The Teaching Toolkit 1 – Professional Observation.

 Introduction
Reflective practice, as proposed by David Boud (1985), is widely recognised as a cornerstone of effective professional development in education. Boud emphasises the transformative potential of reflection, stating that it allows individuals to "turn experience into learning" (Boud, 1985). By engaging in reflective practice, educators can gain valuable insights into their strengths and areas for improvement, ultimately enhancing their teaching effectiveness and student learning outcomes.
In this essay, I will employ Boud's (1985) reflective model to critically reflect on six hours of observation work conducted within the post-16 education sector. The observations focused on two experienced tutors over three sessions, providing an opportunity to compare, reflect, and evaluate their teaching practices. I seek to identify pivotal areas for professional growth and devise strategies to enhance my teaching practice by incorporating insights gathered from the observations and relevant literature.
Reflective practice serves as a powerful tool for continuous improvement in education, enabling educators to refine their instructional techniques, address challenges, and adapt to the evolving needs of their learners. According to Moon (2004), reflective practice involves "a systematic process of examining and interpreting experiences to gain new understandings and insights" (p. 4). By engaging in thoughtful self-reflection and incorporating evidence-based strategies, educators can cultivate a dynamic and inclusive learning environment that fosters student success.

Description of Events
During the six-hour observation session, I had the privilege of closely observing the instructional methods employed by two experienced tutors within the post-16 sector. 

Tutor A
Tutor A commenced the lesson with a brief review on adjectives, a foundational grammar concept, prompting each learner to recall and share an adjective. This approach not only revisited prior learning but also actively engaged learners from the outset, setting a positive tone for the session (Rogers, 2020). To facilitate comprehension, especially for novice learners, the tutor utilised props effectively, leveraging visual aids to enhance understanding (Lanier, 2018). Throughout the session, the tutor demonstrated exemplary communication skills, articulating instructions clearly and confidently, which is essential for learners at varying proficiency levels (Vygotsky, 1978).
Individualised support was a hallmark of Tutor A's approach, as evidenced by their deliberate efforts to engage with each learner personally, ensuring comprehension and offering assistance as needed (Brockbank & McGill, 2012). Moreover, the tutor adeptly broke down complex sentence structures into simpler components, fostering a supportive learning environment conducive to skill acquisition (Kolb, 2014). Continuous monitoring of learners' progress and comprehension was evident, with the tutor regularly checking their work individually and addressing any queries or difficulties promptly (Schön, 1987).
Furthermore, Tutor A encouraged active participation and engagement by incorporating interactive tasks and exercises. For instance, learners were encouraged to utilise their smartphones for research purposes, thereby not only enhancing their digital literacy skills but also leveraging technology to enrich the learning experience (Garrison & Vaughan, 2008). To promote organisation and resource management, learners were instructed to bring a folder to compile worksheets and printouts, while interactive materials were distributed via digital platforms, reflecting contemporary teaching practices (Dewey, 1938).
Another noteworthy aspect of Tutor A's approach was their commitment to accommodating absent learners. By providing additional support and resources to ensure that those who missed a session remained up-to-date with the coursework, the tutor demonstrated a proactive approach to inclusivity and equitable learning opportunities (Gibbs, 1988). Additionally, clear time limits were set for each activity, with periodic reminders to help learners manage their time effectively and stay focused (Schraw & Moshman, 1995). The tutor's deliberate pacing, characterised by a balanced blend of clarity and patience, facilitated comprehension and engagement throughout the lesson (Ertmer & Newby, 1993).
Overall, Tutor A's teaching approach reflects a nuanced understanding of pedagogical principles and a commitment to student-centred learning. By incorporating various instructional strategies and technologies, the tutor created a dynamic and inclusive learning environment conducive to student success (Schraw & Moshman, 1995). This comprehensive approach to teaching aligns with best practices in education and highlights the tutor's dedication to facilitating meaningful learning experiences for their students (Gibbs & Simpson, 2004).

