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Targets from my previous assignment

	Target
	How I have addressed it in this work

	
1. I appreciate you are working on your targets of deepening critical engagement and synthesis of literature. Continue to develop these skills.

	I have deepened critical engagement and synthesise in my work by engagement to relevant theorists to support my chosen project. I have deepened critical engagement by highlighting opposite views to each statement.

	
2. Develop your paragraph structure to make more persuasive arguments. Look for opportunities to refer back to literature and link to theory where possible.

	I have structured my paragraphs by starting with the initial statement, literature to back the statement up, a critical point of view and then a possible route to overcome the critical point. 






Project proposal for a school-community project

Community gardens emerge the gap between school environments and the outside world with the additional benefit of fresh produce. A school community is a combination of individuals linked to the school, including residents, students, teachers, and parents. The individuals within the community share the same values to help with academic development (Epstein, 2010). The project aims to create stronger connections between the school and the outside community (Blair, 2009). By the key stage two students learning in an alternative outdoor environment, it encourages an active learning environment through a hands-on experience to develop critical thinking. 

My placement school’s value is ‘The best for everyone, The best from everyone’ (Blaengarw Primary School, 2025). This suggests that by the children receiving the correct support influences an increased attuited towards learning. The garden creates support for the students from the school community through coming together to create an outdoor learning environment which aligns with their school values. The garden will support the school with hitting recommendation two from their recent Estyn report of developing positive attitudes to their learning (Estyn, 2024). Research suggests that outdoor learning promotes an engaging and enjoyable environment for students, improving the students’ attitudes towards their learning. 

This project aims to make connections between the community, develop students understanding of a healthy lifestyle and attuites towards their learning. These aims align with the four purposes: ambitious, capable learners, enterprising, creative contributors, ethical, informed citizens, and healthy, confident individuals (Welsh Government, 2020). 

This literature review pinpoints the benefits and challenges of a community garden on students learning. The garden provides a distinctive interactive learning environment that encourages student progression through interactive activities. Community gardens influence holistic development through building strong relationships with their community and environment (Ozer, 2007). 

The community garden supports an accessible curriculum by offering cross-curricular opportunities, an inclusive environment for Additional Learning Needs (ALN) and active participation. Community gardens aid within the Curriculum for Wales by linking through the area of learning (AoLE) science and technology while also influencing the development of crucial life skills including teamwork and responsibility. The students can increase their understanding of biology and ecosystems through the process of growing vegetables, fruits, and plants (Elliott, 2006). Additionally, there are links to health and wellbeing as the students could develop an understanding of where food comes from and the importance of a balanced diet through understanding the nutrients of whole foods along with physical activity (Ozer, 2007). The garden can include raised beds and accessible paths for wheelchair users, sensory friendly tools such as rubber tools and soft gloves and visual step by step picture cards to support the individuals that require a routine (Blair, 2009). Children taking part in the process of the community garden creates numerous educational benefits to their learning. Hands-on gardening encourages exploration skills through investigating the growth of the produce. Hands-on learning influences students to engage with their learning in an alternative setting to the traditional classroom allowing active participation. Blair (2009) emphasises that gardens act as a natural classroom, improving the students’ ability to recall knowledge, increasing students’ academic interest. An additional viewpoint, active participation is dependent on the student’s interest. Students may lack personal interest in gardening, affecting their engagement levels. With a lack of interest, gardens may not benefit the student’s academic development (Robinson-O’Brien et al, 2009). Contrastingly, research highlights that students who took part in regular gardening had higher engagement and development leading too academic development. However, students that did not take part in gardening showed lower levels of improvement (Ozer, 2007).

The project aligns with the principles of social justice by influencing inclusion and participation through learning. This project meets all five main principles of social justice which include access to resources, equity, participation, diversity, and human rights (Arshad, Wrigley, and Pratt, 2020). The school community garden provides all students with access to the same gardening tools, fresh produce, and any additional education materials such as step-by-step instruction cards which also supports equity (Blair, 2009). The garden space can be adapted to meet the needs of an ALN student with wider pathways and raised beds to ensure equity. Additionally, active participation is highly influenced throughout the garden by students being able to make their own decisions on how they would like to grow the produce. This can increase the engagement levels of students by feeling valued and their voice is heard (Ozer, 2007). Throughout the garden, cultural and biological diversity is promoted. The garden could include plants that represent different cultures such as bamboo. The students develop an understanding of the global food systems and how to respect cultural food traditions to ensure there is diversity (Soga, Gaston and Yamaura, 2017). Lastly, a garden embraces human rights by giving each student the right to learn in a safe environment while developing responsibility of their community and having the right to access heathy foods (UNICEF, 1989).

