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Introduction 

May I personally extend my warmest wishes to welcome you to Pont Rhyd-y-Cyff Primary School. This prospectus is designed to inform you about our community-based school, which caters for children between 3 and 11 years of age. Our school is comprised of three buildings which enables the delivery of the Foundation Phase and Key Stage 2 education (2Welsh Government, 2020) in accordance with The Curriculum for Wales (5Welsh Government, 2020). 
The Foundation Phase members of our school are aged between 3 and 7 years old. Children in this age bracket are located within ‘The Acorn,’ a brand-new, purposely designed building, constructed to compliment the delivery of the Foundation Phase. The Acorn is surrounded with vast areas of grassland coupled with a designated outdoor learning area, where Forest Schools is undertaken. Our school envisages ‘The Acorn,’ as a place where children begin to plant the seeds of their educational journey.
Key Stage 2 children are aged between 7 and 11 years of age and are located within the original school building ‘The Oak Hub’, built in 1911. Here, children are equipped with facilities which have been purposely designed, to correlate with the delivery of their education. Children have access to plenty of learning spaces, with each classroom housing designated Self Organised Learning Environment (SOLE) pods, to support inquiry-based learning (Crawley et al., 2010). Each pod is equipped with ultramodern technology, which supports children's learning by enabling secure access to the internet (Crawley and Mitra, 2014). 
The remaining building within our school ‘The Sunshine Hub,’ supports the ethos, values and wellbeing of our children and staff, whilst at school. Whole school assemblies, physical activities and the serving of food stuffs occurs here. A whole school approach is undertaken at break and lunch times, with children and staff enjoying the social company of each other, regardless of age and stature.
Education here at our school is child centred. It is our aim to support and encourage each child in a caring, happy, and stimulating environment, whilst maximising their learning potential. Moral values are essential life skills, that enable children to develop into adults who are perceived as active participants who contribute to the wider community and society. Our school community, believes that children acquire these life skills, via first-hand experiences coupled with moral guidance from others. 
At our school, we nurture every child to ensure they are equipped with skills and talents which enable them to be successful in life. Every child’s success is celebrated with recognition and praise, no matter how large or small it is. Our ethos supports the development of self-esteem, confidence, and independence, as we strive to ensure all children achieve their full potential, regardless of needs, religion, or background. 
Pupil success is celebrated termly with individuals of the wider community and families, during our ‘celebration assemblies.’ Our relationships with you as parents and members of the wider community, is of vital importance. A successful home-school partnership ensures children are fully supported during their journey to be successful, independent learners.
Our school aspires to work with the wider community to develop partnerships which will ensure all children, receive the finest education whilst in our care. We welcome volunteers who are happy to share their experiences and knowledge with the children in our school.
I personally hope this prospectus gives you a wonderful insight into our school life. Together, we can ensure your child endures the best education within a learning environment which is built upon respect, tolerance, and high expectations. Please feel free to contact me to arrange a visit or answer any additional questions. I look forward to meeting you soon. 
Kind regards,

