Jade Ashby (2104304)                                                                                                              ECAD5008
A written assignment critically evaluating how Assessment for Learning can be utilised in a series of learning opportunities to aid progression across chosen areas of learning and experience.  

This assignment examines Assessment for Learning- (AFL) within the classroom and how it fits into the Curriculum for Wales 2022. There are four key aspects of AFL: sharing criteria with learners, quality of questioning/ quality of talk, peer and self-assessment, and use and quality of feedback. 

According to Broadfoot et al. (2002), The process of gathering and analysing data to be used by children and their teachers in making decisions about where they are in their learning, where they need to go, and the best way to get there is known as assessment for learning. AFL should consider all of a children's accomplishments. Enhancing all learners' opportunities to learn in all areas of educational activity should involve assessment for learning. All children should be able to give their best effort and have that effort acknowledged. AFL increases children's ability to evaluate their performance to become self-reflective and self-reliant. Independent learners can look for and acquire new skills, knowledge, and comprehension. They can reflect on their learning and determine their future actions.  

Through the development of self-assessment skills, teachers should provide children with the motivation and ability to take control of their learning. Children should be advised on how to improve constructively. Planning the subsequent steps in their learning requires knowledge and direction from the teacher. Class teachers should identify children's strengths, offer suggestions on how to improve them, and be honest and constructive about any shortcomings and possible solutions. They should also give children a chance to build on their efforts. AFL should encourage adherence to learning objectives and a common comprehension of the standards by which they are evaluated. Children must be aware of and motivated to accomplish their goals in order for learning to be effective. When students are involved in setting objectives and developing evaluation criteria, understanding and motivation follow. Discussing assessment criteria in words that learners can comprehend, giving concrete examples of how the criteria can be met, and involving students in peer- and self-evaluation are all parts of effectively communicating assessment criteria. 

I have planned for a year five class of twenty; there are three ‘More Able and Talented’- (MAT) children, and I have planned more challenges for them to progress in their learning. The planning is based on whole-class interaction. The topic- Royal National Lifeboat Institute (RNLI) is new to the children and will involve research, creating e-mails, and designing and making safety posters to promote water safety. I have planned for three Areas of Learning and Experience (AoLE) with cross-curricular links to support the children's knowledge and skills. 
John Dewey is one of the many theorists that have advocated the enquiry approach within cross-curricular learning. He believes knowledge across subjects instils investigation and curiosity (Kerry, 2011, p.143). Therefore, cross-curricular planning is essential for children to practice the skills and subjects in various ways, which in turn offers opportunities for assessment for learning. However, Bruner disagrees and states one of the main criticisms of cross-curricular learning is what lies between the breadth of study and depth of study children should have the opportunity to build further knowledge and understanding in one subject and build upon that. 

(Evans, 2020) highlights that monitoring pupil progression in the classroom must be done individually and as part of lesson planning, including assessment and feedback. The knowledge from assessment should be fed back into the teaching and learning for the progression to be successful. Assessment should occur during the task using various strategies to act on straight away to redirect the learner should the teacher need to. Sharing feedback from the assessment is vital for the child and should be done positively. Engaging the child with the feedback enables them to take ownership of their work and look at ways to improve under their own initiative. 

AFL is a vital part of children's learning it is an opportunity to get to know the child and support them to progress in their learning. From the results of the assessment strategy, the teacher can adapt the lesson and provide additional support to aid the child further in their learning. Where they can go next. When planning, teachers should allow children to express their understanding. Black and Wiliam agree that teachers should plan for assessment for learning, how they will receive the feedback, and how they will be supported to make further progress (Kerry, 2011, p.145).

According to (Welsh Government 2022), assessment is an essential part of the curriculum and supports each child's progress through their learning. Each child must be supported and challenged. Assessment plays a role in this. When assessing the learner, it is vital to develop a holistic picture of the child, their learning, their strengths, and what they need to develop to progress to the next stage. Assessment is carried out daily, focusing on each child's achievements, strengths, and what they can improve on next, and considering any barriers to learners. Each child in the class must be assessed daily during the learning process, not at the end. The teacher's role is to ensure all children are progressing through their learning and that learning is engaging.

