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SECTION 1 
Introduction 
The Foundation Phase was first piloted in selected Welsh primary school settings in 2004, and was entered into schools across Wales at different times with it being in full operation in all Welsh primary schools from 2011 (Welsh Government, 2016). 
This curriculum is used for all children aged between 3 and 7 years and is designed to nurture children into becoming ‘independent thinkers with a positive disposition to learning’ (Welsh Government, 2016).
It aims to be an inclusive curriculum where teaching and learning is based around carefully planned play activities, which ‘meets the needs of all children through developmental, experiential and active learning’ (Welsh Government, 2016). The Welsh Government (2016, p.6) highlight the benefits of giving children this type of learning experience by saying that: 
Through carefully planned, engaging activities, children can practise and consolidate their skills, experiment with ideas, use their creativity and imagination, take risks, solve problems, and make decisions individually, as well as in small and in large groups.
Welsh Government (2016, p.6)
However, even though the Foundation Phase appears to have many positive qualities, according to Donaldson’s (2015) Successful Futures Review some issues have been highlighted, for example regarding levels of achievement, continuity issues, and ‘personal, social and health education’.
Therefore, the two focal points for Section 1 will be- Staff training in play-based pedagogy and the importance of play-based learning for children.

[bookmark: _Hlk92876126]Focal point 1: Staff training in play-based pedagogy 
The key area for consideration is staff training within play-based pedagogy. According to the report, those that are knowledgeable and experienced in play-based curricula may the ones best placed to teach play-based pedagogy to practitioners, so that they have the necessary training on play-based pedagogy before actually teaching children.
It is important that staff are thoroughly and properly trained in Foundation Phase philosophy and pedagogy so that they have an in-depth training, as well as guidance, on how they teach the Foundation Phase. This is so that it is in line with the Foundation Phase underlying aims and objectives, helping practitioners to understand the different approaches that may be needed when considering the individual needs of the children they are working with. Also, having a continuation on further training of the Foundation Phase will be beneficial to the practitioners, such as, training support officers have a duty to regularly check on how the school is putting the training that the practitioners have learnt in previous training in place, and supporting them in their performance to do this.     
According to Early Years Careers (2022) it is very important that practitioners have frequent training to refresh and update whilst working within the early years, ensuring that it does not get neglected. When practitioners’ training needs are being neglected this may cause individuals to have a low morale and this can also have a huge impact on the team as a whole (Early Years Careers (2022). When practitioners sense that they are not developing or improving in their role, for instance not bringing new concepts or ideas to the school, this could have an impact on their work so by delivering their training it will nurture them to bring ‘higher levels of motivation leading to high morale’, because they feel valued in their role.
The training practitioners receive needs to be constantly updated so that it is relevant and in line with any changes that happen within Government policies (Welsh Government, 2015b). Also, it is important that any training given is mandatory so that all practitioners have to attend (Welsh Government, 2015b). The recommendations also highlight the need for emphasis on the ‘approaches and pedagogies’ within any training provided so that the practitioners are learning new skills and updating their ways of teaching young children (Welsh Government, 2015b). Additionally, it is recommended that training ‘includes more exemplar materials to support understanding rather than just illustrating examples of best practice; [as these] are more structured and challenging’ (Welsh Government, 2015b, p.5). Moreover, Hidayati and Pardjono (2018) suggest that practitioner’s learning could also happen through doing role-play activities during the training sessions as this has been shown to help with embedding knowledge and understanding of training topics and themes.
Introducing a new curriculum therefore needs to be guided and enriched by experienced dedicated practitioners and the Foundation Phase curriculum is designed to be a continuing framework that is aimed at all children aged 3-7 years and meeting all their different requirements (Welsh Government, 2015a). During the children’s developmental years their learning will improve more quickly compared with any other time (Welsh Government, 2015a). However, in spite of this the children’s growth is not on an even scale because they will go through intervals of having an instant improvement and other times it may look as if they have fallen behind (Welsh Government, 2015a). The curriculum should be suitable to the child’s phase of learning instead of only concentrating on the age-related goals they are expected to reach (Welsh Government, 2015a). When moving on to the next phase in their learning development children have to be developmentally ready, learning at their own pace within either indoor and outdoor settings which can be fun, exciting, stimulating as well as safe, this will help encourage their development as well as their ‘natural curiosity’ where they will be able to ‘explore and learn through first-hand experiences’ (Welsh Government, 2015a, p.3). The environment for the Foundation Phase needs to help support their ‘discovery and independence’ as well as highlighting the use of ‘the outdoor environment as a resource for children’s learning’ (Welsh Government, 2015a, p.3).

