	Targedau / Targets 
	Sut rydych wedi gweithio ar hwn / 
How you have worked on this 
	Ceir enghraifft ar / 
An example can be found on 

	Targed/Target 1 
Ensure you follow the assignment guidance
	I have followed the assignment guidance given for the module. 
	The layout of the assignment.  

	Targed/Target 2 
Refer to a wider range of academic literature  
	 
I have referenced theorists. I have engaged with journal articles, academic books, and reputable websites.  

	Reference list.



Programme: BA Primary Education with QTS 
Module: Cycle3: Critically reflect on how your professional practice has been transformed in relation to planning, teaching and assessing.  
Identify up to three of the 12 pedagogical principles to critically explore and justify the next steps in your development.
Module code: ECAD6008
Name: Shay Farrell 
1908287



Part 1
	Professional Experience Template 1 
	 

	Pedagogy Standard 
	Assessment for learning 

	What did you do and why? 
 
	During my third and final placement, I implemented ‘mini-plenaries’ during my lessons. I would allocate deliberate pauses to the lesson in order to assess the effectiveness of the lesson and assess how each pupil felt the lesson was going. The effectiveness of my mini plenaries was noted in my learning journal and final progress report.  
I would ask for a volunteer to summarise the task before the class began independent work. I did this to assess if the class understood the task prior to starting or to allow for some learners  to check their own understanding. I found that using a ‘mini-plenary’ prior to independent work greatly reduces the number of learners  who would ask me to repeat instructions or questions about the lesson content. They were more independent learners.  
 I would ask learners  to summarise the lesson’s core aims or important information or terminology to help the learners  when they would begin their independent tasks. It allowed the learners  within the class to share their ideas and made an easier transition from the introduction to the teaching core.  
I would also use mini-plenaries during independent work. This could be stopping the class and asking different groups or learners  how the task was going and how they felt. This could be verbal or thumbs up thumbs down. This proved effective for assessment for learning (AFL) as it allowed me to correct any misconceptions about the work as it was being conducted. If they were unsure or unconfident during independent work, I would call the whole class back to attention, and go over any misconceptions again. I would use this opportunity to model work myself and ask if anybody would like to explain their thinking to the class. I found that this technique worked well for assessing which learners  needed help or clarification. It allowed me to be able to offer my support when it would best benefit them during the lesson. 
 

	What have you learned? 
 
	Assessing whilst the class is conducting their work allowed me to prevent any misconceptions before they take root and correct mistakes whilst learners  have the opportunity to correct their mistakes themselves.
Using mini-plenaries also allowed me to provide verbal praise and valuable feedback.  

	What next? 
 
	I will continue to use mini-plenaries as it has greatly increased my use of AFL within the classroom.  
I will continue to implement new and varied AFL techniques in my professional practice. I have learned and implemented various AFL techniques learned during my bridging experience, I will continue to do this in my professional practice as I know the importance this has on my teaching. 

	Professional Experience Template 2 
	 

	Pedagogy Standard 
	Blended learning experiences 
 

	What did you do and why? 
 
	I used a variety of blended learning during my observation lesson; The destruction of Pompeii. My aim was to make the lesson immersive, interactive, and engaging. I wanted each pupil to be an active participant in their learning and pioneer the lesson in their own individual ways. As it was an introductory lesson where there was no ‘correct’ answer for a lot of the tasks, it was important to encourage the concepts of independent, thoughtful work and interpretation. 
One area that I had for the class was an archaeologist area set up for the learners  to explore on rotation. This was a Tuff Tray with roman artifacts covered in black rice to represent volcanic ash. They worked in their groups to discover the artifacts and link them to their prior knowledge. They had to fill in a table, listing the artifacts and writing as historians what these objects could tell us about the historical event. This led to significant levels of classroom engagement and thoughtful discussion.
Another area was the Investigation station. The learners  were given images of the destruction of Pompeii from start to finish and place them in chronological order. This was their interpretation of events. The learners  had no prior knowledge od Pompeii.. The aim was for them to have no prior knowledge of the event to keep the class curious and engaged.  
We also watched a video demonstration of the destruction and worked as a class to list what our senses would have been like if we were there: What would we see, feel, think, smell, taste…  
I used a variety of engaging learning techniques for the lesson to differ from ‘chalk and talk’ and keep the class engaged and ignite their curiosity and independent thinking. 

	What have you learned? 
 