Cambridge assessment international education (no date) highlights the theory behind AFL is making knowledge and understanding more visible, which is how John Hattie describes it. AFL supports children to reflect on their work and how they can achieve the next level. Black and Wiliam (1989) argue that for children to learn quickly, the teacher must use formative assessment as part of their teaching. John Hattie (2012) also agrees and says that assessment in the class can bring real-world differences in the child's achievement. Assessment improves learner outcomes and leads to improved summative assessment overall. It also leads to the learner having increased confidence which supports their self-esteem and confidence to develop further in their learner. However, Carol Dweck argues that some children can be afraid of making mistakes and high-achieving learners avoid taking risks, which in turn can reduce the amount they learn. By changing the classroom culture, AFL can create a supportive and cooperative classroom where the teacher learns from mistakes and gives the children a safe environment to make mistakes. 
Kerry, (2011) Black and Wiliam believe conversing about a piece of work with a child promotes reflection and allows the child to express ideas. AFL is for teachers and children; they reflect upon their evaluations from known educational goals that are part of the planned learning sequence. 
Effective feedback is essential for progressing children's learning journey. According to Black and Wiliams teachers should assess during the learning process to enhance children's learning. This enables teachers to reflect and adjust teaching and understanding progress and identify the needs of the children. (Wiliams, 2011, p.37).
Sadler highlights that peer assessment is valuable, children can assess their peer's work critically, and it has not come from a teacher whom they will take more seriously and take the comment on board to improve the work (Black, et al., 2002, p.10). Peer assessment has limitations; peer and self-assessment will only work if the children understand what they are assessing and clearly understand what is being expected via the success criteria. They need to know the learning goal to comment if it is being achieved. 

Sadler (1989) as cited in (Shuichi, 2016) developed the idea that feedback is an acceptable model of formative assessment. According to Sadler, it is not about teachers saying if an answer is right or wrong. Instead, teachers should be improving learning by providing a comment based on the task or attainment target that improves learning. There are three concepts that Sadler identifies for effective feedback. The learner must, 1. Possess an idea of the standard being aimed for, 2. Compare the task with the standard. 3. Engage in appropriate action, which can lead to starting to close the gap. Feedback should not be passive, and the child should be actively engaged in the feedback from the teacher.
This model is Sadler’s significant contribution to effective feedback with formative assessment, and it is what closes’ the learning gap.

Research conducted by Black and Wiliam in the 1990s found that making good use of AFL in the classroom had a great benefit. The findings found that AFL can provide eight extra months of learning per year at a cost of £2,000 per classroom. This can be twenty times as cost-effective than class size reduction. (Wiliam, 2009)

Black and Wiliam (2010) posit that learning is a process of what teachers and children do in the classroom. Teachers are to manage large classes whilst assessing personal, social and emotional needs and support their learning by progressing them individually. The classroom is seen as a black box, and it is inside the black box where a focus on standards and accountability is to take place in teaching and learning. Children should be led to understand their learning and look for opportunities to improve and challenge themselves. The teacher needs to ask questions to the child regarding their work and ensure enough thinking time is issued for the child to consider their answers. 

AFL feedback is imperative to provide a positive environment for the children. According to Spendlove (2011, p.10) feedback can be seen as negative if not perceived as structural. The research took place where a child got a low summative assessment score and, therefore, would not engage with feedback as the child could feel it was over critical. By improving the environment, feedback which is a comment only, not a score or grade, can create a trusting environment, leading to children being aware of how they can improve their work. Assessment and feedback should solely rely on the piece of work at hand. Shute investigated whether feedback enhanced learners and also differentiation between high-achieving children who claim, 'could be delayed and facilitative' and low-achieving learners who claim, 'should be immediate and directive'. Additionally, Shute suggests that feedback should focus on the specific features of what the learner has completed and what they need to do to improve their performance, not the child's personality (Bates, 2019, p.310).

The progression steps within the curriculum are what children aim to achieve; they form the basis of AFL. From AFL teachers' feedback, children can make plans to improve work to achieve more out of their learning. According to Donaldson, (2015), assessing children should align with the purpose of learning. Children should be engaged in their assessment and feedback appropriately in a positive way. Providing feedback to the children is an essential aspect of the learning progression. Once one has the assessment results, it is the role of the teacher to plan the next steps to progress the learner to enhance their learning. Informing the children of the feedback can help them reflect on how they can get there too. According to Hattie (2012) feedback is a feature of successful teaching and learning. Sadler's notion on feedback is that of the 'gap' he believes children need to be between where they are now and where they are meant to be. For feedback to be successful, teachers know where each child is. This maximises the impact on learning.

Vygotsky saw assessment for learning as an active process whereby learners receive feedback from assessment parallel with their learning and not at the end. The zone of proximal development assessment for learning is more about what the children are about to learn, not what they have already learned (Kerry, 2011, p.145).

Teachers must first identify misconceptions before addressing them. Misconceptions may undoubtedly surface as you progress through a class. So it’s preferable to identify skills before learning something new. Here, the preassessment function widens to include revealing students’ misconceptions as well as what they don’t know. The best uses for formative assessment is a tool for resolving misconceptions. Encourage children to evaluate their comprehension and express what they know. This could be achieved through the creation and sharing of conceptual models or practical applications. Assessments used to identify misconceptions would go beyond paper-and-pencil multiple-choice questions. By engaging children’s conceptual foundations, the assessments should get to the heart of the misconceptions. Pose questions that require higher-level thinking rather than simple fact recall. However, time constraints in many classrooms may limit the preassessment to short-answer responses. Even this type of assessment can be honed into a useful tool if the question survey the appropriate knowledge base for incorrect understanding. To create an effective assessment of this type, you should be aware of the variety of potential misconceptions that are common during lessons. (Bakula, 2010)

