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	Targets
	How you have worked on this

	Target 1
Try not to overuse commas in writing
	· Proofread over my writing to ensure there is no unnecessary commas etc.

	Target 2
Ensure to only use page numbers for direct quotes
	· Followed the referencing guidance.
· Did not include page numbers when it is not necessary.



ECAD6008: Leading the Learning: what, how, and why am I teaching?

Title: Critically reflect on your progress in planning, preparing and teaching lessons that incorporate specific pedagogical principles. (This evidence should be taken from your Professional Learning Passport – PLP.) Identify up to three of these pedagogical principles as an area for development and justify the next steps in your development.




Part 1 
Professional Experience Template 1
	Pedagogy Standard
	Assessment for Learning –
QTS Standard: Pedagogy: Refining - Assessment

	What did you do and why?
	In a series of lessons, the pupils developed their understanding of diverse families. I used a range of Assessment for Learning (AfL) strategies throughout to gauge which learners are on track and who needs additional support. The AfL strategies also informed future lessons which allowed for progression in learning. To deepen my understanding of AfL, I purchased books of different strategies and trialed them in class with the learners. After trialing different strategies, I found that some worked better with the pupils and they were very responsive to specific strategies therefore I decided to confine them to ensure that the ones I use regularly are familiar to the pupils. 

One particular element of AfL that I found extremely beneficial was self-assessment. Prior to any learning, I encouraged the pupils to assess their understanding of diversity and families through a RAG rating system. To ensure honesty and a true self- reflection, I explained that this is a positive thing and will allow us all to help each other. The sheet displayed 3 ‘I can’ statements which we read as a whole class and the learners had to decide if they can agree with them, e.g., I can explain the meaning of diversity. If the pupils agreed with all 3 statements, they would colour their circle in green, 2 statements was yellow and 1 or no statement meant red. The pupils typically colour everything in green without thinking carefully about their learning however, by doing it this way they were very honest and seemed to want to learn more as they could see that they were not quite on track with their learning on this topic. 

The sheet had 4 circles for them to fill and they did this multiple times throughout the series of lessons to self-evaluate their learning and visibly see their own progression. Those who colored their assessment box in red were particularly targeted and offered more support throughout to allow them to access the learning and progress. This tool was beneficial for both, the learners and myself.

In addition to this, questioning and talk was utilized greatly. It gave an insight into the pupils’ learning and provided the opportunity to assess what they know and what else they need to know, informing practice and the next steps for learning. In terms of questioning, different AfL strategies were explored including: show me boards, post-it notes, cold calling, lollipop sticks, pose pause pounce bounce etc. Throughout each lesson, I ensured to give pupils good quality feedback, live marking at each opportunity with the pupils allowing them to make corrections to their work and outline any misconceptions they may have immediately.

	What have you learned?
	I have learned that AfL is extremely effective in terms of assessing pupil knowledge and understanding. This experience has provided me with a sound knowledge of assessment and the importance of using a range of practices for assessment to inform future planning and practice. Through research, I gathered different strategies to trial in the classroom, learned from these, adapted them for my learners and shared with others in bridging experiences. I think that allowing the pupils to self-assess their understanding prior and post to learning is effective as it not only encourages the pupils to think deep about their learning but also provides a baseline in order for a practitioner to plan effectively for progression. I have learned that assessment allows teachers to see progress happening, giving them an insight into the learning assisting them to plan for support in future lessons, (Department of Education, n.d).

	What next?
	The next steps are to continue to work with an intended outcome and give pupils the opportunity to assess their learning throughout the process. I intend to continue developing my use of assessment and ensure I use a range of purposes and practices to ensure that the pupils are given opportunities to develop and progress through the curriculum. I will do this by researching, adapting and exploring different assessment strategies to test knowledge and understanding which will provide the opportunity to identify key areas of learning that need more reinforcing, improving and developing. Throughout my practice, I will ensure to explore strategies that I found useful and purposeful and also explore new techniques I learn to best suit the learners in the class. I also wish to develop a greater understanding of other forms of AfL that I have not had much experience in using.





Professional Experience Template 2 
	Pedagogy Standard
	Employing a broad repertoire of teaching 
Approaches – 
QTS Standard: Pedagogy: Advancing - Blended learning experiences.
QTS Standard: Innovation – Developing new techniques.