	I have learned the importance of an initial ‘hook’.  
I have learned the effectiveness of a blended learning environment and how different teaching and learning techniques fuels a thriving classroom environment.  
We had class discussions that were generated from the blended learning environment.  
We reflected as a class on the successful components on the lesson and how they engaged with each task.

	What next? 
 
	I will continue to implement blended learning where possible to encourage the realization of the core four purposes, specifically ambitious, capable learners.  

	Professional Experience Template 3 
	 

	Pedagogy Standard 
	Real-life authentic contexts 
 

	What did you do and why? 
 
	One of the first lessons I taught during my third professional teaching experience (PTE3) was on ‘make your dreams come true day’. I used this lesson to create an authentic, meaningful hook to the four purposes of the curriculum, specifically Ambitious, capable learners.  
During this lesson, we had class discussions on different job roles, different ways in which people live their life and cultural and socio-economic differences in our society. The class worked in groups, in pairs, and independently to make the learning experience varied and engaging. 
Each pupil created a star with their future aspirations on it e.g. I want to be a Doctor/ I want to be a YouTuber…  
We discussed the importance of valuing different people’s aspirations and the role everybody plays in society.  
It was important that each pupil felt heard and valued at the end of the lesson.  
ACTIVITY: Mindmap rotation. One activity was for each table to create a mindmap on ‘Why is it important to believe in yourself?’ Each group were given 5 minutes to add their ideas to the mindmap. After the 5 minutes, each group swaps their mindmap for the other tables. This continues until every group has written on every mindmap. This is then reduced and placed in their books. This method allows for each pupil to share their thoughts and allows for them to share their ideas and build upon their knowledge as a class. The class engaged well with this activity and produced thoughtful analysis.  

	What have you learned? 
 
	This lesson has shown me the importance of allowing real-life authentic contexts to filter into the classroom. Using real-life contexts makes the learning relatable and accessible to each pupil. They were engaged with the lesson and it’s themes. 
This lesson taught me the importance of developing confidence within each pupil and allowing for their beliefs and ideals to be heard and valued within the classroom environment. This lesson also allowed me to make adaptions to future lessons to better suit the needs and interests of each pupil.  
Lessons that incorporate real-life authentic contexts allow for learners  to be prepared for real-life situations.  
I have learned the importance of listening to and valuing every pupil in the classroom in order to ensure a learning environment that meets the needs of each pupil.   

	What next? 
 
	I will strive to create an environment that is encouraging, positive, and equitable. I will ensure that learners  feel valued and listened to. I will continue to listen to pupil’s aspirations and discuss this with them, offering encouragement. I will do this as I believe it is important to value each pupil as an individual and openly discuss topics outside the realm of school work.  

	Professional Experience Template 4 
	 

	Pedagogy Stanard 
	Cross-curricular themes 
 

	What did you do and why? 
 
	During my third and final teaching practise placement, I had to teach the full day on ‘Numbers Day’. This meant that throughout the day, every lesson would need to incorporate mathematics. One lesson during this day that I taught was Physical education.  
In order to make the link between Health and wellbeing and Mathematics and numeracy both authentic and fun I decided to incorporate the interests of my class. I also wanted to consolidate learning of mean, median and mode that we learnt during the week.  
I created an ‘avengers bootcamp’ themed lesson. The class was split into 5 groups of 5 and 1 group of 4. The groups had to work through tables in their group, they had to race amongst themselves to see which group would win. The table includes 1 column of sums and 1 colums for actions. The groups would have to solve the sums (mixed ability groups) and then perform the action. For example: 
	3 times 4 
	Star jumps 


 
 
 
After completing their tables, Each group would have to answer questions related to mean, median and mode. For example: 
What was the MODE for frog jumps? 
What was the mean for skips?  
The whole class were engaged with the lesson, thoroughly enjoyed themselves and were able to consolidate their learning from the week. The class also showed significant leadership and collaboration skills. 
 

	What have you learned? 
 
	I have learned the different ways to incorporate cross-curricular responsibilities into your lessons. I have learned the importance of consolidating knowledge, and this can be easily done in a cross-curricular approach. I have also learned of the importance of class participation and engagement and how this can be achieved through tailoring the learning to the individual learners .  

	What next? 
 
	I will continue to implement cross-curricular learning in my teaching and use innovative teaching techniques to successfully do cross-curricular teaching. 



