Choose an intervention that supports the learning and development of a pupil / group of pupils. Reflect critically on its potential for ensuring pupil progression and the possible challenges that may arise. 

This assignment focuses on the use of intervention within an academic setting, the aims of this assignment include identifying an appropriate intervention to aid the learning and development of a pupil based on their needs. As well as this, there is a requirement for critical reflection of the chosen intervention to assess its limitations and potential to aid pupil progression. For the purpose of anonymity for both the pupil and the school, the following pseudonyms will be used to refer to the pupil, James is an eight-year-old student at Trinity Primary School, a mainstream school in South Wales. James is a looked after child which is outlined by the NSPCC as being a child that has been in the ‘care of their local authority for more than 24 hours’ (NSPCC, 2022). He has been placed with a foster family and displays traits of disorganized attachment which include confusing behaviours as outlined by John Bowlby as well as having an ‘incoherent sense of self’ (Gomez, 1997 ) As well as this James has behaviour issues, including being disruptive within the classroom and refusing to participate in activities, James also struggles to make and maintain friendships. James also has a poor understanding of his emotions and how to regulate them. James is an eight-year-old boy, academically James is working towards progression step two as outlined by the curriculum for wales and is a student in a year three class. The intervention chosen to aid James is ELSA which as an acronym for Emotional Literacy Support Assistant with the aim to progress his emotional development and his classroom behaviour. 
	 ELSA is an intervention developed by an educational psychologist in the UK to support the emotional needs of pupils in schools, the programme works by training teaching assistants to curate individualised plans for pupils in need of the support. In order to be called an ELSA the individual must have undergone training on the programme from a qualified educational psychologist.  (ELSA , 2017). The intervention is school based and has the aim of aiding pupils in managing their emotions. This intervention could be very beneficial to James as he struggles with his emotions and providing him with a safe space and a trusted adult may allow him to develop his emotional well-being and in turn have a positive effect on his behaviour. 
	Children learn in different ways and develop and progress at different rates, this is being supported by the recent change in the curriculum for Wales, having moved away from age-based learning and onto progression steps. (HWB, 2022). Children develop in many different areas including physically, spiritually, intellectually, linguistically, socially, and emotionally. (NAEYC, n.d.) When focussing on James the area of development that is going to be targeted is his emotional development. There is a humanistic theory to the way that children learn, and Abraham Maslow outlines a hierarchy of needs which must be met in order for a child to learn successfully. These include physiology, safety, love, esteem, and self-actualisation. It can be seen in cases where parents are inconsistent children feel unsafe which leads to the safety stage of the hierarchy not being met. This limits the child’s capacity to learn and flourish in their environment (Maslow, 2012) There may be a relevance in this theory when developing an approach to aid James’ progression, ensuring stability in a professional capacity, the safety tier falls below the love tier which includes friendship, which is also a target area for James’ progression. Maslow’s theory dictates that before a child’s cognitive needs can be met, their physiological needs must be met, the needs at the bottom of the hierarchy must be met before any higher-level needs can be addressed, thus building the foundations for development and progression. (Macleod, 2007). 
	Following the humanistic approach, there is the wide belief among theorists that good well-being needs to be achieved before a person is able to positively learn and develop. (Bermea, 2022) Hettler developed a model which indicates the importance of educational institutions generating conditions which promote student well-being. (Hettler, 1980) These theories can be linked to classroom practise and aspects can be adapted to aid progression in emotional development for James and students with similar areas for development ensuring they have the correct tools, through interventions such as ELSA, to improve their emotional well-being. 	
	There is another school of thought spearheaded by Lev Vygotsky which falls under social constructivist theory. Vygotsky believes that in order for children to develop and progress they need to be scaffolded and supported through their learning whilst becoming increasingly independent when a skill has been mastered. Vygotsky’s theory also includes the implementation of a more knowledgeable other to aid the student in reaching a zone of proximal development in their learning. (Gray & MacBlain, 2012). This style of teaching could be adapted within the classroom to help James understand his emotions. The support he would have from his ELSA may take the role of the more knowledgeable other, scaffolding his progression in terms of emotional development. 