Eleri Jones.
School Context

Pont Rhyd-y-Cyff Primary is a Local Authority school which is administered by the Children’s Directorate of Bridgend County Borough Council, under section 14 of the Education Act 1966. The Act ensures that all compulsory school age children, are provided with access to an appropriate education, at school or otherwise (7Welsh Government, 2020).
An appropriate education is defined under section 14 of the Education Act 1996, as one which is desirable, in respect of pupils’ varying age groups, aptitudes and abilities, whilst reflecting the differing periods in which some pupils, are expecting to remain in school. Within the Act, local authorities are legislatively required, to ensure provision is made for children with special educational needs (7Welsh Government, 2020). 
Receipt of an appropriate education is vital in ensuring children enjoy the process of learning, whilst developing knowledge, skills, and resilience. Children should emerge from school as happy, ethical, confident individuals who can step into their community as developing adults and thrive (7Welsh Government, 2020). 
Traditionally, education in Wales has been delivered through the process of schooling. Schooling is defined as a process which delivers formal education to children, within a school setting. Teachers are viewed as instructors, who deliver a set of subject specific instructions to children, as defined within a formal curriculum (Gobby and Millei, 2017). However, education is not solely the responsibility of school.
The home environment supports early years development, as children possess a psychological desire to learn, fuelled by their natural instincts and interests. As children progress through childhood, school life aids the learning process by preparing children for the role of adults, who actively engage in community life through socialisation (Flanagan, 2006) 
To ensure children are equipped with the necessary skills to leave education and achieve their full potential in life, the educational system in Wales encompasses ‘The Curriculum of Wales’ (Welsh Government, 2017). 
The curriculum creates a joyous learning environment, where children are stimulated and excited, when indulging in their experiences of learning. In addition, it ensures every child endures equal opportunities whilst aspiring to the highest level of standards, whilst reducing any gap in attainment levels. All children regardless of their socio-economic backgrounds, are expected to develop into happy, independent, compassionate, ambitious, imaginative, and resilient learners. According to Jean-Jacques Rousseau, happiness is the overall aim of education (Flanagan, 2006). A notion which Pont Rhyd-y-Cyff Primary fully supports.
Our school embodies all children equally, regardless of their religion, disability, background or needs in accordance with the Equality Act 2010 (Department for Education, 2019). We ensure all children are offered challenging, and stimulating learning opportunities which develop autonomy, creativity, confidence, and self-esteem.
Our school is a designated ‘Rights Respecting School,’ and we are proud to actively promote the principles and values of The United Nations Convention on the Rights of the Child (UNCRC). The principles are endorsed by placing them at the heart of our school's policies, practices, and ethos. Every child has a ‘right to attend school and learn’ (Article 28) and a ‘right to achieve their best’ (Article 29) (UNICEF, 2020).   

 


School Vision

Pont Rhyd-y-cyff Primary endorses the four principles of ‘The Curriculum for Wales’ throughout its schooling day, encouraging children to be:
· Capable and ambitious learners who ready partake in lifelong learning
· Creative and enterprising contributors who are set to fully commit to work and life
· Informed and ethical citizens of Wales and beyond
· Confident and healthy individuals that contribute to society by leading a fulfilled life (5Welsh Government, 2020).
The Curriculum for Wales was purposely designed to ensure all children, receive an education which is balanced and reflective of their individual learning experiences (5Welsh Government, 2020). To successfully implement this concept, teachers in our school are flexible with their approach in the delivery of the Foundation Phase and Key Stage 2 education. Adopting this approach ensures learners achieve their best outcomes, whilst addressing the differing needs of all learners (6Welsh Government, 2020). 
Pupils at our school are offered opportunities to use their ‘pupil voices’ to address areas of concern, via our School Council, Eco Committee and School Ambassador schemes. In addition, our school offers a wide range of extra-curricular activities to support the interests of all children. 

Additional Learning Needs

To ensure pupils access opportunities which are relevant to their needs, our school has incorporated inclusion into its policy making decisions. Inclusion removes any barrier which potentially could hinder a child from participating in their learning activities (Cheminais, 2006). 
Inclusive practices have been adopted for use throughout the school to ensure students with special educational needs (SEN) are not put at a disadvantage, according to ‘The SEN Code of Practice for Wales’ (National Assembly for Wales, 2004) and ‘Inclusion and Pupil Support’ (Welsh Government, 2014). In addition, The Additional Learning Needs and Education Tribunals (Wales) Act 2018 addresses the needs of SEN children by revolutionising their experiences, expectations and outcomes via early identification, awareness, and good practice (Welsh Government, 2019).  
To provide additional advice and support, our school has access to many outside organisations and agencies including our Local Authority’s Inclusion Team, to ensure the needs of children with additional learning needs are met.

Well-being

To protect Wales’s long-term viability, the Welsh Government implemented the Well-being and Future Generations (Wales) Act 2015. Within the Act, seven well-being goals were legislatively introduced to ensure we improve our social, economic, cultural, and environmental well-being. The intention of the goals is for everyone; to be resilient, to be equal, to be prosperous, to be healthier, to have close-knit communities, to be answerable without exception for our country and to have a dynamic and flourishing Welsh language and culture (Future Generations Commissioner for Wales, 2020). 
Our school actively embodies all seven of the well-being goals for Wales, in conjunction with the UNCRC, to ensure our children have a flying start in their life by accessing education and learning opportunities (3Welsh Government, 2015).

 

Promoting school-based health and well-being

School based interventions aimed at developing resilience and other key life skills, are key to fostering the development of positive well-being and health. Regular participation in healthy eating and physical activities, are cost effective ways of building resilience during childhood, which leads to long term positivity in adulthood (Public Health Wales, 2019). 

