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Section One – How Has Television Developed And How Has It Impacted Children’s Personal, Social And Emotional Development?
Gunter and McAleer (1997) state fifty years ago when television was commonplace, only several children had the experience of viewing television, as most children would be playing socially outdoors or completing jobs, which would have increased and enhanced children’s physical skills, resulting in parents not worrying about children’s health problems such as obesity. In the same way, Brabazon (2015) supports Brughel’s theory, as it was believed children were encouraged to play games outdoors socially or completing jobs which improves children’s social communication and physical activity. This is supported by Zirpolo (2009) who places an emphasis on Berlinghiero, who highlights that children were seen as little adults as they would complete jobs that were instructed by adults. 
However due to time difference, Bergin and Bergin (2018) state children are now exposed to television daily and that this is known to have an impact on children’s social development, as children would not be communicating with a real-life person who can act as a positive role model who could support and enhance their development and skills further. This is supported by Rose (2011) as Vygotsky’s theory is emphasised, as children need to have real life experiences to discover risk and exploration to be able to develop and enhance their personal development, this can be scaffolded by adults. In the same way, Powell and Kalina (2009) place an emphasis on Piaget’s theory, as the more experiences children have access to regarding exploration and taking risks, the more knowledge and understanding the child would have of the world around them, this would increase a child’s personal development. Furthermore, Kidron (2017) agrees as the Digital Childhood Report highlights that children must take risks to be able to grow and develop and that adults should prevent children from coming in contact with harm, as a digital environment is no different to any other environment.
Schrum and Levin (2015) state children in the nineteenth century had very few channels to watch of which were poor quality and black and white in colour, this impacted children’s personal perceptions as they were unaware of what colours objects are, which could impact a child’s personal development. However, this is critiqued by Berry and Asamen (1993) as research has been undertaken, which suggests there is no difference between black and white television or a colour television, as it would not impact a children’s personal and emotional learning and development, as children would perceive and discover colours of objects later on in life. However, on the other hand Lester (2013) disagrees as by children having access to a colour quality television, it is most likely to enhance and allow their creativity to flourish due to seeing coloured objects, which would increase a child’s personal skills. 
Furthermore, Ofcom (2015) states children now are less likely to have a television in their bedroom, due to being able to access television programmes through their iPads or mobile phones, this of which would enhance children’s personal, social and emotional development. However, Cain and Gradisan (2010) disagree as parents should not allow their child to have access to television through media devices before bed, this is due to research suggesting that children’s brains would still function when it is bed time, which could result in the child having a disturbed sleep as the brain is still active, affecting a child’s emotional development. In comparison, Benjamin et al. (2009) agrees as children should not have access to television through media devices before bed, due to affecting their sleep pattern and some children may not to want to go to sleep as they may think it is a routine to watch television before bed, which would impact their personal development. However, this is disagreed by Wolfson (2013) as it is beneficial for parents to allow children to have access to television through a media device before bed, as it is known to improve children’s knowledge and understanding of what is happening in the world around them, as television in todays society has become one of the most basic resources of information to enhance children’s personal and social development. Furthermore, Kidron (2017) states under the Five Rights Framework, by children having access to technology at a young age it impacts their journey to adulthood, as it is failing to meet children’s developmental needs as children are rarely asked their opinion and are often the last to be heard. However, this differs to Donaldson (2017) as it states children need to be digitally literate to be able to succeed effectively in the future and that practitioners should equally enable children to be digital literate, as it is as equally important as literacy and numeracy. This is supported by Unicef (2017) as article seventeen of children’s rights states that children have the right to access media through technology such as computers to be able to enhance their well-being which will further develop their knowledge and understanding.

Section Two – How Can Celebrities Influences Impact Children’s Behaviour, Self-Esteem and Self-Image?  
Do Celebrities Impact Children Through Media?
