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Gallwch ychwanegu’ch targedau o’ch aseiniad diwethaf (Ond yn berthnasol os yr ydych wedi cwblhau aseiniad) / Please add your targets from the previous assignment (Only relevant if you have completed an assignment)
	
	Targed/target
	Yr hyn yr wyf wedi'i wneud yn yr aseiniad hwn
What I have done in this assignment...


	[bookmark: cysill]Targed/Target 1
	Quality nor quantity. Use sources carefully. Be more selective.
	I have been more selective with my sources and have not used multiple sources to make one point as per marking feedback. 

	Targed/Target 2
	Recognise and synthesise more complex issues related to your assignment.
	I have tried to recognise issues and synthesise them within my assignment. 

	Targed/Target 3
	
	



How a school develops one aspect of its SDP: a report that critically reflects on the actions, impact and evidence base.

Introduction

Throughout this analysis, we will be discussing and evaluating how a school develops one aspect of its School Development Plan (SDP). The Welsh Government (2014) defines an SDP as the school's strategic plan for ways in which it can improve and develop. My analysis will focus on evaluating a local primary school’s target to increase pupil engagement and learning autonomy. Throughout the analysis I will critically reflect on the actions this particular school has taken to develop a certain aspect of their SDP, analyse the impact it has had on pupil learning and assess what evidence there is to support this. 
The School I have chosen to analyse, which will be referred to as School X throughout this analysis, is located in a valley in Wales and caters for 170 pupils between the ages of 3 & 11. The school has a total of 6 classes, 4 of which are mixed age. 28% of pupils qualify for free school meals; this is higher than the national average of 19% (Estyn, 2015).


Literature Review

Hargreaves and Hopkins (1993) suggest that an SDP is an effective way to put knowledge about school improvement into practice. Brighouse and Woods (2013) define school improvement as making changes that meet educational goals and learner outcomes more effectively, whilst developing the ability for future school improvements. MacGilchrist et al. (1995) argue that an SDP involves formulating a plan, implementing and evaluating it, as well as considering the steps the school will take to meet the desired outcomes. In agreement, Hanover (2014) suggests it is a continuous process of strategic planning, tracking and evaluating impact over time. An SDP will contain both short and long term targets (Welsh Government, 2014), and considers the school aims and values as well as the policies and initiatives of national and local education authorities (Hopkins, 1991). Estyn (2019) states an SDP should include and define measurable actions for improvement, along with realistic timescales of when actions will be completed, and an allocation of responsibility of specific tasks to members of staff. The Welsh Government (2014) suggests this ensures the effective use of all resources. Estyn (2016) report that in almost all schools with unsatisfactory teaching and learning standards, there is usually poor strategic leadership and ineffective improvement processes in place. This demonstrates the importance of implementing an effective SDP.  Estyn (2019) measure the effectiveness of a school's SDP by the positive impact it has on pupil's learning and well-being.

In preparation for the implementation of the new curriculum for Wales, School X evaluated how well they met the four core purposes of the new curriculum (Donaldson, 2015). Through self-evaluation, they identified areas where improvement was needed and chose to develop “creating ambitious, capable learners who are ready to learn throughout their lives” (Donaldson, 2015, p.29).  Their rationale for this was that their pupils generally lacked independence and thinking skills; many children did not work well independently and did not respond well to challenges. This has been evident when children have undertaken independent tasks, they often gave up quickly and would need a lot of support and encouragement. Hattie (2012) explains that when children rely too heavily on directives, they will struggle later in life when they need to regulate their learning. Evidence also highlights the need for children to have the confidence to tackle a challenge and to build on what they have learned (Donaldson, 2015). 

One way the school planned to increase learning autonomy and pupil engagement was through outdoor learning. There is strong evidence that shows children enjoy outdoor experiences and therefore feel more positive about their learning when outdoors (Waite, 2011). Hattie (2012) states that when children enjoy their learning, they are more likely to achieve more. In addition, Estyn (2011) report that within foundation years, most practitioners found outdoor learning increases engagement and enjoyment, which also causes an increase in children's perseverance in tasks. However, it is worth noting that they only surveyed foundation years practitioners, what may be implemented for foundation years may not have the same impact in KS2.

Essential skills to becoming an ambitious, capable learners such as communicating, self-motivation, applying and constructing knowledge and problem solving are effortlessly developed outdoors (Waite, 2011). Outdoor activities are also an effective way of allowing children to apply their thinking skills to real problems and to gain hands-on experience (Estyn, 2011 and Waite, 2011). These opportunities of applying skills to unfamiliar problems in the real world, enable learners to become ambitious and capable learners (Donaldson, 2015). By making connections between what they are learning and real-life, pupils will be developing skills that they will be able to apply to their everyday lives (Pearce, 2016). 

