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A. According to National Health Service, Wales (2021) current research shows that women in their 20’s have a 1 in 1500 chance of having a Down’s syndrome baby compared to 1 in 50 for those women aged 45 years old.  Therefore, National Health Service, Wales (2021a) notes testing for Down Syndrome are available during pregnancy to all pregnant women in Wales between 10 – 14 weeks.   Down Syndrome Association (2021) states the result show between 1 in 2 and 1 in 150 further screening would be suggested, therefore by undergoing an amniocentesis, this identifies if the unborn baby is Down’s Syndrome, therefore the benefit of early diagnosis is key to ensure those early intervention support mechanisms are in place, to provide support to families.   However, De Wit et al (2017) notes, for parents have to be made aware that there are risks related to amniocenteses, therefore it is the parents’ choice to continue with the pregnancy or have a termination, as a recent evidence shows 1 in 1000 miscarriage. 

According to Down Syndrome International (2020) figures show that from the world population, that 10% of people have some form of disabilities, which equates to 700 million. Those with disabilities should have equal enjoyment of all human rights, and having respect for their dignity, and they are protected under the United Nations (UN) Convention on the Rights of Persons with Disabilities (CRPD). NSPCC (2019) state that the UK has statutory guidance in place to provide early intervention.  To prepare children for adult hood, early intervention is vital to help, support and contribute towards those developing key skills and strength for later life notes Early Intervention Foundation (2018) which supports articles of the UNCRC UNICEF (no date).  Welsh Government (2018) believes, and recognises that children with ALN, that the importance of early identification is key, and earlier the better, for improved results and children should be assigned an appropriate provision to meet their needs, this should be reviewed regularly, at least annually to ensure the intervention is still appropriate for the child’s needs.  Other countries all over the world believe that early intervention can have positive outcomes for children states Guaralnick (2015) and those key elements of support for disabled children can benefit social and cognitive competencies as well as gaining independence, therefore vital the setting is inclusive to all and that the practitioners and workforce needs to be well trained to be able to support and deliver those outcomes.  Practitioners should be aware of article 12 of the UNCRC, to ensure the child has a voice, states Welsh Government (2016), and they should be listened too, their views taken into account, as well as giving them feedback.  However, according to Nutbrown et al. (2013) those professionals involved in the delivery of early intervention programmes should have the knowledge, understanding and qualifications in order to put the correct support packages in place for the child’s needs. 
Welsh Government (2021) ensures children and young people are respected and supported along with early intervention, as mentioned within the draft ALN code and includes those articles of the UNCRC which is pertinent to NHS bodies or Local authorities as the United Nations Convention on the Rights of Disabled People (UNCRDP) features within the draft ALN code and within chapter 5. Welsh Government (2021) continues, to embed the rights further, the NHS trust, health boards and Local authorities have special duties placed on them, to have due regard to the UNCRC and UNCRDP, under the 2018 Act. However, according to National Association of Head Teachers (NAHT) (2021) stated that it was difficult to get the correct support for children with SEN, and they called on the government for appropriate funding to offer high quality support for those could require early intervention. 
Kendall (2017) states that every child has the right to education, as stated in the UNICEF article 28. Some children with Down’s syndrome attend mainstream education however can come with some complex health and learning issues mentions Kendall (2017a).  Following the Warnock Report (DES 1978) it was recommended that children with disabilities and additional needs were to attend mainstream school, whereby inclusion was implemented within the 1981 Education Act.  Welsh Government (2019) was to ensure equal access to education and ensuring the school environment was prepared to support those learners with ALN in order to prepare them to be independent and equipped for adult life.  According to Down Syndrome International (2020) research shows that a high-quality inclusive education setting has benefits for those with and without disabilities.  However, according to Mills (2020) for those children with disabilities, the children should remain within the classroom with their peers and not taken out for extra support, as this can confuse the child, taken them away from their peers and daily routine.  
