifying after April 2016)
Line Manager/Mentor agrees to:

· attend an induction meeting to become familiar with the requirements of the programme

· provide or arrange to provide sufficient assessment opportunities in order for the learner to evidence competency and undertake required observations. Where opportunities may not be immediately available within the team, arrange to provide these elsewhere within the Service, 

· guide and support the learner for the duration of the programme

· release the learner for programme induction and Consolidation Workshops, and any internal training courses agreed as being appropriate to meeting agreed learning needs. 

· agree with the learner, use of up to 3 additional paid leave days over the whole duration of the programme, as a contribution towards time needed for personal study, research or portfolio development

· Hold supervision with the learner, ideally monthly, and ensure this incorporates mentoring support and monitoring of the work undertaken and still outstanding. Maintain a full record of supervision dates and record discussions and agreements. 

Completion and submission of portfolio

Learners are expected to complete the Graduate Certificate and will normally submit their portfolio within 12 months of attending induction to the programme. Any Learner anticipating any difficulty in meeting this requirement should immediately discuss the matter with their Training Manager/Co-Ordinator

The portfolio submission process and dates for each programme cohort will be published on Moodle. Once registered on a programme, learners CANNOT change the due submission date without gaining agreement from the employer and University.   

Pressure of work is not regarded as a reason for non-attendance at any Consolidation Workshop.

I understand and accept the terms and conditions of this learning agreement as stated above.

Signed:……………………….. Print Name:………………………… Date:………. 

(Learner)

Signed:……………………….. Print Name:………………………….Date:………. 

(Line Manager/Mentor)

Signed:……………………….. Print Name:………………………….Date:……….

(Mentor, if different to above)

PLEASE PLACE THE SIGNED COPY OF THIS LEARNING AGREEMENT IN SECTION 9 OF THE PORTFOLIO
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[image: image1]