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Utilising the EntreComp Framework, critically evaluate your own creativity and enterprise and consider how you might be able to develop the creative and enterprising skills of primary learners through your own pedagogy.
This essay aims to critically discuss creativity in education. It intends to discuss the strategies for teaching creatively and teaching for creativity and how this impacts the learning in different ways. It will look to explore why creativity and obtaining skills in enterprise is important for the learner, for the teacher and for education. It also aims to discuss how to develop creativity in teaching and how this can impact the distinctive role of the teacher. 
[bookmark: _Hlk29733265]Throughout the essay I will consider my own level of creativity and enterprise using the EntreComp framework. I will draw upon data from Professional Teaching Experience (PTE) and use this as evidence to show my current level of ‘development of curricula’ and how my ‘learning activities’ carried out on PTE may ‘foster entrepreneurship as a competence’ (Bacigalupo et al, 2016). 
I will then discuss ways in which I may be able to develop the creative and enterprising skills of primary learners through my own pedagogy using strategies that are deemed effective ways of either teaching creatively or teaching for creativity. 
According to Robinson (2017), creativity is ‘applied imagination’. It is a step on from imagination in the sense that ‘it is putting your imagination to work’ and to be creative is ‘to do something’. Robinson also discusses how ‘creativity ranges broadly across the curriculum’ and how it can be applied to anything that engages human intelligence. 
Creativity in education should be considered to be at the ‘centre of all disciplines and all disciplines should interconnect with each other’. Learning creatively or for creativity is important for learners because they should be encouraged to be curious about what they are learning and given opportunities to think about what they would like to learn. Robinson also discusses how teachers may need to consider their own professional development in order to teach for creativity. If teachers are open to the possibility of teaching for creativity then they should consider certain strategies that focus on promoting creativity in the classroom such as, changing the learning environment and giving children more direct access to the learning (Robinson, 2017). 
Additionally, Gabora (2017) states that teachers should nurture creativity and allow children to engage in new stimuli in the learning environment to allow children to be creative and innovative. Teachers should be encouraged to facilitate the learning more in order to let children explore the learning independently to encourage free thought and imagination. Furthermore, Barbot, Besançon, & Lubart, (2015) state that teachers need to take an interest in the ‘creative potential of their students, rather than their pursuit of creative achievement.’ It might be that some teachers are unsure of how to nurture a creative student and bring out their full creative potential but taking an interest in a students’ creative interests and giving them chances to continue to be creative in the classroom gives greater opportunity for learning and attaining new information. On the other hand, it may be the case that teachers lack confidence in giving their learners the opportunity to have freedom in being creative. 
Halliwell (1993) suggests that creative teaching depends on the following four attributes:
· ‘A clear sense of need;
· The ability to read a situation;
· The willingness to take risks;
· The ability to monitor and evaluate events’
(Halliwell, 1993).
When I consider my own teaching, on PTE, I think of my ‘willingness to take risks’ and appreciate that it may take time to become confident enough to take risks with my teaching. In the future after having more experience teaching, I would want to take risks in order to teach creatively and improve upon my teaching. An outcome of this would hopefully impact the learners in a positive way; enjoying the learning more and providing them with a learning environment that is more open to questioning and critical thinking between myself and the learners. 
According to Craft (1997), ‘Halliwell describes creativity in teaching as ‘inventive flexibility’ as no two learners are the same. In order to underpin ‘inventive flexibility’, she suggests ‘anticipating’ and using the ‘imagination’ whilst having excellent ‘organisation and judgement’ over ideas presented. Craft discusses how creative teaching involves having ‘ownership, control, relevance and being innovative.’ It is not only adapting your teaching to ensure these are implemented, it is also about bringing these skills out in your learners and encouraging them to take ownership of their learning. Teachers should aim to plan activities that allow learners to turn their creativity into ideas by being innovative. 
By encouraging learners to put creative or new ideas into practice and make changes they are being encouraged to be innovative. If learners are given opportunities to be original and imaginative in their thinking, and teachers facilitate an environment where they can come up with new ideas then learners can start to be innovative with their creativity. 
