Academic Skills LCLM 4001


TASK 3




















 
 Introduction
The reflective report provides an analysis of my learning experience during the Academic Skills module and the discussion of primary experiences that helped me grow as a university student. The report is devoted to my progress in learning some basic academic skills such as time management, note taking, information literacy, academic writing, and referencing skills as observed in the classroom, discussions, and during formal tests. To a greater extent, structured reflection leads to deeper learning as it promotes systematic reflection on experiences, feelings and outcomes, as it was pointed out by Gibbs (1988) in his reflective cycle model. Such experiences are important not only in the ability to empower the skills learnt, but also in the process of enabling the metacognitive awareness that is very vital in a lifetime learning process (Flavell, 1979). The reflection will examine the importance of the individual components outlined in the module to my personal and academic development and will ascertain the strengths that have been built and the areas that need further focus.
Account of Experiences
Academic Skills module provided many formative experiences that tested and enhanced my academic skills. The fifty-five-minute academic skills examination (Task 1) was an assessment exercise acting as a learning prompt that provided answers to the question of testing my knowledge of time management strategies, note taking methods, and referencing styles under test conditions. This experience also demonstrated the synergetic relationship between academic skills since the time management was closely related to the possibility to demonstrate knowledge in various potential domains within the restricted period of time.
The application exercise that took 90 minutes (Task 2) allowed to demonstrate the integration of skills in a practical manner. Having to generously excerpt off a text, reformulate sentences, and create a scholarly paragraph as quickly as possible drove home the demand of what Bereiter and Scardamalia (1987) refer to as knowledge transformation as opposed to maintaining mere clerical reproduction, to something important in the way of synthesis and expression. Collaborative learning possibilities were provided in the classroom discussions during the module and the interactions between the peers promoted the enjoyment of different solutions to the academic problems. Special attention to information literacy group activities appealed to me the most because it clearly showed the necessity of source evaluation that has become significant in our digital information environment (Eisenberg & Berkowitz, 1990).
Activities in the academic writing conventions interactive workshops demonstrated how simple tasks had many complex aspects behind them. The recognition of the difference between paraphrase and summation, the need to understand the need to use cited materials and the ability to apply the general tone of academic writing necessitated constant exercises and constructive criticism. All these experiences explained the idea that academic skills do not exist in isolation because they are interrelated components of academic practice.
Reflective and Personal Analysis
Learning Experiences as Assessed
In my performance in Task 1, I would like to highlight some achievements as well as areas in need of improvement. Using my preparation to take the quiz, I was able to discover my strengths in grasping theoretical concepts of time management and note taking as stated in the research about effective learning strategies conducted by Dunlosky et al. (2013). The time limit, however, revealed a flaw in how I actually apply such concepts, specifically in how I can build accurate references using available factors quickly. Such incongruence in theory and practice might be described by Ramsden (2003) as one of the typical problems that may be seen in high education: the characteristic lag between surface and deep learning.
Task 2 was a good experience in my writing processes and capacities. Although the corresponding note-taking element was successfully accomplished on my part based on strategies learned during the research on note-taking effectiveness by Piolat et al. (2005), I experienced difficulties concerning maintaining the academic tone preservation in a context of paraphrasing complicated thoughts. This difficulty pointed to the high-order thinking processes of academic writing that entails focusing on the content, structure, audience, and formats at the same time (Hayes, 2012). The experience confirmed the value of practicing to build what Flower and Hayes (1981) call writing expertise, or having the capability to work on several things on the writing platform at the same time.
Self-Improvement and Self Development
The module has had a considerable effect on my attitude to myself as a student, as well as my knowledge of academic demands. In the beginning, I had confidence in approaching academic work as I had positive experiences before, and the module taught me a lesson on sophistication needed in doing academic work at the university level. Although this was quite uncomfortable initially, it was also liberating since it offered evident routes of progress that are supported by evidence-based practices.
Training sessions on academic integrity in the classroom had a tremendous implication on my use and citation of sources. The realization of why it is necessary to reference the works, that is, not as a set of formal norms, but as an important part of the scientific dialog, changed my attitude towards academic writing (Pecorari, 2003). This change is what Mezirow (1991) calls transformative learning: a major force that involves a basic change in worldview, which impacts future behavior and thought.
Areas of Strength and Weakness.
My main areas of strength consist of information literacy and glancing or theoretical knowledge of academic postulates. I also prove that I am good at evaluating sources and employing such tests as the CRAAP test (Currency, Relevance, Authority, Accuracy, Purpose) to determine the quality of information. Although it needs improvement, my note-taking skills demonstrate the good basic knowledge of hierarchical organization and significant concept identification.
There are still fields that need further improvement: dealing with pressure on time management and locating the mechanical part of referencing. I also know the principles of citation practices though I now require more practice to gain proficiency in the use of formats. My paraphrasing ability is gradually progressing with more interest being required as the development is needed to apply the expertise in language manipulation as expected in an academic setting (Keck, 2006).
Academic Development Impact
The improvement of metacognition skills has been highly appreciated in the module since the module is not based on achieving but reflecting on how one learns. The method is in accordance with studies done by Schraw and Dennison (1994) on metacognitive awareness, which indicates strong links between the thinking and performance in schools. Behavioral and cognitive orientation to my preferences, weaknesses and methods of learning will serve as the tools that will enable me to independently enhance my learning throughout my years in university.
The incorporation of technology in the acquisition of academic skills, specifically, during information searching and assessment has made me ready to meet digital literacy requirements of the modern scholarship. Knowing how to work with academic databases, critically reading online sources, and dealing with digital information in general provides the insights into what Prensky (2001) sees as imperative to learning in the 21 st century.
Conclusion
My readiness to study at the university has been significantly improved by the Academic Skills module as far as the skills that I gained are both practical and metacognitive in nature. The theoretical knowledge, hands-on experience, and the process of reflections have preconditioned a strong basis of further academic growth. Major lessons learnt are the understanding of how inter-related academic skills are, how they require practice to help to develop the skills as well as the importance of reflective learning practices.
The highest achievement of the module is that it changed the way I perceive the academic skills as a separate set of requirements but instead realize them as elements of the scholarly practice. Such a change has longer-term ramifications which go beyond immediate academic performance to a lifetime of learning in capabilities. Going ahead, I will remain dedicated to the further practice of specific areas of improvement and use my nascent strengths as a part of contributing to further academic performance and personal development.
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