The Welsh Government (2021) states that the progression steps within the curriculum are what children aim to achieve, and they form the basis of AFL. From AFL teachers' feedback, children can make plans to improve work to achieve more out of their learning. There are twenty-seven statements of what matters, and they are the basis of learners' progression. For children to develop their learning, they will need to explore the what matters statements. They provide depth of the curriculum and support the children's learning. The principles of progression support the children to progress through their learning. They also contribute to the four purposes. Progression is embedded in teaching and learning and should be supported by the descriptions of learning. Children's needs can be identified through an assessment which allows the teachers to plan accordingly and learners to know where to go next. (Welsh Government, 2021).

Estyn (2022) investigated the effective approaches to assessment that improve teaching and learning. The findings stated that teachers must plan assessments throughout their lessons and use a range of strategies to support all needs of the children in the class and for schools to understand the school curriculum to aid children learning. Developing effective pedagogy in teaching and assessment is vital for professional learning. All children must clearly understand how they can achieve optimum success in their learning. For peer assessment and self-assessment to be successful, children must be aware of the clear and concise success criteria. Assessment is most successful when teachers provide learning opportunities to improve skills and use various assessment approaches. Estyns’ (2022) investigation found that weaker schools that used assessment did not help teachers adjust their lessons to progress learners; this is due to poor delivery of assessment during lessons. Estyns’s (2022) Research showed that teachers pitstop the lesson when mistakes are noticed when monitoring children's work. One child commented how this method helps the class as the teacher can re-explain the lesson and stop the mistakes. 

The success criteria play a vital role in successful assessment, especially with peer and self-assessment. Effective learning comes from children being aware of what is expected of them. This assessment approach only works if the success criteria are precise and help the children work through it to assess whether they are on track. Cambridge Assessment International Education (no date) states that the challenges faced by AFL are that teachers fear change and do not deliver AFL correctly or follow up on the results from AFL. Another factor is that AFL takes too much classroom time. AFL needs teachers to change their ways and look at how they interact with the children. 

When supporting effective learning it is imperative that when planning my lessons for my student's, pedagogy remains at the forefront of my thinking as well as ensuring the students are aware of the four purposes. Welsh Government (2022) states, that teachers should demonstrate an understanding of the pedagogical principles within the curriculum. understanding Child development reflects on effective pedagogy. Teachers should be exploring and reflecting on the strategies and how they can support the learners to their full potential. There are twelve pedagogical principles that underpin the curriculum and enhance effective teaching and learning.  

See appendix 1: The AoLE I am focusing on is humanities with cross-curricular links to the digital competency framework (DCF) and literacy and numeracy framework (LNF), the purpose of choosing humanities was the link with history. I would like the children to develop their research skills. I planned for the children to work in a group to research Royal National Lifeboat Institute (RNLI). When planning this lesson, the pedagogical principles that are linked are nine: ‘regularly reinforces cross-curricular skills of literacy, numeracy, and digital competence’ additionally this provides opportunities to practice them. Eleven: ‘supports social and emotional development and positive relationships’. Also, twelve: ‘encourages collaboration’. (Donaldson, 2015). 

Welsh Government (2022) states that using the pedagogical principles supports students with problem-solving, effective communication, critical, and creative skills. The learning environment should encourage students to take responsibility for their own learning and encourage independence. The four purposes that underpin the curriculum I have linked to are ambitious capable, learners, and ethically informed citizens, By making the children aware of the four purposes ensures they take ownership of their own work. A teacher's role when delivering planning is to ensure children are aware of the four purposes, and this supports progression. As part of planning, it is essential. It is clear which assessment strategy is used and its purpose for progressing the learner and reflecting on my practice (Donaldson, 2015). The Curriculum for Wales (2022) is structured in which areas of learning and experience develop contributions to the four purposes. The four purposes are an important asset to the curriculum; they guide all decisions and underpin all teaching and learning in Wales. They are also the key characteristics of the curriculum. When planning the lessons, I was aware of the six areas of learning and experience. This gave the children the opportunity to expand learning by bringing in cross-curricular links such as the literacy and numeracy framework and digital competence. Donaldson, (2015) states that the curriculum and structure show the importance of cross-curricular links such as the digital competency framework and the literacy and numeracy framework.