Donaldson (2015) states that children must have wider skills in education that are ‘necessary for modern life and work’. One of these includes being innovative. He states that learners must be given the opportunities to be innovative throughout the six Areas of Learning in the curriculum. In addition, the Welsh Government (2019) states that teachers and those implementing the new curriculum for Wales should develop children and young people to be, ‘enterprising, creative contributors, ready to play a full part in life and work.’ This statement is one of the four purposes of the curriculum that is to be rolled out in Wales in 2022. It will be a responsibility of teachers to develop their teaching strategies so that they are able to provide opportunities for learners to develop their creativity and enterprising skills (Welsh Government, 2019).
A potential challenge to providing opportunities for learners to be creative and innovative is pushing traditional teaching environments beyond the classroom. Heick (2014) highlights that one barrier to teaching innovation in schools is that teachers are overworked and are held accountable for almost everything that is produced in the classroom; ‘teachers are tasked with “proving” everything.’ As much as teachers must have evidence to show that children are achieving certain levels of attainment, the pressure to cover everything according to the curriculum perhaps gives little time for them to step out of their comfort zones and actually provide children with a different learning experience that would spark creativity and innovation. The constraints and time pressures ‘smother any opportunity of innovation in the classroom’ (Heick, 2014). Despite this, providing children with a learning environment where they can take risks and go beyond their comfort zones challenges them and they then seek to discover more than what they already know. An excellent example of a learning environment like this where curiosity and creativity can be sparked is to teach and learn outdoors. According to Independent School Parent (2019), in an outdoor learning environment, children are able to ‘develop reflective and inquisitive thinking along with problem-solving approaches in ‘real’ situations’. As well as improved critical thinking and a curiosity for their new surroundings, children’s physical and mental wellbeing is improved, and it encourages the holistic development in children which is a key theme in Donaldson’s Successful Futures and the new curriculum (Independent School Parent, 2019). 
	Taking this into account, Davis (2015) states that despite pressures, teachers should try to provide a stimulating learning environment that goes beyond the classroom, when they can, in order for children to take risks and be surrounded by a different atmosphere where they can explore, question and get creative. It may be that schools consider allowing their staff time to plan for this and encourage collaboration with other teachers so that they can share ideas and planning. Taking children into different learning environments gives children the chance to have the freedom to think critically and originally (Davis, 2015).
Guilford (1936), examines how creativity can be split into two types of thinking processes: convergent and divergent thinking. Convergent thinking is where we judge ideas, critique and refine them using logic then attempt to improve them through our conscience mind. Divergent thinking is where we think of new and original ideas which begin as rough ideas then developed by doing things like brainstorming. Cox (2019) states that ‘divergent thinking is a process or method used to generate creative ideas by exploring many possible solutions.’ Creative thinking is much more profound in the divergent thinking process as opposed to convergent thinking. (Cox, 2019). 
Skillicorn (2016) explains George Land’s Creativity Test (1968), which Land and Beth Jarman ‘devised for NASA to help select innovative engineers and scientists.’ The Creativity Test was later used in a ‘research study to test the creativity of 1,600 children ranging in ages between three to five years old.’ The test was made up of an assessment where a problem was presented, and the children then had to try to ‘come up with new, different, innovative ideas.’  It was found that 98% of the children at 5 years old scored a ‘genius level’ of creativity. ‘This result was astounding.’ Subsequent to this, Land and Jarman decided that they would turn the research into a longitudinal study and assess the same children at the ages of ten and fifteen. It was found that the creativity level scored dramatically drops as children go through school, with only 12% of the children at the age of fifteen scoring ‘genius level’. 