	The suggested level of emotional development for a seven to eight year old includes milestones such as understanding rules, gravitating to one best friend and trying to express their feelings (Malik & Marwaha, 2020) At this moment in time, James has not yet reached these milestones, however with the assistance of an intervention, namely ELSA, James can work towards these milestones. Research suggests that emotional development begins at birth with eye contact from the mother, (Nadel & Muir, 2004) as well as this Jerome Bruner highlights the impact tone, facial expression and body movement have on a person’s ability to share emotions (Bruner, 1975). It is thought that looked after children in some cases do not experience these connections and therefore are behind in their emotional development when compared to their peers and milestones determined for their age (NSPCC, 2022) and therefore require interventions during their time in school to aid their progression ensuring they are provided with the necessary tools to achieve the best outcomes from their education in turn producing students that meet the criteria of the four purposes as outlined by the Welsh Government. 
	Theorist and psychologist Erik Erikson outlines the eight stages of development from birth to adolescence, he believed a child aged between six and eleven should be at the industry vs inferiority stage. With James being eight years old, he would fall under this category and should be working towards the milestones set out. It is said that when a child enters stage four which is the industry vs inferiority stage they will be working towards a variety of emotional skills, children who received little or no support in navigating these developments from their parents or caregivers will begin to doubt their ability limiting their successes. (Cherry, 2022). Many practitioners and researchers have used Erikson’s theory and built upon it, one of the developments was incorporating the Fibonacci Sequence of numbers to display the timing more accurately between each stage, and ultimately aiding in the clarity of when to introduce an intervention. (Sacco, 2013). Considering this, alongside the aforementioned ways in which children learn, there is no uniform way to teach a child, therefore if a child is not hitting his or her milestones intervention is needed to ensure the pupil is capable of reaching their full potential. 
	Progression in terms of a primary school pupil can be defined as a sequence of teaching that has a purpose (The Glossary of Education Reform, 2013), in Wales there have been recent changes made to the curriculum and in turn aid practitioners in pacing progression. Progression steps have been introduced, there are five steps, corresponding to a Childs age, rather than a cycle per academic year. The stages being at age five, then eight, eleven, fourteen and eighteen, this means that when a child turns five, he or she should have the skills listed under progression step one and then move up to step two by age eight and so on. (HWB, 2022) In a classroom, learners will be working at a variety of different rates and differ between each subject or curriculum area, therefore a class could have pupils working at three different progression step levels requiring great differentiation to ensure every pupil is given equal opportunity to progress. The Welsh Government has aimed to put progression at the heart of the curriculum, and this is reinforced with the statements of what matters and the descriptions of learning under each area of learning, it is also the main purpose of assessment. (Welsh Govrnment , 2022). Progression is defined as being a developing sophistication in a subject area where there is no noted reference to year group or age, it is recognised as being a continuum. (Heritage, 2008) Some theorists believe that progression is a vertical scale whereby you continue to move up following a strong grasp on a concept. (Forster & Masters, 2004)
	The goal of an intervention for James would be to develop his emotional literacy, this falls under the area of learning and experience (AOLE) of health and wellbeing, therefore the relevant progression steps would fall under this AOLE. James is currently achieving progression step one skills, whereby the curriculum suggests that by age eight James should be able to perform at a progression step two level. With the use of an intervention such as ELSA the targeting area for improvement is James’s emotional development therefore selecting the appropriate progression steps targets can be made for James. Once James begins his ELSA sessions his progress can be monitored by these targets to evaluate whether this is the right course of action for James. This can all be monitored relation to the curriculum for Wales 2022. 
	The intervention that has been chosen for James is ELSA, this stands for emotional literacy support assistant, which is a member of staff employed at a school that has undergone a specific ELSA training programme and it’s qualified to carry out the intervention. The aim of the intervention is to aid children in identifying and regulating their emotions and respecting others. The individual ELSA’s are supported by the ELSA network as well as many local authorities having trained members in their schools. The ELSA network was founded by a teacher and educational psychologist Sheila Burton and is based on years of research. (ELSA Network , 2017). The programme is designed to be short term, with the aim to provide the children with the necessary tools and skills to progress, the programmes they design are specific to the child they are working with, and the support is tailored to their needs. Each session should have an intended outcome which works towards a bigger picture.