Healthy Eating

At school, all children and staff are encouraged to partake in our healthy eating scheme, when consuming foodstuffs at break and lunch times. School meals are provided by our catering service at a cost of £2.20 a day. However, should you wish for your child to bring a sandwich lunch box then please join us in our healthy eating approach in accordance with ‘Healthy Eating in Schools (Wales) Measure 2009’ (1 The National Archives, 2020). Pont Rhyd-y-cyff Primary recently accepted a ‘National Healthy Schools Award’, in respect of its healthy eating approaches. 
  
Physical Activity

Physical activity is vital for the development of skills which are key to our long-term well-being. Pont Rhyd-y-cyff promotes physical education, through its Physical Literacy programme. The programme enables children to acquire confidence and other key skills which provide children with the motivation to remain physically active, throughout their life (2Welsh Government, 2013). 
Physical literacy is delivered in conjunction with Forest Schools, the Foundation Phase and Key Stage 2 education. Physical activity coupled with engagement in practical activities, fosters learning. Jean- Jacques Rousseau evidenced this notion in his curriculum theory (Noddings, 2012).
Your child will be issued with a detailed timetable of activities during early September, to ensure they come to school dressed in the appropriate attire and equipped with the necessary foodstuffs, to maintain a healthy and balance lifestyle. 

Emotional Well-being
  
In addition to the acquirement of knowledge, children also learn skills, behaviour, and attitudes, which are essential life skills as they progress through childhood and into adulthood. To improve children’s social, moral, and emotional awareness, our school is actively involved a programme entitled ‘Philosophy for Children’ (P4C). The programme is designed to improve communication and social skills, whilst developing resilience and empathy (Gorard et al., 2017).
Furthermore, the programme incites independent thinking alongside the utilisation of pupil voices, which encourages children to have responsibility for their own learning and behaviour (Williams, 2017). For further details, please refer to the section entitled ‘Philosophy for Children.’
  
Behaviour
   
Effective management of the classroom is achieved through the collective utilisation of clear and concise classroom expectations, alongside an effective motivation and learning rewards system (Sieberer-Nagler, 2015) - a notion also supported by the 1Welsh Government (2012). 
To ensure our school complies with the legislative requirements of the Education Act 2002 and the UNCRC via the Rights of Children and Young Persons (Wales) Measure 2011, we have introduced the ‘Super Ambassadors’ scheme (3Welsh Government, 2020). 
Super Ambassadors Scheme

The Children’s Commissioner for Wales introduced the ‘Super Ambassadors’ scheme, to promote the rights and responsibilities of children in accordance with the UNCRC (Children’s Commissioner for Wales, 2020).    
To promote the rights of children within our school, each classroom has designed class charters via posters, to advocate classroom rules and expectations. Each classroom poster is bespoke and designed by the children to encourage a sense of ownership. Upon completion each child within the class signs the poster, to ensure they understand the consequences of their behavioural actions, when at school (Children’s Commissioner for Wales, 2020).

Rewards and Praise System
 
Every child in our school is equipped with talents and skills. Nurturance of these talents encourages all pupils to continue to strive for success, as they progress through life. Our school operates a praise and rewards system which recognises all achievements, regardless of how great or small they may appear to be. 
According to the 1Welsh Government (2012), an environment which fosters the pro-active use of positive praise and rewards, encourages children to effectively engage in pertinent behaviour. Sieberer-Nagler (2015), support this notion by further correlating a relationship between praise and rewards, with academic success. 
Positive praise and reward systems are effective behavioural strategies, in accordance with Skinner’s Operant Conditioning Theory. Skinner’s theory supports the notion that personal incident responses correlate with behavioural changes, which in turn relates to consequential behaviour (Cerutti and Staddon, 2002).
At our school we celebrate children’s success, with positive praise and recognition. Each class throughout the school partakes in our class reward system, which involves stickers in exercise books, telephone calls to home, and house points. Whole school celebration assemblies are held termly with parents, grandparents and members of the community invited to partake. Rewards at our school are always fair, achievable, consistent, and immediate to ensure their effectiveness (2Welsh Government, 2012). 
Key to the nurturance of behavioural and emotional development, is a classroom which engages in a positive climate (Sieberer-Nagler, 2015). A positive classroom climate is achieved in accordance with the self-categorisation theory, utilising proactive strategies to establish effective pupil-teacher relationships. Proactive strategies are substratum to managing behaviour (2Welsh Government, 2012). 
On occasions our school partakes in reactive strategies, which allows the re-direction of inappropriate behaviour (2Welsh Government, 2012). Reactive strategies are remedial, allowing teaching personnel to respond to incidences utilising self-discipline (Freeman, 2011).
Self-discipline enables children to acquire strategies which help to regulate their behaviour (Rogus, 1985). Teachers are used as effective role models who employ persistent persuasion and coercion techniques, to promote internalisation (Bergin and Bergin, 1999). Nurture groups are effective ways of employing persistent persuasion, de-emphasising the need for punitive practices (Hibbin and Warin, 2016).





