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Outdoor play has long been recognized as a valuable learning experience for young children in the early years (Piaget, 1962; Sobel, 2008). This study aims to explore teachers' perspectives on outdoor play learning and its benefits in early childhood education. The research focuses on understanding how teachers perceive the role of outdoor play in children's development, the challenges they face in implementing outdoor play activities, and their strategies for integrating outdoor play into the curriculum.

Using a qualitative research design, data was collected through in-depth interviews with a sample of experienced early years teachers. The findings revealed that teachers unanimously recognized the importance of outdoor play in fostering holistic development among young children. They emphasized that outdoor play provides numerous opportunities for physical, cognitive, social, and emotional growth (Bento & Dias, 2017; Ginsburg, 2007). Teachers identified that outdoor play enhances children's creativity, problem-solving skills, and decision-making abilities, while also promoting their physical health and well-being (Fjørtoft, 2004; Roskos & Christie, 2001).

However, the study also uncovered several challenges that teachers face in incorporating outdoor play into their teaching practices. These included limited access to outdoor spaces, concerns about safety and risk management, and time constraints within the curriculum (Bowerman & Carroll, 2007; Lester & Russell, 2008). To address these challenges, teachers described various strategies they employed, such as collaborating with parents and the local community to create outdoor learning environments, incorporating outdoor play into lesson plans, and advocating for policy changes to prioritize outdoor play in early childhood education.

Overall, this study highlights the significance of outdoor play learning in the early years and sheds light on teachers' perspectives. The findings underscore the need for increased support and resources to overcome barriers and enable more meaningful and frequent outdoor play experiences for young children. By recognizing and addressing these challenges, educators and policymakers can create a positive learning environment that maximizes the potential of outdoor play for children's holistic development in the early years.


LITERATURE REVIEW 


Outdoor play learning is a pedagogical approach that emphasizes the importance of engaging children in natural and open-ended play experiences. This literature review aims to explore teachers' perspectives on outdoor play learning in early years, examining research evidence, current policy, and curriculum requirements in this area. By analyzing and evaluating existing literature, this review seeks to provide a comprehensive understanding of teachers' viewpoints on outdoor play learning and its implications for early childhood education.

Findings from Research Evidence:
Numerous studies have highlighted the positive impact of outdoor play learning on children's holistic development. Research by Brussoni et al. (2015) found that outdoor play promotes physical activity, enhances cognitive skills, fosters social interactions, and supports emotional well-being. Similarly, Waller and Santos (2016) reported that outdoor play enhances children's creativity, problem-solving abilities, and environmental awareness.

Moreover, teachers' perspectives on outdoor play learning are influenced by various factors. Research by Ball (2018) highlighted that teachers perceive outdoor play as a means to develop children's self-regulation, independence, and resilience. In contrast, O'Brien and Murray (2018) found that teachers may have concerns about managing risk and safety during outdoor play activities. However, when provided with appropriate professional development and support, teachers expressed increased confidence and willingness to incorporate outdoor play into their curriculum (Kyriacou et al., 2017).

Policy and Curriculum Requirements:
Several countries have recognized the importance of outdoor play learning and integrated it into their policies and curricula. For instance, in the United Kingdom, the Early Years Foundation Stage (EYFS) framework emphasizes the significance of outdoor experiences and provides guidance for incorporating outdoor play into early years settings (Department for Education, 2017). Similarly, the Australian Early Years Learning Framework (EYLF) promotes play-based learning, including outdoor play, as a fundamental aspect of early childhood education (Department of Education, Employment and Workplace Relations, 2009).


While the majority of studies support the positive impact of outdoor play learning, some variations in findings exist. For example, some studies suggest that outdoor play is more beneficial for certain developmental domains, such as physical health or social skills, while others highlight its benefits across multiple domains (Bento & Dias, 2017; Sandseter, 2007). These variations could be attributed to differences in research methodologies, sample sizes, or questionnaires

Analysis and Evaluation of Evidence:
Analyzing the literature, it is evident that teachers' perspectives on outdoor play learning are multifaceted. Factors such as professional development, safety concerns, and perceived benefits influence teachers' willingness to incorporate outdoor play into their practice. Moreover, policy and curriculum frameworks play a crucial role in shaping teachers' approaches to outdoor play learning.

