

Version 1_Cohort 15 
[image: ]

GRADUATE CERTIFICATE in Consolidation of Social Work Practice
LEVEL 6 - 60 Credits
BMPF6044


LEARNER PORTFOLIO
(PORTH AGORED and UNIVERSITY OF WALES TRINITY SAINT DAVID)


	Learner’s name: Francesca Maunders

Email address: F.maunders@npt.gov.uk

Learner’s University Registration Number: 
2522464

Cohort: 2026/27


 





Task 2

Observation of Practice
Guidance: 

A learner must choose an observation of direct social work practice with people in need of care and support and/or their carers. The observation cannot be from giving evidence in court, contributing to strategy group meetings, case conferences or tribunals or any other indirect activity. The consent of the individual/s in need of care and support and/or their carers must be sought before the observation is undertaken. The observation must be undertaken by an observer who is social work qualified and has at least 3 years’ experience (criteria set out in the Programme Handbook). The observation must be for a minimum of 30 minutes. The observer will gain feedback from the individual/s in need of care and support and/or their carers using either the pro forma below or one of the learner’s own design at the end of the visit.  

The learner is responsible for providing a method of gathering feedback for the observer to use. This can be of their own design, and/or adapted to meet the needs of the individual. The provided pro forma can be used where appropriate. The method used will depend on age, ability and language/communication needs of the individuals in need of care and support and/or their carers. 

This section will include examples of the ways in which effective communication impacts on practice in relation to language use, language needs and cultural sensitivity. You must demonstrate the principles of the “Active Offer” and make reference to “More than Just Words” (Welsh Government, 2012).

Please ensure you meet the Learning Outcomes for this task (See appendix 5 of the handbook).  

Please answer the questions below.

Observation Summary 

Please include name of the expert witness observing in learner’s details section of the portfolio.

Date of observation:  19/08/26

To be completed by learner. 









	Question:
Context
Set out the social work objectives and give a brief description of the situation including geographical and legislative contexts and any relevant cultural, ethnicity and language issues, including how consent was gained and how you have considered the impact of the observation on the individual in need of care and support and/or their carers.  

300 words (+/- 10%: include your actual word count at the end of each section).


The purpose of this observation was to undertake a planned direct work visit with Child 1 as part of my involvement with the family who are under a Child Protection Plan.
The visit took place around Child 1’s birthday and aimed to strengthen our professional relationship, observe their wellbeing and ascertain their wishes and feelings away from the family home. It was informed by concerns about whether the children’s basic needs were being consistently met, including access to stimulation, regular nutritious meals and age-appropriate caring responsibilities, as Child 1 and Child 2 are young-carers. I therefore sought to understand whether the children had opportunities during the summer holidays to access community activities, were being fed regularly and whether any tasks completed at home were age appropriate.

The observation began when Child 1, my mentor and I travelled by car to a local community park within the Welsh county where Child 1 lives. This enabled me to observe Child 1’s presentation, confidence, social interaction and engagement in age-appropriate activities. It also supported my professional development, as my deputy manager and mentor observed my communication and engagement skills.

My practice was informed by the Social Services and Well-being (Wales) Act 2014, the UN Convention on the Rights of the Child and the Code of Professional Practice (Social Care Wales, 2017), which emphasise wellbeing, voice, control, participation and listening to children’s views.

The family are White Welsh, identify culturally as Welsh, speak English as their primary language. However, I remained mindful of the Active Offer and More Than Just Words framework (Welsh Government, 2012), ensuring language preference was considered as part of culturally sensitive and anti-oppressive practice.

Consent was obtained from Adult 1 and Adult 2 at the previous visit. I explained the observer’s role and offered alternative arrangements; however, the parents agreed to the observation taking place during the planned outing. I also considered the impact on Child 1 by ensuring the observer was already known to them and explaining her role in age-appropriate language.

330 words.





	Question: 

Critically reflect on your communication methods and skills during the observation; including how you identified whether you had the necessary communication skills to work with the individual in need of care and support and/or their carers.   