School community gardens support students’ educational outcomes, promote a healthy lifestyle, improve social and emotional development, and develop an understanding of their environment. Gardening develops problem solving, and critical thinking skills which are required through the gardening process. Garden allows children to identify problems that occur to create a solution that overcomes the barrier. For instance, moving a plant to access sunlight (Elsa Support, 2023). However, although community gardening helps students develop problem solving skills, there are barriers that effect the development of these skills. Community gardens require basic tasks including planting and watering. This effects the complexity for the opportunity to use critical thinking (Ozer, 2007). Taking part in the creating the garden promotes physical activity through digging and planting foods which allows the students and local residents to be active through learning. Gardening influences students to exercise naturally. This aligns with the National Health Service (NHS) guidelines that young individuals between the ages 5 and 18 should undergo 60 minutes of exercise a day through a period of a week (NHS, 2024). Contrastingly, there is possibilities in a risk of physical injury through gardening when undergoing tasks that include digging and lifting. If the tasks are not carried out with the correct technique, taring of ligaments and muscles may occur. To overcome this barrier, I would suggest a risk assessment is carried out by a staff member with appropriate training beforehand. Furthermore, gardening also influences a calm environment to help reduce stress, improving mental and emotional wellbeing. As research suggests, reduced stress and anxiety can improve the concentration and involvement from students leading to a more advanced overall learning outcome (Blair, 2009). The garden can have a long-term effect on the environment by strengthening connections between students, parents, teachers, and residents. School community gardens create an area that influences interactions to help create stronger relationships with the community (Steinebach and Langer, 2019). A contrasting perspective, selective volunteers may take charge of certain garden activities making others feel excluded which may lead to an altercation (Ozer, 2007). This can be prevented by creating a rota of alternating the jobs to ensure everyone has an equal opportunity.

This project aims to create a school community garden that influences an inclusive learning environment through a hands-on experience while obtaining a relationship between the school and the community. An outdoor learning experience allows the students to engage with curriculum through physical experiences. 

The overall aims of the school community garden are to develop students’ well-being through the curriculum while building relationships with the wider community. The aimed outcome will be a high level of interest, concentration and development of essential life skills including critical thinking and teamwork. The students will also develop a knowledge of diversity through the process of creating a garden that is inclusive and accessible to everyone. According to Elliott (2006) during early childhood it is crucial that learning environments are adapted and inclusive to provide equal opportunities. Vygotsky’s (1978) theory of social constructivism highlights that students’ academic learning expands through social interaction within the community which will occur continuously throughout the garden. The garden also corresponds with Dewey’s (1938) philosophy of experiential learning which implies that children develop further through the process of physically learning and active participation.

At the beginning of the project, students, staff, and residents will design a layout of the garden along with plants, vegetables, and fruits. Then, volunteers will assemble the raised beds and accessible pathways to ensure the garden is accessible for everyone. It is also required to collect compost and gardening tools. ALN students will be supported with softer tools to feel comfortable within the garden. Finally, the members involved will take part in planting the plants. This step will align with the areas for learning within the curriculum. Specifically, science and technology and health and well-being through identifying different plants and planting. A lead teacher, ideally part of the eco team with experience on how to create an eco-friendly environment will create a set rota for every member to be involved to ensure everyone has an equal opportunity to take part in the process. A £1,000 budget will be raised through school fundraising. As implied by Graham et al. (2005), community support and working collaboratively is important to create a successful school community garden.

The long-term aim for this project is for all students to benefit academically along with an increased well-being development. The garden will also promote respect for diversity and sustainability through cultural reignition. Gardening can impact a student’s overall academic learning through enhancing key skills including observation and critical thinking (Steinebach and Langer, 2019).

