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Introduction 
This assignment focuses on the school development plan (SDP) of School X and how a target from the plan is being worked towards. The school will be referred to as School X to protect the confidentiality of the school. This follows the ethical code from the British Educational Research Association (BERA) showing the considerations to follow to ensure the safety and security of individuals within the school (BERA, 2018). School X is a hub school in an affluent area consisting of almost 600 students. In 2018, School X identifies that eleven percent of its students have additional learning needs (ALN), which could have increased in the present (Estyn, 2018). Target four of my school’s SDP is to ‘Embed the new ALN Code of Practice throughout the school’ (Maes Yr Haul Primary School, 2023). A priority within this target is to ‘Ensure that all staff are fully aware of new ALN Code of Practice requirements, documentation, protocols etc.’ which will be the focus of this assignment. To meet this target, the school will follow a success criteria relating to the target. The success criteria will allow small and achievable goals to meet the primary target. The assignment will provide evidence-based research to support the methods of meeting the target and the impacts this has on the school. 

Literature review

Article three of the Education Order (1998) details the boards of Governors’ duty to prepare a school development plan (SDP). These plans are derived from guidance from the Department of Education (Department of Education, 2022). Hopkins (2007) described the SDP purpose of enhancing the school’s continuous improvement of the achievement of students. Each school has the responsibility to maintain an up to date and reliable environment. To do this, the school reflects and evaluates aspects within the school, from teaching and learning to the safety of the school itself. When completing the SDP, the school identifies areas of development or improvement and implements a plan to meet these targets over the following academic year (Department of Education, 2022). A limitation of the SDP is that it does not include a complete evaluation of the school over the year as the school will focus on achieving their set targets (Intermational, 2022). This means that many aspects of the school will go overlooked. 

For schools to create a SDP to progress each year, they must collect and assess data-based evidence from within the school  (Lai, 2016, pp. 1-18) (Geel, et al., 2016). This could be through test scores, attendance or reading levels. Each piece of data will allow the school to understand which aspect needs attention. Although, Aguilar (2020) disputes this stating that data can be based on opinion or assumption and therefore is not accurate and reliable to use in important school targets. These targets will then support the learning and progression of staff and pupils.  Without the data-based evidence, the school will have nothing to guide them through their self-evaluation process (Aderet-German, 2021). However, Schildkamp (2019) provides an opposing view where schools have a vast variety of outdated data that influences the SDP which may not be beneficial or relevant to the current school. This means that the school has not collected or used relevant data from subjects such as wellbeing. Therefore, these aspects will not be considered for the SDP even though it could be important (Schildkamp, 2019) (L. & Schildkamp, 2016). 

The final part of the SDP process ensures they are evaluated by external parties to remove bias and poor management as it could result in an ineffective SDP (Estyn, 2016). This process is detrimental as it ensures that the self-evaluation the school completes is reliable. It can be easy for a school to believe they have completed a target as it can be easily manipulated, however, an outside party will have no involvement in the school and will therefore remain neutral (Goldstone, 2022). 

The focus of this target is for staff to be fully aware of the new ALN Code of Practice requirements and any documents or methods that link. The ALN system is changing following the legislation passed by the Welsh Government. This legislation is designed using the ‘Additional Learning Needs Act 2018’ and the ‘Additional Learning Needs code 2021’. The new legislation assists teachers when support children with ALN (Knight & Crick, 2022). The act will allow teachers to become more learner centred by providing children with the same rights, regardless of their needs. The reform allows a fair and transparent system where each child is respected and supported within the school (SnapCymru, 2021). The new ALN system is fundamental to providing consistency for the Additional Learning Needs coordinator (ALNco) through the additional learning programme and essential funding (Williams, 2020). This allows more teaching staff to access professional learning for ALN.

More than two-thirds of teachers report never or rarely receiving support for ALN (NASUWT, 2023). The Additional Learning Needs Transformation Programme (2021) works with teachers across Wales to move from the Special Educational Needs (SEN) framework to the new and improved ALN code. The programme is put in place and followed within schools to ensure staff are effective in their delivery for all pupils and are aware of how to further identify and support children with ALN (Welsh Government, 2020). This programme, created by the Welsh Government, supports staff on the use of new procedures such as the Individual Development Plans (IDP). 

