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A critical evaluation and the identification of next teaching and learning steps focussing on a case study of an individual learner or a group of learners, based on an observed critical incident.

Lev Vygotsky, Jean Piaget and Ivan Pavlov all created the ideals for teaching that have been taught and followed for generations; what people see and hear in a classroom has more often than not originated from these educational psychologists. A critical incident is created by the way in which an individual observer looks into and evaluates a situation, therefore, the interpretation someone makes over the significance of an event in either a positive or negative way (Tripp, 2012). It is vital to remember that when looking at a critical incident, it is not technically critical but instead ‘typical’. With that in mind, this assignment will provide a critical evaluation of a typical incident witnessed within a classroom during a school placement, following a class that had not yet been observed by myself. The assignment will look into reflective practices, behaviour and classroom management, scaffolding and differentiation, questioning each of the methods and reasoning for the individual psychologist, teachers, or educational writers I will be looking at. Doing this will help towards the future of teaching and Donaldson’s existing and new curriculum; Donaldson wants to ensure that all teachers have knowledge, not just on their specialised subject but also on how children learn and should be taught (Donaldson, 2012).
For the purpose of the assignment I will be referring to the school I observed at as ‘school x’; This will be done in line with the guidelines from the British Educational Research Association (BERA, 2018). While at the school, I followed a year 7 class which was made up of mixed ability pupils, this is the school’s procedure for all classes and subjects as the school promotes fair opportunities for every pupil to aid their development regardless of their numeracy or literacy level. School x is a yellow support category school with 482 pupils, 27.2% of which have free school meals, and 5.8% are of a minority ethnic group. 1.2% of the pupils have English as an additional language, and a further 12.9% are seen as having special education needs (My Local School, 2018). The last Estyn inspection the school had left them with an overall good; with neighbouring schools’ having excellence in their recent inspections leaving school x suffering with their pupil numbers. To put this into perspective they went from 760 pupils in 2007 to 482 in 2018 (Estyn, 2008). The class I observed was a French class with a ratio of 14 boys to 8 girls, which challenged the teacher to try and enforce a boy-girl-boy seating plan as much as possible with the unequal numbers. This class was the first of the morning for the pupils which did reflect by their determination and concentration throughout the lesson, actively wanting to learn and listen to the teacher.
Methodology
As specified in the requirements for the assignment, the research method chosen was observation within the classroom in order to see pupils in a natural school environment and to see what positive or negative incidents would take place. This was part of an overall case study methodology, this purpose is explained as to explore a phenomenon and look into not just how and why but also what (Arthur et al, 2012). During the lesson, I acted as a non-participant observer which could have potentially caused the teachers relations with the pupils to have differed; the lesson itself could have also been approached differently by the teacher knowing there was a presence of two student teachers. Being a non-participant compared to a participant would have made the information less distorted as I was not involved in the teaching and learning at any stage. However, as mentioned it is still a factor that could have altered the teaching and learning process from its normality (Payne and Payne, 2004). As highlighted above, there will be no mention of any institutes, teachers, or pupils’ names throughout the essay to ensure the BERA (2018) guidelines are being followed to uphold complete anonymity. Due to this and school rules, the observation was not able to be recorded by a video camera which is unfortunate due to the help that the material would have brought to the further analysis of the incident itself, as remembering everything that happened once being logged on the record sheets can be difficult, and information could have been missed. Prior to the observation I read over the schools safeguarding policy and had a talk with the Safeguarding Officer in order to make sure I am remaining in line with not just BERA (2018) policies but also with those of the school whether they differed or not. Also, the teacher made all of the pupils aware that there would be an observation carried out during the class to make sure they were all comfortable with it as well as the teacher themselves providing consent. The research that has been carried out for this has been done in a qualitative method rather than quantitative, this is because qualitative data allows for open ended observations. This does however mean that there were a number of considerations that may influence the outcome which have been highlighted above by the non-participant involvement and the lack of recorded footage (Kumar, 2014). These considerations also include moral and ethical codes that could affect the qualitative research according to Vignette’s research (Barter and Renold, 1999). This observation required by myself as the researcher ensured that I had to look at what pupils’ actions and speech meant, as well as self-questioning through the Grounded Theory (Payne and Payne, 2004), meaning that the eventual achievement of the observation would be a clear and processed account of the critical incident itself with a confident analysis. Although, it has to be remembered the negatives are there due to the lack of video recording to look back on. Even though the observation sheets have got much detail to them as you can see in the appendices, it is still inevitable that parts of the incident or other incidents throughout the teaching and learning process were missed while information was being handwritten onto the document.