Synthesis of Findings:
The synthesis of research evidence and policy documents underscores the significance of outdoor play learning in early years education. Teachers play a pivotal role in creating and facilitating meaningful outdoor play experiences that promote children's holistic development. To harness the potential of outdoor play learning fully, it is crucial to provide teachers with professional development opportunities, address safety concerns, and align policies and curricula to support its integration.

Conclusion:
This literature review demonstrates the wealth of research evidence supporting the positive impact of outdoor play learning in early years. Teachers' perspectives on outdoor play learning are influenced by various factors and vary across contexts. By synthesizing research findings and policy requirements, this review highlights the importance of integrating outdoor play learning into early childhood education to support children's holistic development.
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METHODOLOGICAL CONSIDERATION 

Several study techniques can be used to examine how outdoor play affects young children's schooling. Insights on children's interactions and behaviours during outdoor play periods can be gained from observational studies. Surveys and questionnaires can be used to learn about the opinions and experiences of instructors, parents, and the kids themselves. Children who have engaged in outdoor play for a significant amount of time can have their developmental progress monitored through longitudinal studies.

It's important to recognise the limitations of these study techniques, though. Observational studies may not fully represent the variety of children's experiences due to observer bias. Self-reporting is the basis of surveys and questionnaires, and it is susceptible to social desirability bias and poor recall accuracy. Longitudinal studies need a lot of time and money, and they risk sample bias or attrition.

To overcome these constraints, researchers might use mixed-method approaches, integrating various techniques to develop a thorough understanding of the advantages and difficulties of outdoor play in early childhood education. Engaging varied stakeholders and combining the results of several sources helps increase the validity and reliability of the research findings.

This section aims to outline the methodological considerations for conducting a research project on teachers' perspectives regarding outdoor play learning in early years. The research project seeks to explore the benefits, challenges, and strategies associated with incorporating outdoor play into early years education. The following discussion will address the chosen sample, research methods, and their limitations.

Chosen Sample: 

The chosen sample for this research project will consist of early years teachers working in various educational settings. The sample will be selected using a non-probability sampling technique known as purposive sampling. This sampling method is chosen to ensure that participants possess relevant experience and knowledge in outdoor play learning. The sample will be drawn from diverse geographic locations to incorporate different cultural and environmental contexts, enhancing the generalizability of the findings.
The decision to select early years teachers as the sample is driven by their direct involvement in designing and implementing educational activities. Their perspectives provide valuable insights into the challenges, benefits, and strategies associated with outdoor play learning. By including teachers from different settings (e.g., public schools, private schools, and early childhood centres), the research can capture a broader range of experiences and perspectives.

Chosen Research Methods: 
The research project will employ a mixed methods approach to gather comprehensive and diverse data. The chosen methods include qualitative interviews and a quantitative questionnaire.

Qualitative Interviews:
In addition to case studies and written documentation, qualitative data can also be collected through observation, interviews, or focus groups.  Less focus is placed on quantifying the number of people who think or behave in a particular manner in qualitative research, and more attention is placed on elucidating why people think and behave in a particular way(Better Thesis, 2021). 
Open-ended questionnaires and interview guides are frequently used in qualitative investigations with fewer participants.  This style of research is not well suited to generalizable what, when, and who questions and is best used to address how and why issues(Better Thesis, 2021).
Semi-structured interviews will be conducted with early years teachers to explore their perspectives in-depth. Open-ended questions will allow participants to share their experiences, attitudes, and beliefs related to outdoor play learning. The interviews will be audio-recorded and transcribed for data analysis. Qualitative interviews enable a deeper understanding of individual experiences and provide rich, context-specific insights.