Tutor B
Tutor B exemplified effective teaching practices during the observation session, employing a range of strategies to engage learners and facilitate their understanding. At the outset of the lesson, learners were presented with clear objectives, setting the stage for focused learning (Marzano & Kendall, 2007). This practice aligns with the principles of effective instruction, as outlined by Marzano, providing learners with a clear sense of purpose and direction.
Moreover, Tutor B began the session with a comprehensive recap of the previous lesson, ensuring that learners were able to build upon their prior knowledge (Ambrose et al., 2010). This approach acknowledges the importance of scaffolding learning experiences, guiding learners through a gradual progression of skills and concepts.  When revisiting the present simple tense, Tutor B demonstrated a nuanced understanding of learner needs, recognising that some students had forgotten the previous lesson’s grammar subject.  The tutor successfully applied Schön's reflective practice theory (1991), demonstrating an understanding of the learners' needs and limitations by modifying the lesson to ensure comprehension of the previous topic before progressing further (Schön, 1991).  The tutor also noted that some learners required additional revision outside of the classroom (Brookfield, 2017). This personalised approach to instruction reflects the principles of differentiated teaching, acknowledging and accommodating variations in learners' readiness and learning preferences.
One notable aspect of Tutor B's instructional style was the allowance of thinking time for learners. Instead of rushing through tasks, the tutor provided moments of silence, encouraging learners to reflect and process information (Fisher & Frey, 2017). This deliberate pause fosters deeper understanding and critical thinking skills, aligning with contemporary pedagogical approaches that prioritise metacognition.
Furthermore, Tutor B maintained a firm yet supportive demeanour in managing the classroom environment. While expectations were clear and boundaries were established, learners did not seem uncomfortable or intimidated (Brophy, 2006). This balance between firmness and warmth is essential for creating a safe and conducive learning environment where learners feel both challenged and supported.
[bookmark: _GoBack]Visual aids played a significant role in enhancing the learning experience, with Tutor B's PowerPoints characterised by vibrant colours, engaging images, and clear font (Clark & Mayer, 2016). These visually appealing materials not only captured learners' attention but also facilitated comprehension, reinforcing key concepts through multiple modalities.
However, the smaller classroom size presented some challenges, particularly in terms of visibility and space utilisation. Despite these constraints, Tutor B adapted their teaching strategies effectively, finding creative solutions, such as changing the classroom layout, to ensure that all learners could actively participate (Grossman et al., 2009).
Each learner was given ample opportunity to engage with the lesson content, with Tutor B actively soliciting responses and contributions from all students (Hattie & Timperley, 2007). This inclusive approach promotes a sense of ownership and accountability among learners, fostering a collaborative learning community.
The integration of technology, such as displaying worksheets on a large TV screen, not only enhanced visual presentation but also promoted digital literacy skills (Puentedura, 2006). However, the use of translation for learners with Arabic language backgrounds highlighted the need for culturally sensitive approaches that address the linguistic diversity of the classroom (Gay, 2018).
Throughout the lesson, Tutor B fostered a culture of inquiry and dialogue, encouraging learners to ask questions and seek clarification (Barell, 2010). Positive feedback was provided at the end of tasks, reinforcing learning achievements and bolstering learner confidence (Hattie, 2009).
In summary, Tutor B demonstrated a repertoire of effective teaching practices, ranging from clear objective setting and comprehensive recapitulation to adaptive instruction and inclusive engagement strategies. By embracing a learner-centred approach and leveraging various instructional modalities, Tutor B created a dynamic and supportive learning environment conducive to student success.

