A Critical Evaluation of the Development of a Strategic Target in a School Development Plan: Actions, Impact, and Evidence-Based 
Reflections
Introduction
This assignment critically evaluates a key action point from ‘School A’s’ Development Plan: encouraging diversity within the school. This strategic target is particularly significant in the context of my school, which is located in a predominantly white and affluent area. The population of this area is 91.4% of white ethnic origin, and the majority of residents own their homes outright (Swansea Council, 2024). Consequently, the school is situated in a community with limited cultural diversity, which presents challenges in fostering an inclusive 1environment and broadening students' understanding of different cultures and perspectives.
As a priority within the School Development Plan (SDP), this target aims to promote awareness and appreciation of diversity among students and staff, addressing the lack of exposure to different cultural backgrounds. The school seeks to enhance students' empathy, respect, and social understanding (School A Website, 2024).
This assignment begins by analysing the chosen target, exploring its alignment with the school’s context and broader goals of inclusivity. It will then assess the effectiveness of the current strategies implemented to achieve the target, followed by recommendations for improvement based on research and best practices. The conclusion will reflect on the implications for future development, emphasising the importance of sustained efforts to embed diversity within the school’s culture.
Literature Review
SDP Process
The purpose of a School Development Plan (SDP) in Wales is to provide a clear, strategic framework for schools to drive continuous improvement and meet the educational needs of students. SDPs align with Welsh Government priorities, local authority guidance, and the needs of the school community (Welsh Government, 2022).
A School Development Plan is typically created through several stages. The first stage involves conducting a self-assessment, which may include analysing performance data, reviewing Estyn’s inspection feedback, and local authority reports, or assessing previous SDP targets to determine if they need to continue as part of the school’s objectives. These methods allow schools to identify areas for improvement (Welsh Government, 2022). The next stage is to define clear, focused goals aligned with the school's vision, ensuring that they also align with Welsh Government priorities, such as teaching quality or inclusion (Welsh Government, 2024). Lastly, a strategy is developed to work towards these goals throughout the school year.


Challenges of Diverse Hiring
Limited ethnic and cultural diversity among students and staff presents a challenge for schools located in predominantly white, affluent neighbourhoods. Since students may not have many opportunities to interact directly with individuals from diverse cultural backgrounds, this underrepresentation can hinder successful diversity initiatives. As a result, this may promote limited perspectives, foster cultural uniformity, and reduce students' capacity for cross-cultural understanding (Banks, 2009). In an increasingly globalised world, students may struggle to develop critical awareness regarding racial and cultural issues if they are not exposed to diverse perspectives (Ladson-Billings, 1995). According to Ladson-Billings (1995), children in homogeneous settings often lack awareness of systemic injustices, which hinders their ability to critically examine racial and cultural issues.
One of the most widely recognised strategies for overcoming these barriers is multicultural education. Banks (2009) argues that students in racially homogeneous environments are less likely to develop the critical thinking skills necessary to challenge stereotypes and engage in meaningful discussions about race and culture. Without intentional curriculum diversity and exposure to a variety of perspectives, students may internalise dominant cultural narratives, which can lead to unconscious bias and hinder their ability to communicate effectively in diverse social and professional contexts as they grow.
Diversity in the classroom has also been shown to improve students' academic performance. According to Gordon and Nieto (1992), students' academic achievement and motivation are significantly impacted when they perceive that their teachers reflect their identities and cultural backgrounds. Similarly, Dee (2004) discovered that students taught by teachers from underrepresented backgrounds perform better academically. This improvement is attributed to increased awareness of students’ life experiences, culturally responsive teaching methods, and the presence of role models who can inspire students’ confidence and drive.
Despite these benefits, hiring and retaining teachers from diverse backgrounds is often hindered by structural challenges. According to D’Amico et al. (2017), the main barriers to entering or staying in the teaching profession include hiring biases, workplace culture, and a lack of institutional support. To overcome these obstacles, schools should adopt proactive recruitment strategies targeting prospective educators from underrepresented groups and use diverse recruitment panels to ensure fair hiring processes. By moving beyond token diversity initiatives, schools can work towards creating truly inclusive learning environments. However, some argue that for meaningful change to occur, the entire curriculum must be transformed to reflect diverse perspectives.

Decolonising the Curriculum
The movement to decolonise the curriculum challenges Eurocentric narratives by integrating diverse voices and histories into subjects such as history, literature, and social studies. Traditional curricula have often prioritised Western perspectives, providing a narrow and exclusive view of historical and cultural evolution (Chaudry, 2020). This emphasis can reinforce racial and cultural hierarchies by marginalising the contributions of African, Asian, Middle Eastern, and Indigenous communities. Decolonisation seeks to broaden this narrative, ensuring that students receive a balanced and inclusive education.