You must use a person-centred approach to demonstrate the integration of social work ethics, values and the Code of Professional Practice. This must include culturally and linguistically sensitive practice and the principles of the “Active Offer” and make reference to “More than Just Words” (Welsh Government, 2012). 



1300 (+/- 10%: include your actual word count at the end of each section).

Throughout the observation, I utilised active listening skills, open-ended questioning, age-appropriate language and positive reinforcement. Koprowska (2024) identifies active listening and effective questioning as central communication skills in social work, enabling practitioners to develop understanding whilst building trust and rapport. I praised Child 1's participation in the princess show, recognising her achievement in singing in front of others within the community, which I felt was important in promoting confidence and self-esteem. This reflected a strengths-based approach, focusing on abilities and achievements rather than deficits. Saleebey (2013) argues that strengths-based practice supports resilience and empowerment by recognising individuals' existing capabilities and resources.

Through my ongoing involvement with the family, I had developed a trusting and positive relationship with Child 1 through regular visits, direct work and participation in community activities. Relationship-based practice identifies the professional relationship as a key intervention in promoting engagement and positive outcomes (Ruch, Turney and Ward, 2018). This relationship enabled me to understand Child 1's communication style, developmental needs, interests and preferred methods of engagement. Within Schön's (1983) concept of reflection-in-action and reflection-on-action, I drew upon previous interactions to inform my communication approach during the observation, demonstrating an awareness of how reflective practice can enhance professional effectiveness.

I always place importance on adopting a warm, approachable and empathetic communication style. Biestek (1957) highlights acceptance, individualisation and purposeful expression of feelings as essential components of effective helping relationships. Child 1 greeted me enthusiastically and initiated a hug, suggesting a level of trust and familiarity within our professional relationship. While maintaining professional boundaries, I recognised this as an indicator that Child 1 felt safe and comfortable in my presence. Beresford, Croft and Adshead (2008) found that service users often value authenticity, respect and humanity within professional relationships, reinforcing the importance of relationship-based communication.

Information gathered during the summer holidays indicated that Child 1 had access to stimulation, age-appropriate activities and opportunities to develop independence. Child 1 described visits to parks, splash parks and other community activities. Vygotsky (1978) argues that children's learning and development occur through social interaction, communication and shared experiences. These opportunities therefore appeared to support Child 1's social and emotional development and provided valuable topics for conversation, enabling me to explore her experiences in a natural and child-centred manner.

Relationship-based practice identifies empathy, authenticity and emotional attunement as essential communication skills (Ruch, Turney and Ward, 2018). Throughout the visit, I sought to create opportunities for meaningful interaction through shared activities, conversation and play. Child 1's willingness to engage, discuss their summer experiences and express their views suggested that the relationship provided a safe space for communication. Ingram and Smith (2018) argue that effective communication is evidenced not by compliance but by individuals feeling able to express their own opinions and experiences openly.

A strength demonstrated during the observation was my ability to adapt communication according to Child 1's wishes and preferences. This reflected the person-centred principles underpinning the Social Services and Well-being (Wales) Act 2014, which promotes voice, choice and control. Rather than directing activities, I responded flexibly to Child 1's preferences and respected her decisions regarding participation. This approach also reflected the values of dignity, respect and promoting independence outlined within the Code of Professional Practice for Social Care (Social Care Wales, 2017).

The observation also highlighted the importance of balancing relationship-building with professional curiosity. Whilst discussing a new mobile phone, Child 1 referred to wanting to watch content involving "naked boys and swearing" on YouTube. Maintaining a calm, non-judgemental approach, I explored this further through sensitive questioning. Morris (2008) suggests that effective communication involves gathering information whilst maintaining positive relationships with children and families. Reflecting critically, I believe my approach supported this balance; however, I recognise that further exploration of online safety may have strengthened my assessment and demonstrated greater professional curiosity.

