Addressing Inclusivity Within the PCET Setting
When a student undertakes Post Compulsory Education Training PCET, it is essential that when developing lessons or indeed courses that certain regulations be taken into consideration to ensure that education is available for, and is inclusive of, everyone. The Equality Act 2010 (Legislation.gov.uk, 2010) stipulates that certain ‘protected characteristics’, must not be discriminated against. This act replaces previous anti-discrimination legislation such as the Race Relations Act 1976 and the Disability Discrimination Act 1995 (Diverse Cymru, 2010). The Equality Act 2010 protects you from discrimination by 
· employers 
· public businesses and organisations like banks and shops
· health and care providers like hospitals 
· someone you rent or buy property from like estate agents or housing associations 
· transport services like trains and taxis 
· public bodies like councils or government departments 
· schools, colleges and other education providers (Diverse Cymru, 2010)  
These acts were developed to stop discrimination of such protected characteristics related to age, disability, gender reassignment, marriage or civil partnership, pregnancy and maternity, race, religion or belief, sex, and sexual orientation (Legislation.gov.uk, 2010). This means that this legislation is in place to ensure all private and public sector institutions’ employers and employees abide by the policies therein when it comes to employment, or access for students in education. UCAS (the Universities and Colleges Admission Services) applications have encompassed these policies which they believe has encouraged more disabled students to apply for higher education, as they feel safe in the knowledge that if any difficulties arise, they will be entitled to adjustments without fear of being stigmatised (UCAS, 2022).
Universities have policies regarding the education of further and higher education students, which are developed around the policies stipulated in the Equality Act 2010, these can be found at the Equality and Human Rights Commission (EASS, 2012). UWTSD also have their own policies incorporated into their ‘Strategic Equality Plan’ (UWTSD, 2020) whereby their plans for 2020 – 2024 include creating an environment where people can ‘come together from all backgrounds to seek knowledge’ (UWTSD, 2020, p. 3). They envision a future in which they create a culture of openness and respect that identifies and removes barriers for those with protected characteristics (UWTSD, 2020), which they will achieve through following professional standards, which respect individual learners and diverse learning communities and by developing effective learning environments and approaches to student support and guidance (UKPSF, 2011). In order to do this an individual pedagogical approach, IPA is called for, where it is believed that teachers who are willing to consider all learning and access rights of all students in the class as opposed to some, might quickly adopt effective pedagogical practice (Plows & Whitburn, 2017). These effective pedagogical practices involve the development of inclusive lesson plans with careful consideration toward any special requirements of any particular student, which is aligned with professional standards to support learning, to design and plan inclusive learning activities accordingly, ensuring assessment and feedback is given to students, while ensuring own knowledge is maintained (UKPSF, 2011).
How do we define inclusion? According to the National Association of Special Educational Needs (NASEN) ‘Inclusion is not a simple concept… it will not develop spontaneously and needs to be actively planned for and promoted’ (Rayner, 2007, p. 35). Rayner (2007) suggests that other educational literature defines the policy of inclusion as ‘…a move towards extending the scope of ordinary schools… (Clark et al, 1995, p.v, cited in Rayner, 2007), ‘a philosophy of education that promotes the education of all pupils in mainstream schools’ (Florian, 1998, p. 15, cited in Rayner, 2007), ‘…education for all comers…’ (Slee, 2000, p. 195, cited in Rayner, 2007) and ‘…the successful mainstreaming of pupils with special educataional needs (SEN) who would traditionally have been placed in special schools’ (Lorenz, 2002, p.1, cited in Rayner, 2007). Through an ideology of social justice these definitions can be understood and the implementation of them as provision means the curriculum is delivered in a way to include all pupils in a classroom, where everyone belongs and is accepted, including students from all cultures, races, religions with all abilities and disablities, where often different languages are spoken within the inclusive environment (Ballard, 1995; Stainback and Stainback, 1996; and Shaw, 1999 cited in Rayner, 2007). These policies extend to the higher education environment where creating an inclusive environment begins with the lesson plans created with consideration of different learning styles including visual, aural, read/write and kinaesthetic (VARK) (Gravells & Simpson, 2012). All students should be involved during learning sessions, making sure the teacher speaks to all individuals when asking questions, to give each person the oportunity to participate, while differentiating their approach and resources to meet any individual needs (Gravells & Simpson, 2012) this aligns with professional standards in the designing and planning of activities, developing effective learning environments and approaches to student support and guidance, knowing how students learn and planning accordingly, using technology where necessary and respecting individual learners and diverse learning communities (UKPSF, 2011).

