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1. Title
An Examination of the Use of ‘Task-Based Learning’ as a Basis for the Design of Writing Activities for College Students and Its Implications for Syllabus Design.

2. Aims of the investigation
Question 1: What are the current situation and problems of college students’ English writing?
Question 2: What are the advantages of task-based learning in college English writing teaching?
Question 3: What is the role of teacher in task-based learning of college English writing teaching?
Question 4: Can task-based teaching methods improve students’ learning and writing skills effectively?
Question 5: What are the implications of TBLT for college English writing teaching?

3. The rationale and main conceptual themes for the investigation
A) Difficulties encountered by students in writing 
English writing is an important communicative activity, and people have become more aware of its importance in recent years. It is one of the four basic English skills for college students. For many students, writing has always been very challenging. Many students feel that they have nothing to say when writing a composition, and sometimes it is difficult to express their ideas in English when writing. Therefore, although they realize the importance of English writing, they try to avoid writing. Some students even hate writing, because although they spend a lot of time each time, they get very low scores on the composition, and many errors are marked out. Sometimes teachers just write comments on students' writings, and rarely give students some guidance on how to write. 
In the eyes of students, writing becomes a meaningless thing, because only the teacher will read their composition, and no audience will appreciate it. They only regard writing as a task to be handed in and cannot understand the meaning of writing. Over time, there is a lack of motivation and they have no interest in writing. Some students may be interested in writing, but due to their lack of English cultural background and weak English foundation, they cannot find appropriate words and phrases to express their opinions by writing, which will also affect their English writing
B) other learning methods and their disadvantages
Prior to the task-based writing teaching methods, most of the methods we have adopted are results-based teaching methods. This writing method believes that writing training usually has three processes: familiarizing with the essay, writing, and evaluating the results of writing. The teacher demonstrates the writing skills and syntax through model writing, and gives the students' writing scores. Of course, this method has its disadvantages: first, it only pays attention to the results of writing and ignores the process of student writing; second, it pays too much attention to grammar and language and ignores the conception and ideas of students' compositions; finally, the teacher has always been in a dominant position , and there is usually a lack of communication between teachers and students.
Another very common method is the process method. It is mainly aimed at the shortcomings of the results-based teaching method. It believes that writing is a cyclical process, that is, the process of writing, revising, re-writing, and re-revising, so that students become clear and can enrich their own ideas. Teachers can give students the necessary guidance and help during the writing process. Of course, process teaching has its advantages. However, with its widespread use, many second language researchers have questioned it. Because there are many students in each class, it is difficult to do individual tutoring in writing. For this reason, people are constantly researching new teaching methods, hoping to achieve a better teaching effect for most student. 
[bookmark: OLE_LINK13][bookmark: OLE_LINK14]C) The connotation of task-based teaching theory
Task-based teaching theory is an important teaching theory put forward by language pedagogy researchers and second language acquisition researchers in the 1980s on the basis of extensive research and practice. This theory originated from the idea of communicative teaching, which focuses on the idea of “learning by doing”. The basic characteristic of the theory is regard “task” as the core of teaching. Planning and organizing of teaching should be around the goal of completing specific tasks. Task-based teaching has clear teaching purposes, and puts learners’ communication ability training in the first place. The improvement of comprehensive language use ability is implemented in the process of learning. The teacher in the whole teaching process is not to stipulate what the learners should learn, nor to be the interpreter of the language. The teacher should be the organizer of the classroom, the promoter of learning, and the creator of the learning environment.
The teaching content is embodied in a series of tasks, and the task itself is used to create a natural environment for contacting and using language. The task runs through the whole process of teaching and becomes a bridge that connects various teaching links and connects teachers and students’ emotions. Teachers should play their special role in teaching during task completion, highlight the theme of the task, activate relevant background knowledge, advocate learning methods for students to experience, practice, participate, communicate and cooperate. Task-based teaching theory embodies a new teaching idea. College English writing teaching should be guided by task-based teaching theory, combined with writing requirements and students’ practical, carefully planned and designed teaching tasks that are close to the life of students. English writing training should be guided to students with tasks. Teachers should try to create more communication opportunities for students to practice the target language and reverse the situation of “teaching is tired, learning is hard but ineffective” in current English writing.

