Introduction: Who was Maslow?
Abraham Maslow was born on April 1st, 1908, in NYC. He first studied at the City College of New York before transferring to the University of Wisconsin, where he developed a deeper interest in psychology and found an influential mental. Maslow later became known as a leading humanistic psychologist shaped by figures such as Ruth Benedict. His work stood out at the time for its optimistic view of human behaviour, emphasising human potential, growth, and the positive capacities of individuals. One of his most influential contributions is the hierarchy of needs, a model that continues to be widely analysed today for the way it outlines the fundamental needs that must be met for individuals to thrive. (Cherry, 2025)
Develop an infographic to explore Maslow’s model in depth (1000 words). Word count: 975
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Self-actualization represents the highest level of Maslow’s hierarchy, referring to an individual's drive to fulfil their unique potential, interests, and aspirations. For children, this is seen in curiosity, creativity, problem solving, and the desire to explore their strengths. Self-actualization is not about perfection or achieving one specific goal but rather, it is the ongoing process of becoming the best version of oneself (Pichère, P. and Probert, C, 2015). This might involve developing hobbies, building meaningful relationships, expressing individuality, or engaging deeply and learning. Early years practitioners nurture self-actualization by providing open-ended activities, encouraging exploration, supporting children's ideas, and allowing space for independence. Although, Maslow emphasised that self-actualisation can only flourish when all needs physiological, safety, love, and esteem are met. When these foundations are unstable, children focus their energy on seeking security rather than growth self-actualization reflects the highest level of well-being, where children can thrive emotionally, socially, and intellectually.
Safety needs
Once physiological needs are met, Maslow states that individuals seek safety and security. This refers not only to physical protection from harm but also emotional predictability and routine. Children rely heavily unstable environments to feel supported, and even small disruptions, such as frequent changes in caregivers, chaotic home life, or unpredictable behaviour from adults, can create anxiety or withdrawal. Safety includes protection from physical danger, consistent routines, clear boundaries, predictable adult responses, and emotional security (Pichère, P. and Probert, C, 2015). In an early year’s environment practitioners contribute to this need by creating com, structured environments where children know what to expect and feel confident exploring. Safeguarding practises, supervision, and nurturing adult – child relationships all support this level. When safety needs are unmet, children may show clinginess, fearfulness, or reluctance to participate. This implies that without a sense of security a child cannot comfortably progress to needs involving relationships, confidence, or learning.
Love and belonging needs.
Maslow viewed humans as inherently social beings, and the need for love, affection, and belonging forms of third level of his hierarchy. Children require meaningful connections with caregivers, family members, and peers to feel accepted and valued. This includes affection, emotional warmth, friendships, and a sense of inclusion within a group. In early years environments, practitioners support this by encouraging cooperative play, building secure attachments, promoting kindness, and ensuring that no child feels isolated. Positive relationships allow children to explore their environment more confidently and develop emotional resilience (Pichère, P. and Probert, C, 2015). When these needs are unmatched such as through neglect, social exclusion, or unstable relationships children may struggle with trust, self-esteem, and emotional regulation. Maslow argued that belonging is essential for psychological health without that children may focus on seeking attention or approval rather than engaging in learning or creative exploration. A strong sense of belonging lays solid groundworks for future confidence in identity.
Esteem needs
Esteem needs relate to a child's growing sense of capability, worth, and identity. Maslow divided this level into two parts the need for self-esteem (confidence in one's abilities) and the need for respect from others(recognition, status, competence). In early years, this could include mastering skills, receiving praise, feeling trusted, and being given responsibilities appropriate for their age. His children grow, esteem also relates to feeling respected by peers and adults. Well material stability, like a secure home or financial reliability, supports this stage, the deeper element involves psychological recognition such as feeling valued and capable (Pichère, P. and Probert, C, 2015). When all esteem needs all mats, children develop motivation, independence, and resilience. They begin to try new challenges and believe in their ability to succeed. One unmatched children may show insecurity, frustration, low confidence, or a fear of failure. This means that a secure sense of esteem is necessary for reaching one's potential and moving into self-actualization.