Summers and Morgan (2008) place a strong emphasis on the influence of celebrities with young children, as they are believed to have a negative impact as children are worshipping slim celebrities, impacting children’s personal body language due to wanting to be slim. Similarly, Mooney et al. (2009) places an emphasis on the media having a significant influence with children wanting to be slim in comparison with celebrities, as it is known for children to miss meals and to snack often, which would result in the child losing weight, which would impact their emotional development. This is supported by Ofcom (2015) as it states iPads can have an impact on children’s emotional development due to affecting children’s health, as more children are becoming obese as they are not physically socialising. In comparison, Lawrence (2009) states children’s body language is influenced by celebrities in the media, which has an impact on children wanting their body image to look like a celebrity, which can cause issues such as eating disorders, lack of control and depression, as children may not turn out to look like the celebrity they would like to, which would impact their personal development. Children may not be aware or realise that the celebrities they are seeing on television or on posters have been digitally enhanced by programmes which can remove wrinkles to change the way celebrities look (Carey, 2015). This has a negative impact on children, due to celebrities influences affecting children’s perceptions on their own individual body image, which could result in children having decreased weight, resulting in becoming anorexic which would then impact their well-being and personal and emotional development (Calvert, 2010). This is supported by Dohnt and Tiggerman (2006) as an emphasis is placed on female children, as they are wanting to change their body to having the thin look as they are dissatisfied with their bodies, due to seeing slim celebrities in the media. Furthermore, Cavaliere (2012) who placed an emphasis on Gerbner’s Cultivation Theory, states the media is a powerful source as it can change children’s opinions and behaviour negatively, of which they are easily influenced by celebrities in what the reality world is like around them. This is supported by Ofsted (2015) as a school had taken part in a national health related behaviour questionnaire, of which children in years four and five give their views on health issues anonymously, from this the results indicted and highlighted that particularly girls had a negative view on their body image, due to comparing themselves with celebrities in the media. In comparison, Tatangelo and Ricciardelli (2015) undertook research on both males and female children regarding how they felt about celebrities body images, the results indicated that the females had negative emotions due to celebrities having an influence on their figures. However, Evra (2008) suggests celebrities in the media on different media forms is beneficial as it has a positive influence in being children’s role models, due to increasing children’s self-esteem and motivation. In the same way, Potter (2012) agrees as children are most likely to model their behaviour after watching celebrities in the media, as it is believed celebrities are positive role models for children, this is referred to in the social cognitive theory. This is supported by Buckingham (2004) as The Media Literacy of Children and Young People Report highlights that children need to have both access to media and to have social experiences to be able to gain an awareness of what happens in the real world. 
Do Athletes Impact Children Through Media?
Majoribanks and Farquharson (2011) place an emphasis on athletes being positive role models for children, this is due to athletes being passionate and exceptional at the sport they play, which enhances children’s motivation and physical skills. It is known that children who look at athletes as role models are most likely to be motivated in developing and enhancing their physical skills to be like the athletes they are seeing on television (Henderson, 2012). Similarly, Vanderven (2008) agrees as the social cognition theory highlights Banduras theory where adults are children’s role models, allowing children to copy and imitate the behaviour that is exposed to them to further their learning. This is supported by Robbins et al. (2013) as children develop by the celebrity role models that are around them, as it is believed watching others is how children develop, learn and engage in the world around them which develops their personal development. However, Kraemer and Fleck (2004) state not all children are interested in developing their fitness and sport levels to be like athletes they see in the media, this could have an impact on children at a later age due to having a lack of motivation in participating. In the same way, Woods (2011) agrees as some children are not interested in developing their fitness levels, due to children seeing athletes in the media and believing that the athletes have a high standard of performance which they believe they will not reach, affecting their emotional development. This is supported by Plummer (2007) as it is known children lack self-esteem due to previous experiences influencing their emotions, which has an impact on children wanting to improve and succeed. However, this is critiqued by Rupiper et al. (2017) as research suggests when children are confronted with obstacles in which they believe they can not do something, it is known that they will not give up and keep trying until they succeed effectively, this demonstrates their healthy self-esteem, which improves their personal development.