Waite (2011) further suggests that outdoor experiences are essential for a child's holistic development and for them to become independent learners. Donaldson (2015) suggests that outdoor learning can be beneficial as it can enable children to see the relevance in their learning to the world outside of school. Furthermore, if children do not see relevance or meaning in what they are learning, they are likely to forget it (Pearce, 2016). Children will also be more engaged with their learning if they can see a purpose to it (Husbands and Pearce, 2012). Waite (2011) states that learning in contexts such as the outdoors allows children to develop a deeper understanding and interest in what they are learning which is vital to increase engagement and encouraging them to be independent learners. 

Risk and challenge are an essential part of learning. However, evidence suggests that children often avoid this within their work due to fear of failure. Hattie (2012) suggests there are many dispositions children have that may impact their learning, confidence, and resilience; these include self-efficacy, anxiety, and self-handicapping. However, as outdoor learning often involves complex answers rather than simply right or wrong, it can provide opportunities for children to practice managing risk within agreed parameters and therefore can develop skills such as courage and perseverance (Waite, 2011).  


Action Plan

To ensure the successful creation, implementation and evaluation of the SDP, the school first needs to establish a clear strategic vision and direction that can evolve as the school makes improvements (Estyn, 2016). The vision should be understood by all stakeholders, encouraging everyone to work together to achieve it (Maughan, Teeman and Wilson, 2012). School X's vision is to create a happy caring environment where every pupil can 'SHINE ', This encourages pupils to show respect, help one another, include everyone, never give up and enjoy learning. The vision is evident within the target of increasing learner autonomy and engagement, as it is encouraging resilience, teamwork, and enjoying and engaging with learning.

When implementing the SDP, the school can choose from two management strategies, either a top-down, or bottom-up approach. The top-down approach sees senior management making the decisions, which then filter down to staff. Although this method ensures clear goals are set, it can be seen as too dictatorial (Malsam, 2019). In contrast, the bottom-up approach relies heavily on feedback from staff. School X used a bottom-up approach to implement their SDP, they relied on feedback from both staff and pupils to determine which area they were going to focus on. One of the key benefits of this approach is by giving everyone a voice, they will be more motivated to implement changes (Malsam, 2019). 

Chapman and Sammons (2013) argue that self-evaluation is a necessary and fundamental contributor to school improvement. Through self-evaluation, schools should adequately reflect on their strengths and weaknesses (Estyn, 2019). Hanover (2014) also suggests it should identify areas of improvement and prioritise problem areas. Brighouse and Woods (1999) advise that schools should not try and address all issues at once and that an SDP can help identify and detail priorities. By observing and reflecting on pupil behaviours, School X identified an area they were weakest at within the new curriculum and prioritised this.

Schools should use data from a wide range of sources and use a combination of quantitative and qualitative data within their SDP (Hanover, 2014). Quantitative data could include any school comparative information and attainment results of learners, information on learners' progress or PISA results. Qualitative data could include inspection reports, information relating to learners' well-being and any information obtained speaking with learners, parents/carers, staff or the wider community (Welsh Government, 2014). Data has a variety of uses within the SDP, such as tracking changes and outcomes, measuring progress and stimulating questions when expected outcomes are not achieved (Chapman and Sammons, 2013). School X has only used qualitative data, this highlights a weakness of their SDP as using a greater variety of sources of data can increase the accuracy of the findings (Hanover, 2014). The data they obtained however, did include teacher observations and feedback from pupil voice. Initially, the school carried out 3 baseline assessments of outdoor learning, recording what they found so they were able to measure future observations against this.  

The Welsh Government (2014) advises that all aspects of the SDP need to be understood by all stakeholders. Hanover (2014) also argues that stakeholders should be continuously updated on all goals, progress, and impacts to ensure stakeholders remain invested in the improvement plan. However, Estyn (2019) states this is not enough, they also need to be included within the planning and be allocated responsibilities of tasks. By giving staff ownership of tasks and engaging with them about the changes, they are more likely to support and drive improvement within the school (Maughan, Teeman and Wilson, 2012). School X gave specific responsibilities to staff, setting a target for all teachers to teach at least one outdoor session every week and one outdoor day every term. This ensured that staff were fully aware of the expectations of how many outdoor sessions they needed to plan. However, they were given very little guidance about what these sessions should include, which could lead to inconsistency from class to class.