Physiological needs form the foundation of Maslow’s hierarchy and are considered the most essential requirements for human survival. These include food, water, sleep, oxygen, warmth, on basic bodily regulation. Maslow emphasised that when these needs are unmet, they dominate a person's thoughts motivations and behaviour for children, this level is especially significant because their bodies and brains are still developing, consistent nourishment, rest, and physical comfort directly influence growth, concentration, and emotional stability (Pichère, P. and Probert, C, 2015). In early years setting, ensuring physiological needs means providing regular meals or snacks, access to water, opportunities for rest, and environments that are warm, clean, and safe. When these needs are not met, children may appear distracted, irritable, lethargic, or unable to engage in learning activities. Maslow believes that all higher-level development depends on the stability of this foundation, making physiological needs the primary priority, especially in regard to any educational or caregiving context. 
Physiological needs
Maslow’s Hierarchy of needs
Self-actualisation
Conclusion: Why Maslow’s Hierarchy of needs matters
Maslow's hierarchy is significant because it offers a clear framework for understanding how a child's basic needs directly influence their learning, behaviour, and development. The model highlights that children cannot focus on higher level skills such as confidence, creativity, or problem solving if their foundational needs like safety, rest, nutrition, and emotional security are on map. In the context of early years this helps practitioners look beyond surface behaviour and consider the underlying needs driving it. Maslow's theory encourages a holistic approach, reminding educators that physical, emotional, and social needs are interconnected and must be supported together. By meeting each level of need, practitioners create an environment where children feel secure, valued and ready to thrive.
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2) Explore in depth the concept of holistic child development with links to Maslow’s model (1000 words) Word count (978)


Holistic child development emphasises that education should extend beyond academic achievement and support the growth of the whole child. Kharbach (2025) Describes holistic teaching as a practise that values the learner as an entire being, “mind, body, heart and spirit.” This approach recognises that children's development is shaped by multiple interconnected factors, including their physical health, emotional security, cultural identity, creativity, relationships, and sense of self. Rather than focusing solely on classroom performance, holistic education aims to nurture life skills, self-awareness, empathy, and personal responsibility. It encourages children to reflect on their emotions, care for themselves and others, and engage meaningfully with their environment.
Holistic development is not based on a single theoretical perspective, instead it is defined by “cultural, philosophical, and psychological” understandings of what it means to grow as a human being (Kharbach, 2025). This makes it particularly valuable in earlier settings, where the priorities to build strong foundations for lifelong well-being. By supporting every area of a child's life, holistic education help children flourish both within and beyond school. This essay will explore holistic child development by examining cognitive, social, and emotional domains, referring to Maslow’s hierarchy of needs. These frameworks will support a deep understanding of how each developmental area interacts with children's basic needs and learning.


Firstly, a fundamental aspect of holistic child development lies in children's cognitive growth. Cognitive development refers to how children think, reason, remember, solve problems, and make sense of the world. Holistic approaches emphasise that cognition is not simply built through structured academic tasks but through meaningful and expressive experiences. Creative activities, such as painting, music, storytelling, and imaginative play, support children expressing and developing inner thinking. Grano and Turunen (2022) demonstrate this through an example where children listen to music while drawing. One child, Doris, explained her drawing in short, simple words and showed little outward emotion, however, her illustration of “home” contained vivid colours and symbols of “wants, joy and love.” The researchers argue that artistic expression allows children to communicate thoughts and emotions they are not yet able to verbalise, giving them space to “process emotions freely without the need to subjectively experience feelings the child might not be ready for yet.” Maslow's hierarchy links closely to this process. When children feel safe, valued, and emotionally secure, they are more able to engage in creative and cognitive exploration. Creative learning therefore supports not only cognitive growth but also self-expression, autonomy, and early forms of self-actualization. By allowing children to communicate ideas in diverse ways, practitioners broaden their understanding of each child and nurture high level thinking rooted in emotional security.