Does Celebrity Violence Impact Children Through Media?
Lemish (2015) states as children are having increased access to media, this has an influence on children’s personal views as children are likely to pursue and create an image of the world from the celebrities they see on television. In the same way, Hargrave and Livingstone (2009) believe celebrities in the media have an increasing impact on children’s personal views on the world, due to children watching television programmes which contains violence. Similarly, Arnett (2006) places an emphasis on children not having access to media which contains celebrity violence, as this impacts children’s knowledge and understanding of the world they are living in and they will gain an image of the world which is not true, which affects their personal development. Similarly, Kumar (2003) believes by children being brought up having access to watching celebrities in the media, it can influence children’s perceptions as they could believe they are brought up in a scarier world than what it is. However, on the other hand, Schrum and Levin (2015) states children should have some access to violence through celebrities in the media as they need to be engaged in what can happen in the world, to be able to gain an understanding and awareness of what happens in the world around them. This is supported by Bergin and Bergin (2018) as research suggests children are wanting to access and view what happens in the real world with celebrities through the media, as they are interested in the real-life situations, which will enhance their understanding of the world before moving into adulthood. In the same way, Gillman (2009) states children must undertake risks to be able to grow and develop and adults should prevent the children from encountering harm. Furthermore, Rimm (2006) disagrees as by children taking an interest with celebrities lives through different sources of media at an early age, this could encourage children to imitate the violence they have been exposed to through the media. It is believed that depending on the child’s previous experiences, this would depend on how the child would react in their future after watching celebrities being violent on television (Jackson, 2015). This is supported by Stienissen (2010) as the Bobo Doll experiment was carried out on children to see if they would copy what the adults were doing, from this it did impact the children as they did imitate what happened, affecting their personal and emotional development. However, Rifon et al. (2014) does not agree as children can imitate violence in a correct manner by using toys in role play, this of which is beneficial for children as they can use real life situations they have seen in the media which would not be causing any harm.  In the same way, Tavtel (2012) agrees as children need to explore using their own imagination, as research suggests when children experience violence through role play, it is noted that children will only focus on the adventure and creativity and not the violence. Furthermore, Brannon (2016) believes stereotyping is minimal when depicting boys and girls together, however it is known for boys to be more associated with violence, this is due to the stereotyping world we live in.

Section Three – How Can Parents Safeguard Children From Negative Influences Within Media?
Dang (2012) states parents should allow children to have access to the media through technology, however parents should ensure that there are parental blocks and controls turned on, to ensure children are only accessing the content which is appropriate for them. Similarly, Ekanem (2016) agrees as parents should use parental blocks to safeguard children correctly, however it is also as equally significant to monitor what websites their child has been on and what the findings were to ensure children’s safety is managed correctly, this of which should be an ongoing process. This is supported by the Welsh Government (2015) as the Foundation Phase highlights the importance of incorporating digital technology throughout the curriculum to enhance children’s learning and skills. However, Donaldson (2017) states that the curriculum should be updated to allow children’s learning to be developed through the three cross-curriculum responsibilities with one being digital competence, as it highlights that this is the way in which the world is changing, however parents must be aware of the risks technology can cause.
However, Driscoll (2010) disagrees as parental blocks should not be used, as parents should engage with their child whilst using the internet to ensure their child is accessing relevant websites, as parental blocks would impact a child’s personal development. In the same way, Hart (2013) states parents should be supervising children to ensure effective safety is in place to safeguard their child, as research suggests children are more knowledgeable than we think with technology, which could result in a child turning the parental controls off. It is essential that when children are accessing messaging sites that parents are supervising their child at all times to ensure the child’s safety is protected (Roddel, 2011). Furthermore, Marsh et al. (2015) states research highlights that parents state they are supervising children whilst they are using technology, this is to ensure their safety is supervised correctly. 