Planning this way allows children to develop their skills and apply them within the curriculum. Collaborating promotes learning by sharing ideas and using each other's strengths to build upon knowledge. Welsh Assembly Government (2010) highlights that assessment for learning has a variety of strategies to enhance learning experiences. Social Constructivism suggests that the children are actively involved between teacher and child. Vygotsky believes that it is vital to develop quality group work as he observed children working on their own and they rarely did as well as those working in groups and collaborating with each other. He developed the most significant social constructivist theories in his work. The 'Zone of proximal development- (ZPD) within assessment the ZPD supports children to get to the next steps. 
I planned to start with an AFL strategy to understand the children's prior knowledge about the RNLI, I proposed a big question 'What is the RNLI? And what do they do?' I chose to use think, pair, share, allowing enough thinking time before asking children to turn to their partner and share each other's ideas. The benefit of using this method is that it shows me what the children already know and what I need to recap on. Sharing the ideas as a whole class gives other children ideas they did not have prior. The limitations to this AFL strategy are ensuring you allow enough thinking time without taking too much time out of the lesson. I can overcome this by using a timer. The second AFL strategy I will be using is the secret squirrel method. I planned to use this method in the middle of the lesson to understand where the children are at individually. This strategy has its benefits such as being able to assess where the children are now and note down what I can do to further progress the learning. However, there is potential for its limitations such as children copying their friends' answers and not getting a full idea of where they truly are. To overcome this, I will allow enough thinking time for the children to produce a solution. Count down 3,2,1 show me. This will eliminate any answers being copied and get a true gauge of the children's understanding.  

Appendix 2: The AoLE I have chosen is expressive arts with cross-curriculum links to DCF and humanities. The expressive arts AoLE has three what matters statements, the progression steps I would like the children to learn the skill of creating and designing their own poster. The MAT children I would like them to start on progression step three if from the assessment for learning they have achieved progression step two. I have chosen to create the success criteria with the children as a starting AFL strategy. Show What A Good One Looks Like- (WAGOLL) and What A Bad One Looks Like- (WABOLL) which I will create on the board with them/ This is to prompt the children’s ideas of what we should look for in a good poster. The benefits of creating success criteria with the children give them a voice to their learning it allows children to take ownership of their own learning. This is linked to one of the pedagogical principles such as: 10. Encourage pupils to take ownership of their own learning (Impact School Improvement, 2022). There can be limitations for the children creating their own success criteria. 

A study conducted at Gaer primary school looked at AFL strategies creating the success criteria with the children this ensured the children had an explicit clarity of the lesson and the overall outcome of the lesson was excellent. They followed the SMART (specific, measurable, attainable, realistic and time bound.) success criteria (ESTYN, 2018a). Teachers and learners are then more able to prove specific and effective feedback. Allowing the children to have a voice in the classroom is imperative. Estyn (2018) carried out research whereby the pupils voice is an essential aspect to the curriculum. Pupil voice allows children to plan and reflect on their learning. Feedback is then provided, and the ideas are then implemented in future planning. 

Midway through the lesson, I chose to use peer assessment as an AFL strategy during a mini plenary. The children will pick one piece of work in the class and write on a post-it note. One positive thing they like about the poster, one thing to improve on which is on the success criteria. The benefits of this are my walking around the class and looking at others’ work gives the children ideas on how they can improve their own work. Limitations to this will need good classroom management as children may struggle to get back into their work to overcome this a stopwatch on the interactive whiteboard can help keep the children focused and make it to their seats by the time the timer stops. Estyn (2018a) conducted research at Gaer primary school where they found that raising standards for learners was linked to highly effective assessment for learning which educationalists deem fundamental. 

Appendix 3: The AoLE I have chosen is language, literacy, and language with cross-curricular links to the LNF and DCF. The AFL strategy I have used to begin the lesson was the snowballing strategy. I used this strategy to give all children the opportunity to engage in their learning, share ideas and promote their thinking for fundraising ideas they could use in the email to the headteacher. Creating an engaging start to the lesson should increase the children’s participation.  

During the plenary, I have chosen to recap the success criteria. Firing questions to the children. Has your email got a subject line? How is your email persuasive? Choosing children at random. The limitation of this method is ensuring you allow enough thinking time. To overcome this if a child is struggling to answer the question, they have the option of phoning a friend whereby they pick another child in class and ask them the question. 

To conclude, AFL plays an imperative role within the classroom. It requires good classroom management and effective teaching for it to work well. When progressing the children's learning it is vital that feedback following AFL is constructive and positive, so children are motivated to want to improve their work. AFL only works well if the teacher is open to reflecting upon their practice. When planning my lessons, I felt that starting the lesson using an AFL strategy helped me to explore what the children's prior knowledge is and what I need to do in my practice to get them to meet their maximum potential. In my future practice, I will use many AFL strategies. My favourite is the secret squirrel method. It gives a good gauge of where the children are at and allows progression to learn from the results. Being a reflective practitioner means I will need to act fast and adapt my teaching when following AFL feedback as it demonstrates that children need more guidance in their learning. When conducting any AFL strategy, it is imperative that the teacher has good classroom management, to get full pupil attainment, the children must be listening and motivated to learn. Coe, et al (2014) believe that it is vital to ensure children actively listen. This is the only way they will remember, Poor motivation can lead to low attainment. Pupil attainment within assessment comes down to how a child is motivated to achieve. When assessing children, it is important that the teacher practices effective teaching methods. Good quality teaching can improve the outcome of the children's learning.
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Appendix: 
 