Alongside cognition, social development is equally vital. Social development can be summed as, formation of relationships, interaction with peers, and the ability to understand social cues, and empathise. Holistic approaches recognise that these skills involve most naturally through shared experiences, rather than isolated instruction. Collaborative creative activities, such as group art, music, or even playing pretend, encourage children to negotiate ideas and build trust with others. Grano and Turunen (2022) explain how children working on collective creative tasks form stronger peer bonds and begin to seek social acceptance from one another. Although negative aspects may emerge such as competition, insecurity, or comparison of skill, these situations also offer valuable opportunities for praise, encouragement, and mutual support. Alongside this, David and Troy (2020) middle school, is deeply influenced by the strength of attachment at home. They argue that secure relationships with parents or guardians play a crucial role in how confidently children engage with peers and respond to social challenges. Maslow's hierarchy enforces, regarding meaningful attachment and emotional security allows children to participate socially with confidence. Creative collaboration therefore nurtures not only social growth, but also the sense of acceptance and esteem children need to thrive.

Lastly, emotional awareness is just as significant in a child’s early development. Emotional development can involve how children recognise, express, regulate, and understand feelings in themselves and others. Hyson (2004) States that children's emotional competence is shaped by a combination of biological tendencies and social influences and draws on several theorists to explain how emotions emerge. For instance, Vygotsky's perspective suggests that interactions with Piers in adults form a key foundation for emotional understanding, as children learn to interpret and manage feelings through relationship-based experiences. Hyson further explains that emotions can be perceived through three developmental lenses. The first, survival and adaption, views emotion as instinctive and linked to human survival needs will stop the second, motivation, suggest stop certain emotions, such as anger, help individuals overcome challenges or potential threats. The third, communication, refers to emotional expression through “facial, vocal, verbal, or gestural signals”, demonstrating how feelings function as a universal language that extends “beyond culture and age” (Hyson, pg. 133, 2004). This directly connects to Maslow’s hierarchy. Emotional security and expression rely on meeting lower-level needs, particularly safety and belonging. When children feel protected, accepted, and supported by caregivers, they are more able to regulate emotions and communicate effectively. Therefore, emotional development is both biologically rooted and socially nurtured, and its growth depends in environments that meet core human needs for safety, attachment, and recognition.

[bookmark: _Hlk214812111]In conclusion, holistic child development recognises that cognitive, social and emotional growth do not occur in isolation, but instead work together to support children and becoming confident, resilient and capable learners. Maslow's hierarchy of needs reinforces this interconnected model by showing that learning can progress when children's basic needs for safety, belonging and esteem are fulfilled. If these needs remain unmet, children may struggle to concentrate, form healthy relationships or expressed their emotions appropriately. Therefore, holistic development highlights the importance of meeting children's needs beyond academic attainment and sharing that they feel nurtured valued and supported in every aspect of their lives. This approach allows children not only to learn but to thrive, unlocking their full potential in both education and well-being.
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Offer three examples from early years practice to highlight Maslow’s significance in understanding child development. (1000 words) Word count: 912 
This section will provide three examples from earliest practise that illustrate the significance of Maslow’s hierarchy of needs in understanding early years child development. By observing how practitioners can meet a child’s physiological, emotional and social needs, it becomes clear that children thrive when their basic requirements for safety, belonging, and esteem are  fulfilled. Each example will demonstrate how practical strategies, key person relationships, and collaborative or imaginative play promotes holistic growth across cognitive and social domains. These three cases will hopefully highlight how Maslow’s framework and guide effective early childhood practise.