As mentioned, I observed a year 7 French class complete with a mixed ability of pupils ranging from low to high numeracy and literacy levels. As soon as the pupils walked into the room there was a starter task ready for them on the interactive whiteboard (IWB). The rest of the tasks for the lesson were split up into three parts of easy, medium and hard levels; the teacher did not explicitly announce to the class that the task varied in difficulty the, instead just let each student get on with it but eased the pressure at the end. When it came to the last task a specific pupil who suffers with low literacy levels tried his hardest to compete the last task (hardest of them all), however, when he missed one of the recordings which was giving the answer they needed, he got frustrated. Up to this point the pupil had been doing well, getting the answers to all of the questions while being fidgety due to potential ALN. The teacher never once raised their voice at the pupil but when he asked to go back to listen to one of the recordings again so he could get 8/8 in the final task, the teacher refused. Subsequently, this made the pupil upset and caused lack of motivation for the rest of the day. For the critical incident I will be looking in depth further on in the essay into the reasons why the teacher would not replay the second-long tape to allow the pupil to get the answer, was it for behaviour management? Could it have been due to differentiation and scaffolding of the tasks that the teacher already prepared for before the class to present it to different abilities? This critical incident would fit in well with Donaldson’s idea of an ambitious and capable learner, which will be looked at during further investigation and reflection stages later. The pupil did fit the criteria of having high standards and proceeded to seek and enjoy the challenge of attempting the harder levelled tasks in the lesson, when the teacher possibly put him in the category of only completing the easy and medium intensity level tasks prior to the class. The pupil also proceeded through the lesson to ask questions and showed clear willing for learning throughout, regardless of his twitchy behaviour at stages. It was clear the pupil tried their hardest to use information surrounding him and activating prior knowledge (APK) to be able to answer questions in the harder task as the information was too hard to remain in his long-term memory (Donaldson, 2015).
Literature Review 
Jean Piaget, a leading constructivist in learning theories advocates cognitive development as being vital for the growth and development of young people from birth to adulthood. Piaget recommends for all to adopt an active, mentoring role towards young people and act as a sharer in the learning experience instead of pushing information at them, even though this information Piaget accumulated was never actively linked to education, it is easily done so in the stages of cognitive development (Piaget and Inhelder, 1972). Similarly, the Ginott Model continues the point that Piaget enforced that behaviour improvement comes with positive teacher communication and interaction, alongside the use of positive language of acceptance not rejection meaning the pupils are invited to cooperate and learn together as a unit rather than demanded by the teacher (Ginott, 1972). This is how those who follow the Piaget method and Ginott Model in teaching limit their need for behaviour and classroom management. By implementing respect, sensitivity and 
thoughtfulness for one another in the classroom, this almost banishes any temptation for poor behaviour a pupil may have, although Piaget did believe in immanent justice if necessary (Simply Psychology, 2015). Unlike those two examples, Burrhus Skinner never believed in punishment as a method of changing behaviour but, instead thought that the environment alone would advocate as a prevention of poor behaviour. The use of rewards inside of a protecting classroom environment can influence student behaviour massively compared to shouting and punishment which Skinner viewed as ineffective (Skinner, 1954). It is important to recognise that all of these methods of behaviour management have their restraints, both Piaget (1972) and Ginott (1972) did not give any enlightenment to what should be done for serious behaviour problems that could perhaps be ongoing, as well as them both not being helpful for teachers who have a traditional way of dealing with bad behaviour, meaning punishment like Skinner (1954) supports. Looking through relevant literature from recent years, some have adopted Skinner’s approach, whereas others have adopted Piaget’s approach. Tom Bennett (2010) recognises in his top 10 tips for maintaining classroom management that one, teachers must set out behaviour expectations from the moment they meet the students. And two, if this is broken then the pupil must pay a penalty, all while reminding that the final tip is ‘be a teacher, not their chum’. Sue Crowley in her clever book ‘Get the Buggers to Behave 2’ outlines the need to stress the positive which is about not just praising students but, having a positive outlook during your time with them, noticing that you need to be flexible on times and focus on time management as that is key for preventing poor behaviour. Crowley explains that time management is executed well in the classroom leaves no space for bad behaviour, however if the tasks are rushed then the pupils are more likely to lose attention and misbehave (Crowley, 2001). Crowley (2001) backs up Piaget (1972) in the sense that a positive learning environment, good relationships, and differentiation in the pupil’s levels of learning is the best way to solve