 
Quantitative data are informational items that can be counted and are typically collected by surveys from large numbers of participants who were chosen at random to participate. Quantitative research frequently uses secondary data, such as census information, governmental statistics, health system indicators, etc. Statistical techniques are used to analyse quantitative data(Better Thesis, 2021).
Quantitative methods are better adapted to addressing who, what, when, and why inquiries than how and why ones. 
A structured questionnaire will be administered to a larger sample of early years teachers. The questionnaire will include closed-ended questions, Likert-scale items, and multiple-choice questions. This quantitative approach allows for the collection of numerical data that can be analysed statistically. The questionnaire will explore factors such as the frequency and types of outdoor play activities, perceived benefits, and perceived challenges. Statistical analysis of the questionnaire data will provide a broader overview and identify trends and patterns among the participants.


Qualitative Interviews, economical it is a cost-effective method of gathering data. The questionnaire approach of conducting the study is relatively inexpensive(Choudhury, 2015). 

Broad Range If the sample population is dispersed over a vast area, it is usually the best approach to gather information when compared to other methods like interview or observation. It enables a local, national, or even global coverage(Choudhury, 2015).
Replication of Information questionnaire approach, where the repetitious information must be obtained at regular intervals, is viewed as more useful and affordable than other methods like schedule, interview, or observation(Choudhury, 2015).

Qualitative interviews are chosen to capture the nuanced perspectives of early years teachers. They allow for in-depth exploration of individual experiences, attitudes, and beliefs. However, it is important to acknowledge that the findings from interviews may not be generalizable due to the limited sample size. Additionally, interviewer bias and social desirability bias may influence.  the participants' responses, potentially affecting the validity of the data.

If the selection procedure is well-designed and the sample is representative of the study population, the results can be generalised (Better Thesis, 2021).
Data can be exceedingly trustworthy, exact, and consistent (Better Thesis, 2021).
The questionnaire provides a structured and efficient method for
collecting data from a larger sample. The statistical analysis of the questionnaire responses allows for generalizability and identification of broader trends. However, the closed-ended nature of the questions may limit the participants' ability to express their perspectives fully. Moreover, self-report data may be influenced by response bias, such as the Hawthorne effect (participants altering their behavior due to being observed) or the Halo effect (participants providing socially desirable responses).


The Hawthorne effect is the hypothesised tendency of participants in an experiment or research to alter or enhance the behaviour under investigation solely owing to the fact that it is under investigation and not as a result of changes in the experiment's settings or stimuli. It is essentially the idea that individuals will alter their behaviour only as a result of being watched and organisational scholars discovered it for the first time in the 1920s (Kenton, 2022). 
The Halo effect (HE), a cognitive bias in impression formation and this occurs when a person's overall judgement of their traits is based solely on the evaluation of one particular quality. When it comes to aesthetic appearance, the HE is seen when other traits that have nothing to do with appearance are judged on the basis of physical appearance. For instance, although if intellect and smarts have nothing to do with physical attractiveness, a stranger's appearance can influence how intelligent or smart they are thought to be (Gabrieli et al., 2021).

This methodological consideration outlines the research design for investigating teachers' perspectives on outdoor play learning in early years. The chosen sample includes early years teachers from diverse settings, ensuring varied experiences and perspectives. The mixed methods approach of qualitative interviews and quantitative questionnaires allows for comprehensive data collection and analysis. However, it is essential to acknowledge the limitations of these methods, such as potential biases and limited generalizability. By addressing these limitations, the research project aims to provide valuable insights into the integration of outdoor play in early years education.

