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Supporting Statement

Please provide your statement to support the applicant’s submission for Fellow in the following section. You are required to comment on the applicant’s recent higher education practice, providing examples to support your statement wherever possible. 
In completing this supporting statement you are confirming that you have read the Guidance for referees. In addition to Descriptor 2 criteria, as a guide, it is important that you comment on the following in your supporting statement: 
· your own experience of the applicant’s recent HE practice;
· if you have been involved in peer observation of the applicant’s teaching and/or support of learning, please draw on examples from this;
· any good or innovative practice and/or contribution to developments by the applicant in teaching and/or supporting learning within his/her discipline as appropriate;
· your perspective on the practical examples provided within the application to illustrate the requirements of Fellow.
Two sides of A4 will normally be sufficient for this category of Fellowship.
	

I have known Lowri Harris for the last 6 years and have worked closely with her as her line manager and now as a senior research colleague. Throughout this time, I have met with her on a weekly if not a daily basis in individual supervision but also within regular team meetings and collaborative engagements. I have been involved in peer observation of her practice as a teacher and supporter of students learning at least on a quarterly basis. 

Before I develop the specific themes and examples of her work I would like to comment on her pedagogical stance and how it has developed to support the work and learning of her specific student base – mid range professionals who have often had limited access to HE but who bring with them a deep expertise of their practice and work environment. A didactic method of teaching is highly inappropriate for such students and even enquiry led teaching can appear trite and simplistic for learners used to the ‘muddy lowlands of practice’. Lowri has developed a highly engaging coaching style for her learners which allows her to maintain full respect and awareness of what they bring to their learning whilst supporting their further development. This would be a challenge for the most senior conventional HE educators as it relies upon them letting go of being the ‘expert’ in the room with all the power that suggests.  Instead, it requires the educator to be the reflective and learning partner in their specific development. Lowri does this with aplomb, changing her approach to each student to meet their needs. This has been clear in her development of small more manageable online synchronous seminars for learners which allowed personalized interaction and feedback. Specifically, it reduced anxiety and ‘imposter syndrome’ for this learner group and by including alumni in Q&A sessions developed a sense of community for the learners and a belief that success was possible. This was also clear in her use and development of formative assessment which allowed the learners to build their confidence gradually rather than wasting time on the wrong path and obtaining highly negative feedback at the end of their module. 
In addition, it is critical for this group of students -who rarely meet on campus or engage with faculty face to face -that they do not feel isolated in their learning unable to access advice or support from their faculty. As programme leader for the professional practice framework, Lowri, with the support of colleagues, has engendered a sense of community amongst the learners with accessibility being key to this. She is readily available by email as well as more formal tutorials etc. and encourages learners to discuss any issues which may be getting in the way of their learning. 

Taking each Area of Activity in turn.
A1- Lowri was part of the initial development of a Police Apprenticeship Programme where she developed WBL workbooks and portfolios for assessment. These were a radical departure from the norm for the School and she needed to be clear and authoritative in her approach, negotiating and persuading senior colleagues of its efficacy. She continued with this approach when she contributed to an EU funded Innovation Project in 2019-2020 where she developed elearning materials for use by a range of scientific disciplines within institutions across Europe. Her ability to break down complex issues and present them in ‘bite sized’ pieces without losing rigor or depth was excellent as was her co-design of a virtual learning environment within the same project, myFNSCloud. She has also been twice responsible for the production of validation documents of this highly complex WBL framework programme with an excellent response from readers and external reviewers. 

A2- I have dealt with this general area of capability above so will identify here that Lowri has been a firm advocate of on-line learning for all of her professional career. Her experience extends beyond simply the provision of a powerpoint on Moodle and instead she seeks to use the full range of on-line teaching in an integrated fashion. This is highly appropriate for WBL programmes and highly evidenced based as indicated by her knowledge of WBL theory. Lowri has developed her own capabilities in research methods and has been eager to learn for herself as well as for her learners.

A3- Assessment as I have indicated above is pivotal for mature learners as they approach HE for, perhaps, the first time. Lowri has become expert in the development and addressing of learning outcomes supporting learners to truly understand their use and their development (specifically in her support of learners developing their RAL portfolios where the learning outcomes are co-produced and highly specific to the individual learner). Her assessments are always clear and developmental as the External Examiner has remarked on several occasions. There is little use of standard text in her feedback as each assessment is undertaken fully and robustly. As programme leader she has been responsible (with support staff) for the moderation documents for each assessment round, fully engaging with the External and Chair of the Board. This has meant her programme is noted as being exceptionally well run given its high complexity.

A4- Lowri excels in this area with a deep commitment to her learners and their achievement within her programme. The range of learning modes and methods she employs is NOT driven wholly by policy or regulation but her knowledge and passion for providing the best for the specific needs of each of her learners. She has shown her ability to critically engage with new modes of learning and integrate them quickly into the more appropriate part of the programme delivery. These have also been appropriate for her learners and range from learner cafes, drop-ins, videos and VLE. 

A5- I can clearly state that Lowri has taken her continuing professional development very seriously as her work environment and requirements over the last 4 years have changed significantly. Her response to such changes has been to research her own practice and that of others, share with colleagues and seek out mentors to support her development. She has been involved in an external EU project which required her to step out of her comfort zone on numerous occasions to present to external organisations and visit other institutions. Over the last six years she has developed a range of capabilities from coaching and mentoring to research methods and communities of practice. Each of these concepts and competencies has been taken back and incorporated into her practice resulting in enhanced provision for her learners. 

I hope this statement has illustrated well the high level of attainment Lowri has achieved as a HE educator and how she mirrors the reflective and transformational practice she promotes in her learners.
























image1.jpg
Prifysgol Cymru
Y Drindod Dewi Sant

University of Wales
Trinity Saint David