any behavioural issues. For this to be successful mistakes will need to be made by the teacher, so they learn what is right and what is wrong for their pupils (Syed, 2018). Tim O’Brien looks into the reasons why pupils misbehave in a teaching and learning and setting, he concluded that it comes down to one of the four points: the pupil wants attention, they want to get out of the classroom, it makes them feel good when they are misbehaving, or finally they want a reward (McGill, 2017). Looking at gender specifics, some recognise behaviour of the two sexes to be for different reasons; when a girl misbehaves then teachers focus on the emotional consequences such as arguments between friends, whereas when it is a boy that has misbehaved in class then it is put down to their inability to stay still for the lesson and their naturally disruptive attributes (Pinkett and Roberts, 2019). Roberts (2019) wants to get away from this, relaying the importance that all teachers should have the same attitude towards boys and girls learning and behaviour, ensuring high expectations, high challenge, no gimmicks and no shortcuts are used for either in any lesson. This equality in class should help prevent behaviour issues as both the male and female pupils should be busy, engaged and focussed on the task.
Scaffolding is the help and structure given to pupils by an adult (parent or teacher) with the hope that it used successfully to assist in the teaching and learning, and subsequently will allow that pupil to achieve the end goal, whether that is an exam or end of lesson target. The breakdown of scaffolding is seen as, simplifying the task or idea, motivating and encouraging the child, highlighting important task elements or errors, and giving models that can be imitated (Simply Psychology, 2019). Vygotsky’s definition of the Zone of Proximal Development (ZPD) is 
    The distance between the actual development level as determined by independent problem solving and the level of potential development as determined through problem- solving under adult guidance, or in collaboration with more capable peers (Vygotsky, 1978, p.86).
One could interpret this as the distinction of what a learner can do without any help and what they can do with scaffolding through their teaching and learning. Similarly, Bruner’s interpretation on scaffolding through teaching and learning is how steps are followed in order to reduce independence when carrying out a task, the reason for this is so the pupil can focus on the difficult skill they are trying to learn (Simply Psychology, 2019). Overall, Bruner’s aim is to make sure that the important skills are taught properly with the right level of support given where necessary which is followed by the constructivist approach to teaching and learning. Both Bruner and Vygotsky have been known for their emphasis on the pupil and their teaching and learning environments and how this has been scaffolded by adults. Cognitive development according to Vygotsky comes from the social interactions that a being has throughout their lives, and this is then the background for their accomplishments in learning due to its effect on their ZPD. Vygotsky admits that adults are the stem importance of transferring this cultural background into their ability to succeed in education; for example, if a pupil has a good relationship with their teacher, parents or tutor then they are more likely to succeed due to them thriving in the social aspect of the teaching and learning process (Vygotsky, 1978).
Another advocate for pupils’ continuing ability to thrive and succeed throughout their lives in education and outside is Carol Dweck. Dweck highlights in her book ‘Mindset’ the key terms: growth mindset and fixed mindset, but what does this mean? An individual with a growth mindset thrives with motivation and achievement and are explained as people who believe they can get smarter with hard work, if they just put in enough time and effort. Whereas, an individual with a fixed mindset believes that their qualities are traits that cannot be changed or altered with time and experience, as well as talent is what leads you to succeed, not effort (Dweck, 2006). These findings allowed Dweck to change the face of education for the better; teachers alone began to believe in those pupils who were not as academic to someday, with hard work, have the ability to catch up with those who were succeeding well in their classes. As a teacher, it is vital that mistakes and gaps in learning are recognised in order to be in a stronger teaching and learning position as writing these wrongs, or taking a step back, can help prevent low value learning in the future (O’Brien and Guiney, 2001). It can also allow these pupils to remain or move into an area of a growth mindset. Many schools have since established mixed ability classrooms which would only work for academic schooling systems that believe in equal opportunities for all due to their growth mindset, all that is needed to allow these individuals to thrive is scaffolding and differentiation. This is supported further by Piaget and the stages of cognitive development, with the interpretation by John Hattie being that the teacher needs to recognise and understand where the pupil is to be able to then go on to challenge their learning to ensure cognitive acceleration (Hattie, 2012). In order to perform successfully and attempt tasks that are at a higher level than perhaps the pupil is at, they must maintain access to large amounts of knowledge by doing activities in lessons such as, text comprehension and skills performance practices, all made possible by teachers scaffolding techniques (Sprenger, 2005). To do this and to ensure that pupils are stretched away from the idea of a fixed mindset, teachers must give clear explanations, they must challenge pupils using the success criteria and lesson aim, they must be adaptive and use a range of learning strategies, know when to back it up and provide a differed range of scaffolding if a pupil is not progressing, and finally provide valuable feedback to promote next learning steps (Hattie, 2012). Skinner (1954) displays great emphasis on this, being an influential theorist in Sprenger and Hattie’s reasoning. He advocated the use of instructional strategies for teaching and learning, recognising that scaffolding, small but important tasks, repetition, feedback, and review of lesson objectives against success criteria, were all vital to the success of pupils.