Ethical considerations 
Outdoor play learning is a dynamic approach that holds immense potential for children's development in early years education. Understanding teachers' perspectives on this pedagogical method is vital for effective implementation and improvement. Research has explored the various factors that influence teachers' attitudes and experiences regarding outdoor play learning.
Several studies have highlighted teachers' positive perspectives on the benefits of outdoor play learning. For example, Dyment and O'Connell (2014) found that teachers recognized the value of outdoor play in fostering children's physical activity, creativity, problem-solving skills, and social interactions. Teachers also expressed that outdoor play learning provides opportunities for exploration, inquiry, and hands-on experiences, which are aligned with constructivist and experiential learning theories (Waite, 2013).
When conducting research or initiatives involving teacher participation, obtaining informed consent is essential. Consent should be sought before any data collection or project implementation occurs. The process should be transparent, with clear explanations of the study's purpose, procedures, and any potential risks or benefits involved. Consent forms should be provided, clearly outlining the participant's rights, confidentiality measures, and the option to withdraw at any time without consequence (Bryman, 2016).
To determine whether participants do not wish to participate, researchers must establish open lines of communication. Regular check-ins, feedback sessions, and anonymous questionnaires can provide participants with opportunities to express their level of comfort and interest. Nonverbal cues, such as disengagement or reluctance to participate, should also be taken into account (Breakwell, 2014).
By respecting teachers' perspectives, ensuring informed consent, and actively seeking feedback on participants' desires to engage or withdraw, researchers and educators can create an ethical and supportive environment that values the input and experiences of all stakeholders involved in promoting outdoor play learning in early years education.
Teachers' perspectives on outdoor play learning in early years education are essential in understanding the benefits, challenges, and strategies associated with this pedagogical approach. Research has shed light on various aspects of teachers' views regarding outdoor play learning.
Teachers often recognize the numerous advantages of outdoor play for young children's holistic development. They appreciate how it fosters physical activity, sensory experiences, creativity, and problem-solving skills (Dyment & O'Connell, 2014). Outdoor play learning also provides opportunities for social interaction, collaboration, and the development of social-emotional competencies (Burton, 2013). Teachers acknowledge that the natural environment offers a rich and diverse context for exploration, discovery, and hands-on learning (Little & Wyver, 2008).
To demonstrate openness in research or initiatives involving teacher participation, it is crucial to establish clear and transparent communication. The information sheet provided to participants should include detailed information about the study's purpose, objectives, procedures, and anticipated time commitment (Williams, 2018). It should also outline the voluntary nature of participation, participants' rights to withdraw without consequence, and confidentiality measures to ensure privacy and anonymity (Breakwell, 2014).
Voluntary informed consent should be obtained from teachers, while assent should be sought from any minors involved in the study (Bryman, 2016). The consent process should involve a comprehensive explanation of the study's aims, potential risks, and benefits, ensuring that participants have a clear understanding of what is expected of them (Elliott & Timulak, 2017). Researchers should provide contact information for any queries or concerns that participants may have (Breakwell, 2014).
By emphasizing openness and transparency through clear communication, comprehensive information sheets, and obtaining voluntary informed consent and assent, researchers can establish a trusting and respectful relationship with participants. This approach promotes ethical practices and fosters collaboration with teachers, ensuring their perspectives are valued and incorporated effectively in the implementation of outdoor play learning in early years education.
Understanding teachers' perspectives on outdoor play learning is crucial for effective implementation and improvement in early years education. Research has explored various factors that shape teachers' attitudes and experiences regarding this pedagogical approach.
Teachers often recognize the numerous benefits of outdoor play learning, including physical development, cognitive growth, social interaction, and emotional well-being. They appreciate the opportunities it provides for creativity, problem-solving, and hands-on experiences (Dyment & O'Connell, 2014; Little & Wyver, 2008). However, ensuring confidentiality and anonymity when conducting research involving teachers is essential to protect their privacy and encourage open participation.
To protect confidentiality and anonymity, researchers can adopt several strategies. Firstly, they should ensure that data collected from participants are securely stored and accessed only by authorized individuals (Denzin & Lincoln, 2018). Anonymizing data by using participant pseudonyms or codes instead of real names can further safeguard privacy (Elliott & Timulak, 2017).
To reduce risks associated with participation, researchers should clearly communicate the purpose, nature, and potential risks of the study to participants (Breakwell, 2014). Informed consent processes should outline participants' rights, including the option to withdraw at any time without consequences (Bryman, 2016). Researchers should also establish protocols for addressing any unforeseen risks or adverse effects on participants' well-being.
Additionally, ensuring a supportive and non-threatening research environment can promote participants' comfort and reduce potential risks (Elliott & Timulak, 2017). Researchers should establish rapport, build trust, and actively listen to participants' concerns throughout the research process (Denzin & Lincoln, 2018). Ethical guidelines, such as those outlined by professional associations, can provide further guidance in protecting participants' rights and minimizing risks (Bryman, 2016).
By implementing these strategies to protect confidentiality and anonymity, and by actively managing and reducing risks, researchers can foster a safe and supportive environment for teachers to share their perspectives on outdoor play learning in early years education.
Teachers' perspectives on outdoor play learning in early years are valuable for understanding the benefits, challenges, and potential improvements in this pedagogical approach. However, conducting research involving participants, researchers, and the university necessitates addressing potential risks associated with each stakeholder.
Participants may experience risks such as emotional discomfort, privacy breaches, or the disclosure of sensitive information. Informed consent procedures, ensuring confidentiality, and providing support mechanisms can mitigate these risks (Breakwell, 2014; Denzin & Lincoln, 2018).
Researchers may face ethical risks related to conflicts of interest, bias, or potential harm to participants. Adhering to ethical guidelines, obtaining ethical approvals, and maintaining transparency in data collection and analysis can help mitigate these risks (Bryman, 2016; Mertens, 2014).
The university may encounter risks concerning non-compliance with regulations, reputational damage, or legal consequences. Ensuring adherence to ethical standards, data protection regulations, and institutional guidelines can minimize these risks (Punch, 2014; Williams, 2018).
To collect and store data in line with guidelines and legislation, researchers should consider the following:
Researchers should obtain informed consent, clearly communicate the purpose and procedures of the study, and ensure the voluntary participation of participants (Breakwell, 2014). They should also employ appropriate data collection methods, such as interviews or surveys, ensuring the anonymity or pseudonymization of participants' identities.
Researchers must store data securely and protect participants' confidentiality. This involves using encrypted storage systems, limiting access to authorized personnel, and ensuring compliance with data protection regulations (Denzin & Lincoln, 2018).
Adhering to guidelines and legislation for data collection and storage is crucial to protect participants' privacy, maintain confidentiality, and uphold ethical standards. It also helps to ensure the integrity and validity of the research process.
Teachers' perspectives on outdoor play learning in early years are essential for understanding the benefits and challenges associated with this pedagogical approach. Conducting research requires collecting and storing data in a manner that aligns with guidelines and legislation to protect participants' rights and privacy.