Nurture Groups

Encompassing a whole school approach whilst collaborating with parents and other multi-agency professionals, aids the education of children with social, emotional and behaviour issues. Nurture groups are a short-term reactive intervention strategy, designed to address any attachment issues which may have arisen during early childhood. Nurture groups are small, structured environments that allow children to endure nurture experiences (Welsh Government, 2010).
Utilising its fundamental principles, nurture groups underpin the association between trust and relationships. Initially the education of children is inferred, with the focus transferred to development in favour of attainment. To achieve this objective, our school utilises the Boxall Profile as an assessment tool, for gaining an insight into the child’s emotional and social wellbeing. The resulting diagnostic profile is then utilised to initiate a targeted support plan (Department of Education, 2018).
The Boxall Profile supports John Bowlby’s Attachment Theory, focusing on how children develop patterns of inappropriate behaviour (Pyle and Rae, 2015). Children in attendance of nurture groups develop resilience, following improvements in their behaviour, academic attainment, and personal development.
The principles encompassed by nurture groups, are utilised in conjunction with the child’s targeted support plan to ensure children receive an education as specified in the school’s curriculum (Welsh Assembly Government, 2010). The long-term objection of nurture groups is to re-integrate back into mainstream education (2Welsh Government, 2012).
  
Restorative Justice 

Strategies which allow children to accept responsibility for their behavioural actions, are supported by John Dewey’s theory of ‘Social Learning’ (Sikandar, 2015). Responsive classrooms are utilised to promote pupil engagement and social learning. Responsive classrooms utilise strategies employed by restorative justice programmes, to address behavioural issues. 
Restorative justice programmes are endorsed within the framework ‘The Right Way: A Children’s Rights Approach in Wales.’ The framework addresses behavioural issues in accordance with Article 12 of the UNCRC, where children have the right to exercise their opinion (Children’s Commissioner for Wales, 2017).
We use restorative justice programmes to provide children with opportunities to articulate their emotions. Using emotional literacy, children develop feelings of social awareness and empathy. Emotional literacy is key to the development of self-discipline; a notion supported by John Dewey’s theory (Noetzil, 2015). In addition, restorative justice fosters feeling of empathy by nurturing existing relationships, aiding the repair of damaged relationships (Hopkins, 2002). 
Self-discipline repairs damaged relationships and avoids the need for blame and punishment. Our school has adopted a whole school approach to self-discipline, incorporating ‘Circle Time’ as an effective strategy. Circle time develops self-discipline by creating an understanding and awareness of peers, whilst fostering feelings of connectedness. It is a proactive approach which improves well-being (Roffey, 2008). Circle time sessions are held once a week for thirty minutes. 
In addition, John Dewey’s theory utilises low arousal strategies as a reactive approach to behaviour management, reducing frustration, fear, and stress (McDonnell et al., 2015). ‘Restorative Conferencing’ is utilised as a low arousal strategy in our school, which adopts a transactional approach, focusing on reflection and change. Restorative conferencing endorses the use of emotional literacy cards, which provide children with the necessary literacy skills for expression of feelings (Phethean, 2016).


Philosophy for Children

Our school as a community institution, advocates the ‘P4C’ programme to promote social and moral development in our children. In addition to behaviour management, P4C encourages children to be decisive, independent, critical thinkers. This approach to education supports John Dewey’s theory on inquiry-based learning and progressivism (Williams, 2017). 
Utilisation of P4C within the school environment has produced positive results with improvements seen in children’s confidence, reasoning, and questioning skills, alongside developments in their cognition (Gorard et al., 2017). According to Ira Shor, our personal identity is reflected within our oratorical skills.
Critical literacy is an oratorical skill which is perceived as an essential element of critical pedagogy, providing children with opportunities to refine themselves and society (Shor, 1999). P4C develops creative and critical thinking skills using critical literacy, which fosters self-determined learning alongside free and active learning (Kizel, 2016).
We actively encourage self-determined learning in conjunction with our curriculum, via our SOLE pods. In class P4C is administered utilising visual stimuli in the form of mind maps, to facilitate child-led learning in conjunction with games and discussion and enquiry sessions. Mind maps utilise both side of the brain during cognitive development, which accentuates learning in accordance with Piaget’s cognitive theory (Kuther, 2016).
 