Reflection and Next Steps
Brookfield’s reflection process of the four lenses within teaching and learning is to help teachers examine their performance. The four lenses include: reflection on own teaching, reflection from the eyes of the student, reflection of colleague experiences in their classroom, and reflection of educational literature (Brookfield, 1995). When reflecting on behaviour and classroom management in particular, catch them being good to reinforce positive behaviour is the main underlying behaviour model that is being adopted by many new teachers, and some experienced. The way to get this to work is to make sure you remind pupils of the rules before an activity takes place, using tokens and points to award positive behaviour (Education Support, 2018). In school x they follow Rosenshine’s Principles of Instruction as a key aspect of developing the new standards of teaching and learning; the school enforces rewards for effort rather than achievement due to the deprived area the majority of the students are from (Rosenshine, 2012). Alongside a merit scheme on classroom charts where teachers can give pupils positive points for positive behaviour. The teachers and I provide mild behaviour management when needed during teaching and learning, but it is all about being consistent and fair when it comes to punishment, unemotional and confident not hostile or aggressive. Ginott Model’s idea of praising behaviour rather than ability would have worked really well for the pupil in the critical incident I have recorded, rewarding his willingness rather than punishing his low literacy ability. Teachers need to use this now most schools are introducing mixed ability classes from years 7 through to 11 (Ginott, 1972). The idea that praise is given for strive and effort is the best route for maintaining good behaviour. Crowley (2001) addresses the known task teachers have when new year 7 classes get introduced to the school each year. Teachers have to build relationships with their pupils, especially teachers for Modern Foreign Languages (MFL) as they are only taught 2-3 times a fortnight. As shown in appendices observation sheets 3, the behaviour of the pupils never got out of control. Although, I think it would be important for all teachers to remember, old and new, going from a year 6 class where you have the same teacher for every lesson to going to having a different teacher for each of the subjects. This can be a huge shock for pupils; having to learn new behaviour and class management strategies can be difficult (Crowley, 2001).  McGill (2017) suggests scaffolding for MFL oracy tasks and writing frames for students with different abilities in the class can help achieve successful improvements in their learning over a course of time, if it is monitored correctly and feedback is given appropriately. This will eventually allow independent work to take place. Rosenshine’s 17 principles of effective instruction helps guide this differentiation by guiding students as they begin practice, providing examples, providing systematic feedback and corrections, preparing students for independent practice and checking response of all students’ understanding (Rosenshine, 2012). 
My next steps as a trainee teacher will be to ensure I am following Rosenshine’s principles for both behavioural and scaffolding reasons to maintain a fun, educational, and safe learning environment for my pupils. Therefore, I will also be looking at William Glasser’s five needs in reality therapy to make sure this happens, along with each pupil being given a fair and equal opportunity in their teaching and learning. The five needs are as follows: love, every child needs to feel that they are loved by another person or persons. Power, every child needs to feel that they are achieving through worthwhile means. Freedom, every child deserves to have the opportunity for independent learning where able to. Fun, every child deserves to seek enjoyment out of their learning. Finally, survival, to be able safe in their environment, home and school. If we follow this in our schools along with behaviour management and scaffolding then each teacher will not be doing too bad at all.
Conclusion
To conclude, the learning event that took place at school x allowed me to acknowledge that as a trainee teacher I need to always listen to the pupils as the learning is for them, not me. By looking deeply into the different behaviour management strategies and ways to differentiate successfully, it will allow me to understand for my own teaching practice what needs to be done when and if it is necessary to bend rules. This will be done by adopting Bruner’s form of scaffolding for children where necessary in order for there to be no gaps remaining in their knowledge at the end of each scheme of work (Simply Psychology, 2019).  By adopting a non-participant observation method and following Vignette’s interpretation on successful qualitative research, I was able to successfully undertake observations which have shaped teaching and learning for my own practices in future by looking through the microscope of what makes successful pupils, putting in great effort regardless of grades or their academic level (Social Research, 1999). Ultimately, the purpose of the assignment, observations, and intense research was all to make sure I employ the teaching and learning practices that are both in line with the school and my preferred methods in order to make myself a prosperous teacher for my entire career.
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Appendices