Reflection
Reflecting on the observed experiences with Tutor A and Tutor B evoked a sense of admiration for their dedication and professionalism. Witnessing their unwavering passion for teaching and their steadfast commitment to student success reinforced my own core values as a tutor. Their ability to create inclusive learning environments and foster active engagement among learners left a lasting impression on me. However, amidst the admiration, I couldn't help but acknowledge areas within my own practice that warrant further development and refinement.
The experience with Tutor A underscored the importance of clear communication and individualised support in creating an inclusive learning environment. Tutor A's deliberate efforts to engage with each learner personally and ensure comprehension highlighted the significance of fostering a supportive and responsive teaching approach. Similarly, Tutor B's emphasis on lesson objectives and utilisation of visual aids reinforced the notion that structured lesson planning and effective instructional strategies are essential components of successful teaching (Race, 2020).
Amidst the commendable practices observed, I recognise the need to explore additional teaching methods that cater to various learning styles and preferences. Incorporating more interactive and student-centred approaches, as demonstrated by both tutors, could enhance engagement and promote deeper learning among learners with diverse needs (Moon, 2004).
Moreover, the experience illuminated the importance of reflection and continuous professional development in refining teaching practices. While I admired the tutors' commitment to ongoing improvement and their proactive measures to accommodate absent learners, I realise the need to establish a more structured process for reviewing and reflecting on lessons. Incorporating feedback from learners and colleagues, as well as exploring opportunities for collaborative learning projects, could further enhance the effectiveness of my teaching practice (Dewey, 1938).

Considering the Impact
Reflecting on the observed experiences, it's evident that there are numerous key elements contributing to effective teaching and learning practices. From the outset, lesson initiation sets the tone for engagement, as highlighted by the use of small talk and general conversation to create a relaxed atmosphere (Avis et al., 2019). Effective communication, characterised by clear and deliberate speech, ensures comprehension, catering to learners' needs (Duckworth, 2014).
Moreover, maintaining professionalism and positivity throughout the lesson fosters a conducive learning environment (Avis et al., 2019). Comprehension checks at the start of each task ensure that learners understand instructions, while continuous positive reinforcement encourages participation and boosts confidence (Duckworth, 2014). Individualised support, evident through one-on-one conversations and personalised assistance, addresses learners' specific needs (Avis et al., 2019).
The importance of revisiting objectives and providing reminders during the lesson emphasises structure and helps learners stay focused (Professional Standards for FE Teachers, 2023). This structured approach extends to lesson review and reflection, promoting a reflective teaching approach that enhances professional development (Avis et al., 2019).
Additionally, empowering learners through challenging tasks promotes active engagement and facilitates skill development (Duckworth, 2014). Effective time management, evidenced by setting clear time limits for tasks, ensures productivity and progress (Professional Standards for FE Teachers, 2023). Active engagement throughout the lesson indicates successful teaching strategies that maintain learners' interest and participation (Avis et al., 2019).
Incorporating digital literacy into the lesson through the use of technology and encouraging learners to use their phones for research enhances their digital skills (Duckworth, 2014). Organisational strategies, such as requiring learners to bring a folder and utilising digital platforms, contribute to efficient resource management and accessibility (Professional Standards for FE Teachers, 2023).
Furthermore, accommodating absent learners and providing compensation ensures equitable access to learning opportunities (Avis et al., 2019). This commitment to inclusivity is further underscored by the consideration of learners' cultural backgrounds and language needs, promoting effective communication and understanding (Duckworth, 2014).
In conclusion, integrating these elements into teaching practice not only enhances the learning experience but also contributes to the professional development of educators, aligning with standards and principles outlined in the literature (Professional Standards for FE Teachers, 2023). By continually reflecting on and refining teaching approaches, educators can strive for excellence in facilitating learning and meeting the diverse needs of their learners (Avis et al., 2019).


 Action Plan for Professional Development
	Professional Standard
	Action Point
	What will I do to action this?
	Possible Obstacles
	How will I know I’ve achieved it?
	Target / review date

	Professional Values and Practice
	Strengthen the initiation phase of lessons by incorporating more varied and inclusive strategies for small talk and general conversation.
	Implement icebreaker activities and conversation starters related to the lesson topic.

	Some learners may be hesitant to participate in small talk.
	Observing increased participation and engagement during the initiation phase.