A key aspect of decolonisation is diversifying historical narratives. Conventional curricula often overlook non-European contributions, which fosters misconceptions about the origins of innovation and progress (Arday & Mirza, 2018). By incorporating global perspectives, schools can promote a more accurate understanding of history. Similarly, rethinking the literary canon is crucial. The dominance of Western literary works limits students' exposure to marginalised voices. Including works by Black, Asian, Indigenous, and underrepresented authors allows students to engage with diverse perspectives and develop critical thinking skills (Said, 1978).
Despite its advantages, decolonising the curriculum has faced opposition, particularly in affluent, predominantly white communities where some parents and teachers view these changes as politically driven or as a challenge to established educational norms (Ladson-Billings, 1995). One common misconception is that decolonisation involves eliminating Western history, rather than expanding historical views to include the contributions of marginalised communities.
Furthermore, effective curriculum reform requires sufficient resources and training for teachers. Many educators find it difficult to teach decolonised content effectively because they were themselves educated within Eurocentric frameworks. Without adequate curricular guidance, professional development, and access to a variety of resources, efforts to incorporate inclusive and anti-racist teaching may remain sporadic or superficial.
Contradictions
The significance of decolonising the curriculum is increasingly acknowledged by governments and educational institutions. For example, teaching the histories and contributions of Black, Asian, and Minority Ethnic (BAME) communities is considered a fundamental component of the national curriculum, according to the Welsh Government's Curriculum for Wales (2021). This represents a substantial shift toward formalising inclusion in education. However, to ensure that curricular changes are meaningful rather than merely symbolic, such initiatives must be effectively implemented, supported by teachers, and continuously evaluated.
Diversity initiatives in schools have been widely debated, with scholars divided between those advocating for systemic change and those critiquing tokenistic approaches. Bell and Hartmann (2007) argue that diversity programs often focus on superficial inclusion efforts, such as demographic representation, rather than addressing deeper structural inequalities. They highlight that many institutions adopt diversity rhetoric without fundamentally altering their practices or policies.
Conversely, proponents of systemic change assert that diversity initiatives can be effective when integrated into organizational policies and culture. For instance, Dobbin & Kalev (2016) suggest that long-term success requires leadership commitment, accountability measures, and structural reform. This perspective contrasts with Ahmed’s (2012) critique, which argues that diversity efforts often function as symbolic compliance mechanisms rather than tools for meaningful transformation.
Impact on White Students
Diversity programs can enhance critical thinking, empathy, and cross-cultural competency in white students—skills that are essential in an interconnected world. Gurin et al. (2002) found that white students in diverse learning environments demonstrated higher cognitive engagement, perspective-taking, and democratic values compared to their peers in homogeneous settings. Exposure to a variety of perspectives challenges preconceived assumptions, fosters a deeper understanding of social issues, and strengthens problem-solving skills.
However, some research points to negative reactions. Rasinski (2014) argues that diversity initiatives in predominantly white schools can sometimes be perceived as tokenistic, leading to disengagement or resentment. White students may struggle to relate diversity education to their own experiences, especially if they have had limited exposure to diverse groups.
Action Point
The school's overarching objective of creating an inclusive and equitable learning environment aligns with its strategic target of promoting diversity within the school. This initiative reflects the growing national emphasis on diversity and addresses several key findings from monitoring reports. Professional development is crucial, as demonstrated by a 2024 staff survey, which revealed insufficient awareness of protected traits and a lack of confidence in handling racist incidents. Additionally, there is a need for improvement in representation, highlighted by a 2024 environmental audit that identified a deficiency of diversity in reading materials, learning resources, and displays. Actively integrating diversity into the school culture is especially important given the school's predominantly white catchment area.
The effort is being led by the Deputy Head, who is responsible for a planned course of action aimed at incorporating diversity into the curriculum, staff development, and school climate. A curriculum review is a key component of this approach, ensuring that lesson plans incorporate diverse perspectives and historical viewpoints. To support staff, the school is offering training seminars on inclusive teaching and providing teachers with tools to effectively address discrimination. A resource audit is also being conducted to ensure that books, posters, and teaching materials reflect a wider range of cultures and identities. Additionally, the school is establishing a student diversity council to empower students and involve them in fostering an inclusive school culture. To further solidify the program, the school is inviting guest speakers to share firsthand cultural perspectives. However, Craig, Bergstrom, and Buschhorn (2020) argue that not all guest speakers are equally effective, and faculty should strategically select those invited to speak.