Furthermore, Skillicorn notes that in schools, children are taught to try and use both types of thinking at the same time. However, he explains that Land recommended that children should be taught to use both types of thinking separately in order to make use of each thinking process more effectively. He describes the two different neurons in the brain as fighting each other, so the thinking is not as effective as when you split the two thinking processes. Additionally, Skillicorn considers encouraging children to ‘let their mind run free and come up with ideas’ in lessons then let children ‘sit down, evaluate and start working on the ones they think are best.’ It may be prudent to split certain activities so that children can be critical and have the opportunity to think creatively when given the learning objective. Giving separate time to reflect and gather new ideas may be the way forward in developing learners’ innovative thinking and originality in their learning (Skillicorn, 2016). 
A potential limitation to this would be that some lessons or activities may not lend themselves to this type of structure. For example, there may be certain methods in mathematics that must be taught first before exploring ideas or undertaking activities where creative thinking can be encouraged. However, once the basic foundations and principles of a mathematics skill are learnt and a learner is confident in using them correctly, opportunities for lessons and activities where convergent and then divergent thinking processes are used could be undertaken to engage learners and ensure a more solid understanding of concepts. 
Land and Jarman’s Creativity Test showed that as people are getting older, their ability to be creative is decreasing. Land (1993) stated that ‘non-creative behaviour is learned.’ This suggests that children are becoming used to a way of working in school that does not provide opportunities for creativity. 
According to Easy LMS (2019), a ‘traditional educational’ is considered to be where the ‘teacher stands between the students and the knowledge.’ In class they are taught knowledge and it is often a ‘basic level of knowledge about a subject.’ Students conform to sitting at desks and writing. This could be a reason as to why children’s levels of creativity a lower as they go through education. The ‘flipped classroom’ is a complete shift from ‘traditional education’, ‘where students have direct access to the knowledge and the teacher serves as a coach or mentor.’ The teacher observes and facilitates the learning and is able to ‘zoom in on the application and deeper processing of the learning’ (Easy LMS, 2019).
Assessing creativity and enterprise could be introduced by means of similar creativity tests like George Land’s and the Torrance Creativity Test. Torrance (1980) described four components by which individual creativity could be assessed:
· Fluency
· Elaboration
· Flexibility
· Originality
(Torrance, 1980)
	Why should we test for creativity in schools? Because it can be considered as one of the most important qualities in learning. As a teacher, facilitating the learning is potentially the way forward in giving children chances to be curious and question during the learning. Giving children more direct access to the knowledge they are expected to learn could help children take ownership of their learning and inspire them to explore the possibilities and outcomes. Assessment for Learning (AfL) is an important tool in assessing children’s understanding after participating in activities that are aimed at using and sparking creativity, Engaging learners in different AfL strategies and teaching children to assess themselves and others, through a multitude of fun ways is key to ensuring every learner is aware of what they are learning and what they need to do to move on with their learning. 
Furthermore, Batey (2012) considers how every job requires creativity and innovation. Innovation relies on creativity as we can not be innovative without the initial ideas sparked from being creative. In all jobs, there is an element of problem solving needed and companies desire creative thinkers so that new ideas are brought to businesses. Encouraging children to be creative and enterprising individuals and giving them opportunities across the curriculum will set them up for the world of work and prepare them for the ever-changing digital world. Developing creativity and enterprise can be a challenge for children and adults alike, however identifying strengths and weaknesses and being open to taking risks and new ways of thinking will all help in becoming a more creative and enterprising individual (Batey, 2012). 
The 16 Habits of Mind by Costa and Kallick (2000) serve to provide an individual with a set of skills that should equip the individual using ‘thought, awareness and intentional strategy in order to achieve a positive outcome’ They can be perceived as guidelines or a set of skills that can be developed or used to help a learner achieve something. One of the 16 Habits of Mind is, ‘Taking Responsible Risks’ where people are encouraged to try ‘something new and different’. This particular skill suggests that making mistakes should be seen as something that should not stop an individual in achieving their goal. Another of the Habits of Mind is, ‘Creating, Imagining, Innovating’ which encourages an individual to ‘strive for originality’ and ‘propose new ideas’. 