D) The theoretical basis of task-based writing teaching method
(I) From functional Perspective of Language, task-based language teaching method is more focused on the theory of language learning than the language itself. The main function of language is to produce meaning. Task-based teaching stresses the centrality of meaning in language use. The task in the teaching involves the use of communicative speech, and the speaker should pay more attention to semantics than linguistic structure in communication. This attribute of language is one of the theoretical foundations of this teaching methods, that is, to achieve the purpose of learning through use. From the perspective of sociolinguistics and functional linguistics, language is not used in a vacuum but in a certain sociocultural environment. In addition to conceptual meaning, language should also be used to express interpersonal meaning. Task-based teaching also pays attention to the function of language and the basis for interaction so that we can use language in a truly communicative environment.
(II) Socio-cultural theory is another important theoretical basis for task-based teaching. One of the central theories of sociocultural theory is that participants always structure their activities in accordance with their social history and set goals. The learner first successfully completes a role with the help of other participants, next becomes familiar with the role, and then can complete it independently without the help of others. It can be said that participants “support” this new function. “Support” is the conversation process in which the speaker helps others perform a role. The purpose of the teaching method in the sociocultural structure is to show us how can help learners achieve successful task results.
[bookmark: OLE_LINK1][bookmark: OLE_LINK2]Similar to sociocultural theory is the theory of social formation. The concept of social formation holds that people as individuals or collectives are portrayed as constituting media, and their meaning and knowledge are constructive products. Meaning and knowledge are seen as constructed rather than passively accepted. However, the way of cognition, view, understanding and evaluation will affect the things that are perceived, viewed, understood and evaluated. Therefore, we should focus on how to get these ways. In a task-based context, tasks are real and meaningful, and at the same time, it is possible to activate cognitive maps in the minds of students. The task also involves solving real communication problems. In order to accomplish these tasks, students need to have a strong desire. Therefore, in the course of performing the task, the interaction and integration between the new knowledge and the knowledge learned in the students' mind should be completed, so that the students themselves can form a new knowledge system. 
E) The relationship of factors in task-based teaching
There are four key factors that affect the learning process: teachers, learners, tasks, and environment. None of these four factors exist independently. They are interacting dynamically in continuous processes. The theory of social formation emphasizes the function of the learner’s cognitive subject, but does not ignore the teacher's guiding function. It emphasizes that teachers are facilitators and can contribute to the formation of meaningful structures. The learner is the primary body of the information transmission process, the positive builder of meaning, rather than the passive recipient of external stimuli. In addition, the learning environment also plays a vital role in constructing behaviors that occur in this environment, because learning never happens alone. Learning is carried out in a certain cultural and social context, including emotional environments, such as trust and belonging, material environments, the wider social environment, political environment and cultural atmosphere. 
The personal development of students is the core of teaching. Therefore, teachers should pay special attention to the individual role of students in the process of organization. Teachers should provide students with rich corpora and contexts as much as possible, link students’ off-campus life experiences with on-campus learning activities, and let students make their own sense rather than make it accept ready-made knowledge and go straight to the result. The most important role of the teacher is to activate the student’s internal knowledge system and provide the student with an environment for inquiry simultaneously. The classroom should be full of real opportunities that are challenging for the students. Students should be allowed to freely develop at their own pace, combined with their own experience, through the development process of self-regulation. Teachers must understand the individual characteristics and the needs of learners, help learners understand the meaning and goals of the task, and at the same time, create a psychological environment suitable for foreign language learning, and promote students to form awareness, confidence and ability to control their own behavior.
F) The task design of college English writing teaching under the guidance of task teaching theory
In recent years, research on task-based teaching methods has emerged endlessly in college English writing. Everyone agrees that it is necessary and feasible to implement task-based teaching methods in college English teaching. This kind of teaching method is very effective to stimulate students’ learning interest, cultivate learning strategies, improve communicative skills, and cultivate self-learning ability. Task design is the most important factor to complete task-based teaching. Task design involves horizontal multi-dimensional input (written, sound, image, picture, etc.) and multi-dimensional output (after-reading, writing summary, correspondence, survey report and comic composition, etc.) through the three vertical stages of pre-task, task-cycle and language focus to enrich the teaching environment and design various teaching tasks that can effectively promote students’ English writing ability and improve college English writing teaching. 
Teachers guide language learners to complete tasks through teaching. The task-based teaching focuses on learners, trying to provide chances for learners to participate in communication tasks through meaning-focused activities in the class. In order to fulfill the task, learners have to make full use of the acquired target language resources, pay attention to the meaning of language communication and obtain new information through communication. Through fulfilling the tasks to achieve the expected teaching goals. 
There are the essential differences between tasks and traditional “exercises” or “activity”. First, the task has a purpose. The “purpose” here is two-fold. Besides the teaching purpose that expects the learners to get, there is a non-teaching purpose in the task. While exercise just has a teaching purpose. Secondly, the result of tasks is often non-verbal, but exercises usually produce verbal results. Thirdly, the task is open-ended, which means that there isn’t any predetermined modes or ways for the task’s performance, nor unified result will be achieved. The completing method is not fixed as well, the language applied is not restrictive. Fourthly, the task should be carried out in communicative or interactive ways. The activities in task are always collective and cooperative. There are bilateral or multilateral interactions between students and teachers, students and students, or students and input materials.
From the above analysis, we can see that the essential connotation of the task is more abundant and more appropriate to express the purpose of classroom activities, which is adhere to the student-centered learning method. The learners’ cognitive abilities could be developed fully through interaction, communication, and cooperation. Students will perceive and apply the target language in practice. 