	Target Date: February 15, 2024
Review Date: February 29, 2024

	Learning and Teaching
	Explore and incorporate a variety of communication strategies beyond speaking slowly and clearly, such as visual aids or multimedia, to cater to diverse learning styles.
	Integrate videos, images, or real-life examples into lessons to illustrate concepts.

	Limited access to multimedia resources. 
	Observing increased comprehension and engagement among learners.

	Target Date: February 22, 2024
Review Date: March 7, 2024

	Specialist Knowledge and Application of Pedagogy:
	Systematically integrate technology or digital tools in tasks to enhance learning and engagement.

	Incorporate online quizzes, interactive websites, or educational apps into lessons.

	Technical issues or lack of familiarity with digital tools.
	Assessing learners' digital literacy skills and their ability to use technology effectively for learning.
	Target Date: March 1, 2024
Review Date: March 14, 2024

	Planning for Learning
	Develop a more explicit plan for reviewing and reflecting on previous lessons, incorporating learner feedback for continuous improvement.

	Implement a structured reflection activity at the end of each lesson.

	Time constraints or resistance to feedback.

	Documenting reflections and changes made based on feedback.

	Target Date: March 8, 2024
Review Date: March 21, 2024

	Assessment for Learning
	Explore additional formative assessment methods beyond checking work at the end of tasks, ensuring a more comprehensive evaluation of learner progress.

	Incorporate peer assessment, self-assessment, or group projects into the assessment process.
	Resistance to peer assessment or difficulties in implementing group projects.

	Observing improved learner engagement and understanding through varied assessment methods.
	Target Date: March 15, 2024
Review Date: March 28, 2024

	Creating an Inclusive Environment:

	Investigate strategies to ensure inclusion during pair or group activities, considering learners with different learning styles or preferences.
	Provide clear instructions and roles during group activities, allowing for individual contributions.

	Unequal participation or difficulty in managing group dynamics.
	Monitoring group interactions and assessing individual contributions.

	Target Date: March 22, 2024
Review Date: April 4, 2024

	Teaching in the Wider Professional Context
	Explore opportunities for learners to apply English language skills in real-world scenarios, connecting the classroom to practical situations.
	Incorporate role-plays, simulations, or community projects into lessons.

	Limited access to community resources or difficulty in coordinating external activities.
	Assessing learners' ability to apply language skills in practical contexts.

	Target Date: March 29, 2024
Review Date: April 11, 2024

	Evaluating and Improving Practice
	Establish a formalised process for obtaining regular feedback from learners to identify specific areas for improvement.

	Implement anonymous feedback surveys or peer evaluations.

	Reluctance to provide honest feedback or challenges in interpreting feedback effectively.

	Analysing feedback data and identifying trends or patterns for improvement.

	Target Date: April 5, 2024
Review Date: April 18, 2024



Conclusion
In conclusion, the journey of reflective practice has provided invaluable insights into effective teaching practices within the post-16 education sector. By critically reflecting on observations of experienced tutors, I have identified key elements contributing to successful teaching and learning experiences. These include clear communication, individualised support, structured lesson planning, and inclusive engagement strategies (Boud, 1985).
Through the process of unpacking the observed experiences, I have recognised areas within my own practice that warrant further development and refinement. By synthesising theoretical insights with practical observations, I aim to deepen my understanding of effective teaching practices and enhance my professional practice accordingly.
In conclusion, reflective practice serves as a catalyst for growth and development in education, empowering educators to refine their instructional techniques, address challenges, and adapt to the evolving needs of their learners (Moon, 2004). By embracing reflective practice as a cornerstone of professional development, educators can strive for excellence in facilitating learning and meeting the diverse needs of their students.
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Appendices
Appendix A
[bookmark: _Toc48127143]Teacher Observation Form 1
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	Teacher

	Sandra Warner

	Date
	07/11/2023
3-5pm


	Group
	ESOL Entry 1


	Topic/Context
	Present simple tense


	Notes on the lesson:

	
· The lesson started with small talk and general conversation.
· Teacher speaks slowly and clearly for the level of learners.
· Behaves professionally and positively at all times.
· Question and answer at the start of each task to ensure comprehension.
· Tutor praises learners continuously through the tasks.
· Aids learners with understanding with questions and help.
· Reminds learners of their aims and objectives, such as capital letters and punctuation.
· Speaks 1:1 with learners during tasks to practice English.
· Treating all learners equally and fairly.
· Reviews and reflects on previous lessons.
· Empowering learners to reach their full potential through the assignment of demanding tasks
· Sets suitable time limits for tasks.  If learners don’t finish, they set as homework.
· Learners are engaged throughout the lesson.

Task 1 – learners are working in pairs.  There are 10 sentences stuck around the room, one learner is relaying the information (dictation) whilst the partner writes the sentences.
The teacher has learners walking around the class during first activity.
Checks work with learners at the end of the task.
Creates a sub-task to aid learners with spelling.

Task 2 – learners use their knowledge from previous lessons to think of ‘verbs’ and use them in a sentence using present simple tense. Prominent use of the whiteboard.

Task 3 – Handout.  Using present simple in questions, answers and sentences.
This is a challenging activity for learners, helping learners to achieve their potential. 

Task 4 – AGORED assessment booklet.
Write a review for completing the booklet.  Aids learners in their sentence structure.



	

	What I have learned:

	1. Lesson Initiation:
   - The lesson began with small talk and general conversation, creating a relaxed and engaging atmosphere.
2. Effective Communication:
   - The teacher spoke slowly and clearly, catering to the level of the learners.
3. Professionalism and Positivity:
   - The teacher consistently behaved professionally and positively throughout the lesson.
4. Comprehension Check:
   - Question and answer sessions were implemented at the start of each task to ensure that learners comprehended the instructions.

5. Continuous Positive Reinforcement:
   - The tutor continuously praised learners during tasks, providing positive feedback.
6. Individualised Support:
   - The teacher aided learners in understanding by asking questions and providing help as needed.
7. Objective Reminder:
   - Learners were reminded of their aims and objectives, including focusing on capital letters and punctuation.
8. One-on-One Practice:
   - The teacher engaged in one-on-one conversations with learners during tasks to provide individualised English practice.
9. Equality and Fair Treatment:
   - All learners were treated equally and fairly.
10. Lesson Review and Reflection:
    - The teacher reviewed and reflected on previous lessons, emphasizing a reflective teaching approach.
11. Empowerment through Challenging Tasks:
    - Learners were empowered to reach their full potential through the assignment of demanding tasks.
12. Effective Time Management:
    - Suitable time limits were set for tasks, and unfinished work was designated as homework.
13. Active Engagement:
    - Learners remained engaged throughout the lesson.



	



	Targets to improve my own practice (mapped to professional standards):

	
1. Professional Values and Practice:
   - Target: Strengthen the initiation phase of lessons by incorporating more varied and inclusive strategies for small talk and general conversation.
   - Rationale: This would contribute to creating a more inclusive and engaging atmosphere at the beginning of lessons.

2. Learning and Teaching:
   - Target: Explore and incorporate a variety of communication strategies beyond speaking slowly and clearly, such as visual aids or multimedia, to cater to diverse learning styles.
   - Rationale: This enhances adaptability and addresses different learning preferences.

3. Specialist Knowledge and Application of Pedagogy:
   - Target: Systematically integrate technology or digital tools in tasks to enhance learning and engagement.
   - Rationale: Aligning with the use of whiteboards, expanding to digital tools can further enhance the learning experience.

4. Planning for Learning:
   - Target: Develop a more explicit plan for reviewing and reflecting on previous lessons, incorporating learner feedback for continuous improvement.
   - Rationale: A more structured reflection process contributes to ongoing professional development.