Measuring the impact of a school community garden takes a mixed method approach through quantitative and qualitative evaluation. Quantitative evaluation focuses on the outcomes using numerical data which may include questionnaire to compare visual patterns. However, qualitative evaluation collects data through the understanding of experiences and the reasons that may influence an outcome (Denscombe, 2017). Qualitative data could be collected through an interview. Qualitative and quantitative data methods can assess the social, academic, and environmental outcomes to ensure the best practice within the school and community (Creswell and Creswell, 2018). Questionnaires will collect Quantitative data before and after the process of the school community garden. The data will identify possible changes in the students views on a balanced diet, their understanding of sustainability and their responsibility within the community. The questionnaires will include Likert scale questions that allow students to rate their experiences on a number scale. Likert scale question enables the researcher to compare statistics across year groups in key stage two. According to Creswell and Creswell (2018), Likert scale questions help identify patterns and trends within the data to ensure the comparison is accurate. Participation and engagement levels will also be measured through observations to recognise effects in student behaviours.

The qualitative data will be gathered through semi-structured interviews with students, staff, and residents. Through the interviews the aim will be to collect essential data based on the gardens value, inclusivity, and overall well-being (Cohen, Manion and Morrison, 2018). Semi-structured interviews are conducted with numerous individuals following a set of questions to overcome any potential bias allegations (Welsh Government, 2015). Semi-structured interviews align with the child’s rights of the ability to express their feelings and their views to be considered (UNICEF, 1989). The interviews will include open-ended questions that will allows the individual to express and elaborate on their thoughts and opinions through their own words (Bryman, 2016). The interview questions will be tailored based on their relationship with the community and how the garden has affected potential academic development.

Evaluation of environmental impact will be carried out by monitoring compost use and reductions in food waste. The Food for Life programme focuses on sustainability and the approach to food by measuring food waste and composting (Soil Association, 2019). To reflect this framework, volunteers would be required to weigh food waste from the canteen to document the wasted before and after the process of the garden. This will identify whether the growth of produce on-site is supporting the decrease in food waste. Additionally, the level of participation will be measure through a signing in and out register to identify the involvement of the community within the garden and aligning with the Food for Life framework on inclusivity. Furthermore, measuring food waste and compost use will play a key role in the students’ academic development by receiving the opportunity to record and analyse data and make cross-curricular links within the curriculum. 

In accordance with The British Educational Research Association (2024) Ethical Guidelines, consent would be gathered from parents of students prior to the interviews and questionnaires to confirm all participants understand the purpose and process of the research. Throughout the process of collecting the data, confidentiality and rights will be considered. The consent forms will outline the rights of the participants to decline or withdraw at any time. The data obtained will be confidential, confirming others will not identify individual participants. 

The Strengths, Weaknesses, Opportunities and Threats (SWOT) analysis of the school community garden (see in appendix) highlights several possible strengths, weaknesses, opportunities, and threats that have had an impact on the overall outcomes (NHS Wales, 2025). A strength within the school is the student’s enthusiasm and engagement. Dewey (1938) establishes that students develop academically through physically doing because active participation influences deeper understanding and development of critical skills which overall increases the level of enthusiasm and engagement. Contrastingly, the engagement and motivation levels can be seen as a weakness within the SWOT analysis because students may lack knowledge and interest regarding gardening. This could affect the level of participation also due to negativity towards the subject. Kirschner, Sweller and Clark (2006) indicate that approaches like active participation and discovery-based approaches apply pressure to the students. These approaches tend to overwhelm students if they lack the background knowledge required to complete the task. To prevent students from feeling overwhelmed within the school community garden, teachers can plan a lesson before beginning the project which explains the basic steps and knowledge needed to take part in gardening. For instance, this could include planting methods and techniques. A lesson beforehand could reduce students’ anxiety towards unfamiliar challenges. Bandura’s (1997) theory of self-efficacy justifies that prior knowledge increases the student’s confidence because the students believe they can complete the task. 

An additional strength could be the existing eco club within the school that values responsibility of their community, sustainability, and community involvement. National Foundation for Education Research (2010) illustrates that an eco-club focuses on mainly responsibility and leadership which will impact the garden through long-term sustainability. An alternative viewpoint is put forward by Barratt Hacking, Barratt and Scott (2007), whole school engagement can be negatively affected because eco clubs draw the same motivated students which could exclude other students. To prevent excluding students, a rotating schedule could be implemented by assigning several responsibilities too each year group.

A noted weakness is seasonal challenges during half term and school holidays. During school closures there are a lack of students and staff which could cause the garden to be neglected due to the school being shut. The garden requires regular maintenance such as watering which is affected during these periods. Blair (2009) emphasises that sustainability will be a major concern because the lack of maintenance could reduce the progress, affecting motivation. To avoid neglect, a structured care plan could be implemented through a rotation of volunteers to carry out regular maintenance during holidays.