4. A description of the evidence you intend to collect
[bookmark: OLE_LINK3][bookmark: OLE_LINK4]According to Willis (1996), the task-based learning mode could be divided into three stages: pre-task, task-cycle, and language focus. In the pre-task stage, teachers introduce writing themes and tasks. Teachers can guide students to analyze the themes through networks, TV broadcasts, story novels, etc., and combine students’ life and learning experience to arouse students’ interest and activate related vocabulary, let the students enter the preparation state, search and sort out the existing relevant information. The task-cycle includes performing tasks, discussing and reporting tasks. Through group discussions, students can be provided with opportunities for communication activities. While completing tasks, students can develop thinking, broaden their horizons, and improve the sense of cooperation. Language-focused tasks include discussing the completion of the tasks. In addition, teachers also design activities to carry out conscious exercises on important language projects.
There are many ways to evaluate a task after it’s completed. The evaluation in each class is interspersed with various processes, not terminal evaluation, but process evaluation. There are three ways of evaluation: students’ self-evaluation, students’ mutual evaluation and teachers’ evaluation. The score is a hundred percent system. The allocation of points could be: Student self-evaluation accounts for 20%; Two rounds of student mutual evaluations, accounting for 40%, adopting the sum of the scores given by the students in two different study groups; Teacher evaluations account for 40%. This kind of procedural evaluation should not only focus on the right or wrong expression of the language and the correctness of the sentence pattern, but also on the completeness of the content and the coherence of the structure. 
Step 1: Give the grading criteria before each correction. The scoring standard is the rating level. The content of the level includes points and review references. The review reference includes three parts: thought content, organizational structure and language. Thought content accounts for 50% of the score. A good composition should include all important and essential content, without any irrelevant sentences. The organizational structure accounts for 20%. In a well-organized composition, the details should be arranged in a coherent way, the narrative level should be clear, the connection between paragraphs should be natural, and the sentences should be coherent. Language evaluations account for 30%. The language evaluation section includes three points: grammar, wording, and appropriateness. Sentences must be free of major structural errors. Spelling, punctuation, and capitalization must be correct. Use words appropriately. Be decent and appropriate. 
Step 2: After reviewing the revised drafts, the teacher should make comments in each composition. After that, the teacher should make a summary based on the typical problems that occurred during the writing process. Teachers should also select a few typical essays, such as those are wonderfully written or have some typical grammatical errors. Let each group representative read the essay aloud and show it on the courseware at the same time. After reading, conduct a collective review, analyze and discuss the highlights or the existence of the general and individual problems. At the same time, teacher should explain the writing points such as paragraph connection, content expression, grammar, and sentence pattern, identify problems and correct them timely. 
Step 3: After discussing, each study group gives the summarized knowledge points to the teacher, and the teacher finally summarizes all the knowledge points. Finally, the total score of each student is announced, and the result is determined to be valid after no objection. 