The SDP supports the target by ensuring IDPs are used within the school. The IDP is a staple in education for children with ALN (SnapCymru, 2021). This process includes information about the child, such as the child’s needs, the purpose of the plan and additional information necessary for the child’s wellbeing (Welsh Government, 2020). Although, Stevens (2020) suggests that the IDPs do not support all children as the process includes a criteria which will not support all ALN children (Stevens, 2020). IDPs do not consider that no child is the same (NHS, 2022). This means that ALN cannot be confined to a checklist and should use these as a basis only, ensuring that each child will get the support that they need. The IDPs are reviewed every twelve months by individuals associated with the plan, ensuring that the child is benefiting from its implementation. It can be argued by the Department of Education (2020) that the plan should be reviewed more regularly to determine the impacts on the child, the additional support the child receives and the progression of the child. The plan should ensure children receive any support to aid their ALN, this could be using interventions, such as the Emotional Literacy Support Assistant (ELSA) or sitting close to the board to support learning. The IDP is not confined to the school, it is also shared with the family of the child as the partnership between home and school plays a large part in the support of a child (Mulholland & O'Connor, 2015). The plan, if appropriate, will be shared with outside agencies who would work with the child to support their learning (Department of Education, 2022). 
 
Developing an action point

The SDP process is a lengthy and vigorous self-evaluation process using senior leadership staff and Welsh Government guidance. The SDP must ensure that the school can meet essential targets although, the school must prioritize targets based on its importance. On the SDP, the main target is incorporating the ALN code which is more essential than adding solar panels to the school (School X, 2022). The aspects of the SDP have been observed and discussed within ‘School X’.

The process begins with a thorough self-evaluation of all school aspects. This self-evaluation ensures that ‘School X’ is maintaining a safe and valuable learning environment for pupils. SDPs are created yearly and will impact the following yearly plan. This means that any target that is not met or needs further attention will be incorporated into the next SDP. This evaluation process occurs over the academic year to organise targets (Korkko, et al., 2022). Downey et al (2008) implies that schools will use evaluation as an event within the year rather than an ongoing process. This means that they will not be monitoring and working toward this target but using data to prove that their target is met, therefore, not supporting the school’s improvement. Within the evaluation process, the school will incorporate the opinions of the children, parents and community members in decisions. This is through surveys, meetings and pupil voice sessions. Each individual will provide insight into the evaluation process (Kyriakides, 2012).

Strategic planning is essential within ‘School X’ to ensure that the most important targets are created. Strategic planning can be described as a disciplined effort of creating plans and actions that can be used to guide an environment (Bryson, 2018).  This form of planning will eliminate issues or lesser priorities ensuring that the vital issues are perused. If a school was to incorporate too many targets into the SDP it would have little effect as it is not appropriate or practical (Davies & Ellison, 2003). For a SDP to be effective, the leadership team must provide members of staff with responsibilities to ensure that each goal can be met as well as planning for expenses. In ‘School X’ this individual is the ALNco who must ensure that each child has the support they need (Korkko, et al., 2022). However, Martin (2014) expresses how plans fail as teachers overestimate their ability to plan for the future and therefore do not consider external factors which could affect the plan. For example, the school could lose money which could alter their ability to meet a target. A strategic plan within the school must follow ‘The Strategic Management Cycle’ to ensure an effective SDP  (Chang, 2008).

‘The Strategic Management Cycle’ provides four components for effective strategic planning. These components consist of evaluation of the school, planning the targets, implementing these targets and evaluating the targets (Chang, 2008) (Morita, et al., 2011). The strategic planning focuses on evaluation over obvious issues within the school. This means that ‘School X’ is able to understand all aspects of its environment, providing the most appropriate targets. The cycle prepares staff for planning in the long term, allowing them to plan for funding, staff, resources and potential community links (Chang, 2008). This cycle ensures that the school is being more critical of itself and therefore provides the best for its occupants. Although, this can remove attention of other aspects to be more critical in another (Katsanos, 2019).  