Morgan and Blatchford (2013) state parents should have increased knowledge and understanding of the health implications that children face whilst using technology, to ensure children’s health and well-being are managed correctly to safeguard children. In the same way, Allen and Whalley (2010) states it is essential for parents and the child’s setting to collaborate and work together to allow parents to be aware of the health implications that technology can have, this will help to decrease parents fears and worries. This is supported by The National Archives (2010) as the Byron Review places an emphasis on parents and practitioners collaborating to make effective decisions, regarding safeguarding children’s use with technology as there are increased risks such as heath implications which are a concern. 
It is known that parents are advised to restrict children’s time with technology, this is to reduce the health implications technology can cause, however parents can feel threatened doing this as they feel they are restricting their childs communication with their friends affecting their social skills (Bruce et al., 2017). Similarly, Yolanda et al. (2016) agrees as adults should restrict children’s time with technology, as children are relying too much on technology, which is preventing them from communicating effectively face to face and to decrease the health implications. In the same way, Underwood and Flint (2015) agree as by parents restricting children’s access to technology it is known to remove the potential health risks technology can cause, however this method may not be the most productive method in the long run, due to restricting children’s personal learning and development.  An example includes where parent’s do not understand that children need real life experiences with people socially face to face to be able to gain an understanding of different facial expressions and body language that an iPad does not give (Couchenour and Chrisman, 2013). This is supported by Lindon (2013) as Bowlby’s attachment theory highlights the importance of children having early on experiences, which enhances different behaviours that are modelled by adults, this would develop the children’s knowledge of different emotions. 
However, Donohue (2016) states several parents are not aware of the health implications technology devices can cause, however the newspaper and news indicates that many parents are being presented with an alarmist perspective on children’s technology and media use, this is due to the parents not having correct sufficient knowledge. This is supported by Kidron (2017) as it is known for senior childhood specialists to feel far from digitally competent, as they feel unsupported regarding training and evidence-based information. In the same way, Fleming (2008) states it is known that healthcare professionals do not communicate with parents effectively to ensure they are aware of the health risks and implications that technology can cause children to have, this is due to not having the sufficient knowledge to be able to inform the parents of the health implications technology can have on children. Research suggests that by the healthcare professionals educating parents at home on the implications technology can have with children it may affect the concepts at home, as it could cause parents to remove technology away from their child which would restrict children’s learning as the parents would not be educating the children at all, this decreases the child’s personal learning (Thurston, 2014). However, this is critiqued by Singer and Singer (2011) as healthcare professionals should alert and educate parents with information on how to avoid the health risks that media can cause, to prevent children from developing health risks as if parents are not aware they cannot put measures in place.
Parents should attend training to improve their knowledge and to be familiar with how to safeguard children with digital technology, this is supported by the NSPCC (2018) which supports parent’s knowledge and understanding in regarding children’s safety whilst using technology devices to access the internet, for example schools could collaborate with parents to enhance their knowledge on the safety policies that are in place, or the schools could organise sessions where the parents could attend for teachers to educate them on how to safeguard their children correctly. Training could also enhance parent’s knowledge, as some parents may not think to supervise their child whilst they are on an iPad, as they may believe their child may not be able to access inappropriate sites, as the parents may not be in a digital age and may not be aware of the concerns media brings (Heider and Jalongo, 2016).  However, on the other hand, Lewis (2014) disagrees as some parents may be aware of how to educate children correctly but do not want to, due to feeling pressured in providing their children with the up to date technology that is in place today to ensure they have a memorable childhood. This is supported by Ofcom (2015) as figures have increased as parents feel more pressured to providing children with the latest technology due to their children’s friends having them. Furthermore, Steinburg (2012) states due to parents feeling pressured as their children are not old enough to have a social media account, this can result in parents opening social media accounts for children under their name as they do not want their children to miss out. This could have an impact on the child due to them hearing and seeing things which are not age appropriate, which could then affect their positive behaviour to decrease (Rodger, 2016).
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