	What did you do and why?
	I have used different teaching approaches to support teaching and learning including whole class teaching, independent learning and digital learning. A pedagogic challenge that arose in PTE3 was to support all learners in the class during carousel rotations, whilst supporting a focus group and encouraging independence. As an imaginative approach, I began to create blended learning videos for the pupils to watch/listen to and follow instructions. The videos are of myself explaining their task, supporting them with examples and encouraging them to have a go at the challenges. The pupils use the class iPads to scan the QR code which takes them to the video that they can work through during the lesson. This experience allowed the pupils to develop independence and work through the activity with clear instruction, guidance and challenge. This technique was used by another teachers in the school, in which I observed and asked how they find that approach to developing independence. An approach suggested in a staff meeting called 'Clone Yourself' was a similar approach in which you film yourself explaining or doing an activity for pupils to follow later in their learning. I trialled it in class to see how the pupils would respond to it, in which the outcome had a positive impact. Therefore, I have ensured to use this technique where appropriate. 

	What have you learned?
	This experience has provided an insight of how different teaching techniques can be used to support teaching and learning. I have learned that DCF skills are integral to pupil development, especially with technology use today. The pupils seem to enjoy these activities as they work independently with support and instruction simultaneously. The pupils are challenged appropriately and with this approach and have high standards in their work as they understand the expectations. This experience provides the opportunity to differentiate appropriately, encouraging learners to make their own decisions when deciding on the challenge they want to work on, typically pushing themselves. In some instances, I have made videos which explain each level and ask the pupils to have a go at one star, come back and then challenge themselves at two, three etc. This can build up their understanding and allow them to progress.

	What next?
	This approach has had a positive impact upon pedagogy and learning; therefore, I will ensure to use these in future practice. In addition to this, I will share this approach with others as it works extremely well and can be adapted to suit the needs of the learners in your class. In addition to using blended videos for learning and independence, I wish to develop more teaching approaches and expand my repertoire. I aim to research more approaches and techniques to support pedagogic challenges to benefit all learners in my class and shape my practice.




Professional Experience Template 3
	Pedagogy Standard
	Real life authentic contexts – 
QTS Standard: Pedagogy: Advancing - Real life, authentic contexts.

	What did you do and why?
	In PTE3, I taught a lesson on mass and weight. As Easter was approaching, I told the pupils that they will be making biscuits in a few weeks but needed to develop an understanding of weight and mass to support them when weighing ingredients for the biscuits. I asked the pupils if they have ever had to weigh ingredients before at home and explained that this skill will be beneficial for them in the future. I think that this experience was appropriate in order for them to learn about mass and weight. In a series of lessons, the pupils gathered an understanding of weight using non-standard units and standard units (grams and kilograms). The class had explored the text ‘Little Red Riding Hood’ and all of the learning linked back to this theme, to motivate the pupils. I explained that granny was hosting a party as an Easter celebration and needed to make biscuits and collect different items. The pupils weighed different items granny wanted to have at her party to ensure that she could ‘carry’ everything. They compared weights of different items and gathered an understanding of weight in an authentic way. This allowed the pupils to make physical connections in their learning as they weighed items in their environment, later physically weighing ingredients for their biscuits.

	What have you learned?
	I have learned that creating real life contexts for learning is essential as it allows pupils to make real connections to their learning. I have learned that the pupils develop a better understanding when physically doing something in a context that reflects real-life situations in comparison to just learning about it. The pupils demonstrated a good understanding of mass and weight and successfully gained a good knowledge and understanding to support them in the future.

	What next?
	Next, I will ensure that I create more contexts based on real-life situations to encourage learning and support pupils in their development. Additionally, creating these contexts will allow pupils to gain skills to support them in the future,




Professional Experience Template 4
	Pedagogy Standard
	Cross-curricular themes
QTS Standard: Pedagogy: Advancing – Cross-curricular themes.

	What did you do and why?
	In PTE3 I taught a series of lessons about diverse families. These lessons were extremely cross-curricular as the pupils had opportunities to develop in the following areas of learning: 

Humanities –
The pupils learned about different families around the world and the diversity of them. They not only developed an understanding of what different families may look like, but also what different families do, beliefs, homes etc. The learners were introduced to different families including same sex, BAME, single parents, grandparents, divorced parents, adoption, disability etc.