To begin with, most early years settings operator key person system, where each child is assigned a consistent practitioner who provides attachment based emotional support. This practise aligns closely with Maslow’s second level of needs, safety, as children must feel secure before they can explore or engage in learning. A child who is new to a nursery may initially show separation anxiety, clinging to apparent or refusing to join activities. Through calm tone, attuned communication and predictable routines, presence of the key person offers reassurance that enables the child to regulate their emotions and gradually participate more fully. This reflects the link between attachment on emotional development wildly disgusting research. Grimmar (2022) explains that the quality of a child's only attachments influences a lifelong aspects of well-being, especially emotional and social development. Crucially, Grimmar (2022) emphasises start from “cradle to grave” humans’ function best when they feel secure, by reinforcing that emotional safety is not temporary but a fundamental human need. In practise, this means the key person relationship is not a superficial organisational structure, what's the developmental necessity. It enables children to feel protected, which subsequently allows them to communicate, play cooperatively and engage greater in tasks. Therefore, meeting the needs for safety through attachment-based practise directly fosters higher level development, mirroring Maslow’s idea that learning emerges only after core needs are fulfilled.
Secondly, another component of Maslow’s hierarchy of Needs to consider is the need for love and belonging, which can be supported through the example of creative play. Creative play is a fascinating component early years practise offers, providing children opportunities to explore their imagination, build relationships, and share ideas with peers. Craft (2002) explain that being imaginative allows individuals to go beyond what is apparent, encouraging unconventional thinking and problem solving. In the context of early years, this can take the form of pretend play, such as creating a made-up world or role-playing familia scenarios. During these activities, children not only develop perspective and creative skills but also strengthen their social bonds. Playing collaboratively requires negotiation, cooperation, and communication, helping children to feel included and accepted within a group. These experiences directly meet Maslow’s third level of needs, love and belonging, where children form friendships, practise empathy, and recognised perspective of others. Furthermore, imaginative play promotes self-awareness and social understanding, as children explore their emotions and behaviours and safe, playful context. Through these shared creative experiences, practitioners can observe children's emerging personalities, strengths, and social strategies, while supporting a sense of community and emotional security. By valuing both the process and the relationships formed during play, early as practitioners enabled children to thrive holistically, reflecting the interconnected nature of Maslow’s hierarchy in practise.
Lastly, the subject of esteem is closely connected to Maslow’s hierarchy, as children must feel capable, valued, and trusted in order to develop confidence in themselves. Maslow’s hierarchy shows that esteem needs involve both the sense of personal competence and recognition from others. In an early years setting this can be supported through opportunities for independence and responsibility within everyday routines. Swale (2016) illustrates this through the case of “the snack bar at Mayflower play group,” where children were allowed to choose when to have the snack without seeking adult permission. They independently washed their hands, selected food and tidied their area afterwards. Swale(2016) further notes that the children seemingly enjoyed the freedom of responsibility, taking pride in carrying out the routine themselves. This not only promoted independence but also demonstrated that the children were trusted to make decisions for their own needs and can do when given the correct boundaries. Many settings reflect this through similar practises, such as allowing children to serve their own drinks, choosing activities freely, or help with tasks like handing out cups or cleaning tables. When practitioners recognise these efforts with encouragement such as “you took care of that all by yourself,” children experience positive esteem linked to effort rather than comparison. By being trusted to manage real responsibilities, children feel competent, respected, and capable members of their social group. This directly fulfils Maslow’s esteem needs, while also strengthening social awareness, as Swale observes that when one child makes a choice independently, others adopt and follow. Therefore, independence in everyday routines is not merely a practical strategy but plays a crucial role in building children's self-worth and holistic development.
In conclusion, these examples demonstrate how Maslow’s hierarchy is not just a psychological theory but a practical guide for early years childhood education. When children's needs for safety, belonging, and esteem are met, they become more confident learners who can engage socially, communicate effectively, and take responsibility for their own choices. This shows that teaching is not only about delivering knowledge but about creating conditions where children feel valued and secure enough to grow. By prioritising emotional and physical needs before academic expectations, practitioners help children develop as whole individuals, supporting healthy development across all areas of learning.
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