‘School X’ will monitor each aspect of the SDP to ensure its implementation. A member of staff will have responsibility for this (Goldstone, 2022). For example, the target is monitored by the school’s ALNco. This individual will observe, assess and feedback to senior leadership staff and teachers to ensure the targets are being met. Within this period, the teachers in the school will each have lesson observations to gain insight into the classroom routines. These observations can be both formal and informal to collect more data (National Education Union, 2019).  ‘School X’ also measures the impacts of the SDP through staff meetings where staff will discuss and describe their findings within their practice (School X, 2022). This method of measure isn’t always reliable as the staff can provide biased or inaccurate data due to the lack of evidence (Koziol & Burns, 2015). 

‘School X’ works alongside a variety of stakeholders within the development process. These stakeholders include families of the pupils, providing necessary information about their children. ‘School X’ also works with local governors and community individuals who can support the school Maes Yr Haul Primary School, 2023). Many individuals such as speech and language therapists visit the school to support children who struggle with communication. These individuals will share detrimental information to guide the SDP process and each individual within the school (Brighouse & Woods, 1999). Without these stakeholders, ‘School X’ would not have the expertise, staff or resources to provide necessary support for the children. The SDP details outside parties who visit the school to provide support in this way (School X, 2022). However, Lindsay et al (2007) states how schools can often be disadvantaged by stakeholders as there can be a power imbalance within the school where staff will want to lead. Within my practice, I have viewed stakeholders refusing work due to not being able to follow their rules, but having to abide by school rules. This can provide difficulty when supporting pupils and meeting the needs of the school (Lindsay, et al., 2007).
‘School X’ is a hub school therefore it has links with surrounding schools. These links provide training, resources and support for the school to implement the necessary aid for children with ALN. 

Reflection and evaluation

The target ‘School X’ has implemented on their SDP entails that staff are aware of the ALN code and the documentation and protocols that come with it. From experience in ‘School X’, I observed their goals following the SDP. One of these goals was to create one-page profiles and IDPs for the children. Each child throughout the school created a one-page profile expressing their interests, needs, and means of support. Children will ALN had further documentation called IDPs. ‘School X’ created IDPs for children with ALN alongside the Welsh Government. Only children with statemented ALN received IDPs. ‘School X’ use IDPs to provide children with interventions, support and alternative education, to ensure that they are given the opportunity to reach their potential. The IDPs are reviewed each year within the school and are updated to meet the needs of the child. As Maslow (1956) stated, psychological wellbeing and needs must be met for a child to reach their potential (Saunders, et al., 2015). The ALNco within the school has the responsibility to enforce these IDPs and to refer children who need them. The ALNco monitors the children with ALN throughout the year through observations and check-ins with the teachers (School X, 2022). I attended an observation where the ALNco observed a child during a lesson and evaluated the support in place. Following the observation, alterations were made to the child’s plan to ensure their needs were met by providing the child with ELSA. 

The evaluation period of this process exists within staff meetings where staff will detail their findings and concerns. The IDP can provide support for both the pupils and the staff as it details what needs to be provided for the child alongside the ALN code. However, this evaluation process is not reliable as there is no official assessment of how the IDPs are affecting the school (Department of Education, 2020). The evaluation process is not a common occurrence as the meetings will consist of other topics, such as Welsh, which means that the target is often overlooked and is not being continuously monitored by the school. This has an impact on the children are they are not always receiving appropriate support (Omonigho, 2020). In my opinion, the school should set aside time each week to update the accessible SDP to keep track of each target. This will provide all staff with knowledge and understanding of how to support and implement the code. 

The SDP shows that the ALNco has responsibility over this target. Although, the ALNco does not have the full training, information and understanding of how to implement the ALN code into practice. To allow staff to be effective in their use of the ALN code, it is important that they receive training from experienced individuals. Team Around the Pupil, Parent and Setting (TAPPAS) is a group of experienced professionals who support schools and families’ wellbeing. The team includes a variety of experts, such as educational psychologists and occupational therapists, who are trained in supporting children with ALN at school and home (Pembrokeshire County Council, 2023). This team provides staff with key information and techniques to support ALN, whilst also providing support for the teacher’s individual ALN journeys. 

Conclusion

The experience of understanding the process of the SDP has allowed me to understand how essential team working, organisation and evaluation is within a school. The assignment has shown that strategic planning and careful evaluation will provide appropriate targets for the school to ensure it is continuously improving its practice. Without the support of the community, the school will be unable to provide appropriate care and support for pupil’s progression. In my practice, I will ensure that my responsibilities according to the SDP are met to provide support for children in my care. 
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