Language, Literacy and Communication – 
Throughout the series of lessons, the pupils wrote about their own families, other families and compared different families they had learned about, writing similarities and differences. They labelled the families they created independently for the ‘Diversity Street’ and some pupils wrote about diversity and diverse families. This allowed the pupils to evidence and explain all their learning. Additionally, some individuals verbally explained their knowledge and understanding about diversity (this was recorded and made into a QR code for the display).

Expressive arts – 
To reflect their learning, I also decided to have an element of expressive arts encouraging the pupils to produce a piece of artwork, demonstrating their understanding. The learners designed their own ‘home’ that they had explored and made them using different resources (paint, pencils, straw, lollipop sticks, tissue paper, brick designs, tiles etc). The learners designed their homes independently, some doors opened, homes opened, some on stilts etc. For each home, the learners painted a diverse family they had learned about and labelled them in their homes. 

Health and Wellbeing – 
They developed an understanding of empathy and understood the differences of positive and negative relationships and feelings. Throughout the series of lessons, the pupils were reminded of respect and the importance of kindness. Some pupils voiced that families that look different to theirs are ‘weird’ and ‘not normal’ therefore I ensured to explain that all families are different and there is no ‘normal’ family, encouraging the learners to respect others, regard their feelings and have empathy.


	What have you learned?
	I have learned that delivering lessons in a cross-curricular way is beneficial as it allows pupils to develop in more than one skill, progressing in different areas of learning simultaneously. This experience enabled me to be more creative in planning and delivering lessons and seemed to engage the pupils more. I have learned that cross curricular teaching and learning allows pupils to access the learning in different ways, allowing for inter-connected learning and development of skills.

	What next?
	I aim to continue the use of cross-curricular learning, with an emphasis on mandatory skills. I would like to explore cross-curricular learning more and gain a deeper understanding of its benefits to teaching and learning. 














Part 2 - Word Count: 3089
A critical reflection of my own progress in planning and teaching lessons that incorporate pedagogical principles will be undertaken throughout this assignment. The chosen aspect that will be discussed throughout is Assessment for Learning (AfL) as my experience has been transformative and I hope to develop my understanding and practice. The Welsh Government recognised weaknesses within the assessment framework and therefore planned to make changes and ensure that AfL practices are understood and embedded in the curriculum, (Donaldson, 2015). When formative assessment in teaching and learning is a priority, then effective assessment occurs according to Estyn, (Welsh Government, 2022). Throughout this assignment, I hope to develop a deeper understanding of the elements of Assessment for Learning so that I can utilize this greater in my practice.

Assessment is a strand of the ‘Pedagogy: Refining’ standard in the Welsh Professional Standards for Teaching and Leadership, in which assessment is understood and practices are articulated to pinpoint learning, (Welsh Government, 2019). Assessment for learning links directly to this standard. There are four elements of AfL such as sharing learning intentions and goals, quality of feedback, quality of questioning and talk, and self and peer assessment, (Word Press, n.d). Throughout my professional teaching experiences, I have used different elements of AfL to gain an insight into the learning. However, I have a lack of experience in sharing learning intentions with pupils and using peer assessment in the classroom, therefore I hope to develop my understanding of these in particular. Professional Experience Template 1 in Part 1 demonstrates my experience of using AfL in a Year 2 class. The class consisted of 29 pupils, the majority of which were considered as fairly low ability. Taking this into consideration, the experience of using different elements of AfL was adapted to suit the needs of the learners.

Assessment for learning, or formative assessment, refers to the process in which an understanding of knowledge acquired by learners has been assessed effectively to inform teaching and learning, (Welsh Government, 2013). This suggests that it is a process by which teachers monitor learning and identify areas that require more attention than others. The framework also describes effective use of AfL as a fundamental part to teaching and learning, a continual process that is enhanced by adaptive practice. Planning for opportunities to use AfL can free up time to develop areas in learning, overcome misconceptions and allow for progression, (Welsh Government, 2010). A primary purpose of assessment is to facilitate progress by allowing pupils to take an active role in the process and empowering them with ownership of their learning, (Welsh Government, 2019). The Welsh Government also indicate that practitioners and learners will develop a shared knowledge of progression when AfL is used cooperatively with the literacy numeracy framework (LNF). 