The school assesses the success of its diversity initiative through learning walks, where classroom environments and lesson delivery are observed to ensure inclusivity. Pupil voice surveys collect student feedback on representation and belonging, while "book looks" are used to review teaching materials and assess the integration of diverse perspectives. Additionally, staff questionnaires measure teachers’ confidence and knowledge of diversity topics, helping to identify areas for further professional development. However, some argue that the validity of questionnaires is unreliable, and their results may not provide an accurate depiction of staff knowledge (Taherdoost, 2016). This combination of ongoing evaluation methods ensures that progress is monitored and informs future improvements to the initiative.
The school’s approach to increasing diversity is multi-faceted, incorporating curriculum development, staff training, resource enhancement, and student engagement. Regular monitoring and evaluation ensure continuous reflection and adaptation, with leadership from the Deputy Head providing clear accountability. However, potential challenges include staff resistance and time constraints for training. To strengthen the initiative, the school could introduce peer mentoring for staff, implement long-term diversity training, and ensure that student voices play a central role in decision-making. These improvements would help sustain meaningful progress and more effectively embed diversity within the school culture.
Reflection & Evaluation
Engaging with the School Development Plan (SDP) target of promoting diversity has been both insightful and rewarding, highlighting both the challenges and successes of fostering inclusivity within a predominantly white, affluent school setting. Through critically assessing the effectiveness of existing strategies, I have identified areas for improvement and contributed to meaningful actions that support diversity within the school culture.
A key highlight of this experience was organising a visit from Welsh Black rapper Dom James to speak to students about diversity and representation. He was mentioned in the SDP as someone the school wished to engage with as part of its diversity efforts, and since I had a personal connection with him, I arranged for him to visit. This event had a significant impact, providing students with a real-life example of diversity within Welsh culture. It challenged preconceived notions and broadened their perspectives. The visit also reinforced the importance of representation in education, demonstrating how seeing role models from different backgrounds can inspire and engage students (Nieto, 2017; Dee, 2004).
Beyond this event, my research into diversity in education has emphasised the importance of curriculum reform in fostering an inclusive school environment. Decolonising the curriculum is crucial in ensuring that students engage with diverse perspectives, though it can face resistance from parents and staff (Arday & Mirza, 2018). This underscores the need for ongoing professional development to equip teachers with the confidence and skills to effectively integrate inclusive content into their lessons. Additionally, staff mentorship programs—where experienced educators support colleagues in implementing diversity-focused teaching—could enhance long-term engagement with this initiative.
Another key takeaway has been the importance of student agency. Initiatives like the student diversity council empower young people to take an active role in shaping an inclusive school culture. The rapper’s visit sparked meaningful discussions among students, reinforcing how engagement with real-world role models can complement classroom learning. Encouraging student-led projects and discussions will be crucial in ensuring diversity efforts remain student-centred and impactful.
While the school has made positive strides, diversity initiatives require continuous evaluation and adaptation to remain effective and meaningful. Gathering feedback from students and staff on events like the rapper’s visit, assessing representation within teaching materials, and refining professional development strategies will help embed inclusivity into the school’s ethos. By maintaining a long-term, evidence-based approach, the school can ensure that diversity is not treated as a one-off initiative, but as an integral part of its culture.
Conclusion
This assignment has critically examined the role of diversity within School A’s Development Plan, exploring the significance of representation, curriculum reform, and student engagement in fostering an inclusive learning environment. The analysis highlighted both the challenges and opportunities associated with promoting diversity, particularly in a predominantly white school setting.
A key takeaway from this process is the importance of evidence-based decision-making in school development. Research demonstrates the positive impact of diversity on student outcomes, reinforcing the need for sustained efforts rather than short-term initiatives. Furthermore, the process has emphasised the value of continuous professional development, ensuring teachers are equipped with the skills and confidence necessary to facilitate meaningful discussions on race, culture, and inclusion.
Reflecting on this experience, I recognise the critical role educators play in shaping inclusive school cultures. Moving forward, I will prioritise embedding diverse perspectives into my teaching practice, advocating for inclusive resources, and fostering open discussions that allow students to engage with diverse cultural viewpoints. This approach aligns with professional teaching standards, particularly in promoting equity, respect, and inclusivity in education. Ultimately, a sustained commitment to diversity initiatives will help create a school environment where all students feel represented, valued, and empowered to engage with the world in a meaningful way.
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