For improvements to be made and sustained, the SDP should involve the whole school community, including administrators, pupils, parents and outside partners (Maughan, Teeman and Wilson, 2012). School X has actively involved the school's wider community within its SDP wherever possible. They have built up relationships with outside partners, such as a local business that provide them an outdoor wooded area that the school regularly use. When trying to increase the number of outdoor learning days, one of the barriers the school faced was concerned parents not wanting their child outside for long periods. The school addressed this by inviting parents along to the session so parents could see the benefits, they also discussed with parents why they were using outdoor learning. Brighouse and Woods (2013) argue that schools should build trust with parents and create a dialogue in which they can share information with them about their children, as support from parents can have a significant impact on the school's development and that of individual pupil's progress. 

When creating the SDP, the school must create challenging but realistic targets for the school to achieve (Welsh Government, 2014). These targets need to be realistic and achievable to ensure that stakeholders are not demotivated, as well as ensuring they provide a challenge to drive improvements (Hanover, 2014). The targets set by School X were clear and realistic however, in the SDP they did not specify how much of an increase of learner autonomy and engagement they were expecting and what this would look like. When targets are set, a clear success criteria should be decided upon, so actions can be evaluated and measured (Welsh Government, 2014). However, School X did not set these criteria, and is something that could be improved in future. 


School X started with a baseline assessment of 3 outdoor sessions and looked at behaviours, such as engagement, perseverance, and communication. All outdoor sessions are measured against the baseline assessment to gauge if an improvement has been made. They found that almost all pupils were more engaged outdoors and were more able and willing to take risks. They also planned similar tasks inside the classroom to assess if children were able to develop these skills within the classroom. Pupil voice has also played a big part in measuring the impact of outdoor learning, the school recorded what pupils said before and after the outdoor sessions to evaluate changes in children's autonomy and engagement. Brighouse and Woods (2013) argue that pupil voice should be an essential consideration in all school improvement. 

Reflection and Evaluation

School X uses their SDP to help set out aims and objectives to help them achieve their school vision by increasing engagement and autonomy, encouraging resilience and ensuring children enjoy learning. These areas are fundamental to fulfilling one of Donaldson's (2015) core purposes; creating ambitious, capable learners who are ready to learn throughout their lives. 

The SDP sets out clear expectations for staff and involves them in the self-assessment process where appropriate, for example, teachers evaluated the behaviours of their pupils. Involving staff within the SDP means they will be more engaged with the process which will have a positive impact on the school's improvement (Estyn, 2019, Hanover, 2014 and Maughan, Teeman and Wilson, 2012).

However, the SDP did not give guidance on what should be included in the outdoor sessions. This resulted in the effectiveness of lessons varying, class to class, and a lack of consistency. The absence of specific achievable and measurable targets can leave stakeholders feeling unmotivated, uninterested or unenthusiastic with the SDP (Hanover, 2014). In one instance, a teacher arranged a team building day where children had to plan a route around their local community to reach specific landmarks. The increase in learner autonomy in this lesson is likely to be far higher than an outdoor lesson with no links to developing independence. It would have been beneficial to provide staff with training and support on how to implement outdoor learning to ensure consistency. Using a quality assurance map could help with this as it would provide detailed guidance on certain aspects to ensure there is the consistency of everyone meeting these guidelines (Brighouse and Woods, 2013).  

Measuring the impact of the SDP can also be challenging, primarily if the target relies on qualitative data. Here, it is hard to define how much autonomy and engagement has increased or met success criteria. The more variety of sources of data used, the more reliable the results will be (Hanover, 2014). Therefore, the school may have found it beneficial to get parents to fill in a questionnaire asking if they had noticed a change in their child's autonomy or engagement with their learning. 

Whilst it is difficult to judge whether learner autonomy and engagement increased enough to reach the school's target, there is a noticeable improvement in comparison to the baseline assessment observations. Pupils have spoken openly about their confidence in tackling challenges improving. In addition, when pupils wrote about their outdoor lessons the school reported that pupils who usually struggle with writing tasks were engaged and able to write in detail about what they had done. 


Conclusion

In conclusion, this assignment has highlighted the importance of the creation, implementation and evaluation of an effective SDP in order to make both short term and long term improvements within the school. It has also suggested how the SDP can be a driving force for improvement as ambitious targets can encourage all stakeholders to work together to achieve a particular goal, aim or focus (Hanover, 2014 and Brighouse and Woods, 2013). 

To improve my own practice, I will ensure I read the school's SDP so I am aware of the targets and the actions they plan to take to meet them. This will allow me to adapt my teaching to meet the targets in the SDP which is important as all staff should be on board with the SDP and take the relevant actions to ensure its success (Maughan, Teeman and Wilson, 2012). 

Finally, seeing an increase in pupil autonomy and engagement in comparison with baseline assessments highlights the importance of outdoor learning in the holistic development of a child and is something I will include within my planning, lessons and interactions with pupils.
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