Recommendations
The key recommendations from the Welsh Government’s (2015b) Evaluating the Foundation Phase: Final Report are as follows:
Recommendation 7 mentions the importance of the resources used for training and guidance. Essentially training must focus more on ‘observation and assessment’, actively using the outdoors as a learning environment, delivery of improved early years provision overall, and examining the teachers and any extra practitioners’ roles, as well as the over-all child developmental areas (Welsh Government’s, 2015b). 
Similarly, Recommendation 8 advises that greater emphasis should be put on the Foundation Phase training given within Initial Teacher Education courses and other professional courses (including Masters’ Level courses). This should include Foundation Phase curriculum and assessment, but particular attention needs to be given to Foundation Phase pedagogies. In October 2014 the Welsh Government published further guidance for schools and early years settings to develop their outdoor practice and provision in the Foundation Phase (Welsh Government, 2015b). 
Recommendation 9 suggests that attention must be made to the contribution during the ‘Foundation Phase training modules’ that are mandatory ‘for head teachers, ‘Foundation Phase teachers’ and any extra practitioners, also the ‘Foundation Phase lead practitioners in funded non-maintained settings’ (Welsh Government’, 2015b).
Recommendation 10 states that the school as well as the local authority have the duty to keep an eye on the ‘attendance of training events and activities’. Practitioners also must keep and regularly take care of their personal ‘training and learning logs/records’ (Welsh Government’s, 2015b).
Recommendation 12 proposes that teachers of children in Key Stage 2 would benefit from a more detailed training so they can help them on improving their stability and progress from the Foundation Phase into Key Stage 2 (Welsh Government’s, 2015b).

Finally, looking at how things compare in other countries, according to Simply Learning Tuition (2022), Swedish children appear to do better with their educational progress than UK children from the same age group. This may be because Swedish children start school at a later age compared to the UK and they are assessed by their teachers instead of doing external tests. This makes the system more child-led, and child centred (Simply Learning Tuition, 2022).

[bookmark: _Hlk92876117]Focal point 2: The importance of play-based learning for children 
The Foundation Phase document highlights the importance of ‘…[encouraging] children to be creative and imaginative and makes learning more enjoyable and more effective’ (Welsh Government, 2015). The Foundation Phase document also incorporates the growing needs of the child, holistic development lying at the centre of the curriculum, helping them to build on their skills, earlier learning practices and the understanding of them. 
Through doing first-hand activities with the importance of ‘play’ providing the vehicle’. Children learn through play as it encourages them to ‘practise and consolidate their learning, play with ideas, experiment, take risks, solve problems, and make decisions individually’, within small as well as larger groups. Children’s first-hand experiences allow them to develop an insight of themselves and the world. The developing needs of the child’s self-esteem and their feelings of self-worth and self-confidence being at the centre (Welsh Government, 2015).
Play is more commonly known as a primary framework helping the children to gain ‘…[their] communication and collaboration skills’ (Siraj-Blatchford, 2009, p. 359). 
As Vygotsky (1933) put it: ‘Only theories maintaining that a child does not have to satisfy the basic requirements of life, but can live in search of pleasure, could possibly suggest that a child’s world is a play world’
(Vygotsky, 1933, cited in Siraj-Blatchford, 2009, p.5)
[bookmark: _Hlk93668524]It is essential that practitioners are aware that although play is important, it is not the only way that children learn, however, ‘The child moves forward essentially through play activity. Only in this sense can play be termed a leading activity that determines the child’s development’ (Siraj-Blatchford, 2009, p.359). Providing an appropriate play environment for learning and development, therefore is crucial (Siraj-Blatchford, 2009).
During children’s play an important thing to remember is not just the enjoyment that the children get but also the actual use and understanding of play, even though the children themselves may not be aware that this is what is happening (Vygotsky 1930, cited in Bodrova, 2008). ‘This meaning, as is well known, involves the development and exercise of all the child’s powers and latent strengths’ (Vygotsky 1930, cited in Bodrova, 2008, p. 359).

