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 Structure: 
1. Introduction 2. Role of the Wellbeing Officer in FE 3. Counselling Skills Required 4. Core Conditions in Practice 5. Boundaries, Ethics, and BACP Guidance 6. Research Debate on Core Conditions 7. Conclusion.
I used the prompt(s):  
1. Who developed SOLER in counselling skills?16/02/26.
2. Does the Association of Colleges (AoC) exist in Wales? 
17/02/26.
3. What organisation in Wales has the responsibility for sex education at Further Education institutions? 
4. Wales also has its own representative body (fforwm) specifically for the Welsh further education sector. Fforwm is now Coleg Cymru?
5. What is the SaFE pilot study?17/02/26. 
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Title: Component One: Essay Choose from ONE of the vignettes of a primary professional role and discuss the counselling skills areas of competence.  Word count (or equivalent): 1,500 words.  
Submission deadline: Tuesday 24th February.
 
Programme: BSc Psychology and Counselling Module: Introduction to Counselling Skills Module code: ECPS4015.
 Lecturer: Andrea Williams.
Component One: essay 
Title: Discuss the Counselling Skills area of Competence in the Professional Role of a Wellbeing Officer in Further Education.
This Essay will discuss the application and competency of counselling skills within the primary professional role of a Wellbeing Officer in Further Education (vignette A.) Drawing  on the BACP (2020) Counselling Skills Competency Framework, how counselling skills can be used safely and effectively by a wellbeing officer in a Further Education (FE) college, alongside theory and research relating to Carl Rogers’ core conditions and Egan’s Skilled Helper model. It will examine boundaries, ethical decision-making, and collaboration with internal and external services. The discussion is grounded in FE practice in Wales, Including recent research on sexual health and healthy relationships provision in FE settings (SaFE) and evidence on school-based counselling.
In the vignette ‘E’ has achieved a Level 3 Certificate in Counselling Skills with the CPCAB (Counselling and Psychotherapy Central Awarding Body). At Level 2, Practitioners are considered skilled helpers able to use foundational counselling skills; Level 3 involves more advanced skill use but does not confer counsellor status. Full professional recognition as a Counsellor typically occurs at Level 4 and above, at which point BACP membership becomes an option. 
Titles for the role of wellbeing officer can vary across Further Education (FE) settings, such as Student Welfare Coordinator, Emotional Literacy Support Assistant (ELSA), Pastoral Coach, Youth Worker or part of the Advice and Guidance Team, but core functions remain consistent. In Wales, these roles are represented across FE colleges under the remit of the Education Workforce Council (EWC), and Coleg Cymru such as at Pembrokeshire College. 
Core responsibilities include providing one -to -one listening and support for students experiencing difficulties, proactive promotion of student wellbeing; and timely signposting or referral to internal colleagues (e.g., counsellors, learning support) and external agencies (e.g., GP, CAMHS, sexual health, police) when issues fall outside one’s professional competence. In Wales, role profiles emphasise communication, safeguarding, partnership working and an ability to use counselling skills at a non -therapist level, typically requiring qualifications at Level 3 and equivalent experience.

Working with the BACP Counselling Skills Competence Framework (2020) clarifies what safe ethical use of counselling skills looks like when the individual’s primary role is not that of a counsellor. The key areas outlined are working within legal, ethical and professional guidelines; maintaining professional boundaries and time limits; building a working alliance; recognising limits of competence; adhering to institutional safeguarding procedures; explaining confidentiality and its legal limits; appropriate information sharing; accurate referral; listening and empathically responding skills and reflective practice. The framework also requires practitioners to maintain their own wellbeing, engage in supervision, undertake Continuing Professional Development (CPD), and respond effectively to risks or emergencies.
For a wellbeing Officer, this framework helps to hold a clear boundary; enhancing but not changing the primary role and underpins defensible decision making when confidentiality must be discussed or breached for safeguarding.  
Boundary management distinguishes a Wellbeing Officer from Therapist. Sessions should be time bound, goal focused and collaborative (some use CBT and group work) with clarity from the outset about confidentiality and its legal institutional limits. The BACP framework emphasises explaining why boundaries matter, agreeing limits of competence, and using supervision to notice drift (e.g. when repeated crisis work suggests a therapeutic referral is indicated). Where risk is identified harm to self /others, safeguarding concerns, significant exploitation or criminality. The role involves proportionate information sharing with designated safeguarding leads and where appropriate, external services. 