Consequently, these ‘Habits of Mind’ lend themselves to creativity and lean towards the prior discussion of the benefits of outdoor learning and learning environments beyond the classroom. When considering how to use and apply the ’16 Habits of Mind’ in schools, they could be used to decorate classrooms by means of displays, or discussed as part of assemblies or circle time to inspire learners to follow these habits or skills and aim to challenge themselves to ‘remain open to continuous learning’ and ‘think interdependently’ (Costa and Kallick, 2000). 
On the other hand, Cox (2019) stated that as a teacher of the Habits of Mind the roles are to have value, use inclination, have sensitivity and be capable of knowing how to use the Habits of Mind and commit to using them in teaching. ‘Habits of Mind are performed in response to those questions and problems the answers to which are not immediately known.’ This suggests that implementing the Habits of Mind may suit some learners but not others. Teachers should explore trying different approaches to spark creativity in learners to see which ones work best for them and for the learners (Cox, 2019).
Another approach that could be used is ‘Whole Brain Teaching.’ According to Battle (2010), ‘Whole Brain Teaching’ is an approach where effective classroom management and sound use of pedagogy strategies are brought together to engage learners, ‘focusing on the way the brain is really designed to learn.’ Attempting to engage more parts of the brain by encouraging the learner to take a more active role in the learning will benefit both the learners’ attainment of the knowledge and enjoyment of the learning as well as maximising engagement and participation making the experience more fulfilling and purposeful for both the learner and the teacher (Battle, 2010). 
	This essay will now move on to analyse some of my own evidence which is in the form of reflections, action plans, formative assessments and other examples from PTE to identify my own strengths and weaknesses as a teacher and assess my creativity and enterprise skills using the EntreComp framework.
	The European Training Foundation (2017) states ‘To help build a more entrepreneurial Europe, the European Commission asked experts from across the EU to elaborate a policy tool to help government, curriculum specialists and teachers to build an entrepreneurial culture.’ The European Entrepreneurship Competence Framework (EntreComp Framework) ‘has been developed to provide a coherent conceptual understanding for entrepreneurship education inside the EU’ (European Training Foundation, 2017). It is aimed to be used to improve entrepreneurial thinking in workers and it is also used by educators to apply more creative and enterprising teaching and learning in education so that children are more prepared as creative and enterprising individuals. 
	In this instance the EntreComp Framework will be used to identify my own level of creativity and enterprise in my reflections and other examples of work from PTE where I was teaching in Key Stage 2. I will discuss my current performance as a teacher and aim to be critical of my practical application and pedagogy in the classroom. I aim to demonstrate independent thought and originality in thinking of ways to improve my teaching and improve outcomes and experiences for learners.
	The first competency that I have chosen that I believe identifies an aspect of my current performance is ‘Spotting Opportunities’ from the area ‘Ideas and Opportunities.’ Appendix A is a written reflection on a numeracy lesson that I taught to pupils in a mixed Year 4/5/6 class. I believe I have done well in identifying one pupil as needing to move up to a higher numeracy group. I saw an opportunity for that pupil and aimed to create value by recommended to fellow teachers that worked with the pupil that he would be better suited in a more advanced numeracy group. 
	In the ‘conclusions and actions’ section of the reflection, I could have identified opportunities for pupils to improve upon their 7 times table. I identified this as something that the children struggled with. An opportunity that could have been given to challenge the children’s mental arithmetic and help improve their 7 times table is playing a game to engage the children and help them enjoy the learning. According to Rutherford (2015), ‘playing games encourages strategic mathematical thinking as students find different strategies for solving problems and deepen their understanding of numbers.’ Using this approach would have brought a different learning experience for the pupils and offered the children an opportunity to engage more effectively by being more involved in the learning.
	Additionally, I could have set the children homework to practice their 7 times table. Fuglei (2013) discusses how giving children homework, would give learners a sense of responsibility. The aim would be for the children to improve upon their mathematics and it would have likely helped me as the teacher in future planning if the children are progressing at home with their work. It also improves communication between teacher and parent and helps to create a collaboration between teacher, parent and pupil (Fuglei, 2013).