School Council

Schools are legislatively required to establish school councils in accordance with ‘The Schools Councils (Wales) Regulations 2005’. School councils are established to provide pupils with opportunities to discuss any issues, relating to their education, school, or any other areas of concern. Legislatively, matters of concern which are arisen by pupils, must be addressed by the head teacher and governing body (2The National Archives, 2020). 
School councils embed the UNCRC principles in accordance with Article 12, where every child is entitled to express their opinions. Furthermore, school councils support the aims of the Well-being of Future Generations (Wales) Act 2015 (Children in Wales, 2020). School councils are excellent in providing children with opportunities for pupils to use their voices, whilst participating in their school life and community (Estyn, 2019). This notion is supported by both Paulo Freire and Henry Giroux, who believed that education had the ability to transform individuals via critical pedagogy (Giroux, 2010).
Critical pedagogy utilises critical literacy as a means of providing children with opportunities to question the norm in everyday life. In schools, it is perceived as a theoretical strategy which allows children, to develop a critical connection with their knowledge. According to Ira Shor, this skill gives children the right to question what is perceived as the norm in accordance with democratic rights, social justice, and equality (Macrine, 2009).     
Our school council meetings have provided children with opportunities to contribute to matters which are of value to their school and community. Children have influenced decisions on learning experiences and their well-being, whilst benefitting from increased engagement and improvements in performance, learning and attainment (1Welsh Government, 2016). This approach to education also supports John Dewey’s theory on inquiry-based learning (The P4C Co-operative, 2020) and progressivism (Williams, 2017).
Meetings at our school are held monthly during lunch hour. In addition to school council meetings, our school also develops the use of the pupil voice during Eco-School meetings, where the focus is switched to environmental sustainability. Paulo Freire passionately believed that education had the ability to transform individuals (Giroux, 2010).

Self-Organised Learning Environment (SOLE)
 
To promote inquiry-based learning, our school encourages children to engage in technology-based learning within our SOLE pods. Here, teachers are perceived as facilitators who encourage the children to work together as a community. At the start of the session, children are given a topic of interest by the teacher, alongside a series of unanswered questions. Using technology, the children generate their own route of learning on the topic of interest, within a given set of rules (Crawley, 2010). 
SOLE pods encourage children to widen their understanding and learning opportunities via internalisation, which supports the acquirement of knowledge and memory of new concepts. Children use SOLEs to acquire knowledge through transformative pedagogy, removing teacher parameters (Dolan et al., 2010). This notion is underpinned Paulo Freire, who believed educational programmes must engage the learner through topics of interest (Flanagan, 2006). 
Topics of interest allow children to generate a desire for learning. SOLEs are utilised as sources of investigation to children in small groups, to aid their acquirement of knowledge. Working in small groups actively promotes the engagement of explanatory conversations with others, whilst developing critical thinking skills (Crawley, 2010). 
According to Shor (1999), the ability to think critically is an essential life skill, which helps mould children’s individual identities, providing opportunities for personal and social reform. This notion is supported by the work of Paulo Freire (Giroux, 2010) and John Dewey (1896). In addition, Dewey advocated the importance of working in small groups, in learning environments which stimulated and engaged children with true life experiences (Williams, 2017). Lev Vygotsky expanded upon this, developing the ‘zone of proximal development’ (Bruner, 1984).