Appendix 1. Lesson plan 1: AoLE Humanities 
Appendix 2. Lesson plan 2: AoLE Expressive arts 
Appendix 3. Lesson plan 3: AoLE Language literacy and communication 




Appendix 1.
	Student-teacher:
	Jade Ashby Appendix 1
	Class / Group:
	Year 5 whole class (20)

	AoLE or Subject:
	
Humanities
	Date:
	10/10/2022

	Meaningful links to Curriculum (What Matters Statements, Descriptions of learning, previous curriculum...)
	· WM1: Enquiry, exploration, and investigation inspire curiosity about the world, its past, present and future. 
· PS2: I can present what I have discovered in a variety of ways and draw simple conclusions. 
· PS3: I can present my findings in a variety of ways, drawing conclusions and making judgements based on the evidence used. 


	Four Purpose driver: 
(Remember to go ‘beyond the headlines’. Only main links should be identified here) 

	· Ethical, Informed citizens: Find evaluate and use evidence in forming views. 
· Ambitious, Capable learners: Use digital technologies creatively to communicate find and analyse information


	Meaningful links across the curriculum 
Links to other AoLEs or the  Cross-curricular skills frameworks)
	· Digital competency: producing: sourcing, securing and planning digital content.  
· PS2: I can develop strategies forr finding specific information/media using different techniques and keywords. 
· PS3: I can adjust keywords and search techniques to find relevant information.  
· LLC LNF: Strand: Writing: PS2: I can write for different purposes and authentic audiences, real or imagined. 
· LLC LNF Strand: Writing:: PS3:  I can adapt my writing style and structure to suit the audience, purpose and context. E.g suitable balance between facts and viewpoints, a precise conclusion.  
 


	Personal Targets (make reference to targets identified in Planning Guide or QTS Professional Standards and weekly mentor meetings. You may also draw from targets linked to the Welsh Language Competency Framework) 
· 

	Learning Objectives  (4:15 on video)
What do you want the pupils to have learnt by the end of the lesson? Is this a lesson about building tools or learning to use them better? ‘You are learning X to develop an understanding of Y so that you can apply to Z in the future’.

	
By the end of the lesson children will have sourced information about the RNLI and inputted it into a factsheet.


	Success Criteria (6:42 on video)
Help pupils develop a deep understanding of what they are supposed to learn, help them understand what success will look like, how the lesson’s tasks relate to the objective.

	Scan the QR code using the ipads (RNLI website)
Source the information from the questions provided 
Work in a team and share the questions with each other. 
Note down the facts on paper or word document. 
 
FACTSHEET: 
Bold title, eye-catching, colorful. Facts are correct  


	Planning for misconceptions:
Every lesson holds the promise of both learning and mistakes. Use this section to anticipate pupil errors and your responses to them and seek guidance if required.

	Using AFL to establish understanding. If children are all off track demonstrate how to source information and recap the lesson again. Welcome questions from the class.
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SEQUENCE OF TEACHING & LEARNING
(Add or remove rows below as appropriate)


	
Timing:
Break down timings into groups if appropriate. Consider pace, engagement levels (ensure pupils are ‘doing’ quickly), managing transitions

	
Role of the teacher & support staff:
e.g., key questions, retrieval of prior learning (What previous learning needs to be revisited in today’s lesson?), modelling and explanations, checking understanding, planned use of additional adults. Choice of pedagogical model or of the 12 pedagogical principles
	
Pupil’s learning:
What will the pupils be doing and what learning will be taking place?
Consider CHUNKING (too much information can limit learning)
	
Inclusive Strategies (including differentiation):
‘Focus on the what is to be taught, (and how) rather than who is to learn it’ (Florian, Black-Hawkins, 2011). Make appropriate reference to resources which support this.
Reasons for, and details of scaffolding.
Types of representation in tasks? 
	
Checking what pupils know, understand, and can do:
key questions, self, and peer assessment opportunities, effective AfL strategies, live marking opportunities, planned feedback.
Types of Retrieval Practices?



	(10 minutes overall) 
 
5 mins for Big question 
 
 
 
5 minutes for video demonstration  


	Big question: What is the RNLI? And What do they do? 
 
 
 
 
 
Watch a short video of the RNLI to develop a deeper understanding of what RNLI do.  
Two and a half minutes with the RNLI - YouTube 

Pedagogical principles:
1. 9. Reinforces Cross-curriculum responsibilities including literacy, numeracy and digital competence.
2. 11. Supports social and emotional development and positive relationships.
3. 12. Encourages collaboration.