Practitioners in FE commonly use the person –centred approach; Rogers identified six core conditions. Rogers (1957) outlined the conditions when present to a minimal degree are necessary for constructive personality change. In the wellbeing Officer role, the three ‘core conditions - empathy, congruence, and unconditional positive regard (UPR). These conditions establish rapport within a client led helping relationship and support trust building.  Rogers also identified three additional conditions (sometimes referred to as the ‘hidden conditions’): psychological contact between counsellor and client; client vulnerability or incongruence; and the counsellor’s congruence (Counselling Tutor, Oakes, 2012). The hidden or enabling conditions remind practitioners to check psychological contact  and there is no impediment to wellbeing sessions (e.g. acute distress or effects of intoxication)  Where a student presents with mild loneliness or an initial desire simply to ‘chat’, professional judgement to assess whether the student is seeking help is essential; the practitioner must determine whether this reflects an underlying issue requiring support or whether signposting to alternative staff or services is more appropriate. As time limits and timely referral apply.
 (Counselling Tutor; Oakes,2012). These conditions align with practical skills such as active listening, attentive presence and Egan’s SOLER, framework; Sit squarely, adopt an Open posture, Lean slightly forward, maintain appropriate Eye contact and remain Relaxed. These behaviours convey interest, safety and respect.  (Egan & Reese, 2021) while remaining sensitive to cultural differences in eye contact, posture and proximity, these behaviours convey interest, safety and respect.  
Can these core conditions be taught? This question has been the focus of ongoing debate and research. Empirical attempts to map specific skills to perceived empathy, genuineness and acceptance have produced mixed findings. Classical studies highlight discrepancies between skills in training and those empirically linked to clients' ratings effectiveness of the core conditions. Later work argues that ambiguity in Rogers’ own definitions complicates operationalisation and research design. Researchers note difficulties in operationally defining the conditions, as well as challenges measuring them reliably in real-world encounters (Gallegher & Hargie, 1992; Irving & Dickinson, 2006.)  Nonetheless, decades of client testimony provide evidence that these principles are effective in practice (Jinks,1999; Pybis, J. et al. 2015; Reet,2025).  The CPAB Model of Helping Work claims it draws upon extensive research undertaken by the American Psychological Association into what makes counselling effective. This contrasts with the medical model, which assumes pharmaceuticals are the primary active intervention. For practitioners in FE, the takeaway is pragmatic cultivate attitudinal qualities (empathy, respect, genuineness) through reflective practice and supervision; use skills training to avoid mechanical responding; monitor the student’s felt experience of being understood. This requires self-awareness; wellbeing officers must monitor signs of frustration, compassion fatigue or practitioner burnout, all of which can erode empathy and quality of the interaction. Students must perceive that the practitioner genuinely aims to help, even if they may not immediately understand that the goal is to empower them towards autonomy and personal growth. Emotional closeness may develop, but professional boundaries must be maintained. Conversely, if the relational ‘fit’ is poor – such as when a student holds an ingrained distrust of staff-external referral maybe necessary. 
 Further progression towards full counsellor qualification would strengthen practice, deepen theoretical understanding and enhance psychological resilience. Although this level of qualification is not a formal requirement of the role, advanced training and BACP membership provide professional support, ethical guidance and safeguards that are invaluable give the emotional demands of the work. Moreover, acquiring such qualifications creates opportunities for career progression within education, higher education or private practice, avoiding the sense of being limited to a single pathway.  

Working in a multidisciplinary context in FE a wellbeing officer needs awareness of   FE provision relating to sexual health and healthy relationships, and recent research piloted in Wales such as the SaFE pilot study (BMJ Open,2024). This study demonstrated that FE settings can support students through sexual health and relationship services, including on –site nurses for two hours on two days per week, visible publicity, staff training to recognise and respond to sexual harassment and dating and relationship violence. Findings indicate strong acceptability to students and staff, high attendance to clinics, and feasibility of embedding services with time; they also underline challenges such as survey response rates and the need for sustained implementation. For a wellbeing officer, this context underscores the importance of partnership working, accurate signposting and shared safeguarding protocols. It also illustrates the challenging circumstances commonly encountered, including issues related to the care system, abuse, neurodiversity, disability, bereavement, financial pressure or suicide risk. 
A piolet randomised control trial of school based humanistic counselling (Pybis, J., et al. 2015). suggest short-term reductions in psychological distress with effects sometimes attenuating over longer follow up period. This points to benefits when counselling is accessible and integrated. For FE wellbeing services, this evidence supports offering brief, goal –focused support and clear pathways to longer –term therapy when indicated. 


In conclusion, counselling skills are central to a Wellbeing Officer’s effectiveness, but they must be used within clear ethical, professional and legal boundaries. The BACP counselling skills framework offers practical guidance for safe practice; Rogers’ conditions orient the relational stance; and evidence from FE-based initiatives and school counselling trials highlight both promise and limits. Together, these inform a defensible, compassionate approach that prioritises student autonomy, safety and growth within the FE context. 
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