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Three Domains of Critical Reading and Note-taking

Validity: On its own terms Synthesis: In relation to others Relevance: Usefulness to you

Context: discipline/profession,
authors, currency, bias

What are they doing? Research
Question/Aims/Hypothesis

How did they do it? Methods,
Models, Theories, approaches and
Materials

How do they know? Argument,
evidence, logic and reasoning

What do they say? Findings and
conclusions
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Core idea 1: Students & academics are readers and write'

* As a reader, you evaluate

* As a writer, you aim to

convince others

You evaluate how
convincing their

Has this author convinced me of their claims,
based on the argument they develop?

Are my readers likely to be convinced of my
aims, based on the argument | develop?

5 &

You evaluate how
convincing your

1

Others evaluate

dlalmeane You report your own clalms are fiow cc'Jnvmcmg
< ? evaluatlons YOUFr c{";“s are
Published Youasa You as a seIf— Your academic

critical readers

academic writing critical reader critical writer
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Core idea 2: Definition of a convincing argument

What makes an argument convincing? Examples

* The claims to knowledge in the conclusion are warranted by an coming up
adequate amount of appropriate forms of evidence

How big is an argument?

An argument may be made in varying detail, from a sentence to a whole
dissertation/thesis, journal article or book

The main focus for researchers is the overall argument:
* The claims to new knowledge in the conclusion are warranted by the literature

review and the empirical work
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Core idea 3: What does ‘being critical’ mean in practice?”

Deciding whether you find the arguments convincing -

* Spotting the claims to knowledge
* Checking the warranting for an adequate amount of appropriate forms of evidence

Was the methodology The author’s empirical A Peral
The data suitable? Does the data really || evidence is inadequate how | : B
show that... show this? Do the findings to support the claim... oMo

mean what you claim they do?

Is your evidence for each Is your evidence for each claim
claim convincing enough for convincing enough for me to
me to accept your argument? accept your argument?
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Core idea 4: Taking charge, pursuing your agenda,
finding your voice

As a self-critical writer, you:

Take charge of what you write, so you find your ‘voice’ as an
authoritative and persuasive communicator, by:

* Deciding when you are ready to start writing

* Developing your overall argument about your topic, warranting your

conclusion with an adequate amount of appropriate evidence (e.g. from
the literature)

* Giving your reader confidence that you are methodical and attentive, not
haphazard in what you read and report

So you ensure that you take charge of the literature and it doesn’t take charge of you
It’s a resource for pursuing your agenda!
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Possible structure for AC2 (9 min video)

Slide 1: your title,
name, module
code, date etc.

Slide 2: overview -
structure of your
presentation

Slide 3: draft RQs;
objectives; key
search terms

Slide 4:
background,
context; rationale,
positionality etc.

v

Slide 5: you
understanding of
critical LR; your

Slide 6: key
definitions; your
critiqgue and own

Slide 7: summary
of common
themes across

Slides 8-9: hight 1
theme: what
authors (dis)agree

review process) definitions? different papers onh; debates
)
Slides 10-11: Slide 12-13: Evaluate Slide 14: .
Compare and their strength & conclusion: gaps: Slide 15: reference
contrast Paper 1 weakness; relevance ) ; 8aps; list (Harvard style)
to your project? refined RQs

and Paper 2
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1. Identify topic —_— 2. Define terms ————— | 3.Setboundaries

‘ 5. Analyse sources | «———— | 4. Select sources

Figure 6.4 Structured literature search

-

Relevant? Reliable? Recent?

Figure 6.5 Information quality: measuring against the 3Rs
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Figure 1 Deciding which articles to include in your study

Not relevant

Smith, 2005
Jones, 2003
Watkins, 2005

Important/interesting

Wilkins, 2006
Foster and Brown, 2004
Goodwin, 1999

Relevant

Philpot, 1997

Not important/interesting

Walker, 2001
Thomson and Edwards, 1999
Griffiths, 2003
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Upper level

fow level

Bloom's taxonomy

Bloom, B. S. (ed.) (1956) Taxonomy of educational objectives: the classification of educational goals
handbook 1: cognitive domain. New York: McKay.

Evaluation: Making decisions and supporting views requires
understanding of values.

Synthesis: Combining information to form a unique product;
requires creativity and originality.

Analysis: Identifying components; determining
arrangement, logic and semantics.

‘Application: Using information 1 solve problem:
nansferring abstract or theoretical ideas to practical
situations. Identifying connections and relationships and how
they apply.

Comprehension: Restating in your own words;
paraphrasing, summarising and translating.

Knowledge: Memorising verbatim information. Being
able to remember, but not necessarily fully understanding
the malerial.
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Paper A

Paper B

Paper C

Compare papers to idenify
common themes, sections or
categories (context, participants,
methods etc.)

 Theme 1
 Theme?2
o Theme3

U

Each theme will form the topic
of a paragraph that highlights
similarities and contrasts
across the sources.
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Part 1 — Combining reports for a comparative criti

Five Synopsis questions
A.Why am | reading this?
B.What are the authors

trying to achieve in
writing this?

C.What are the authors
claiming that is
relevant to my work?

D.How convincing are
these claims, and why?

E.In conclusion, what use
can | make of this?

Your answers —
article 1

A. Find out more about
teaching method X

B....
C.w
D....
Er=

Your answers —
article 2

A.Find out more about
teaching method X

Your answers ‘_
article 3 ‘

A.Find out mor=a
teaching met

B.i.:
C.an
Diz.:
Ee=

Your comparative report:
Regarding X [A], authors 2 & 3 focus on policy, author 1 on practice
[B]. 2 & 3 see X as central to effective learning [C], claiming... But 2’s
evidence is weakened by [limitation] [D] and 3’s is narrow in focus
[D]. For example... In contrast, Author 1’s evidence suggests X is not
effective in practice [C]... However, the data...[D]. If Author 1’s
findings were more convincing, they might challenge current policy.

Future stronger studies could establish if there is cause for concern.