This assignment is a critical reflection on how my teaching practice has been transformed in relation to planning, teaching, and assessment during my education and Professional Teacher Practices. I will be focusing on two of the twelve Pedagogical Principles as outlined in Curriculum for Wales by Professor Graham Donaldson (Donaldson, 2015). I will be critically reflecting on my practice with a focus on the implementation of two Pedagogical Principles: Blended learning experiences and Real-life authentic contexts. I focused on these two principles as I felt that I have improved in my application of these pedagogies during my final teaching placement (PTE3). When creating experience templates on the Professional Learning Passport (PLP), I found that my justification and rationale for these pedagogies were justified in context and application. 
During this assignment, I will outline how these chosen Pedagogical Principles have been integrated into my teaching and the purpose that they have within the classroom environment. I will look at the impact this had on my learners and how I will carry on implementing the twelve Pedagogical Principles to maximise learning. I will discuss differing opinions on the chosen Pedagogical Principles, identifying differing perspectives and theories within areas of education. I will look at supporting and contradicting evidence in terms of these supporting theories. 
During my third and final teaching practice, I sought to incorporate the twelve Pedagogical Principles throughout my teaching and aimed to achieve the qualified teaching standards through planning, resourcing, and teaching purposeful lessons. Professor Graham Donaldson highlights the importance of pedagogy in relation to education. He states that it is more than the content we teach as practitioners but more the careful selection of methods within the classroom to serve the curriculum and its purposes in order to meet the needs and development of children and young people (Donaldson, 2015, p.65). I implemented the aims of pedagogy through my placement and integrated key teaching standards into my teaching. One pedagogical principle that will be discussed in this assignment is creating authentic contexts for learning. 
Using Real-life Authentic Contexts in your lessons allows for learners to become active participants in their learning. Using real-life contexts means using a broad range of teaching strategies to better engage a diverse group of learners in the classroom to better ensure knowledge consolidation (Authentic learning contexts, 2017). Using authentic contexts in the classroom ensures that learners become an integral part of the learning process, this means using a constructivist approach to education. Bruner’s theory of constructivism supports authentic contexts within the classroom environment as Bruner advocated for cognitive growth in children. He believed that the aim of education is to create autonomous learners who become pioneers in their own education (Bruner, J, 1960). The theory of constructivism coincides with the central themes of Curriculum for Wales as it develops the personal effectiveness of each pupil and helps to reach a core purpose of the curriculum of being Ambitious, Capable Learners who can build up a body of knowledge and have the skills to connect and apply that knowledge in different contexts, making them ready to learn throughout their lives (Donaldson, 2015). 
During my teaching practice, I used real-life authentic contexts during ‘Make your dreams come true day’ (see part 1 of the assignment). I planned, resourced, and conducted this lesson to create an engaging hook centred around the purpose: Ambitious, Capable Learners. I explored the Pedagogical Principle by ensuring that the lesson stayed true to the principle by providing the class with essential real-life contexts. We had class discussions that were pupil-led, as well as opportunities for independent, partner, and group work. The lesson allowed learners to critically engage with the lesson and its themes, develop their critical thinking and interpersonal skills, and their self-confidence and eagerness to participate and learn. The Great Teacher toolkit (Coe, Rauch, Kime and Singleton, 2020) notes the importance of promoting an encouraging and supportive environment to maximise each child’s individual ability to learn. The way in which the lesson was conducted allowed for each child to feel valued and their opinions respected. For authentic contexts to be correctly conducted, the learner’s voice needs to be heard and they themselves need to conduct the way in which the lesson progresses. Pupil voice is necessary for the participation of the learners to be meaningful within the context of the lesson (MacBeath, 2006). Meaning, that the opportunities for pupil participation and pupil voice within the lesson had a purpose: they were able to start the discussions within the class that they felt were relevant to their life experiences and their learning. Pupil voice was generated through ‘mind map rotation (see part 1: Real-life authentic contexts). Utilizing pupil voice in the classroom is imperative to having a supportive and encouraging learning environment. It is every child’s right to be able to freely speak their thoughts and opinions and have those thoughts heard and valued met as outlined in Article 12 of the UNCRC’s Rights of the Child (The United Nations, 1989). 
