Learning Programme Rationale.

Learning Programme
The Youth and Community Work degree has been offered at UWTSD for 15 years as a full-time programme since Central Government decided that all professional youth workers needed to be educated at degree level. Prior to this a level 3 youth worker would be classified as a professional youth worker. This was in order to bring youth work in line with other professions it stands next to such as teaching and social work.
This module, Passport to Youth and Community Work, is a ten-week module within the first year of the 3-year degree into the BA in Youth and Community Work at the University of Wales Trinity Saint David. This programme holds a professional certificate at the end of it and is endorsed and inspected by Estyn.
This module bridges a number of others including principles and practice of youth work, fieldwork, young people in society, adolescence and young people’s development and young people in the community.
The module aims to give new level 4 students to youth work an understanding of the principles of youth work but the practical tools in order to develop their skills. There is a pre-requisit to the degree that students must have 100 hours experience working with young people in one way or another.
Audience
There are 20 students studying this module at level 4. They are all interested in working I the field of youth work and are in their second semester of their first year. 
The demographic of the students is vast. From learners who are 19 and have just completed their a-levels to students who have been out of education for some time and this is their first attempt for over 20 years.
A high proportion of the students have an additional learning need, mostly dyslexia. In general, the group claim to learn better through PowerPoint, discussions and examples.
Learning objectives
The learning objectives for this module are for the learners to be able to:
1. Apply the purpose, principles and values of Youth and Community Work, articulate the role of the worker and the importance of ethical and reflective practice in face to face work with young people. 
2. Understand the legislative and policy context of Youth and Community Work. 
3. Understand organisational policy and its influence on the work. 
4. Work with young people and others in ways which safeguard themselves and others. 
5. Organise their knowledge and learning through use of a range of information resources, and present their work at the appropriate level, and reflect upon sustainable literacy skills developed.
Indicative content includes:
1. Beginning to understand what young people want and need from you as a Youth and Community Worker.

2. Understanding the role of the Youth and Community Worker and how that is complemented by other professions and occupations.

3. Understanding the drivers which influence Youth and Community Work programmes with young people.

4. Managing boundaries as a professional Youth and Community Worker.

5. Understanding stakeholder’s needs and perspectives.

6. Working within relevant legislation including Safeguarding, Equalities and Health and Safety at Work.

7. Safety in youth work, activity risk assessment, working with staff skills and knowledge, parental consent, First Aid, fire drills, staff to young people ratio, off site activities, emergency contact, trip Staffing levels, risk assessment and dynamic risk assessment.

8. Workshops on young people’s issues on e.g. handling conflict, developing resilience, healthy relationships, mental health, wellbeing, diet, health and fitness.

9. Practical application of skills and knowledge gained.

Cross-cutting themes
There are a number of cross cutting themes within this module. These are as a direct result of the nature of youth work.
Throughout the module the students will take part in group activities with those they normally work with and those they don’t. This is in order to experience working with new people so that the students can reflect on what they ask young people to do. 
Through discussion and reflection of practice, and the continual discussion around good practice the student’s confidence and self-esteem will be increased when working with young people. They will be able to pass on their learning to young people too.
Through the risk assessment and safeguarding lectures students will be able to implement this in their professional roles and be able to identify the correct procedures for likely situations they will face in their practice.

Teaching and learning strategies
Lectures will introduce the students to the concepts, principles and practices.  Tutorials and seminars will introduce practical examples which will be used to support the application, discussion, and critical evaluation of techniques learned.  Case studies will also be used to develop understanding and application of the techniques.
Throughout the module different teaching strategies will be used including many group work style strategies. This is due to the nature of youth work being group orientated so the learners are given the opportunity to be involved in experiential learning. The students will be asked to look at a number of the indicative content and either jigsaw or snowball their learning. Jigsaw and snowball learning is when learners are given a different theme within a topic that, when all put together, give a good understanding of that topic. For example, the students will learn about the NIOME planning tool. Students will be asked to take a letter each and find out what it means in regards to the specific planning tool. They will then be asked to present back to the group so that everyone has the full picture.
The use of group work will feature heavily within the module as it’s a strategy that youth workers will use with young people. Therefore, the students will be given the opportunity to take part in, and learn about group dynamics.
Students will be asked to take part in presentations throughout the module as one of their formative assessments is a PowerPoint presentation so that they are able to practice before their assessment. Also youth workers are required to speak in front of groups of young people and adults as part of their role so this gives the students the opportunity to increase their confidence and skills in this.
Through chalk and talk the students will be able to cement their learning as the PowerPoint will cover their learning outcomes for the day and ensure they have the correct and relevant information needed. There are also elements, such as learning about safeguarding, which need to be presented and taught in a clear and concise way. There is no room for interpretation when it comes to safeguarding concerns and issues, therefore sessions like this will be more chalk and talk, information acquiring than discussion around the boundaries.