5. Assessment for Learning:
   - Target: Explore additional formative assessment methods beyond checking work at the end of tasks, ensuring a more comprehensive evaluation of learner progress.
   - Rationale: A broader range of assessment methods provides a more holistic view of learners' understanding.

6. Creating an Inclusive Environment:
   - Target: Investigate strategies to ensure inclusion during pair or group activities, considering learners with different learning styles or preferences.
   - Rationale: Adapting activities for diverse needs contributes to a more inclusive learning environment.

7. Teaching in the Wider Professional Context:
   - Target: Explore opportunities for learners to apply English language skills in real-world scenarios, connecting the classroom to practical situations.
   - Rationale: This aligns with the broader context of learning and can enhance the relevance of the language skills being taught.

8. Evaluating and Improving Practice:
   - Target: Establish a formalised process for obtaining regular feedback from learners to identify specific areas for improvement.
   - Rationale: Ongoing feedback is crucial for targeted improvement and professional growth.


	












Appendix B
Teacher Observation Form 2
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	Teacher

	Sandra Warner

	Date
	21/11/2023
3-5pm


	Group
	ESOL Entry 1


	Topic/Context
	Healthy routines
Grammar focus – this, that, these, those.


	Notes on the lesson:

	
· Began the lesson with a recap about adjectives, asking each learner to recall an adjective. 
· Uses props to help with understanding for beginner learners.
· Teacher speaks clearly and confidently throughout lesson.
· Asks each learner individually to ensure comprehension. 
· Breaks down the sentences for learner understanding.
· Checks all learners work individually and asks if they understand the task.
· Encourages learners with cross cutting by asking learners to research using their phone, enhancing their digital literacy.
· Learners are asked to bring a folder to add all new worksheets and printouts in.  The teacher also sends interactive worksheets on a digital platform.
· The teacher is very good at compensated for absence, ensuring learners that missed a lesson are up-to-date with work missed.
· Gives learners a clear time limit for each activity and reminds learners how long they have remaining.
· Throughout the lesson, the teacher speaks clearly and confidently.  She deliberately speaks slowly when the sentence structure is more complicated.
· Learners moved around the class during the start and middle of the lesson to aid alertness and attention.


Task 1 – Covered the grammar points of this, that, these and those.  Used drawings and diagrams to convey meaning.

Task 2 – Using resources from ‘Wordwall’ to create a quiz for learners. 

Task 3 – Match up game.  Learners were given the task to match up the pictures to the words.  The photos include this, that, these and those.

Task 4 – Grammar Worksheet.  Learners must complete the worksheet using ‘this, that, these and those.’

Task 5 – Healthy routine (good and bad habits for a healthy lifestyle.)  Speaking activity - learners must think of healthy habits and tell the teacher their answers, which are then written on the board. 

Task 6 – Find someone who.  Learners must communicate with each other to answer the questions on the worksheet.  Class discussion at the end of the activity.






	

	What I have learned:

	
1. Recap of Adjectives: The lesson began with a recap about adjectives, with each learner recalling an adjective.

2. Teaching Strategies for Beginners: The teacher used props to aid understanding, particularly for beginner learners.

3. Effective Communication: The teacher spoke clearly and confidently throughout the lesson, deliberately slowing down during more complex sentence structures.

4. Individualized Learning: The teacher engaged with each learner individually to ensure comprehension, checked their work, and encouraged questions.

5. Lesson Structure: The lesson involved various tasks, including grammar points, quizzes, match-up games, worksheets, speaking activities, and interactive tasks.

6. Digital Literacy: The teacher encouraged the use of phones for research, enhancing learners' digital literacy.

7. Organisation: Learners were asked to bring a folder to organise new materials, and the teacher used a digital platform for interactive worksheets.

8. Compensation for Absence: The teacher ensured that learners who missed a lesson were kept up-to-date with the work.

9. Time Management: Clear time limits were set for each activity, and reminders were given about how much time remained.

10. Grammar Focus: The grammar points covered in the lesson included 'this, that, these, and those.' This was reinforced through various activities such as a quiz, match-up game, and a grammar worksheet.