As mentioned previously, one element of AfL is the quality of questioning and talk. Vygotsky emphasised the impact of social interaction on pupil development, personally, socially, and cognitively, (McLeod, 2023). This suggests that cognitive development derives from social interaction and scaffolding, therefore questioning strategies such as ‘think, pair, share’ could be seen as an effective collaborative method to support learning. The Welsh Government (2010) suggests that when done effectively, asking purposeful questions accompanied by a thinking time encourages pupils to think deeply about their learning, interpret questions and respond with answers that reflect their true understanding. Think pair share can be used as a strategy which provides time for pupils to process the question, connect with prior learning, discuss and collaborate with peers and internalise their responses, (Belvel and Jordan, 2003). In saying this, it is vital to use questioning strategies that are suitable for the learners in the class, such as cold calling, show me boards etc. It could be argued that cold calling in whole class settings is demoralising for pupils as they fear the dishonour of failure and are reluctant to provide any response. Despite this strategy being rejected by practitioners as they wish not to diminish pupil self-esteem and confidence, (Dallimore et al, 2006), cold calling as a questioning strategy can encourage all learners to participate and activate deep thinking and learning. Dallimore et al (2006) argues that participation is reliant on a safe, motivating learning environment rather than the strategy of questioning itself. This suggests that by fostering a positive learning ethos where participation is valued and encouraged, questioning strategies can succeed and be effective in assessing for learning. Group discussions about different questions can allow pupils to consolidate their understanding, consider other answers and support each other in their learning. An alternative perspective on questioning is that the majority of questions that teachers ask are inadequate in terms of requiring learners to think critically, (Spendlove, 2009). There is however evidence from the literature that questioning has increased significantly as a result of integrating AfL into the learning environment. To enhance teaching and learning, Spendlove (2009) argues it is imperative that teachers pre-plan the types of questions for specific groups of learners and embed assessment in the process of learning. This implies that preparing questions prior to the lesson will ensure that they are effective and meaningful in receiving good quality answers from the learners.

To strengthen the advocacy for AfL, Black and Wiliam (1998), conducted research on formative assessment which indicates that AfL can raise standards and improve the quality of teaching and learning. They suggest that self-assessment is an essential component of AfL and that students should be trained to assess their own understanding so that they are aware of the purpose of the learning and what they need to do in order to achieve it. Although their work can be viewed as obsolete and therefore irrelevant to the teaching and learning of today, AfL is an important component of Donaldson’s pedagogical principles and is highlighted in the curriculum design outlined by the Welsh Government. The new Curriculum for Wales has embedded assessment as an intrinsic and fundamental part of teaching and learning, highlighting the interrelationship between assessment and pedagogy to support progression in learning, (Welsh Government, 2022). There is considerable evidence in literature that self-assessment is a valuable tool for enhancing students’ academic performance and promotes self-regulated, lifelong learning and academic self-efficacy, (Yan and Carless, 2021; Brown and Harris, 2013). Although Yan and Carless (2021) evaluate the use of self-assessment in Hong Kong and therefore their research may not be applicable to schools in Wales, it can be argued that the evidence demonstrates substantial benefits of self-reflecting. Developing this argument further, self-evaluation can be seen as a process of allowing learners to make realistic judgements of their performance and have the ability to monitor their own progress, developing independence, (Boud, 2013). According to Sadler (1998), one of the highest desirable goals in education is self-monitored learning. By self-evaluating work, students can make progress towards this ideal Sadler discusses. Contrary to this, some may hold the view that we are not adept at judging our own level of proficiency therefore this aspect of AfL could be viewed as unreliable for assessing learning, (Teaching Battleground, 2013). The Dunning-Kruger effect proposes that people who lack knowledge also lack the ability to recognise their absence of knowledge. This indicates that lower attaining pupils may overestimate their performance and therefore self-assessing their own progress is not a worthwhile method, (Dunning, 2022). 