	Using the AFL strategy think pair share. Children need to discuss what they know about RNLI and share their ideas. This involves the children listening to their partner and delivering the information. 
	Working in groups of 4 mixed ability. Each has an ipad/laptop to source information.  
	AFL: Think, pair, share. Children take 1 minute to think about the question, turn to their partner. Discuss. Taking it in turns.  
Share with the class when a name is picked at random. 
From AFL: Children share ideas. I will put all the thoughts on the board, and we will go over the answers. Ensure children have a good starting point of knowledge. 


	


5 minutes
	Delivery of task: 
We are going to make a RNLI fact sheet. Firstly we need to find some information out about RNLI. 
[image: ]RNLI Website.  

	Children scan the QR code which will be displayed on the desk. 
	
	

	30 minutes  
 
AFL: 15 mins in. 




	Begin to research the questions provided? Can you find 3 new facts of your own to add in the fact sheet.  
 
 
Questions to consider displayed on the board:  

What does the RNLI stand for? 

When was RNLI established? 

How many lives have they saved? 

How many crew members are there? 

How many different flags are there? What do they mean? 

What are the warning signs? 

What safety advice could you give to somebody choosing to go kayaking/ canoeing? 

Can you find 3 interesting fact, you want to share? 

	Work in a group of 5. Delegate questions to research to each member of the team. 
 
Make sure each group has paper/ pen to make notes. Or children can write the notes directly onto the word processor

	Mixed ability groups. 
Provide resources to support learners with writing.  

	AFL: Secret squirrel. 
 
Children to write on the whiteboard one fact they have found. On the back of the white board score of 1-10 10 being confident. 1 being not to sure. How they are finding the task. 
 
From this information ensure children are on track and if you need to support any individiuals. If children are all off track recap the lesson and go pick one question and demonstrate how to source the information. 


	
After break 
(10 mins discussion time) 
 
 
 
 
 
35 minutes 
Create fact sheet 



	Class discussion: What is a fact sheet? Look at examples of factsheet leaflets How would you like to present your factsheet? Will you be using word processor? 
PowerPoint? J2e on Hwb? 
 
Children can produce their factsheet in any form they like. Work needs to be saved and printed at the end of the lesson (must be named) 
 
 
Plenary: 15 minutes in- how do we feel we are doing. Produce the WAGOLL: Ask: 
Has your factsheet got a bold title? 
Is it Eye-catching? 
Does it have correct facts? 
 
Display 10 minute timer on the board when 10 minutes before lunch. Children to finish off. Save and print. 

	Children to still sit in their groups. But produce individual factsheets. From the facts found use this information to make a bright and eye-catching fact sheet.  
 
 
[image: ][image: ]Examples of factsheets 
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	Individual task to make the factsheet. 
 
Resources are available for children if they choose to. Sound mats to help with writing, and a dictionary available. 
 
MAT- Children to create more in-depth facts with pictures, 
 
Lower ability- Facts through pictures. 

	



	
	
	



	Student-teacher:
	Jade Ashby Appendix 2
	Class / Group:
	Year 5 whole class (20)

	AoLE or Subject:
	
Expressive arts
	Date:
	11/10/2022

	Meaningful links to Curriculum (What Matters Statements, Descriptions of learning, previous curriculum...)
	· WM3: creating combines skills and knowledge, drawing on the senses, inspiration and imagination.  
· PS2: I can create my own designs and work collaboratively with others to develop creative ideas. 
· PS3: I can draw upon my design knowledge and make connections with greater independence to modify and develop my creative designs. 


	Four Purpose driver: 
(Remember to go ‘beyond the headlines’. Only main links should be identified here) 

	· Ethical, informed citizens who: are knowledgeable about their culture, community, society, and the world now and in the past. 
· Enterprising, creative contributors who: express ideas and emotions through different media.  


	Meaningful links across the curriculum 
Links to other AoLEs or the  Cross-curricular skills frameworks)
	· Digital competency. Producing: creating digital content: PS2: I can create, edit and organise multimedia components (text, images, sound, animation and video) in selected software as appropriate. Such as: text and images. change font, size, and style. Highlight text cut, copy and paste. Use bullet points, insert images crop, and rotate. 
 
· Humanities:  Informed self-aware, citizens engage with the challenges and opportunities that face humanity and are able to take considered and ethical action.  PS2: I can contribute actively and contructively to my community. 


	Personal Targets (make reference to targets identified in Planning Guide or QTS Professional Standards and weekly mentor meetings. You may also draw from targets linked to the Welsh Language Competency Framework) 
· 

	Learning Objectives  (4:15 on video)
What do you want the pupils to have learnt by the end of the lesson? Is this a lesson about building tools or learning to use them better? ‘You are learning X to develop an understanding of Y so that you can apply to Z in the future’.

	To create an RNLI safety poster to inform the community of the dangers at sea.


	Success Criteria (6:42 on video)
Help pupils develop a deep understanding of what they are supposed to learn, help them understand what success will look like, how the lesson’s tasks relate to the objective.