Play is essential and powerful for children to develop those physical and social skills, including confidence and learning to take risks (Play Wales (2013); Towler (2017). All children have the right to rest and play, as stated in Article 31 UNICEF (no date) and this includes those children and young people with disabilities states Committee on the Right of the Child (2013).  Play is natural for children to participate in, which play contributes towards those development goals of essential skills for learning, whereby this can highlight any delays or issues along with identifying if extra support is required mentions Lifter et al. (2011) and benefit from an early intervention programme.  According to Play Wales (2013a) irrespective of children and young peoples, needs, background, gender, culture and disability, they have the right to play and their dispositions and needs should be taken into account, whereby all children should be treated equally, which does not mean we treat them the same.  Furthermore, Little and Mount (2018) state that there is no easy solution to prevention or early intervention, therefore screening needs to be undertaken, with information from the family or other professionals in order to put the correct programme in place. As stated in the UNCRC article 3, to consider what best for each child, therefore it is essential to look at early intervention programmes suitable for the Childs needs.   However, according to NAHT (2021a) research shows 15 per cent of pupils waited over 6 months from that referral process to assessment, delaying development skills along with confidence and self-esteem, and school’s budgets are low and those who are deemed vulnerable are left without that early support. 







B. More focus is now considered and placed on those children and young people who have learning disabilities and health issues mentions Holland (2013) and how policy and practice improves outcomes according to the Down’s syndrome Association (2021) with 1 in 1000 babies are born with Down’s syndrome, as well as having a learning disability and other health issues, which included heart problems, speech and language along with hearing and vision.  However, National Health Services (Wales) (2019) states that some Down’s syndrome may have a few health issues due to their condition, where as other may require extra attention and further medical care, therefore each child is individual and undergoes various screening from birth. 
Therefore, National Deaf Children’s Society (No date) stated that a degree of loss of hearing is common in Down’s syndrome children, and those who are late being diagnosed with hearing problems, can have a negative influence on the child’s development, especially speech and language.  Furthermore, Down’s syndrome association (2015) agreed, as children learn from what they see to develop those language and communications skills therefore, hearing is vital to support speech skills.  As the child develops, the hearing problems can be temporary or permanent, therefore referral to a specialist, with regular checkups are advised, recommends NHS 111 Wales (2021). However, according to Down’s syndrome association (2015) if a child has other learning disability, and the deafness has not been identified, this affects language development and social, emotional well-being, therefore, it is vital to seek, hearing test and professional support and help to discuss the options and managing this disability.   
Support is required to break down the barriers that hold deaf children back, so Down’s syndrome children with hearing impairment can have a bright future states National Deaf Children’s Society (2017).   When babies are born, they start to communicate by listening to voices which then supports them to imitate those sounds they hear, mentions Hear it (2021), however children with hearing impairment are unable to start this journey, hence learning delays in speech and language. According to Cincinnati Children (2021) it brings other barriers and challenges which affects those social interactions by interacting with their peers and making friends, as this is difficult to understand the rules and barriers, even down to the basic playing games.  However, according to National Deaf Children’s Society (2021) that once the hearing impairment is identified, professionals support families, whereby they may wish to learn some sign language such as British Sign Language or Makaton. 
Down’s syndrome association (2021) suggests to keep talking to you child as they continue to develop other skills and recognise facial expressions, a speech and language therapist may be assigned to support with those communication skills and language.  Recent figures show, that 75 per cent of children born with Down’s syndrome have hearing impairment Duffner (2011) therefore a rigorous screening is completed at birth, with 3 month follow up, it was also noted that children are known to have behavioral issues and this can start as early as aged two. According to Stevenson et al. (2015) children with hearing impairment show emotional and behvaioural difficulties compared to those that do not have an impairment.  Hogan et al. (2011) stated that children with speech and language difficulties are 12 months behind their peers when commencing school and those with hearing impairment also suffer from some form of mental health issues if those appropriate early intervention are not in place.  Stevenson et al. (2011) agreed, and also noted that children have difficulties with attention, emotional issues, along with those expressive behavioural problems. Stevenson et al. (2015) mentioned that depression, anxiety, and aggression was also linked to those with hearing impairment with a range of mental health issues, however there were no evidence of links to ADHD or hyperactivity. Therefore, Stein (2016) suggested, when a child engages in that negative behaviour or becomes frustrated, that redirection was an effective strategy, as it was noted they children with Down syndrome have fears in a particular situation. However, Down’s syndrome association (2011) states it is vital to set boundaries and standards of good behavior, as Down syndrome children tend to mimic and copy other children, therefore good role models support appropriate behavior.  