Outside of the school environment there could be numerous opportunities and threats within the garden. The relationships between the school community and the wider community can strengthen through the process of the garden by interacting regularly and developing knowledge of each other’s personal lives (Ozer, 2007). Consequently, the garden could create tension and a divide between the communities because of different ideas on how to create the garden, leading to a disagreement (Barratt Hacking, Barratt, and Scott, 2007). A disagreement could be prevented by ensuring there is effective communication between both communities. The communities could create an action plan of the process of the garden before starting the project to ensure all participants are aware of how the process will be carried out to prevent any altercations.

The community garden can support the student’s development aligning with the Curriculum for Wales and it’s four purposes: ambitious, capable learners, enterprising, creative contributors, ethical, informed citizens, and healthy, confident individuals (Welsh Government, 2020). The students could develop their independence when learning through the responsibility of caring for the garden (Blair, 2009), and creativity through the process of creating the layout of the garden because the students are required to design numerous garden layouts (NFER, 2010). Responsibility of the environment through composting and recycling food waste to develop an understanding of the impact on the environment. Lastly, regular activity is carried out when planting and also understanding a balanced diet which influences the students being healthy, confident individuals (Passy, Morris, and Reed, 2010). 

Budget and deprivation are a threat when creating the project. Accessing a grant from the council for financial support during the project can potentially be difficult due to strict requirements that could lead to additional pressure on the school (Ozer, 2007). The pressure could then cause a threat to the level of participants. However, if accessing a grant is found difficult, the school could create a fundraiser to help supply additional money towards the project. The fundraising could involve students growing basic affordable plants that could be supplied by local business and then can be sold to the community.  

To conclude, the school community garden has numerous potential benefits to enhance students’ learning and well-being through building relationships with the wider community while also developing crucial skills such as critical thinking and teamwork. It is important to acknowledge that the project has weaknesses and limitations such as seasonal challenges and fundraising issues. These threats could be prevented through effective communication and structured planning. For instance, a rotated schedule could be implemented during school closures (Blaire, 2009). This project can provide the school with a long-term positive impact on both the school and outside community. 
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SWOT analysis — School Community Garden

HELPFUL

HARMFUL

INTERNAL
(within the school)

Strengths

Strengths the school could offer to the school community garden:

- Staff expertise, staff may offer advanced knowledge
regarding outdoor learning, gardening, well-being,
sustainability and eco-friendly.

- Pupil engagement, students can offer enthusiasm and levels
of interest through a hands-on learning.

- Other projects that have succeeded within the school, staff
may offer advance regarding the positives and
disadvantages from previous projects to prevent barriers.

- Eco clubs, the school may have received a green eco flag
from ‘Eco Schools’. They would have advanced knowledge
on how to be eco-friendly.

- Parental and community links, the school may be associated
with the local council and business which can influence an
increase in volunteers.

- Student voice, there may be student led groups such as a
school council that can influence ownership and
responsibility of the garden.

Weaknesses

Weaknesses the school could bring to the school community garden:

- Staffing availability, the workload for teachers and support
workers may already be high creating difficulty to stay
consistent.

- Pupil motivation, students may lack interest in the garden
process which may affect the number of volunteers.

- Seasonal challenges, the school is closed during half term
and holidays which can lead to neglect of the garden.

- Curriculum development, there may be an increase focus on
the garden affecting academic targets within the curriculum
being met.

- Lack of expertise, staff may be unsure of gardening affecting
their confidence in teaching those skills.

- Health and safety, the school may not have the correct
training and issues of safeguarding may occur.

EXTERNAL
(outside the school)

Opportunities

Opportunities the school community garden can offer:

- Strengthening the relationship between school and
community, the garden allows the community to regularly
connect.

- Development of Four Purposes, communicating with the
community allows the children to develop in all areas of the
curriculum.

Threats

Challenges or barriers that come from outside the school:
- Budget, accessing a grant and connection between local
business may be difficult to gain.
- Deprivation, lack of community resources to support the
garden can affect the participation.
- Limited engagement, the community may not actively be
involved.

- Climate conditions, poor weather and pollution may have an
effect on produce growth.
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Engage parents in their children’s learning, the parents can

be involved through the process of the child’s development
and know what they are learning.

Funding and partnership, schools can apply for a grant and

link with local businesses to create a fundraising event.

Cultural barriers, some residents may not understand the
value of gardening.

Language barriers, being unable to communicate may affect
the level of participation.
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