Observation and Arc Sheets 1:
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Observation and Arc Sheets 2:
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Observation and Arc Sheets 3:

[image: ][image: ]














[image: ]













[image: ]Observation and Arc Sheets 4:

[image: ]












Page 2

image1.png
Yr Athr ota

Addysg a Dyniacth;

@ Prfysgol Cymru

University of Wales

Assessment

! }
onsantiy (overed the Uassroom
WAL puptt SLALENES axe (avrect andd

od propery. SeWAas happy 1o answer any
! e ns had about the task. and
loppedthe Cass o ro-explatn. and make sure

e understondung

The pupds than read and. peor as d oacnotmars

QLR Surg Ladn Sentence made Sence
Hong tha dass, eacn pupL Learnt yehat ®
N adverb was
whaet a Cnnedtive prinse s and nowtp uig i+
oW 0 PULL Ok Lttt ey 60ChIUq U from « Loxt

- AlsO, 10 enourage Pup.dito have (NN toread ouk
Specfics / Critcal Incdents

e there partcular telling moments and examples which t would be helpful to »"// ‘le
discuss  te
The UAFIerdiaHion wn the task wos done greatly ;/‘:\"’\
hare, the talicada ApHON WL 8 (e CHI "l

e boarel that the pupily had

e teachery then advisod that enoun

PURL (n the cass o mlmh omplete up t
Ths recogyution of nu 1u,u/uuru,\\ur“u [ ]
0 0da gt e worL best was done Wen| Loeld

Arnytune tnat o pupll began to QUestin they
bty or be too adrud oread outHair worY the
teather world adaq recatt 0N pusonol

2P

05 where She once forgot Somethung oF

ol

Job ILrvauls. and tndianiy madethe pUPLY
Doy and o 0@





image2.png
Wi | Vi Athl ofa

) University of Wales

Humaniies

OBSERVATION / FIELD NOTES

(Questions adapted from Fletcher Wood (2016)

fnglsh

Year 3 Mied abury dla
Classroom culture
(e the students focused on learing?)
Yes, all-he pupUs ware engrossed udo the sson
gually tie Startur 05K Wit thiy reodte

vy

Poter pook-ond Lwded pansto wuumg tedhng) Lty

Loamt (ayt wsson . Nsoywntedthe tews (Ot omothous u“l»\uj lusson
Ojectives TRV
(1 there  clear purpose to the leson? How o the esson acthvites promate that

A5 (b0 the Ohective was e on thut boarol «\u-u

tha wiole UWison and bong Junked 10the S i
oS and mMaun Lesson ., ftuons (rssasi V\)uu«((u‘ totiw pupur
2 4 il mw)‘\uu)

Direction
e e s clear about what they are doing and how o do it well))

I teater made @aun tagh Aol dlnng the wIson
J;u.q Quried the recisov) for Wiy they Rodto 4o
e @fon . it was dufererdioded LJ‘.U WA the
£eacher qung dugererd armourds of the Same
tasrto ddeferent pupus

‘Access and challenge
(hre al students able to engage in the lesson? Are al students challenged’)

o studends ot hadl eSS vilume of the sane
WOrguern o thent were Galienged. a3 (\j‘md
to conplete Jugh level work. Ao, thosL in“hu

