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[bookmark: OLE_LINK12]1. Definition and importance of GCE
1.1. Definition
According to the Global Citizenship Foundation, Global Citizenship Education (GCED) can be defined as a transformative, lifelong pursuit that involves both curricular learning and practical experience to shape a mindset to care for humanity and the planet, and to equip individuals with global competencies to undertake responsible actions aimed at forging more just, peaceful, secure, sustainable, tolerant and inclusive societies.
	Definition of Global Citizenship Education

	[bookmark: OLE_LINK8]humanitarian approach
	political approach

	education of the global citizen, emphasizing the development of individual cosmopolitan qualities
	[bookmark: OLE_LINK10]Education for global citizenship, focusing on societal structures that need change for cosmopolitanism to thrive


Source: Wintersteiner, W., Grobbauer, H., Diendorfer, G. and Reitmair-Juárez, S. (2015). Global Citizenship Education Citizenship Education for Globalizing Societies.
[bookmark: OLE_LINK21]1.2 importance
Education is a major driving force for human development. Fostering global citizenship education is much more than an entry to the job market. It has the power to shape a sustainable future and better world. Education policies should promote peace, mutual respect and environmental care.
Source: Statement by UNO General-Secretary Ban Ki-moon, 26 September 2012, Global Education First Initiative (GEFI)2

[bookmark: OLE_LINK5]2.Curriculum, framework and proposals of GCE 
2.1. Curriculum 
The key elements for developing active and responsible global citizenship are identified below as: knowledge and understanding, skills, values and attitudes. 
age groups:
[image: ][image: ]Soure: OXFAM (2015). Education for Global Citizenship A guide for schools. [online] Available at: https://oxfamilibrary.openrepository.com/bitstream/handle/10546/620105/edu-global-citizenship-schools-guide-091115-en.pdf?sequence=11&isAllowed=y.
2.2. Frameworks
This framework is designed to help us build the key elements of global citizenship into units of work on wide range of topics. ( The framework is cyclical rather than linear – any stage can be approached, developed or revisited at any point)

Asking questions 
Use photos or other stimuli to raise questions, for example: What do we use water for?

Assessing learning 
Learning diaries kept by learners throughout the unit help them to evaluate their own learning and its impact on their attitudes to, and use of, water.


Making connections 
Connections between water, health and poverty.


Responding as active global citizens. 
Recognising the need to save water as a valuable resource
Exploring viewpoints and values  
How people meet basic needs in different ways



Source: Oxfam (2015b). Global citizenship in the Classroom A guide for teachers. [online] Available at: https://oxfamilibrary.openrepository.com/bitstream/handle/10546/620105/edu-global-citizenship-teacher-guide-091115-en.pdf?sequence=9&isAllowed=y.
2.3. Proposals 
[bookmark: OLE_LINK13]Teaching controversial issues
[bookmark: OLE_LINK15]Advances in technology and the rise of social media mean that it is more important than ever for young people to think critically to become effective global citizens. (Teaching Controversial Issues: A guide for teachers, n.d.)

Why?  By holding conversations in a safe space, young people can gain knowledge and understanding of issues and critically evaluate their own values and attitudes. (Teaching Controversial Issues: A guide for teachers, n.d.)

What has already been done?  They are in the curriculum.
	Scotland
	Wales
	England

	[bookmark: _Hlk156695700]The Scottish curriculum has global citizenship embedded as a cross-cutting theme across its experiences and outcomes. (education.gov.scot/)
	The PSE curriculum
aims to “promote self-respect, respect for others and celebrate diversity…
empower pupils to participate in their schools and communities as active responsible citizens locally, nationally and globally. (learning.gov.wales)
	In England, the Citizenship
curriculum states
that: “teaching should equip pupils with
the skills and knowledge to explore
political and social issues critically, to weigh
evidence, debate
and make reasoned arguments.”.
(www.gov.uk/government/
organisations/department-for education)


[bookmark: OLE_LINK16]Source: Own illustration

[bookmark: OLE_LINK22]3. Critical Analysis of GCE 
Issues
1.The need for increased self-observation and self-criticism. 
2. The historical dimension of global citizenship education.
Challenges 
1.The need for a curriculum that encompasses all aspects and dimensions of global citizenship education. 
Problems
1. The lack of attention given to nurturing responsible global citizens who envision a peaceful global society and actively work towards it. 
2.The need for specialized knowledge about the conceptual groundwork of global citizenship education, including civic education, global education, intercultural learning, and peace education.
[bookmark: OLE_LINK23]
4. Comparison of curriculum between China and OXFAM
[image: ]
[bookmark: OLE_LINK20]Source: Adapted from the Ministry of Education of China (2002b).

The weight of the global component for Grades 3–6 is far less than those of the national and sub-national components of citizenship(Law, W. (2006). Citizenship, citizenship education, and the state in China in a global age. Cambridge Journal of Education, 36(4), pp.597–628. doi:https://doi.org/10.1080/03057640601049322.)
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ASKING QUESTIONS


MAKING CONNECTIONS


EXPLORING VIEWPOINTS AND VALUES


RESPONDING AS ACTIVE GLOBAL CITIZENS


ASSESSING LEARNING
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