Even though legislation is there to guide teachers how to interact with students without discrimination, theorists believe that people’s perception of disablement falls within one of seven different models of disabilities and the way your perception is managed determines how you react in a classroom situation (Retief & Letsosa, 2018). In the same way people’s perception of identity seems to be that everyone must be the same but that is not the case, it is about acknowledging the differences that exist between different identities and accepting that diversity exists in society, which can bring complexity in that our identity is formed from our values, attitudes and beliefs which have been formed as part of our culture. However, being part of a new culture can create problems with identity in that changing your values, attitudes and beliefs is not always achievable (Knowles & Lander, 2011). In conclusion there is much legislation that governs decisions made about discrimination in any situation and it provides the groundwork for policies within higher education. The legislation starts with the Equality Act 2010 (Legislation.gov.uk, 2010) UCAS have developed policies from this and individual institutions have their policies to try and prevent any form of discrimination, particularly against the nine protected characteristics. However, policies may not always be implementable and as a model of best practice having that initial conversation with any individual can establish the necessary requirements. Reasonable accommodations must be made for any student that might need additional resources to participate. So, while the polices provide the framework, it is up to the teacher to ensure their own professional values by following professional standards in respecting individuality and diversity and ensuring their continuing professional development incorporates knowledge of all current legislation.
The following support statements are provided for three students who have applied to the University of Wales Trinity Saint David to study for a Bachelor of Arts degree in Business and Management (UWTSD, 2023). The Business Campus in Swansea will be the setting for most of the lectures. The first student is: 
Megan 
Megan has stated at the interview stage that she has mental health needs, although not yet diagnosed, she struggles to speak up in class with anxiety surrounding this issue. She finds it difficult mixing with new people and often finds it hard to concentrate in class, sometimes unable to maintain attention. Previous teachers have suggested she may have dyslexia. Therefore, to address her needs we must look to the policies in place with UWSTD. When applying for the course she will have encountered UCAS, the portal used to apply for university courses. UCAS has information for anyone applying who might have additional needs (UCAS, 2023). They suggest paying for a dyslexia assessment if one has not already been undertaken or there is a link to a dyslexia website where more information can be obtained. Within this link is advice from the Wales Dyslexia Network (NDN, 2020). If Megan does not have this information, it will be relayed to her. There is also a link to a mental health advice network with lots of information on particular issues as well as the names of mental health mentors that can be contacted through the link (UMHAN, 2023).  
Student services within UWTSD provide advice for students already enrolled on a study programme with UWTSD but in the case of ALN (additional learning students) there might be an IDP (Individual Development Plan) which accompanies the student, if prior assessment has been made (Welsh Government, 2021). If not, policies within the university will form the framework for Megan’s learning. The strategic equality plan developed by UWTSD includes the objective to create healthy and inclusive learning communities, within this objective UWTSD maintain policies initiated by HEFCW which is the Higher Education Funding Council Wales, a public body acting between the Welsh Government and higher education providers in Wales (UWTSD, 2020). This includes recommendations from key sector framework providers such as Stepchange, Suicide-safer universities, the Healthy Universities Framework and the University Healthy Minds Charter which provide guidance on mental health needs for university students (UWTSD, 2020) and align to professional standards for higher education in that greater attention to the design and plan of learning activies can make a difference to a student with mental health needs, supported learning and regular feedback is essential to make Megan feel comfortable in the classroom environment, developing effective learning strategies around Megan’s needs will also make her feel more comfortable and creating a lesson using the appropriate technologies can make a difference (UKPSF, 2011). 
The professional values set within the professional standards such as respecting individual and diverse learners, promoting participation and equality of opportunity for learners and using those evidence-informed approaches will form part of the learning plan for Megan. She will also be directed toward student services where she can become part of the Peer Assisted Learning PAL scheme to help her settle into university (UWTSD, 2023) where she can be appointed a mentor who can help her adjust to university life. Within the learning plan it is important to put the student at the centre which means taking an informed view of the needs of the individual and what will be most effective (Peer & Reid, 2021) therefore, speaking to Megan to establish her preferred way of learning and incorporating methods into the lesson plan to facilitate this, could enhance her experience. Megan has expressed that she doesn’t like speaking up in class but maybe with a supporting atmosphere she may gain the confidence to feel more comfortable doing this over time. It seems there are three essential criteria for establishing a successful learning programme for dyslexic students and these involve ensuring the learning programme is completely relevant to the students’ individual needs, it should give immediate experience of success and it should enable them to take part and in time, be in control of their own learning (Klein, 1991). 