Cass who are mMore aple 10 (omplte the Wore had
The modter of VL 40 choddenge, e 0. thay
nod oL si amnownd of tiid to compure d

1 hugi

nuoer of tasks





image3.png
S Ve Athrofa c

Model Beirniad Wedi Adfyfyrio (BWA)
Assisted Reflective Conclusions (ARC) Model

Oxédisd/oter )
et Se pte mber 014

Digwyddiad citigol (tocws)/Cricl incdent focusl: [

Lrtatioy

T aCung and QUG | witr
0 0 Grend resy j
t0 ot differentiodion was p

AS Ustod on MYoosUNGS
105 having L0 avned & UMDY O 1
D4

KO0V 0L Maun 1SS 1t
- WSson was oo to Suppof needls of
LU PUPUS. Madle. gaSiar for sor
d Kept horder or

Differentiation unthe cassr

Kept the Same. os el as th
huci padthe pup





image4.png
Wremmenr | Yr Athmﬁ

" University of Wales | Addys
v o £ dHumanit

OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)

irsday 26 Soptmberd0ld

Date: 7,
¥

Near 4 vued Aoty Aa
Chassroom cature g
Tocused onteaming)

Each pupll had thalr books oud, equiptment, and
unt stouker U\mv(\ﬂul( _ugv begin
ud Larning. Pupts e

p and anseyng the o0k “.M
ol 1eCoppund fronniask Wsion .

Objectives >

(1 there a clear purpose o the esson? How do the lesson activites pomote that
purpose?)

Thaxe Was 0LSLt Ohjecive +0 the eSon and
LA 1S ENOE the teather Sek fITm gioup

WOTK aratthetoxHocoL s, 2ad 0 aChug Vincyther
Y A et
Direction
e students clear about wha they are dong and how t0 6o it wel)
ECh adtiviiy was eyplaied 10the aass dunng
e st noy of the Lesson, hewever after thot
tie t2ather began gurng undwidual pupus
extended tasks when tleynad finisked the Mn\
nen Caused a (OryosHhov
tie extondod task and ot
Aecess and challenge
(ve al students able &
WEXQ. Compltir
M0 be as cranenged They
W harder wor rather Ty
2 e evel maintask
The teacher dud mowe
Mmoved around the ca
pupile oM Q- Tange

©onst antly





image5.png
Yr Athrofa

Addysg
Educati

N Prifysgol Cymeu
& v

¥ University of Wales

Assessment
How does the teacher assess s
lesson? How is this used in their

hing?
Before the tagL 15 Ompleted wdependout
the teacher cnecks for understc

]
Fiv ) p )
QUL SHorur A0 the_uge > Group wort
(,uu:y\‘\u oun taSX He toacher cyued
e dassioom

>NUNUO Uy

What nuy X QL v 93
L QUeSHOY ha {

g X ¢ ¥ ‘

o A !\;1 QSN d X

- h noos - .
Aeer e tagy no plonau X
SO undercranding

recoppec

{

} wasn'Etnple enoc

Specifics / Critical Incidents
‘Are there particular telling moments and examples which it would be helpful to
discuss?

O of tie pupUs un paicular completod tietasks

Wibredibuy ¢ quuer thantie res uass,
}K Lauso fing toachor Kept of gotting occupled
Y those (n the Uass Wio Ware St

o Ggung, thi
AT pupl Kept gerting Up from her gy ¢

15X Wwhat 40 d ah [ ]