Forest Schools

Outdoor learning involves any learning experience which is facilitated in the outdoor environment. Seasonal adjustments coupled with changes in weather patterns can inspire innovative learning in children of all ages (Robertson, 2014). Learning outdoors has positive effects on children’s well-being, behaviour, and physical development (Estyn, 2011). Furthermore, the social environment provided by Forest Schools, holistically influences development (Davidov et al., 2015).
Forest Schools administers learning experiences which motivate children to explore the outdoor environment. Children’s communication and language development is influenced utilising sensory    interactions (Martin-Denham, 2015). Children are born with a natural desire to explore and experience their surrounding environments. Forest Schools supports several forms of self-directed learning (Blackwell, 2015). 
Self-directed learning encourages children of primary school age to investigate their outdoor area, supporting inquiry and experiential theories, as endorsed by John Dewey (Williams, 2017), Jean Piaget (Blackwell, 2015) and Friedrich Froebel (Doyle and Milchem, 2012). In addition, Maria Montessori supported undirected play- based learning to promote cognitive, physical, and social development in children (Siraj-Blatchford, 2015).   
Learning outdoors encompasses the ethos of The Future Generations (Wales) Act 2015 whilst addressing all Seven Core Aims of the ‘Programme for Children and Young People’ (3Welsh Government, 2015), (Welsh Government, 2016). Furthermore, the work of the above theorists is evidenced as teaching and learning pedagogies which have been adopted for use, in the seven areas of learning of the Foundation Phase (1Welsh Government, 2015).
Every Friday, children engage in Forest Schools activities utilising the outdoor facilities at ‘The Acorn.’ 
 


Foundation Phase

The Foundation Phase is a legislative curriculum that endorses diversity, equality, and values, for children aged three to seven years. The curriculum is holistic, permitting children to build upon their prior knowledge and learning experiences. In addition, it encourages children to be more inventive and enterprising with their learning experiences (1Welsh Government, 2015). 
Learning experiences are undertaken within the indoor and outdoor areas of ‘The Acorn’ using a variety of supporting materials. Children are encouraged to engage in varying developmental stages of play, using a variety of activities to connect their different areas of learning (Welsh Assembly Government, 2008).
The Foundation Phase framework spans over four years of a child’s development and is therefore progressive in nature. Children in this phase of their education, learn at their own pace according to their developmental needs, with the focus on attainment removed (1Welsh Government, 2015). The curriculum is child-centred with the teacher perceived as a facilitator (Welsh Government, 2019). A child-centred education supports sociocultural theories (1Welsh Government, 2012) in conjunction with John Dewey’s philosophical approach to education (Welsh Government, 2008).
There are many benefits to child-centred learning as an approach to education. The Foundation Phase utilises problem-solving skills to develop confidence, self-motivation, and independence to develop resilient learners who are not fearful of making mistakes. Furthermore, it encapsulates a positive learning attitude, via its seven Areas of Learning (Welsh Government, 2019).
The seven Areas of Learning provide children with opportunities to acquire new skills via experiences and activities, which are practical and relevant to their age. Such experiences can be undertaken in an indoor or outdoor learning environment. Maria Montessori was an educational theorist who perceived education as a dual aspect, connecting indoors with the outdoors via experiences (Austin et al., 2001). Indoor and outdoor environments, at home and school provide stimulating, fun, and exciting areas to promote natural curiosity and a desire to learn.

Key Stage 2 
 
Key Stage 2 education is delivered to children in our school utilising the six areas of learning and experiences as specified in ‘The Curriculum for Wales’:
· Languages, Literacy and Communication - creates an understanding of English and other languages exploring different literature, using literacy skills 
· Science and Technology - creates an understanding on living things, nature, forces and how technology is utilised  
· Expressive Arts - exploration of the arts via dance, art, drama, film, music, and digital media
· Mathematics and Numeracy - creates an understanding of numbers and how they are utilised in our everyday lives
· Humanities - creates an understanding of the world via geography, history, business, social studies, religion, values, and ethics
· Health and Well-being – healthy mind, healthy body, healthy relationships to make successful life choices (1Welsh Government, 2020).
In addition, a cross-curricular approach is applied to ensure children embed skills within each of the following areas:
· Literacy - speaking, listening, writing, and reading 
· Digital competency – to understand how technology influences our lives via the use of digital devices
· Numeracy skills - to understand and use numbers (1Welsh Government, 2020).