Dafydd
Dafydd has Cerebral Palsy and is partially sighted although not registered blind, he can walk with crutches but finds it tiring at times. He uses a computer in class but sometimes finds it difficult taking notes but is keen to keep his independence. Similarly, to Megan, additional needs will need to be put in place for Dafydd to have a successful learning experience. The Disability Discrimination Act introduced the greatest reform in terms of disability discrimination, stating that the duty of education authorities is not to discriminate (Hodkinson, 2019), therefore all reasonable adjustments will be needed to facilitate learning for disabled students (Legislation.gov.uk, 2006). The policies engendered within this act were incorporated into the Equality Act 2010 in 2009 (Hodkinson, 2019). In order to ensure teachers are familiar with policies within the act, UWTSD ensures their staff undergo training when employed by the university (UWTSD, 2020). Like Megan, Dafydd will have encountered UCAS on application for the course so would be aware of his rights upon entering university . The first person that Dafydd would be advised to speak to would be the Disability Advisor, who students can contact at any point during their course to discuss their needs or to voice any concerns at any time (UWTSD, 2023). He might be entilted to a Non-Medical Helper to help with the taking of notes during the classes if he is finding it difficult himself, or if wanting to keep his independence it could be arranged for the notes or necessary information to be available to him prior to the lesson, in which case he can prepare before the lesson starts, this will be assessed and discussed with the Disability Advisor before the courses starts. The campuses within UWTSD are disability friendly in that lifts are provided if students cannot use the stairs. A risk assessment would need to be undertaken to ensure Dafydd’s safety within the classroom and on campus, which could all be done during an assessment of needs. Dafydd might have already vistited the campus prior to the course starting in order to determine whether it was suitable for his disability. Dafydd would be advised to apply for Disabled Student Allowance, which is an allowance for disabled students and might have already been in place in prior education environments but students need to ensure that they apply for support themselves when it comes to university courses (UCAS, 2023) this would then lead to the Assessment of needs. This all aligns with professional standards respecting the individual, equality of opportunity for all learners, using evidence-informed approaches in order to create accessible learning environments (UKPSF, 2011) and through liaising with businesses, acknowledging the wider context of enabling disabled students (UWTSD, 2020).
Alys 
Alys has discovered that she is pregnant during the second year of her course, she wishes to continue with her studies and would like support with this during the pregnancy and when the child is born. Within the Equality Act 2010, one of the protected characteristics involves maternity and pregnancy which means that Alys should not be discriminated against based on her pregnancy (EASS , 2012). According to UWSTD policy Alys would be advised to contact the programme manager or tutor to inform them of the pregnancy. A discussion would ensue into how the pregnancy might impact her study and depending on the timings of the baby’s birth, how that impact might affect exam dates or assessment dates. A plan will be developed taking into consideration all the information in the form of a support document. They should also meet regularly with the programme manager to discuss any further requirements. It should also be made known that the student is eligible to apply for extenuating circumstances if the situation impacts the assessment dates for submission (UWTSD, 2023). After the birth of the child Alys will be able to apply to the university creche for a place for the child to be cared for while Alys is studying. A model of best practice would involve conversations with Alys whenever necessary to check her progress and to ensure she feels she is being treated fairly. Very often treating everyone the same would seem like a fair option but in many circumstances, ‘diversity, equality and fairness are about treating others how they would wish to be treated, rather than making assumptions on their behalf’ (Gravells & Simpson, 2012, p. 88). Policies within UWTSD allow for the student to be given time out of study for the birth and a period of time thereafter as well as permission for attending medical appointments. Consideration will also be given to the transfer from full time studies to part time and support offered to help the student return to studying after any prolonged absence (UWTSD, 2023).
With all scenarios the model for best practice would be the initial conversation with the student, to find out their personal requirements. They will be pointed toward the Student Services team who have specialists in all areas of ALN which will ensure each student has a mentor through the PAL scheme that they can liaise with throughout the course. It is also up to the teacher to ensure all reasonable accommodations are made to ensure each individual can achieve their planned outcome