	I have chosen this specific intervention for James as he struggles to build relationships with his peers and express his emotions, therefore I believe the one-to-one support will greatly benefit him. I have chosen this intervention as research suggests it has a very positive impact on children whose emotional intelligence is not at the level that it should be for their age, as well as this, the continuity of one person allows them to begin to build a meaningful relationship with the member of staff. (Wong, et al., 2020). I would implement a twice weekly session for the pupil, carried out during different timetabled sessions so that the student does not fall behind in another area of learning. The sessions will be administered by a trained teaching assistant within the school who would be able to provide a safe space for James to discuss his emotions and develop strategies to manage his thoughts and give him the tools he needs to build friendships with peers as this would allow him to develop in other areas such as cognitively. This can be seen in Vygotsky’s theory of the more knowledgeable other whereby friends can help one another to progress. (Gray & MacBlain, 2012). It is believed that emotional intelligence can be developed through practise, as it is the basis of understanding one’s own emotions and those of others and emotional literacy is the way to encourage understanding of these behaviours. (Mortimer, 2003), Education Psychologist Dr Hannah Mortimer discusses the importance of teaching emotional literacy skills to children when they are young to promote healthy behaviours. 
	There was research carried out by child and educational psychologists in the UK in which ELSA’s and members of local schools’ senior management teams were asked to reflect on the effect the ELSA programme has had on pupils in care in their school, this research correlates to James as he has been identified as a looked after child who has been placed with a foster family. This research outlined the importance of the relationship being built between the ELSA and the pupil; the sessions run most commonly on a half-termly basis providing time for the bond to be built up. Many ELSAs that took part in the questionnaire had positive feedback on their pupil progress with the fluidity of the resources allowing the strategies to be embedded in daily life. (bowerman & Davies, 2018). This highlights the positive effect that the ELSA staff and programme has had on pupil progress in the emotional literacy sector which highlights the potential for encouraging progress in terms of James’ emotional development. In contrast to this, Bowerman and Davies also recounted the potential drawbacks that the ELSA staff had voiced concern over, one of which included school staff did not allow sufficient time for the ELSA sessions to take place meaning the pupils were not able to optimise the effects of the programme leading to poorer results on a long-term basis. However, reflecting on my time on placement during PTE1 there was a greater emphasis placed on ensuring the children were able to engage with the appropriate interventions as this would aid their progression firstly in the area in which the targets had been identified and then furthering their holistic development in line with the curriculum for Wales 2022’s four purposes. Therefore, as a practitioner I would follow the rationale of my placement school where possible and dedicate as much time as possible to the intervention. 
	In 2018 Estyn carried out an inspection in a school in Wales in which they observed the use of the ELSA programme, the feedback was positive in terms of pupil engagement, learners are given opportunities to share their feelings in a safe monitored environment and as a result their pride in their work has improved. (ESTYN, 2019) This supports the findings of Bowerman and Davies. Estyn have also released a report into the attainment of looked after children in primary schools in Wales, there is a strong focus on the development of the pupil’s emotional wellbeing. The report outlines that some schools have chosen to employ trained ELSA staff to aid children who are looked after with their emotional development, this has helped the pupils with their emotional development. (ESTYN , 2016). 
	Research carried out by the university of Southampton indicates that there was a measurable increase in performance from pupil that had engaged with the ELSA service in their school however, there was no control group meaning that the data cannot be directly linked to the sole use of ELSA. (Woodcock & Pickering, 2019) However, Laura Grahamslaw contradicts this theory, with the belief that ELSA’s increase a child’s self-esteem and self-efficacy enabling a greater level of progression (Grahamslaw, 2010) which falls in line with Albert Banduras theory that self-efficacy is specific to one task. This can be adapted to James’ needs, which include building relationships with staff and peers as well as developing tools to identify and express his emotions. As increasing his self-efficacy would allow James to want to work independently to continue his development and progress further without the assistance of an ELSA in the future. 
	The average cost of an ELSA training programme is £400 which includes a five-day programme led by two educational psychologists, however the price fluctuates between different areas in the UK. However, once an ELSA is trained, they are able to work within a school setting to deliver specifically tailored interventions, the cost of an ELSA in a school per half term is £200. (Surrey Government, n.d.). In some cases schools require more than one ELSA to work with the wide variety of pupils within a school, as of March 2022, 7,080 children are considered to be looked after in Wales (Welsh Government, 2022), making the assumption that each of these children would require an intervention would make the use of ELSA’s in schools very expensive. Which leads to the question of is the intervention worth the money? 