	Draw up success criteria with the children. Look at examples of a safety poster.

What would be the best safety information to have on the poster? How to call for help? Or make sure you eat before you travel?

Do we need colour? Does it need to be eye catching? Images? 


	Planning for misconceptions:
Every lesson holds the promise of both learning and mistakes. Use this section to anticipate pupil errors and your responses to them and seek guidance if required.

	If laptops are in use by another class or not charged we will all complete the posters on paper.
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SEQUENCE OF TEACHING & LEARNING
(Add or remove rows below as appropriate)


	
Timing:
Break down timings into groups if appropriate. Consider pace, engagement levels (ensure pupils are ‘doing’ quickly), managing transitions

	
Role of the teacher & support staff:
e.g., key questions, retrieval of prior learning (What previous learning needs to be revisited in today’s lesson?), modelling and explanations, checking understanding, planned use of additional adults. Choice of pedagogical model or of the 12 pedagogical principles
	
Pupil’s learning:
What will the pupils be doing and what learning will be taking place?
Consider CHUNKING (too much information can limit learning)
	
Inclusive Strategies (including differentiation):
‘Focus on the what is to be taught, (and how) rather than who is to learn it’ (Florian, Black-Hawkins, 2011). Make appropriate reference to resources which support this.
Reasons for, and details of scaffolding.
Types of representation in tasks? 
	
Checking what pupils know, understand, and can do:
key questions, self, and peer assessment opportunities, effective AfL strategies, live marking opportunities, planned feedback.
Types of Retrieval Practices?



	
15 minutes
	[image: ]
Follow on activity from yesterday's fact finding for the RNLI. 
 
Start the lesson recapping. Ask the children to each give a fact they found from yesterday’s fact-finding lesson.   
 
Scan the QR code. Look at the website with the whole class. Different categories of water activities. Children can choose one and look at the safety advice. Use that information to generate a poster. 

Pedagogical principles:
1. 5. Builds on previous knowledge and experience and engages pupils’ interest.
2. 6. Creates authentic contexts for learning.
3. 10. Encourages pupils to take ownership of their own learning.


	Children to create their own individual posters but work in groups to share an ipad looking at the RNLI guidelines for the safety of their chosen water sport.
	Individual posters. 
	AFL: create success critera with the children. They create their own success criteria as a whole class.

Write all ideas on the board so the children can see them.

From AFL: I can recap on safety advice.

	


	Pupils can choose to do a digital poster or create an A3 poster using water colours. 
 
Digital poster children to sit one side of the classroom and paper posters on the other side. Have enough resources incase all children want to do digital or paper.  
 
Remember we will be publishing them. They need to be eye-catching, informative. 
 
Have a variety of images and short text.  

	Vote hands up for digital poster 
Vote hands up for paper poster 

	Children can choose their preferred method of producing posters.  
 
MAT- more facts/ warnings and life-saving advice.  
 
LA- Express safety through images. 

	

	


45 minutes






5 mins
	Children using their own way of creating the poster.
Laptops/ paper







Plenary: AFL 25 minutes in- using peer feedback. Rotate the class around the room to leave a post it note commenting something good about the poster and something you think they should add.
	Example safety poster:
Plenary: share WAGOLL examples. Look at success criteria as a whole class. 
How can we make our poster even better than this?


[image: ][image: ]


	
	AFL: peer feedback
Give children a post it note each. Rotate around the class giving 1 comment of something you like. 1 comment of something you think they should add. Only pick 1 child per message. Each child should have their work peer assessed by one anonymous child.



From AFL: pick a child's name from a lolly stick. Ask them what their post it says. Pick 5 children at random. 



	



	
	
	
	




	Student-teacher:
	Jade Ashby Appendix 3
	Class / Group:
	Year 5 whole class (20)

	AoLE or Subject:
	
LLC- Language literacy and communication. 
	Date:
	13/10/2022

	Meaningful links to Curriculum (What Matters Statements, Descriptions of learning, previous curriculum...)
	WM3: Express ourselves through language is key to communication  
PS2: I  can use single and multi-clause sentences, making choices to meet the intended audience and purpose.   
PS 3: I can recognise the appropriate language for different audiences and purposes, varying my expression, vocabulary, and tone to engage the audience.   
· 

	Four Purpose driver: 
(Remember to go ‘beyond the headlines’. Only main links should be identified here) 

	· Ambitious, capable learners: set themselves high standards and seek and enjoy challenge.
· Enterprising, creative contributors: connect and apply knowledge and skills to create ideas and products

	Meaningful links across the curriculum 
Links to other AoLEs or the  Cross-curricular skills frameworks)
	Digital competency. Interacting and collaboration PS2:  I can exchange simple online communication using one or more types of technology, e.g. e-mail or video call. 
LNF- Numeracy: learning that statistics represent data and that probability models chance helps us make informed inferences and decisions. PS2:  I can present work orally, in objects, pictorially and in written form, and use a variety of ways to represent collected data with suitable scales including: lists, tally charts, tables, and diagrams 


	Personal Targets (make reference to targets identified in Planning Guide or QTS Professional Standards and weekly mentor meetings. You may also draw from targets linked to the Welsh Language Competency Framework) 
· 

	Learning Objectives  (4:15 on video)
What do you want the pupils to have learnt by the end of the lesson? Is this a lesson about building tools or learning to use them better? ‘You are learning X to develop an understanding of Y so that you can apply to Z in the future’.