11. Speaking Activities: Learners engaged in speaking activities, discussing healthy habits and participating in a "Find someone who" activity that involved communication and a class discussion.

	



	Targets to improve my own practice (mapped to professional standards):

	
1. Professional Values and Practice:
   - Target: Continue to maintain a positive and inclusive learning environment by encouraging individual participation and engagement.
   - Rationale: The lesson's emphasis on individualized learning and encouragement of questions aligns with creating a positive learning atmosphere.

2. Learning and Teaching:
   - Target: Explore and incorporate additional teaching strategies that cater to various learning styles and preferences.
   - Rationale: While the lesson included effective strategies such as props and interactive worksheets, exploring a wider range of techniques can enhance adaptability.

3. Specialist Knowledge and Application of Pedagogy:
   - Target: Further integrate digital tools and resources into lessons to enhance digital literacy skills among learners.
   - Rationale: Encouraging learners to use their phones for research is a good start, but actively incorporating digital platforms for various activities can further enhance digital literacy.

4. Planning for Learning:
   - Target: Develop a more comprehensive and varied lesson plan that caters to different aspects of the curriculum.
   - Rationale: While the lesson included diverse activities, considering a broader range of topics or incorporating interdisciplinary elements could enhance the overall learning experience.

5. Assessment for Learning:
   - Target: Implement a more diverse range of formative assessment methods to gauge learner understanding.
   - Rationale: While individual checking and quizzes were mentioned, exploring additional formative assessment techniques can provide a more comprehensive view of learner progress.

6. Creating an Inclusive Environment:
   - Target: Continue to emphasize inclusivity by providing additional support for absent learners to catch up on missed content.
   - Rationale: Strengthening support for absent learners aligns with creating an inclusive environment and ensures that all learners have equal opportunities to succeed.

7. Teaching in the Wider Professional Context:
   - Target: Explore opportunities for collaborative activities or projects that involve learners interacting with the wider community.
   - Rationale: This could provide learners with real-world applications of the language skills they are acquiring.

8. Evaluating and Improving Practice:
   - Target: Regularly seek feedback from learners and colleagues to identify areas for improvement.
   - Rationale: Continuous self-reflection and feedback are essential for professional growth and ensuring the ongoing effectiveness of your teaching practices.

	











Appendix C

Teacher Observation Form 3
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	Teacher

	Amel Cherif

	Date
	12/01/2024
9.30am to 12.30pm

	Group
	ESOL Entry level 2


	Topic/Context
	Present continuous tense. 




	Notes on the lesson:

	· Learners are shown the objectives of the lesson.
· Tutor recaps previous lesson
· Gave learners a chance to think and wasn’t afraid of silence within the classroom.
· Teacher is firm with learners.
· PowerPoints are colourful with pictures and clear font.
· Tutor works in a smaller classroom which causes some disruption with covering the whiteboard and TV.  The tutor changed the position of her desk to accommodate this.
· Each learner is given a chance to answer the activities and questions.
· Overall, there was a strict environment but learners didn’t seem uncomfortable.
· When recapping the present simple tense, the tutor understood that learners had forgotten present simple, she then reminded them that they needed more revision outside of the classroom.
· Tutor has successfully used the Schön (1930-1997) theory 1991 whereby they have understood the needs and limitations of the learners and completely modified the lesson in order for learners to understand the previous topic before moving on.
· The teacher brought up the worksheet onto the large TV screen and explained the answers in real-time, adding digital literacy.
· Teacher uses some translation for learners who can speak Arabic, however, this can’t be translated for all students within a multicultural classroom.
· Learners had the opportunity to ask questions.
· Gives positive feedback at the end of tasks.