	Overall, I would identify my level from the EntreComp Framework as level 4 against the competency ‘Spotting Opportunities’ and the threads ‘Identify, create and seize opportunities’, ‘Uncover needs’ I believe I am at level 4 because I have recognised there is a learner who would benefit from moving to a different class so as to better suit his needs. In appendix A I have also recognised the needs of the learners in the classroom and determined ways in which to develop the learners needs in future lessons. However, I would identify myself as level 3 according to the EntreComp framework according to the threads, ‘Focus on challenges’ and ‘Analyse the context’. In the reflection, I have recognised that there were things that needed working on in the lesson, although I have not identified where I could improve my teaching for the next lesson and changing certain things for the next lesson could engage learners further and help them overcome issues. In the future I will aim to reflect upon my impact as the teacher and how my own classroom management and pedagogy and impacting the learners. Gillett et al (2009) explains how reflecting upon my own performance as a teacher will allow me to ‘gain insight’ and recognise ways in how I can move forward and improve (Gillett et al, 2009).
	Next, I have chosen ‘Self Awareness and Self Efficacy’ as the next competency identified from the area ‘Resources’ in my current performance as a teacher. Appendix B is an action plan written for my third week on PTE. I believe I have been quite self-aware in the action plan and have identified targets for myself and things I can work on for the next week in order to improve as a teacher. I found it helped to complete the success criteria section as it made me think of the difference I could make to the learners and by trying to meet the targets I would expand and improve upon my method used as a teacher. I have planned for myself and the learners to ensure I am organised and ready for the next teaching week and have set high expectations to try and make lessons and activities interesting and engaging. I have taken into consideration that planning to use assessment for learning strategies could be a target of mine for the future. When teaching I try to see every learner during the lesson and obtain verbal feedback to assess their learning and where they might need support. Using AfL strategies will help provide more creativity in lessons and will hopefully allow children to participate in the learning more. However, using different AfL strategies at the end of lessons could further develop my teaching and allow me to plan lessons that are more tailored to the learners needs. 
	In Appendix B I believe my planning is adequate and it allowed me to know what needed to be completed and worked on for the following week. However, my planning could have been more specific and detailed in order to action things in the best way possible. Taking more time to complete the action plan could have helped provide clarity in my thinking of targets and this would have focussed on how to get the best out of my teaching and the learners. According to BPIR (2020), writing ‘specific, measurable objectives that need to be accomplished in order to achieve goals’ helps to create a strategic plan that can be used to develop individuals and activities set out. In the future, I could aim to use SMART targets in my action plans and use the structure of SMART targets to ensure I have set out more detailed and specific objectives (BPIR, 2020).
	I identify myself as being level 2 in the thread ‘identifying my strengths and weaknesses’. In the action plan I have identified potential weaknesses in my teaching that need addressing and have set myself a target for the following week. However, it may help my development as a teacher to identify my strengths more and identifying how my strengths can be further developed in order to make a greater difference to learners. In the future, I will try to identify my strengths in teaching and whilst teaching try to use these to boost my confidence and explore different ways to engage learners in lessons. Through the thread, ‘believe in your ability’ I identify myself as a level 4 because I think ‘I can influence people and situations for the better’ (Bacigalupo et al, 2016). I believe I am a good teacher as I am constantly trying to develop my teaching and improve as I want to make a difference to children’s experience in school. I want to give them opportunities to reach their potential and achieve. I also care about their well-being and this makes me passionate about how children progress throughout school. I believe in myself because I know I want to help children and care about their futures. I want to channel my passion into spending more time in assessing and tracking learners progress. When I start my first teaching job, I want to be aware of where all the learners in the class are and where they need to go. Giving children the opportunity to be creative and interested in topics that will in turn allow learners to directly access the learning and enjoy lessons is very important to me and I believe that I will strive to develop my own teaching so I can provide these opportunities. 