Adding strength to this opposing view on assessment, literature suggests that because we are not competent judges for our own work, it would be difficult to evaluate the work of others through peer-assessment. Research also indicates that peer assessment can result in bitterness, unfair feedback, and a reluctance or intense desire to criticize peers due to children working in competition, (McLoughlin and Taji, 2005 : Wragg, 2001). As a result, peer assessment could have adverse consequences for learners, resulting in a reduction of self-esteem and cause hostility among peers. To contradict this view, peer-assessment could encourage pupils to work collaboratively and provide constructive feedback, (Isaacs and Hanrahan, 2001). This supports the idea that engaging in peer evaluation can aid pupils to become lifelong learners and develop key skills. Expanding on this argument, Vygotsky’s (1896-1934) theory of the more knowledgeable other (MKO), elucidates the advantages of peer assessment. Vygotsky believed that MKOs can support learners through scaffolding and supporting less able pupils to progress. Applying this idea to the process of peer assessment, learners have opportunities to consolidate their own understanding as well as receive feedback from others that can facilitate further development, (Pound, 2006, p.40). It can be argued that peers are ‘better placed to judge some assessment tasks’ in comparison to a teacher, (Freeman and Lewis, 2016), suggesting that children could value the opinion of their peers to a greater extent and therefore more likely to make the changes they suggest. Freeman and Lewis recognised the connection between knowledge and social interaction, emphasising that assessing the work of others can provide pupils with a greater understanding of the success criteria. This could suggest that regular peer assessment activities could encourage learners to use the success criteria whilst they are learning as they are familiar of the process of assessment, thus enabling progression. McConnell (2000) suggests that pupils will develop a greater connection to their learning if they are active participants in the process, evaluating their own work and the work of others. This suggests that by playing an active role, pupils are more likely to have a willingness to learn and improve in comparison to those who are merely recipients. To further support the impact of using AfL in class, a case study demonstrates how a Year 5 teacher reflected on their experience. They found that the use of AfL also had remarkable effects on the well-being of learners as it supported the development of ‘personal and social education skills’, (Welsh Government, 2019, p.8). This suggests that the collaborative engagements involved in AfL processes, such as peer-assessment can support learners in ways more than just learning. 

An alternative method to support independence through the use of feedback is illustrated in an Estyn case study (2017). The school had developed a positive, specific approach and developed ‘Feedback Friday’ in which time was set aside for learners to act upon teacher feedback, allowing teachers to review their learning with them. This gave the pupils ownership of their learning as they generated their own targets and celebrated learning. As demonstrated in the case study, this experience has had a significant impact on pupil independence as they understand what their targets are and the majority of pupils made progress, including those with additional learning needs. This indicates that dedicating time to give effective feedback to learners can support them in their development and provides learners with the skills and knowledge to progress. Another way of providing feedback to learners is by live marking during the lesson. Live marking provides the opportunity for students to succeed in their learning as they can make corrections and act upon feedback promptly, without repeating the same mistake, (Begum, 2022). This implies that live marking with pupils can assist them in understanding if they are on the right track and what they need to do in order to improve while they are in the process of learning. By providing feedback after the experience, they may not respond since they are less likely to understand what they need to improve.

Many educators would argue that it is necessary to inform pupils of the learning intentions in advance so that they understand the expectations of their work and are able to conduct effective self- and peer-assessment activities. According to Sadler (1998, p.6), pupils should be informed of the ‘secret’ which will allow them to become part of the assessment process. This indicates that sharing learning intentions and success criteria with students allows them to take ownership of their learning and impacts their learning outcomes. To emphasise this, Wiliam (2018) refers to White’s (1971) analogy of imagining what it is like for learners who are unaware of expected learning outcomes. The analogy explains that if one were to sail across a sea to a destination that is unknown, they would become desperate to know what that destination will be. Relating this to a child’s learning, without understanding what they are aiming to develop it is impossible to expect high standards. He argues that informing pupils of the intentions gives them a purpose and end goal, motivating learning as they can focus on how they will achieve it. Hattie (2012) also highlights that effective learning intentions provide students with a clear understanding of what they need to attain and allow them to develop good assessment of that learning. He suggests that sharing the objectives and success criteria with students will provide them with a vision of what success looks like and will create greater opportunities for them to be achieved. Critics could argue that the limitations of this element of AfL outweighs the benefits. The rigidity of predetermined learning outcomes could limit learning, creativity, and originality in children, suggesting that learning could be hindered due to pre-established outcomes, (Northwood, 2013). Furthermore, research suggests that teachers often make the error of listing or describing topics and processes covered within the lesson rather than state the intended outcome itself. Hattie (2012) suggests that it is paramount for the intentions to be focused on the learning itself rather than the task. He explains that the learning intentions must also be used simultaneously with the success criteria, showing the pupils what success looks like and how they can achieve it. He also indicates that pupils can be involved in the process of devising the criteria. Co-constructing success criteria with the pupils can give them a sense of ownership of their learning and enables them to determine how to achieve the learning outcome. This could motivate pupils in their learning as they understand what success looks like and have fully immersed themselves in the outcome by devising the criteria for success.