5. [bookmark: _Hlk36564150]The methods you plan to use to collect your evidence
This study was conducted by means of comparative tests, questionnaires and interviews.
In a semester of comparative test experiments, the teacher will use task-based teaching in class A to teach writing, divided into eight sessions, on average every two weeks. The topic of writing is from the real questions of the IELTS examinations in recent years. Before the task, the teacher introduces the writing task, and the students discuss the topic in groups, so as to clarify the purpose of writing and stimulate their interest in writing. In the task, students first consult materials in groups after class, and then list the topics in group discussion. Finally, students independently present the task results in writing according to the contents consulted by their groups and the results of group discussion. After the task, each group exchange the results of other group members’ task, comment on and modify the article. Each group select the excellent article, and the teacher focus on giving advice on the language problems in students’ writing.
[bookmark: OLE_LINK5][bookmark: OLE_LINK6]The teacher will use the traditional writing teaching method in class B, which is also divided into eight times in a semester, once every two weeks on average. That is, the teacher analyzes the text structure and the usage of words and sentences, and arranges the writing tasks each time using the real title of the IELTS examinations in recent years. After that, the teacher will review the student’s composition and then make comments. After one semester’s teaching, students in both classes will be asked to write a composition for a writing test. Class information of students will not be public and the composition will be reviewed by other teachers. In the review, the differences in writing ability of the students in the two classes are summarized based on the standards of textual rationality, content enrichment, sentence structure, and accuracy of grammatical details.
Second, a questionnaire survey will conduct on students’ writing interest, writing attitude, and writing strategy. Examine the impact on students’ writing after using different methods for teaching.
Finally, in the form of interviews, students will be asked about their acceptance of different teaching methods and their experiences and opinions. Statistical software SPSS will be used to analyze the results of the questionnaire survey, the results of assignments in two classes and the results of the last test.

6. A description of the settings in wish you plan to collect your evidence
The experimental subjects of the study were students of two freshman classes in Jiujiang University, and the experimental period was one semester. Class A is an experimental class, and class B is a control class. The students in both classes have an equivalent level of English writing before the experiment. Students in both classes are studying under the guidance of the same teacher, and both classes time are in the morning, which can basically guarantee the internal and external validity of the experimental study. 

7. The ethical issues you have to consider
All teachers and students involved will be informed of the goals and specific content of the teaching practice in advance. They can make comments or suggestions, and they have the rights to withdraw at any time.
All participants, with the exception of anybody who grants explicit permission for his/her name to be published – will remain anonymous. 
All participants only fill in their personal information – name and email address – if they wish to be contacted by the researcher with the results of this questionnaire and interview results.