Task 1 – Grammar quiz on present simple.  Learners were given a multiple-choice questionnaire. 
Task 2 – Read Peter’s daily routine and answer the questions.  The learners must write full present simple sentences, and a true or false activity.  After answering the questions, learners each read aloud a paragraph.
Task 3 – Learners are to use the text above and highlight all the verbs within the text.
Task 4 – Introduction to adverbs of frequency. This part of the lesson was taught using a PowerPoint with clear and colourful slides.  The tutor had learners completing tasks from the PPT such as ‘unscramble the sentence.’

	

	What I have learned:

	
1. Lesson Objectives and Recap:
   - It's important to clearly outline lesson objectives and recap previous lessons to provide context and continuity for learners.
2. Allowing Thinking Time:
   - Giving learners time to think without rushing encourages deeper understanding and critical thinking skills.
3. Firmness in Classroom Management:
   - Maintaining firmness in classroom management establishes boundaries while ensuring a conducive learning environment.
4. Visual Aids and Presentation:
   - Colourful and visually appealing PowerPoints with clear fonts enhance engagement and comprehension.
5. Adaptation to Classroom Constraints:
   - Adapting teaching strategies to accommodate challenges like classroom size demonstrates flexibility and resourcefulness.
6. Individual Engagement:
   - Allowing each learner the opportunity to participate fosters inclusivity and active engagement.
7. Understanding Learner Needs:
   - Effective use of educational theories like Schön's reflective practice helps in understanding and adapting to learner needs.
8. Clarification and Explanation:
   - Providing clear explanations and clarifications aids learner understanding and prevents misconceptions.
9. Promoting Communication and Interaction:
   - Encouraging questions and discussions fosters a collaborative learning environment and promotes active participation.
10. Integration of Technology:
    - Incorporating technology like TV screens for visual aids enhances digital literacy and engagement.
11. Cultural Sensitivity:
    - Being mindful of learners' cultural backgrounds and language needs promotes inclusivity and effective communication.
12. Feedback and Positive Reinforcement:
    - Offering positive feedback at the end of tasks reinforces learning achievements and boosts learner confidence.

 
	

	Targets to improve my own practice (mapped to professional standards):

	1. Professional Values and Practice:
   - Target: Enhance clarity in outlining lesson objectives and ensuring learners understand the purpose of each lesson.
   - Rationale: Clear objectives provide direction and purpose, enhancing the learning experience for learners.

2. Learning and Teaching:
   - Target: Incorporate more interactive and student-centered teaching methods to encourage active engagement and participation.
   - Rationale: Active engagement promotes deeper learning and retention of information.

3. Specialist Knowledge and Application of Pedagogy:
   - Target: Increase the use of explanations and clarification to support learners' understanding of concepts, avoiding simply correcting errors without providing context.
   - Rationale: Effective explanation enhances comprehension and prevents misconceptions.

4. Planning for Learning:
   - Target: Develop strategies to address classroom constraints, such as finding alternative methods for covering the board in smaller classrooms.
   - Rationale: Adaptability ensures that teaching methods are effective regardless of the classroom environment.

5. Assessment for Learning:
   - Target: Explore a variety of assessment methods beyond multiple-choice questionnaires to assess learner understanding and progress more comprehensively.
   - Rationale: Diverse assessment methods provide a more accurate picture of learner achievement and progress.

6. Creating an Inclusive Environment:
   - Target: Encourage more small talk and interaction among learners to promote inclusivity and a sense of belonging in the classroom.
   - Rationale: Small talk fosters relationships and creates a supportive learning community.

7. Teaching in the Wider Professional Context:
   - Target: Develop strategies to support learners with diverse language backgrounds, considering alternative approaches for translation that are feasible in a multicultural classroom.
   - Rationale: Cultural sensitivity ensures that all learners can fully participate and engage in the learning process.

8. Evaluating and Improving Practice:
   - Target: Establish a structured process for reflecting on lessons and seeking feedback from learners to identify areas for improvement.
   - Rationale: Reflection and feedback support continuous professional development and improvement in teaching practice.
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