	
To write an email to the Headteacher asking for permission to fundraise for the RNLI.


	Success Criteria (6:42 on video)
Help pupils develop a deep understanding of what they are supposed to learn, help them understand what success will look like, how the lesson’s tasks relate to the objective.

	Has your email got: 
Correct spelling? Punctuation? Capital letters? 
A subject line? 
1 Relevant fact about RNLI? 
Correct email address? (Have it displayed on the board ) 
Persuasive writing.  


	Planning for misconceptions:
Every lesson holds the promise of both learning and mistakes. Use this section to anticipate pupil errors and your responses to them and seek guidance if required.

	Any technical issues. Write the email in the literacy books. 
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SEQUENCE OF TEACHING & LEARNING
(Add or remove rows below as appropriate)


	
Timing:
Break down timings into groups if appropriate. Consider pace, engagement levels (ensure pupils are ‘doing’ quickly), managing transitions

	
Role of the teacher & support staff:
e.g., key questions, retrieval of prior learning (What previous learning needs to be revisited in today’s lesson?), modelling and explanations, checking understanding, planned use of additional adults. Choice of pedagogical model or of the 12 pedagogical principles
	
Pupil’s learning:
What will the pupils be doing and what learning will be taking place?
Consider CHUNKING (too much information can limit learning)
	
Inclusive Strategies (including differentiation):
‘Focus on the what is to be taught, (and how) rather than who is to learn it’ (Florian, Black-Hawkins, 2011). Make appropriate reference to resources which support this.
Reasons for, and details of scaffolding.
Types of representation in tasks? 
	
Checking what pupils know, understand, and can do:
key questions, self, and peer assessment opportunities, effective AfL strategies, live marking opportunities, planned feedback.
Types of Retrieval Practices?



	
10 minutes
	Explain we will be writing an email to the Headteacher to fundraise for RNLI.
Have a class discussion about how we could raise money for the charity to show our support.  
 
Children’s ideas can be put on the board and we can have a class vote using a tally chart. The highest number of fundraiser ideas will then be pitched to the headteacher via email. 
Writing needs to be persuasive? 
 
Pedagogical principles linked:
1. 3. Employs a broad repertoire of teaching approaches. 
2. 7. Employs assessment for learning principles.
3. 8. Makes connections within and across Areas of Learning and Experience.


	Fundraiser ideas- Snowballing AFL to get the ideas.

Dressing up bring £1
Crazy hair bring £1
Create your own RNLI boat at home £1 entry. Prize for the winner (RNLI gift)

Tally chart to vote around the class. Each child says which is their favourite idea.
Have a volunteer come up at the end and announce the winning fundraiser idea. 

What does persuasive writing mean? 
How could we persuade sir to allow us to have a school collection? 
Should we add facts in the email about what RNLI does?

	Whole class input
	AFL: Snowballing.
Go around the room at random. Give me 1 idea we could do as a fundraiser. Note ideas on the board.

Build a bigger snowball of ideas.

Following from that snowball ideas we need to put in the email, choosing at random. Note the ideas on the board.

	

10 minutes
	Draft an example with the children on the board. 
Dear Headteacher, 
 
Ask the children what could come next.  
 
Make mistakes as a WABOLL encourage the children to spot the mistakes. Make spelling mistakes.
 
Remember to include 
· 1 Fact about RNLI 
· Why they need our schools support? 
· What our fundraiser proposal is? 
· How much we think we should ask for per pupil/ staff member? £1 each? 

	Children to input their ideas of the email example.


To: What should we put here?
Subject: What should we put here?
Suggestions: 
Regarding RNLI fundraiser?
Charity event?




	
	

	

40 minutes

	Log into hwb account and go to emails. Compose email.  
 
Wagoll: email example  
Write an example on the board with the direction of the children. 

[image: ]



plenary 20 minutes in: Recap of success criteria. Has your email got…..
	Compose the email. Convince headteacher that it is a very good idea to raise money. Persuade him. 
	MAT: persuasive writing


LA: Support with email structure. 

Fundraiser idea will be on the board. 

Resources for all children:
Dictionary
Email address on a slip of paper.
List of words that would need to be used to help with spelling.
	AFL:
Sharing success criteria. Halfway through the task remind children of the success criteria. 

Ask the children again what we need in the email. Note down the success criteria. Anything that has forgotten reminding the children and note it down too.
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