8. The methods you expect to use to analyze the evidence you collect
A) Analysis of students’ writing interest 
Through the implementation of task-based teaching in writing, an independent sample test of the English writing interests of the two classes will be taken. In order to find out whether the students in the experimental class will be significantly more interested in English writing than those in the control class. Whether there will be a great difference. If most of the students in the experimental class can get pleasure from English writing and feel that the time passes quickly when they write about the topics they are interested in, this indicates that the experimental class students have improved their English writing skills. They have stronger self-confidence in English learning than the students in the control class.
B) Analysis of students’ writing attitude  
Through empirical comparison, we can see whether the experimental class is more aggressive than the control class overall in terms of writing attitude. Students’ writing attitudes are divided into two aspects: completing English course tasks and improving self-social value. Through the study of two aspects of writing attitude, if the students in the experimental class hold higher self-social values than the students in the control class, the students in the experimental class will have a broader horizon and clearer life plans. If the students in both classes think that they are not proficient in English writing, it will highlight the deficiencies in the teaching of English writing, and the task-based teaching method should be implemented in the classroom. Students in experimental classes should have great expectations for the guidance of teachers and the enrichment of writing resources in English writing, which is obviously higher than that of students in the control class. This shows that English writing teaching should be task-oriented, guide students better to complete tasks in the way of “learning by doing”.
C) Analysis of Student's learning strategy 
By analyzing the problems in the pre-task learning strategy situation of two classmates, students in the experimental class will recall related vocabulary that may be used before writing, list keywords, and write an outline. These ideas are better than the control class, and the students in the control class mainly focus on the emotional discussion with the classmates and reference examples before writing, which shows that all the students need the guidance of the teacher, and through the task-based teaching method, the students in the experimental class make themselves think more rationally, and have the concept of task traction, while the students in the control class can only stay in the emotional discussion with the teacher and classmates and apply the examples.
D) Analysis of student’s learning strategy in the task
Analyzing the problems raised by the learning strategy mastery in the task can be concluded that because task-based teaching is conducted, the differences in many survey questions in English writing will be significant. The students in the experimental class often pay attention to dealing with the connection between sentences and between paragraphs. The problem of cohesion is also a key part of the task-based teaching method that should be focused on in the task. Two sentences or two paragraphs are often set to require students to finish the task of writing cohesion sentences. It is precisely that the students in the control class do not pay attention to practice, but simplify express their ideas and seek help from others in English writing than the students in the experimental class. This performance reflects that the students in the control class are not exposed to the task-based teaching, they don’t master the progress and connection of each task, and blindly rely on the help of others. 
E) Analysis of students learning strategies after the task 
After analyzing the problems raised by students’ learning strategies after the task, it will find that there should be differences between the two classes of students when completing the revisions of the writing, and the biggest difference maybe the problem of modification. Students in the experimental class will consider the logical connection relationship between sentences and sentences, and adjust the sentence group in paragraphs of the article more frequently. It is precisely this that is directly related to the consideration of sentences and paragraphs by students in the experimental class in writing. This makes it clearer the task-oriented focus of task-based teaching methods in English writing. The students in the experimental class will deeply keep in mind and develop into a habit.
F) The relationship between task-based teaching and academic performance
Analyzing through a comparative analysis of the homework grades, the last test score, and the writing interest between the two classes. There will be significant differences between the two classes. The final test score of the experimental class will be higher than the control class, which will prove that the application of task-based teaching method has achieved certain results. The improvement is inseparable from the traction of teacher’s task in task-based teaching. This is best embodiment of “learning by doing”.

9. The timetable for the proposed project.
Month 1:   Conduct preliminary research and collect relevant literature.
[bookmark: _Hlk36566308]Month 2:   Read literatures and sort them out, designed experimental teaching plans. Design questionnaire contents.
[bookmark: _Hlk36566446]Month 3-7:  Carry out experimental teaching and collect the data through the results of each task. 
Month 8:    Carry out questionnaire survey and interviews.
Month 9-10: According to the searched data and relevant materials, design detailed syllabus for college writing based on task learning. 
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