Throughout my teaching practice, I ensured that I upheld this Pedagogical Principle. I applied real-life authentic contexts where appropriate and possible. An additional example of this being present during my practice was during a Humanities based lesson. During the week of March 1st, my placement school had a Welsh Week. Every class had to base their lessons around Welsh heritage, Welsh landmarks, Welsh people or Welsh History. One of these lessons that I conducted looked at the historic Castell Coch. To make the lesson engaging and relevant to the student’s lifestyle and current schema, the main task of the lesson was to create a table comparing aspects of life during the 13th Century at Castell Coch and now in the 21st Century. The class had to research and compare life then and now and draw comparisons and differences relating to subjects such as food, entertainment, hygiene, and the home. Having the lesson structured in such a way, allowed for the learners  to make these integral links between what they know, what they experience and what they want to know. This allowed for high levels of engagement from the learners, excellent discussion, and sound retainment of knowledge. Having real-life contexts integrated into the lesson gave the learners power and allowed for the immediate application of skills (Taslimi and Taslimi, 2021).
Bruner’s theory of Cognitive Development theory (1966) is an effective theory for education as it gives each pupil the chance to have autonomy in their education and be active participants. The theory centres around learning being an active process where learners  construct new ideas through their pre-existing knowledge. Learners will challenge preconceptions, create hypothesis and create links in their learning based on their experiences (Culutta, 2022). This theory coincides with Curriculum for Wales’ pedagogical principle of having meaningful, authentic contexts as the learners  will have a plethora of pre-existing knowledge available to challenge and develop their schemas.  There is an emphasis on learning through discovery which is an engaging way to teach the curriculum, where learners may feel their natural curiosity is a beneficiary to the lesson and they have sound contributions to be made (McLoed, 2019). This advocacy for pupil voice ensures that there is a deviance from typical ‘talk and chalk’ but a move towards an equitable learning environment. Estyn notes the benefits of real-life contexts within learning for enhancing a child’s opportunity for authentic problem solving (ESTYN, 2018).
 Limitations to this theory in practice could stem from learners not feeling able to articulate their experiences or being reluctant to contribute in a way that reflects their experience or learning. Learner participation is key to the pedagogical principle: Real-life authentic contexts, as it is reliant on being an authentic context for each pupil. If they are unable or unwilling to share their experience or their needs this would be difficult to achieve.  The Cognitive Development theory also has its limitation as each stage of development may fail to reach the needs of each individual pupil and that some learners , as a result, may not meet intellectual development (Takaya, 2008). To overcome this limitation, when planning and resourcing future lessons, I will ensure that correct differentiation and consideration for each pupil are in place to ensure an equitable learning environment. 
An additional Pedagogical Principle that this assignment explores is employing a broad repertoire of teaching approaches or Blended Learning Experiences. Blended learning is the thoughtful and justified use of a variety of imaginative teaching approaches selected to meet pedagogic challenges to the benefit of all learners (Yr Arthrofa, 2020). The personal experience that I will be drawing from is from my final teaching placement and centers around the destruction of Pompeii (See part 1 for detail). It follows the rationale for being a Blended Learning Experience as I employed a variety of imaginative teaching techniques to generate a pupil-led introductory lesson. I intended for this lesson to be as immersive as possible. It was an introductory lesson of which the learners  had no or limited prior knowledge. To use this as an advantage, I planned to use their curiosity for answers to drive the lesson. The lesson worked in a station rotation with two separate tasks that the class had to work through in turns. The first was a Tuff Tray activity in which the learners  had to use their prior knowledge of mountains and volcanoes (Currently term topic) and Romans (previous term topic) to use their interpretation and deduction skills to discover what historical event took place. In the Tuff tray were objects intended to activate their prior knowledge to gain clues on what event they were discovering and when it happened. They showed knowledge consolidation by reading one of the artifacts and recognising that it was a shopping list from the Roman Era (On the shopping list were popular roman delicacies such as stuffed Dormouse. They learned this prior information in their previous term topic). Seeing the class engage with their prior knowledge and connect clues to deduce the time period proved the significance real-life authentic contexts have on the retainment of new knowledge. The other task was interpreting ima images of the disaster and using their interpretation skills to create a chronological order of the event. This task allowed each pupil to use critical thinking and reasoning skills to order their interpretation of events. This led to peer and class discussions on why different learners ordered the images differently. This enhanced the learning environment and allowed every pupil to speak their mind and share their thoughts and reasonings. Sharing their ideas allowed for each pupil to gain valuable knowledge from their peers, they could gain ideas and valuable knowledge or interpretations that they may not have noticed themselves. 