	As previously mentioned, ELSA was created by educational Psychologist Sheila Burton, therefore the intervention was developed by a professional with many years in the field of education and education psychology. (Hampshire county council, n.d.) Therefore, the premise of the intervention stems from someone who has experienced the environment first-hand, as well as this, several Estyn reports highlight the benefits associated with ELSA sessions, and the duration of the sessions lasting for a half term at a time means the children are not taken out of lessons so frequently that they fall behind. Reflecting largely on PTE1 and observing ELSA sessions the progress the children were making towards their targets was more evident as they worked through the sessions. The children became more social with in the class, they became more confident across all areas of learning and experience, and this fell in line with the curriculum for Wales’ four purpose drivers. (HWB, 2022). The children began using the activities and tools they had been familiarised with during their sessions to regulate during the school day, this furthered their progression. My experience with ELSA was one that saw a positive outcome in terms of pupil progress, as it was carried out by the class teaching assistant who had undergone the ELSA training programme and already had a professional relationship with many of the children. 
	There has been a variety of research carried out by professionals including the work of Jessica Dodd and Rachel Blake, their research focussed on the effectiveness of the ELSA programme, teaching assistants responded to a questionnaire pre and post training and their feedback highlighted the fundamental outcomes of the programme. Their responses demonstrated that they had acquired a deeper understanding of emotional literacy and that they felt prepared to curate sessions for pupils based on their needs. The research also shows that 70% of teaching assistants rated the training to be extremely relevant to the work they do in schools. (Dodds & Blake , 2015) Although Dodd also highlighted a drawback of the programme, which is the lack of supervision provided to trained ELSA’s, teaching assistants with the training felt that they did not have enough supervision from a higher body as a point of reference for situations they were unsure of and needed guidance for. 
	 Further drawbacks include the nature of the scenarios ELSA’s must deal with, some of which include bereavement which can have an emotional impact on the professional supporting the child. (Fairall, 2020), Wilfred Bion developed a theory of containment in which it is believed that one cannot help another unless they are able to contain their own emotions and feelings (Therapy Summit, n.d.), this can be applied to ELSA’s as they must be able to provide the highest quality of support to ensure the child feels comfortable sharing their experience. This demonstrates Bion’s containment principle as dealing with complex issues can have a detrimental effect on ELSA’s. 
	Having considered both the benefits and the drawbacks of emotional literacy support assistants the evidence suggests that this intervention could be very useful in developing James’ emotional literacy. The target area for James’ progression was identifying and regulating his emotions and beginning to form his own friendships, there are a variety of resources provided to ELSA’s to aid them in planning appropriate sessions, including games, activities and talking points. (TWINKL , 2018), there is a plethora of emotion identifying games which can also be incorporated into everyday teaching to reinforce the skills James is learning furthering his progression. The next steps for James would be to monitor how he is progressing with the programme continuing to tailor the sessions to his needs, there would also be a focus on maintaining his progress after the ELSA sessions have been completed. This would require the class teacher to be familiar with some of the strategies in place. Therefore, they can continue to adapt teaching methods to facilitate James’ learning experience allowing him to achieve the best results possible.  The next steps for the staff involved would include familiarising themselves with the process of ELSA ensuring suitable time is provided for the intervention and taking the time to learn about the techniques in place. There are many children who find themselves in similar situations to James across the UK, therefore having as many trained ELSA’s in a school as possible could help a greater number of pupils, each ELSA would have a smaller workload enabling them to allocate more time to planning specific sessions. Considering the current research on the positive outcomes of the ELSA programme, this approach to intervention could be rolled out across the whole school providing great benefits to pupil’s emotional literacy skills. The skills and tools James is provided with through his sessions can also be transferred to his homelife, James is a looked after child, therefore his foster carers, if they are willing to be involved, could learn how to respond to some of the activities James has completed, such as an emotion identifier chart at home. As the class teacher has not undergone the ELS training it may be something to consider in the future in order to gain understanding over the subject. In conclusion, there is a great potential for James to progress to progression step two in regard to his emotional development. 
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