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Consider how you might be able to develop the creative or enterprising skills of learners through your own pedagogy.

Maley and Bolitho (2015) state that creativity is difficult to define, however, Robinson (2011) however defines creativity as the imaginative processes with outcomes that are original and of value. Donaldson (2015) reinforces the importance of creativity in the pedagogy and application of the curriculum. Therefore, with Successful Futures (Donaldson, 2015) fastly approaching, it is important to understand the role of creativity in the curriculum to allow us as teachers to implement successful futures successfully.  As well as Donaldson, Duffy (2000), Craft (2000) and Cropley (2001) believe that creativity has a fundamental role in the primary curriculum. 

For the purpose of this assignment the area of focus will be creativity in Mathematics as Fisher and Williams claim that in a tightly packed curriculum there may seem to be little space to squeeze in opportunities for children to be creative in mathematics. However, NACCCE (1999) claim that creativity is possible in all areas of human activity, including the arts, sciences, at work, at play and in all other areas of daily lives. NACCCE (1999) also highlight that all people have creative abilities and when an individual finds their strength, it can have an enormous impact on self-esteem and overall achievement.

Firstly, it is important that we as teachers lift constraints of time when children are motivated and engaged in an activity as this is often will begin to explore their creative ways of thinking. However, Grigg (2015) found that too much freedom can cause confusion among children as many prefer to have some degree of direction and support. Therefore, it is important that we as teacher plan effectively for the degree of time and freedom we allow children.

Robinson and Koshy (2004) claim that providing pupils will learning objectives can prevent children from being creative as often by telling them what they need to learn we are limiting their opportunities to explore and direct their own enquiries. Instead, we should allow freedom for pupils within the learning objectives for children to make use of original ideas. Obviously, this cannot be the case at all times as teachers are required to teach the skills outlined in the curriculum. However, Grigg (2015) claims that the best teachers balance a mix of directive approaches as well as pupils choice which suggests that in order to achieve the best for our pupils this approach would be beneficial. 

Questioning is often viewed as one of the most important tools for teachers. The importance of questioning still applies for encouraging creativity (Robinson and Koshy, 2004; Fisher and Williams,2004; Piggott, 2011), however, the most important kind of questions are the open-ended ones. Piggott (2011) understands that using effective question is not always easy as many of us are in the habit of questioning with a particular answer in mind.

One of the simplest recommendations suggested by Robinson and Koshy (2004) is that that children should be given opportunities to work in mixed ability groups, same ability groups and individually as each situation can spur different ideas which leads to creativity. Donaldson (2015) supports this notion, claiming that children should be given the opportunity to work individually and in groups. Although this is a simple step to take as a teacher it could prove vital in creative development in mathematics, as well as providing different forms of scaffolding and learning environments for the pupils.  

Once we have implemented and trailed strategies to encourage it is important that we as teachers step back and take a moment to reflect on the lessons we teach and strategies we use. As Dewey (cited by Grigg, 2015) said that reflection along with experience results in growth. Appreciating creativity could involve something as simple as not shutting down incorrect answers and instead exploring the thinking behind the answers as Haylock (2008) found that sometimes children’s incorrect answers are a result of creative thinking rather than a misconception. 

In addition to strategies, another important point to consider as a teacher is the learning environment. The learning environment needs to be taken into consideration as Desailly (2012) states that it can have an influence of the pupils creative ability. This is important to consider as Stenberg found that children could internally have all the tools needed for creativity, however if they are lacking an environment which nurtures and encourages creativity then this may never be displayed. Desailly (2012) recommends being flexible and having a classroom environment which is subject to change depending on the type of activity. In contrast to this, Wyse and Dowson (2009) suggests having different zones for different purposes, such as a maths zone, science zone and English zone. Each zone would be equipped with the resources needed for the certain subjects and children could guide their own learning on a topic in that zone.

Finally, it is important to present yourself as a creative role model to the children (Robinoson and Koshy, 2012). This may involve pushing the boundaries, trialling new things and simply having a go. However, if teachers are not creative then how can we expect children to be? 
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