Another strength of my communication was my flexibility and responsiveness to Child 1's interests and emotional needs. Rather than adhering rigidly to an agenda, I followed Child 1's lead through activities she enjoyed. This approach aligns with person-centred and relationship-based practice, recognising that meaningful engagement often occurs through shared experiences rather than formal questioning (Ruch, Turney and Ward, 2018). Reflecting critically, adopting this style appeared to reduce power imbalances and encouraged more natural communication, which is consistent with anti-oppressive practice (Thompson, 2020).

In evaluating whether I possessed the necessary communication skills to work effectively with Child 1, I considered both direct and indirect indicators. Child 1 communicated openly, expressed their views, demonstrated confidence in disagreeing with me and remained engaged throughout the visit. Koprowska (2024) highlights that effective communication involves creating an environment where individuals feel listened to, respected and able to share their genuine thoughts and feelings. These indicators suggested that I was able to establish a relationship that supported meaningful participation and communication.

My communication approach was underpinned by social work ethics and values, including respect, dignity, empowerment and participation. The BASW Code of Ethics (2023) emphasises the importance of promoting human rights, respecting individual worth and supporting participation in decision-making. I sought to work collaboratively with Child 1 rather than making assumptions about her experiences, ensuring her views remained central to the interaction. This also reflected Article 12 of the United Nations Convention on the Rights of the Child (United Nations, 1989), which recognises children's rights to express their views in matters affecting them.

In relation to culturally and linguistically sensitive practice, I remained mindful of the principles outlined within More Than Just Words (Welsh Government, 2012) and the Active Offer. The Active Offer requires services to offer Welsh language provision proactively rather than waiting for individuals to request it (Welsh Government, 2012). Although neither Child 1 nor family members indicated a preference for Welsh language communication during this observation, I remained aware of my responsibility to identify and respond to linguistic needs. This demonstrates respect for cultural identity and supports anti-oppressive and rights-based practice. Reflecting critically, I recognise that culturally competent communication involves considering language preferences routinely rather than assuming English is the preferred language (Welsh Government, 2012).

Overall, I believe my communication was effective in maintaining trust, promoting participation and gathering information in a way that respected Child 1's wishes and feelings. The observation reinforced the importance of active listening, empathy, relationship-based practice, flexibility and professional curiosity. It also highlighted the need to continue reflecting on how communication can balance support, assessment and safeguarding responsibilities. Consistent with Schön's (1983) reflective practice model, this learning will inform my future practice and support the ongoing development of my communication skills.

1,340 words. 







Feedback and comments from individual in need of care and support and/or their carers 

Information for the observer

This section of the Observation should not be completed in the presence of the learner. 

No formal written feedback is required from the observer on the learner’s practice. However verbal feedback should be provided to the learner as soon as possible after the observation. If the observer is not the mentor, then feedback should also be provided to the mentor. 

Some or all of the questions below may be used by the observer who can rephrase and add explanations and prompts as required. The observer should record responses from the individual in need of care and support and/or their carers below, or by using an alternative method if required/provided.  
Before asking the questions, the observer must explain to the individual comments will be shared with the learner. It may be useful to explain that it is used as a learning tool for the learner to develop their own practice. 

If the observer is unable to gain feedback, they should briefly say why.
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Thank you for completing this form. We ask you to tell us about your social worker, and how
they are working with you, so that they can learn about things they are doing well and areas
they need to work on.

Please mark the emoji that best captures how you feel.

Do you know who Fran is and what they
do for a job?
{ Yes / No

What does Fran help you and your family? /.
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Does Fran listen toyou?"~ ‘
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Do you like having Fran as your worker?
& Yes Sometimes | No
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How easy is it to talk to Fran?
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Do you trust Fran?
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Is there anything you want Fran to know
about you or about the time you spend
with them?

i
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Social Workers
name: RN

Date of direct
observation:

Name of person
collecting the
feedback:

Hannah Shaddick

Date feedback collected
(if different from above):

19/08/2