nod . Howave', exen th

this W

ey DO g u‘\r\.\\ as e studer
s willung A0 1 ol

& Bng Fp ¢ e angl L
U UPL U toacher uvucn Cau

Coveral tumes +¢8 six clow
qup‘ Altthough, Jater on

oG Se tyg ¢
and o

Ty





image6.png
Yr Athrofa 7 ,

Model Beirniad Wedi Adfyfyrio (BWA)
Assisted Reflective Conclusions (ARC) Model

oxddag/ootes Thursday Jeth septeimuoer \
Ditndoiad it Hocws Crctincident fousk o 1l 105 KS {0y VAT |
PO NG renfOrcerment
Prfad] Experence
. Thus Lesson observadionwas one o the mosk
VAURNGug unen & Came to A orent |t
BCaUS 0 TNl Wore WONUNG tuit of okt ook
lFerentiohon Seemed harder, sy
MAT_pupUS v drethan ¥itete o
e learvung was paused the fdster
PUPUS L the cass 05 they Wad \
¥ otne xtended tagy | Al 2 res
the pup s (1 the cla Uat ngy
celng embancged LY oeind boh
Suerhuso s oameté! [ The. QueSHONING tn tniS 0o s very
Jood. e questior re ned Wy
indadapted o fut a range of oo
dvun the Ua
1000 UL LRI 0N . Wt alway
Ot one VLI~ CLNOEHY. T ho D for
“ [Wave ey 1 tasks refldy on
board We A QUENQ pupdl
Have a- plenarny attice end to recag
acving and wawnir
¢ &
thot oot place un the hour cla

¥ profiad newydd / Transformed.

L





image7.png
Nree=en | Yr Athrofa
B e

OBSERVATION / FIELD NOTES

(Questions adapted from Fletcher Wood (2016)
Wedrusday dnd October 2019
Tesson details:

franun cuass Pupus have the aass 3 tumes punj
R Weehs. Year muyed Abuity CLass

Classroom culture
(Are the students focused on learning?)

[Dater

(Lassroom cutture. owerouL was posiive Lith

PUIMY of peer 10 peer intesm ciion and those o
neededl help L CAass felt corfident o ack the toacher
for furties” jelp. Also Osted fortie frenci song Wuch
(s tnere 3 lea prpose t te eson? How do the s acispromote hat
purpose?) OBy e Chivies Skeeredthoadiirection ofthe Lesson weld . |
i The eSSon Obje Chves were ey OS Soon as e pupus |
| wated 0 the cLassoom. . Thethree Lesson obyectives
|were on e boorol LnRed, Yeuowand-grees, du

Hor gigfercnt” pUpus acheing dutorénd torge
(Are the students clear about what they are doing and how to do it well?)
s trestuderus recapped from \ast esson what theywent
througn The teacher cearly directed the studerts from
|the Starter tasi,t0 the maun task

[ Sorne pupuis were wnsure wun e dutciom of thy {agk
S0 the teacher had to 4o around tothe. samg. Pupuseach|

[tuvie, tais 1S the problemt st muxed abluty dasses

ccess and challenge
(Are all students able to engage in the lesson? Are all students challenged?)

Al studends wonded. 10 end the (esson wtithe
SONg, the teacier used. thus as an ncentive tomaue |
SUTE e, PULPUS WATE CONStankly WL on tie CASKS

| rfront of them

Some. Pupils Werent as chautenged as cthers
sorye of the tasks becausy HL&J WENe t00easY . Ctherg
qot dusiracto and LrdQnuptedpeers as tie WOOrL for
00 du freutt





image8.png
Q

Prifysgol Cymru
S Unive

Yr Athrofa

Addysg at Dyniacthau
Education and Humanities

of Wales

[‘Assessment
How does the teacher assess student understanding before, during and after the.
lesson? How is this used in their teaching?

Bejore Teacher putsup scramted menths of thy year,
AU e PUpUs hadto dO Was WASCramiole.
the words

[During . Pupus then nad townte down their own
T andtheic peers birtndays

IAf1er: Teacher put Up . song wnere Yousing the |
T montns of the Year,

‘Twonu constantly walted. around tne reom,
Chna.cn the booKs Of te pupusanal chec
|nalers /v? The diferent waAYS Wt twite acker!
Presentzd the LeSSON v made & More Ueor each tume
'Specifics / Critical incidents Sy
re there particular tlling moments and examples which t would be helpful to
discuss?
OPosiive and Negaiwe Runforcerment
€.g. (N @SS the teacner nad the pupus gofrom |
ONE ARKTOHNLIKE. SOML. pupuls stul SPOKe n€ngush |
| Wnen asing the- QUesHINS 1o one aurather. After tha
Jeacher nedrd wus posks e warned the clase Y
‘ SRe REALS the M. ALY L FrgUSh thoy WALL have o
egadive anal i thay xprai;m\w\my WOl haVe Q. pOsHve
\@Huwnq,mmmm NAMOUOS paving al)agaive riie
&0 st of A, 0 pupU. (oWaln/Wowdt draw o tae or
Iamself <0 the teacnar dana U 5oy him . we thon nadl o
| Gone DefOrT okners un tig A Wiuch cauged him to ge
‘ bora.d0f WO g cause. Ao
| €92 Later N4 imaun task thay Same pupl missed out|
O-paurt 0f ORe- Of the. Quistians, because of this and 10 |
halp from the teaCher e Saud iy woutdh lopy where |
L snewens I Hae  anSiver - Y ——
The teacher tnest Proceedad to otk Nt OUkfor espyguy
Cheating whith erded. with the 1est of the class
laug) and (alung i a cheat . s gl have.
ool negak(ve efectson tius pPupul S gducathon .