The Montessori approach of child-led learning was present during this learning episode, as it was down to the learners to participate and engage with the tasks as they saw relevant. Having the station rotation allowed for a difference in the way in which my lessons were conducted. It allowed me to see the benefits of conducting lessons in a child-centered and child-led way. Maria Montessori said that “play is the work of the child.” I aimed to incorporate play and discovery in this learning episode to encourage a unique way of learning. The learners were not told if they were right or wrong, but we discussed our interpretations, thoughts, and discoveries as a class. They engaged with each task in a way that was indicative of play. They were engaged, thoughtful, and curious. The child-led approach and opportunity to self-assess proves to be a way in which learners can learn and show progression through enjoying freedom without limits (Montessori, 2014). 
Supporting a Blended Learning Environment ensures a modern, revised classroom education. Blended learning allows for each student to challenge and improve their skills, to challenge their thinking, and improve their ability to work independently with a variety of different tasks (Suhana Ayob et al., 2020). Using different teaching approaches and techniques such as continuous provision, enhanced provision, using technology, station rotation and many others allows for deep-level thinking and enjoyment in the classroom (Bryce-Clegg, 2013). Blended Learning equips learners with the ability to engage with a variety of tasks in a variety of ways. Ensuring that this Pedagogical Principle is present throughout my teaching will allow for essential skills central to Curriculum for Wales to be met. These skills include critical thinking and problem solving, creativity and innovation, and personal effectiveness (Developing a vision for curriculum design - Hwb, 2020). The development of these skills and integration of this Pedagogical Principle will ensure that the four purposes of the Curriculum for Wales in upheld, specifically Healthy, Confident individuals who have the skills and knowledge to manage everyday life as independently as they can and are ready to lead fulfilling lives as valued members of society (Donaldson, 2015). 
A limitation of incorporating a Blended Learning Environment could come from the implications when implementing theories such as the Montessori method. A limitation of this in practice is that it can be expensive. Having a variety of resources available for the use of a classroom can be difficult as buying high-end, durable resources for a variety of lessons and terms is challenging and not a luxury many schools can afford (Meinke, 2019). Additionally, the Montessori approach has been criticised for not being inclusive. Whilst this was not the aim of Montessori herself, the Montessori approach has been noted as thriving in predominantly white, affluent private schools (Debs and Brown, 2017). This means that many schools may find Montessori to not be an equitable approach within the classroom. Debs and Brown (2017) say that this can be attributed to a potential lack of diversity amongst teaching staff that find it difficult to communicate a differing way of teaching to families with alternative views on education. To overcome this barrier to an equitable learning environment, I will strive to ensure that when using blended learning, to speak to the individual needs and interests of every individual within the class. 
During my teaching practice, I have developed my skills as a practitioner. I have researched various teaching approaches, applied them and evaluated my findings. I have integrated key Pedagogical Principles to ensure that every pupil within my classroom progresses through Curriculum for Wales and achieves the four core purposes. As a reflective practitioner, it is essential that considerate reflection on teaching approaches and rationale is undertaken regularly to constantly improve my teaching and further my professional development. I work towards refining my teaching practice and achieving my Professional Standards for Teaching and Leadership as outlined by the Arthrofa. Reflecting on my practice and application of the four chosen Pedagogical Principles (See Part 1) has allowed me to rationalise my pedagogical choices and decide how best to develop myself professionally and how and why I will apply these skills in my future teaching practice.  
The choices I made during my professional teaching practice allowed me to hone my skills as a teacher. As outlined in the template in Part 1 titled Real-Life Authentic Contexts, I ensured that most of my lessons outlined this Pedagogical Principle. I actively spoke and listened to the learners within my class about their interests, their passions, and their lives. I always sought to include their interests in their learning to ensure that they felt valued as individuals. This conforms to Articles 12 and 13 of the UNCRC’s Rights of the Child (The United Nations, 1989) and ensures that every child feels welcome inside the school and that they have a place within their classroom. This is essential for their well-being and their academic attainment.  I followed the Pedagogical Principle of having a Blended Learning Environment by having a variety of approaches present in my lessons. I sought to have inventive and considerate lessons planned that were exciting and engaging for the whole class and spoke to their individual strengths. I found that considering the Twelve Pedagogical Principles when lesson planning ensures that essential skills are being met in the classroom and that new ways of teaching are always being incorporated into the classroom. 
In my future practice, I will continue to incorporate the pedagogies throughout my learning and develop skills that are essential for pupil progression. It is essential that I continue to revise my teaching techniques to be a reflective practitioner. 
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