	The third competency I have chosen to discuss is ‘Coping with uncertainty, ambiguity and risk’ from the area ‘Into action’ in the EntreComp framework. Appendix C is a written reflection that was completed after a science lesson I taught. I explain how overall the lesson went well and I note how some of the children managed to achieve the learning objective. I had taught this lesson throughout the week to different groups of children that were all mixed in ability. At the beginning of the week I had experienced dealing with some unpredictable and challenging behaviour, and it was initially difficult to manage the class. Writing reflections throughout the week helped me recognise where things could be going wrong and helped me identify ways to change the lesson and minimise the risk of challenging or disruptive behaviour being an issue. Each time I taught the lesson, it became easier and the lesson was adapted to better suit the learners needs as I identified issues and could tailor the lesson to better support the learners to achieve the learning outcome. I coped with the uncertainty of the lesson by allowing learners to question the experiment as well as trying my best to use classroom management strategies to keep the class engaged and on task. It was difficult at times and it may be prudent to research classroom management strategies to help my development and prepare for different groups with learners that may have a variety of needs. Guido (2018) explains that letting students help in establishing guidelines for better behaviour is an effective strategy that could help in achieving good classroom management. Giving learners the opportunity to establish ‘mutually-understood and mutually-respected expectations’ (Guido, 2018). This could be a strategy that I can try in the future; I think it would be good to have an initial discussion with the children in order to build respect between myself and the learners. 
	Appendix C shows that I progressed with my teaching throughout the week and became aware of the uncertainty and risk that could come to fruition in the lesson. Through the thread ‘Calculate risk’ I identify myself as achieving level 3 because I believe I can tell the difference between an acceptable risk and an unacceptable risk. In appendix C, I explain how in the experiment there were issues however I deemed this as an acceptable risk as this was out of my control and in the lesson I did my best to work around the issue and explain to the children what they should be seeing in the experiment and why. The unacceptable risk that I identified was the uncertainty of having to deal with challenging behaviour. I explain in the reflection that the behaviour was better in that particular lesson and I knew that I had helped in making a difference in this as I have described how the environment was much better suited to the learning. I believe it to be important to continue to evaluate potential risks in the classroom to be prepared in how to deal with them. In the future I will continue to broaden my experiences in teaching. I want to get to know the learners in the class and work towards creating a relationship where I can best support their needs. 
	From the thread ‘Coping with uncertainty and ambiguity’ I identify myself as a level 3. I believe that appendix C shows that ‘I can discuss the role that information plays in reducing uncertainty, ambiguity and risk.’ I believe there were external factors that did not help in creating a lesson where things were uncertain however I adapted the lesson and my teaching as the week went on and changed things to help the lesson run smoothly and most importantly help learners to engage and achieve the learning outcome of the lesson. I learnt a lot from teaching this lesson. Overall, I believe it really helped in my development as a teacher. It helped me to realise that not every lesson would go smoothly and there were times where learners would not engage with what I had planned. It helped to have this experience because it made me reflect upon what I needed to do to be a better teacher and be better for the learners. I had to go back each day better prepared and it helped me become more aware of the learners needs and what they wanted to achieve from the lesson (Bacigalupo et al, 2016). 
	I believe that the main way in which I can help learners become more creative and enterprising individuals is using more AfL strategies. Learners can take more ownership of their learning and take more responsibility in deciding where they are at in the learning. I would want to develop the learners to be critical thinkers and have the ability to be critical of themselves and their work in lessons. I believe that learners are far more capable of creating interesting ways of learning and I want to provide opportunities where they are able to do this. I aim to facilitate the learning more and try to step back and allow learners to be curious.
	In conclusion, using the EntreComp Framework has helped me to identify what level I am as a creative and enterprising teacher. I have reflected upon certain experiences from PTE using samples of work and this has given me greater insight into my strengths and weaknesses as teacher. I have identified strategies that could help learners to achieve the outcomes of a lesson. I am aware that further development is needed in my teaching so that I can teach creatively and for creativity. On future placements I aim to use these strategies and facilitate the learning in order to spark creativity in learners and give them the skills so to prepare them to be creative and enterprising individuals. 
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