What do we need to consider as we introduce a new curriculum? 
At the centre of the curriculum for children it is supposed to concentrate on their holistic development, it is important for practitioners to inspire, understand and challenge the children’s ability for learning. The practitioner’s participation is an important part of a child’s learning because with their interactions with open questions it teaches the child sustained shared thinking. However, there must be a sense of balance between structured learning through child-initiated activities and those that are practitioner led. A carefully planned curriculum that gives the children the opportunity to be creatively involved in their own learning, building on what they know and can do already, what they have understood as well as their interests. Active learning will improve a child’s development. Play is often classed as ‘serious business’ for children, they need to have concentration, learn how to persevere, ‘attention to detail’ and give it their full attention, these qualities are normally connected with work. ‘Play is not only crucial to the way children become self-aware and the way in which they learn the rules of social behaviour; it is also fundamental to intellectual development’ practitioners that teach the Foundation Phase must recognise previous learning and achievements, offer the children choices, and challenge them with ‘care and sensitivity’ encouraging them to help improve their learning further. Making the Foundation Phase curriculum flexible it allows practitioners that work with early years children an opportunity to plan and provide an appropriate curriculum for their stage of development, ‘Children need a broad, balanced and differentiated curriculum’. Amongst the appropriate and structured experiences in the 4 areas of learning children will be able to ‘grow, develop and progress in their development’. (Welsh Government, 2015a)
The foundation Phase curriculum is designed to be a continuing framework that is aimed at all children aged 3-7 years and meeting all their different requirements. During the children’s developmental years their learning will improve more quickly compared with any other time. However, in spite of this the children’s growth is not on an even scale because they will go through intervals of having an instant improvement and other times it may look as if they have fallen behind. The curriculum should be suitable to the child’s phase of learning instead of only concentrating on the age-related goals they are expected to reach. When moving on to the next phase in their learning development children have to be developmentally ready, learning at their own pace within either indoor and outdoor settings which can be fun, exciting, stimulating as well as safe, this will help encourage their development as well as their ‘natural curiosity’ where they will be able to ‘explore and learn through first-hand experiences’. The environment for the Foundation Phase needs to help support their ‘discovery and independence’ as well as highlighting the use of ‘the outdoor environment as a resource for children’s learning’(Welsh Government, 2015a)
An important part in a practitioner’s daily responsibility is observation, whilst doing this they will gain a better sense of the requirements, talents and improvement of the children. whilst observing the children the practitioners will be able to recognise methods of how children would rather learn, also how they can help encourage them to take part in their learning development. Successful observations will help the practitioners to notice the children that may require a little additional help and support to enable the to achieve ‘their full potential’. Also, these observations will improve the practitioner in organising the suitable requirements that will assist the children’s participation and pleasure in their education, as well as preparing to encourage them as they move on to the next phase of their education (Welsh Government, 2021).
Welsh Government, (2021) States that Article 31 of the United Nations Convention on the Rights of the Child (UNCRC) says that play is important for all children, they have a great longing to play. Whilst playing and using playful encounters, they will be able to find ways to understand different feelings as well as being taught about the world they live in (Welsh Government, 2021).

Any comparisons with other countries? 
According to the Te Whariki approach in New Zealand their Early Childhood curriculum is based on four curriculum principles which are- Empowerment, Holistic Development, Family and Community, and lastly Relationships. Also, five curriculum strands which are- Well-being, Belonging, Contribution, Communication, and finally Exploration. The principles and strands are woven together to form a woven mat effect, and this helps us to give the children an imagination which is at the heart of Te Whariki (Ministry of Education, 2017). The Foundation behind Te Whāriki’s idea is that all children are:
Competent and confident learners and communicators, healthy
in mind, body and spirit, secure in their sense of belonging and 
in the knowledge that they make a valued contribution to society
(Ministry of education, 2017).
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