Key Stage 2 continued

To ensure children at Pont Rhyd-y-cyff meet the four purposes as previously specified within The Curriculum for Wales, we have adopted for use a curriculum which:
· Is balanced and broad
· Is appropriate for learners of all ages, aptitudes, and abilities
· Encourages development
· Enables progression.
Cross curricular skills are transferrable across all areas of the curriculum using a topic led approach, to ensure the acquisition of knowledge, reflects all disciplines.
A topic led approach to learning, encompasses all six areas of learning and experience. Utilising experiential learning as a strategy, children at our school are given opportunities to be creative and innovative, aiding the development of problem-solving and critical thinking skills. Critical thinking skills provide children with the ability to reflect upon their learning, using self-evaluation as a means of identifying self-regulation (1Welsh Government, 2020). 
During experiential learning, a child-centred approach is adopted for use, with the role of the class teacher perceived as a facilitator. In addition, children are supported during their learning with the use of SOLEs, to facilitate interesting discoveries on their topic led activities. SOLE classrooms are perceived as places where community learning occurs, which in turn fosters independent learners. This approach to education was supported by John Dewey in his bid to create an autonomous learner (Williams, 2017).   
Throughout their educational Key Stage 2 journey, children at our school will be supported to ensure they become capable and ambitious learners who are ready to embark in lifelong learning. 

Key Stage 2 assessment
 
Assessment is fundamental to ensuring our Key Stage 2 learners make progression. Furthermore, it creates a holistic picture of each child, identifying their strengths and weaknesses, highlighting areas needing further development. However, assessment is not utilised as a singular judgement of your child (1Welsh Government, 2020).
Children's progression is identified using narrative teacher assessments alongside the results of national reading and numeracy teats. National tests are undertaken by all children on a yearly basis. Parents are informed of their child’s progress and scores (1Welsh Government, 2013).














Conclusion

May I take this opportunity to thank you for your interest in Pont Rhyd-y-cyff Primary School. Our school is most fortunate to frequent a community environment which positively supports the development of our children. Our community school values the support we receive from parents, grandparents, and community members. Home-school partnerships are essential in ensuring the needs of our children are met, as we endeavour to provide the best education possible for all children in our society. 
Our school strives to ensure the diverse needs of all children are met, regardless of their socio-economic background. All children are treated fairly and equally, in accordance with the Equality Act 2010 (Department for Education, 2019). Our primary objective is to ensure children receive an education which provides them with the necessary skills to contribute as active participants in the wider community. 
Education in our school is child centred and experiential. Children actively learn via their first-hand experiences whilst engaged in social activities. Opportunities to experiment, create and enquire are offered to all ages across the curriculum. Teachers are perceived as facilitators who encourage their learners to engage in self-directed learning opportunities using SOLEs. 
SOLEs allow children to generate a desire for knowledge whilst working in small groups, engaging in explanatory conversations. The acquirement of social skills is vital in ensuring children develop critical thinking skills (Crawley, 2010). 
The ability to think critically provides opportunities for personal and social reform. Critical thinking skills are endorsed in our school council meetings. Children use their pupil voices, to address areas of concern in their school life. Children have previously and will continue, to influence decisions which affect their learning experiences and well-being.
Well-being at our school is of paramount importance. We have ensured your child’s well-being needs are at the core of our curriculum, to ensure they have positive feelings of self-esteem and self-belief. To promote social and moral development, we have endorsed the utilisation of the ‘P4C’ programme. The implementation of the programme has resulted in improvements with children’s confidence, reasoning, and questioning skills. Furthermore, the programme has incited effective behavioural management.
Effective behavioural management is achieved via classroom expectations, alongside the use of an effective praise and rewards system. In conjunction with the UNCRC, our school has adopted the ‘Super Ambassadors’ scheme to produce class charters which promote the rights and responsibilities of children in accordance with the UNCRC (Children’s Commissioner for Wales, 2020).  
As children strive for success and achieve their goals, our school recognises their talents and celebrates with them. A positive school environment fosters emotional development (Sieberer-Nagler, 2015). Our school community provides a learning environment which is happy, caring and stimulating, allowing children to have a greater understanding of the world we live in. We have ensured your child’s well-being needs are at the core of curriculum to ensure they have positive feelings of self-esteem and self-belief.
We utilise both the indoor and outdoor areas of our school to ensure learning is stimulating, fun and exciting. All areas of our curriculum promote a desire for learning, utilising curiosity, and exploration to create a learner who is independent and confident, with aspirations for success.
During their educational journey at our community school, children will transition into confident, informed, ethical and healthy citizens who are able to lead successful lives. Furthermore, they will acquire skills which enable them to leave school as creative and enterprising contributors who are ready to engage in a work and life. Together, our efforts will ensure Wales prospers, improving the nation’s well-being and social cohesion.
I hope you have enjoyed reading our school’s prospectus.
 
Eleri Jones.
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