Strategies links to theories
According to Aubry and Kelly (2019) there are three main learning theories that derive from psychological schools, they claim that ‘psychological schools of thought which are of relevance to education and learning theory: behaviourism, constructivism and humanism’ (Aubry and Kelly 2019 p.2) Throughout the module there are element from all theories of learning.
Behaviourism theories distinguish between right and wrong, there is no grey area within this learning theory. Rogers (2007 p.89) explains that ‘they assume knowledge is truth independent od both teacher and learner, that it is the same for all learners and can be known’. This means that there is no room for manouver within this form of learning. Behaviourism is not subjective in any way so themes within the module, such as risk assessment and following policies and procedures, are taught in a behaviourist manner. There are a set of rules and guidelines that must be followed therefore there is no discussion or contemplation on the topic.
According to Aubry and Kelly (2019) cognitivism learning should focus on the individual learner and that lectures as such should be delivered in a way that meets their needs. Aubry and Kelly (2019 p. 128) say that cognitivism is a ‘theoretical position which stresses that thinking and understanding are fundamental to the learning process. At the beginning of the module it is the intent that students will have a say in the order in which they are taught the content of the module which best meets their needs. For example the written assessment is due before the presentation so the students will have the opportunity to mould the subjects taught as they need. Students will also be able to ask for more or less around any specific topic and this will be accommodated.
Constructivism is associated with learning being involving and building upon prior knowledge and their previous experiences. Aubry and Kelly (2019 p. 128) constructivism ‘stresses the significance of students constructing their knowledge and understanding by being interactively involved in the learning process’. The module and lectures will use constructivism throughout its course. There will be a lot of opportunity for students to talk about and discuss their experiences with one another and then, as a result learn from each other.
The use of the three different learning theories benefits the learners as they are given the opportunity to learn in new and different ways, although this can be challenging too.
Assessment strategies and methods
There are two elements of formative assessment within this module. Students will be asked to produce a 10-minute presentation of a reflective account that has implications for their future practice and a 2000-word assignment considering the boundaries of youth work and their knowledge and understanding of safeguarding.
Throughout the module questions and answers will be asked to ensure student understanding. There will be the use of “the truth box”. Where students are able to leave questions and comments about each lecture if they are not comfortable doing do in front of their fellow students.
Evaluation techniques 
Kirkpatrick’s evaluation model will be used in order to evaluate the learning and any changes as a result of the learning. Kirkpatrick (1996) explains that there are four levels of evaluation, each showing more learning has happened than the other. These levels are reaction; learning; behaviour and results. At each level there is a different understanding and level of learning achieved.
For Kirkpatrick the most basic evaluation level is reaction. This is concerned with how the learner responds to the learning. If they enjoy the learning, they are likely to take part in it again, however the opposite can also be said. 
Kirkpatrick set out the second level is concerned with the learning acquired. Have the students gained the skills set out in the learning outcomes and do they have the confidence to put that learning into practice as a result of the learning.
The third level is behaviour. According to Kirkpatrick this level is concerned with the learner’s behaviour after their learning and if they have put their learning into practice rather than simply considering it.
The final, and arguably most important, level of Kirkpatrick’s evaluation tool is results, by results Kirkpatrick is concerned with, as a result of the training how targeted outcomes have taken place.
As this module is in the first year of a three-year degree it will be possible to monitor students learning and evaluation of their skills throughout the three years. Through the use of group discussions, it will be possible to identify which students would behave differently as a result of their learning throughout the module.
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