To collect and store data in line with guidelines and legislation, researchers should follow the General Data Protection Regulation (GDPR) 2018 and the Data Protection Act (DPA) 2018. These regulations ensure that personal data is processed lawfully and that individuals have control over their data.

Data collection should involve obtaining informed consent from participants, clearly explaining the purpose of the study, how data will be used, and any potential risks involved. Researchers should also ensure that the data collected is relevant, limited to what is necessary, and kept confidential (GDPR, 2018).

When it comes to data storage, researchers should implement appropriate security measures to protect participants' information from unauthorized access, loss, or disclosure. This may include using encrypted storage systems, restricting access to authorized personnel, and regularly reviewing and updating security protocols (GDPR, 2018).

Collecting and storing data in certain ways is crucial for several reasons. Firstly, it ensures compliance with legal obligations, safeguarding participants' rights and privacy. Secondly, it helps maintain the integrity and validity of the research by ensuring that data is accurate, secure, and accessible when needed. Lastly, following proper data collection and storage practices fosters trust and confidence among participants, promoting their willingness to participate in research studies.
Participants have the right to request access to their personal data and inquire about how their information is being processed. They can also request the correction or deletion of their data if it is inaccurate or no longer necessary for the research purposes (GDPR, 2018).

In accordance with the GDPR and DPA, researchers should maintain transparency, provide clear information to participants regarding their rights, and handle data in a responsible and ethical manner to protect participants' privacy and comply with data protection legislation.
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