In terms of my own experience, as mentioned in Part 1, I have implemented the use of different AfL strategies to aid the progression of learning and understanding. With regard to questioning, I found that asking pupils specific questions about the learning provided the opportunity to assess what learning has taken place and what needs more work, informing next steps for future teaching and learning. For this experience as the pupils evaluated their own understanding throughout the series of lessons, questions were chosen carefully for each group of learners to provide an insight into their actual learning. The use of questioning indicated what learning has taken place within each pupil and provided the opportunity to compare what they thought they understood and what knowledge they actually acquired. Self-assessment can be adapted for different ages and abilities of learners and the sheet I created worked extremely well for the pupils in my class, especially those who are lower ability. However, I think I could have adapted this for higher attaining pupils as it did not require much thinking or reflection for them. In the future, I will try to encourage a deep reflection into their learning, promoting independence and lifelong learning. As illustrated in part 1, I grasped opportunities for live marking and provided feedback to learners, although I feel that this can be improved in order to promote pupil independence. As discussed in the Estyn case study, dedicating time to discuss feedback and allow children to act upon it proved beneficial to pupil progression. To carry this research forward I think that this would be advantageous, encouraging pupils to fully engage with feedback in the lesson and develop their independent reflective skills.

The literature I have explored has confirmed that peer assessment is an essential element of promoting lifelong reflective learners. Although it is difficult to critique others, I think that encouraging this skill will allow pupils to consolidate their understanding and improve their own learning by acting upon constructive feedback and learning from their peers as discussed previously. Peer-assessment can provide an opportunity for pupils to engage collaboratively and celebrate the learning of others and support their development. Although I have limited experience with this element of AfL, this review on literature has provided me with an opportunity to deepen my understanding of this strategy so that I can implement it effectively in future practice. Additionally, I have gained a further insight into literature surrounding sharing learning intentions with pupils and how it is an essential element of peer-assessment, to which I would like to trial in practice. As emphasised by Sadler (1998), the intended outcome should not be concealed from the pupils as this could hinder their progress in achieving that outcome and for one to assess the work of others, an understanding of criteria is vital. During the experience described in part one, I simply explained the tasks for the lessons and informed them that they are aiming to create a diversity street. However, I did not share the specific learning intentions and success criteria in detail with the pupils prior to learning. To ensure that students have the best opportunity to succeed in their learning, I think that the next step for my practice is to engage in co-constructing learning intentions with pupils and dedicate time to fully explore the success criteria.

To conclude, this assignment has allowed for a critical reflection of my use of AfL and has provided the opportunity to identify areas of development and explore how I can transform my practice. Upon reflecting on my practice and exploring literature surrounding this topic, I understand how I can implement peer-assessment and learning intentions to enhance my pedagogy. The research explored throughout this assignment demonstrates how effective use of AfL can have a tremendous impact on the process of teaching and learning. In terms of the Welsh Professional Standards for Teaching and Leadership, the following standards highlight the significance of professional development: developing new techniques, evaluating the impact of changes in practice, continuing professional learning, and enabling improvement. Following my research on AfL I hope to progress professionally in achieving these standards and develop my pedagogy as a reflective practitioner in Wales who takes opportunities to critically reflect on practice and aims to develop and improve their practice, (Welsh Government, n.d). Regarding the next steps in my professional development, I will continue to embed AfL into my practice and incorporate more aspects of this pedagogical principle. I also hope to research and reflect on my use of different pedagogical principles so that I can improve my experiences in teaching and learning, continuing my professional development.
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