image9.png
e | Ve Athrofa

Model Beirniad Wedi Adfyfyrio (BWA)
Assisted Reflective Conclusions (ARC) Model

Dipwyasin

wself was broten. d
3 abuity Tumbers o} the g

suppott and. quidance for

CORSERINGS LG

lod amour

T rgpeton Of 108 S0 tORIC btk 1 3 liferg oy
o3 1004 10 fuunforcy

doid ey

JIgil Seahng pig

ORI Oraeg plan wort :

15KS Was SUCh 0.gy
WOMUNg for il daffarent
b

ar tming and
O WAS prevomd g e

ol ey ] Trarsfomed experience )





image10.png
W Ve Athrofa

PE-NaAbal

Model Beirniad Wedi Adfyfyrio (BWA)

Assisted Reflective Conclusions (ARC) Model
Oudadidate: Nednesd ay nd October 20/Q
Oictaad oo ot e (090 1 ¢ 1t 0107 (ALN )

Ireally enjoyed my @son cbsening PE.The

way g WhIChtaPUpRLS Ktrew forthemselves
the Leved of sKill the i other ciass mates
have i thasport

Tne ALN pupds thed their very hardest
Aduring the gamae , vemembenng winere in
the court thelr poscion coutd go. Also, thay
didnt Seem afraud of tac iing or nLu/umj
their opposition

T Whole Wsson should be Kept the Same

@ us adaptivity to ALN pupus and those

Who attend tie aftor school cub woas
perfect for the purpese of o lesson
Aiso)howevernjone cowd get involved mih
the starter. oy

The AN puplls have t0 Ave augene
QArIy 10 get CrARGeAAOY lUNen g gy
misse d-ne P PUNAY (it e A Of i g
LSSON . That 1stite 0Ny pavethey muysoq
OUt on. HOWRNLY | this cant be g
S SAool procedure -

¥ profiad newydd / Transformed experience.





image11.png
@" ® |Yr Athrofa

OBSERVATION / FIELD NOTES
@
e

s i rom Fetcher Wood 2016
Wednesday Qrd October 2019
PE NibC
Year 3 Nuied abuity

Gsrcom cotire

(are e et ocsedonleariog’)

Al of Us ware focussed ON Larnung tu

then g0 on andappuy th
vlui game

TIW PUTPOSE O L LSSON. WA t0 Leaurn tr rules

POSUIONS, gl COMPLte oot wOTL dnlls 40 trien
Ay QFUIL QO M, +1ITINAS the Cledr ond g

e S e

Al Studards remauried focussed on the posctioNs

WY WAL QULNSDr i gams and applicd auof

thiirs 0 (2P LT o CrnQ e CoTect
e e

e all students bl to engage n the lesson? e all students chllengec?)
WILN & (@Yl t0 The gamethur Wepe rvuxed apdy

X e mrtera Shewal dedhg d
eSS R A P i ol tog et PR LA,

W den o W g of posiims) craceed
UG the Qame and alel before e Students Lt in b
Specics] ol e B
T s paictr g moments and exampls which t woldbenegttta | PLEAGY
ane

The diff erandatiom un the dnll was dong .wu

well. The puplls themseles wire able o adapt

their tum at e dnll tothdr s individuad

stull level . Those tn the class ekt ALN wyp
able t0 g0 S1OWer and ndt jump s gn for thelbalt,
[Lohereas on the OthLr end of the SpeCtruna thos ¢ wiwe
otlend the aftersthool dub made c harder for
themselve s

Evening pupils who were thionng

e batl 1 for Gers 1o gumpiaich asoep
WO 0 e Pun( Huat was Ut\u‘\mj

thair