According to Newtown and Shah (2013) one of the barriers with communicating, is a lack of consideration given by other people to those with a hearing impairment. NHS 2021 states that you are not able to distinguish sounds at normal levels which hinders that speech as you are not aware of how to process the words, as your brain is missing those key parts, also another barrier is a noisy environment, as you aren’t aware of what is being communicated.  Children can have hearing aids mentions National Deaf Children’s Society (2021) however these do not come without their own issues, as some children will not wear them, or they find it uncomfortable if they wear glasses too, again even those with hearing aids have to be aware of the noise in an environment, as they still might not be able to hear.  Therefore, as stated in UNICEF Article 12, children have a voice and should be listened to this includes wearing of hearing aids. However, according to Down’s syndrome association (2011) it was mentioned that although there are many health issues and barriers, they do have areas of strength, as they adapt, learn and use sign language, gestures and visual supports as they are keen to socialise and communicate with their peers therefore, it is vital that parents and practitioners support the learning environment with a structure and routine. Down’s syndrome association (2011) continued due to their poor listening skills, that it is suggested to use ‘hands on’ practical strategies and resources that are visual as Down syndrome children have a good visual memory.  



















C. Within an Early Years setting, under the Care Inspectorate Wales Welsh Government (2016) states that the setting must ensure the child’s needs are met, thus includes those with special educational needs and disabilities.    Therefore, according to Down’s Syndrome Association (2021) for children with Downs Syndrome to develop social skills and relationships an inclusive environment in mainstream setting would support this. As each child is unique Bird (2016) mentions their individual needs differ, they need highly skilled teachers whereby they respect and have that understanding of the child’s needs so they can support and help them to develop.  Therefore, to meet those children’s needs, they may require one-to-one or teaching assistants to support mentions Down’s Syndrome Association (2021).  Furthermore, according to Mills (2020) there has been a momentous positive impact for those Down syndrome children who attended a mainstream setting, as they can learn from their peers, but this also supports raising awareness of the perceptions of Down’s syndrome, thus ensuring the setting is inclusive to all.  However, Down’s Syndrome Association (2021) states as some children have complex needs and learn slower than other children, therefore some parents prefer their child to attend a special school.  
A positive partnership with parents is effective, to ensure that the parents give the setting as much information as possible notes the Down’s Syndrome Association (2021), in order for the setting to provide support and ensuring all the child’s needs are met, which supports that one-to-one. According to Bird (2016) some children with Down’s syndrome need that extra support from teaching assistants, therefore the quality of this support could have an incredible impact on their learning and all staff should undergo some form of training in relation to supporting children with Down’s syndrome. Furthermore, Kendall (2017) notes to support language and communication skills and needs, one-to-one and teaching assistants need to increase their knowledge by undertaken Makaton training, which can be used to all children in the class, therefore enhancing inclusiveness.   However, practitioners and teachers had mentioned they did not feel prepared, and have the teaching strategies or knowledge to teach children with disabilities due to a lack or training and information about the different ranges of disorders notes Dharan (2015), Florian and Rouse (2010), and Waitoller and Artiles (2013). 
Down’s Syndrome Association (2011) mentions Down’s syndrome children attending mainstream school can have a positive experience on the child, as children develop friendship and community links, and those teaching assistants who give that extra support are encouraged to offer flexible support so the child can gain some independence. Furthermore Jardí et al. (2021) mentions that having teaching assistant are responsible for behaviour management, therefore they by promoting positive behaviour, supports all children in an inclusive way.  Walker and Snell (2017) agreed that having a teaching assistant within the setting, helps with those challenging behaviour that some children show and express, therefore supporting the child / children by putting prevention strategies in place and setting boundaries supports all children within the setting.   However, Salisbury (2017) notes that teaching assistants are utilised in many areas and because of their flexibility they can face many challenges, such as neglecting other duties, which leaves them frustrated and tired.  
Therefore, Down’s syndrome association (2011) states good inclusive practice is vital when using one-to-one support or teaching assistants, this should be implemented effectively to ensure all the child’s needs are met, furthermore training should be provided so they feel confident to support and deliver in a positive manner. 
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