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Introduction
The purpose of this assignment is to explore school improvement plans and to take a deep dive into the impact it has on a school and the processes through which they develop such plans. Located in rural Mid Cardiff, School X serves as a beacon of inclusive education, it is an English medium school catering to 523 learners, including a nurturing nursery with 64 learners (Estyn,2019).  8% of learners qualify for free school meals which is well below the average of Wales of 18% (Estyn,2019). Similarly, 9% have Additional Learning Needs (ALN) again well below the national average of 21%. Of particular importance to this assignment about a third of pupils come from ethnic minority backgrounds and a quarter speak English as an additional language, in total there are 28 different home languages in school X. The school's commitment to equity and inclusivity remains a huge part of the school’s charter. The Welsh government's call to foster anti-racist environments in educational settings and across the whole of Wales (Welsh government, 2022) School X stands poised to embrace this imperative and have made it a huge aspect of their school development plan, therefore for this assignment I have focused on how School X's journey in advancing anti-racism initiatives, actions taken, their impact, and critically reflecting on successes and challenges encountered along this transformative path.

Literature review
The purpose of a School Development Plan (SDP) is to serve as the strategic blueprint for a school's improvement efforts, outlining actions to enhance learner outcomes (Welsh government, 2014). This is done by regular self-evaluation of a school’s performance and a collection of data suited to meet the needs of the school and in doing so creating short and long-term targets.The SDP will outline the process of how a school will meet the set targets, this process is a form of reflection and is used to identity areas that require improvement (BERA,2022), these priorities align with national goals and could include targets relating to literacy and numeracy improvements as well as the impact of poverty on educational attainment (Welsh government,2014). A fundamental reason for of the SDP is it will be ensuring that schools support every learner to ensure they make progress, contributing to the four purposes of the curriculum which are extracted from the curriculum for Wales (Welsh government, 2020)  Thus, the SDP plays a huge role for the school and should be accessible to all members of staff and governors, most schools have a less congested version of the SDP on their school website to allow parents to access it as they are vital and are classed as stakeholders in this process. 
The process of an SDP spans over three years (Welsh government, 2014), this will include detailed actions and targets and ensuring there is a regular collection of data which is done termly. Members of SLT, governing bodies involved, and the head teacher will form a meeting with class teachers or other bodies to review the data and creating the new targets if they have not yet been met. However, in a recent case study from a school located in Wrexham (ESTYN,2019), the school previously had dedicated roles such as school X; the headteacher and senior managers were responsible for the self-evaluation processes whilst staff and governs were involved in the SDP. Self-evaluation from a school’s perspective can differ from school to school however as mentioned above it is all in relation to reflection and stimulating areas of improvement and this is regarding the pupils and including professional development (Chapman & Sammons, 2013, p. 2). 
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Description automatically generated]The process in which an SDP is formed is one that heavily relies on staff however there are other governing bodies that are highly relevant and important in how an SDP is formed. Below is a visual representation (Welsh government, 2022) of the bodies involved. These bodies are called stakeholders. They play a massive role in how the self-evaluation process extracts its information. These are described as ‘critical friends’ (Brighouse and Woods, 1999) and are bodies which have a stake in a school’s success, this may include pupils voice from the learners themselves and not just higher local authorities such as the government or Estyn. 
Figure 1: schools in Wales as learning organisations.


The main purpose of this assignment is to focus on a chosen aspect from school X’s SDP, the Welsh government have a clear and powerful vision to create an anti-racist Wales by 2030 and to create a culture with zero tolerance for racism and change our systems and institutions to ‘design-out’ racism (Welsh government, 2022) by tackling racism’s systemic roots. The plan includes changes such as curriculum reforms on colonial history. This will include highlighting important figures and going beyond typical ‘stereotypes’ that have been taught previously. 
Education is defined as something that should be available for every individual, and allows for individuals to achieve their full potential and not just survive through their lives (Welsh government, 2022) this is supported by Article 28 of the children’s rights (UNCRN,2019) ‘you have the right to an education’ this is just one of the many rights children have and all have been implemented into the curriculum and learners have been boldly aware of these and put into their everyday lessons and lives, this is also supported by what the Education in Wales says regarding experiences and background should not prevent learners from reaching their potential (Education in Wales: Our National mission Action plan 2017-2021, Welsh Government 2017 pg. 2). Similarly, the human rights based off the convention have stated that in article 2 ‘all children have these rights no matter what all children should be treated equally’ (UNCRN,2019) which argues that regardless of background or race or ethnicity every child should be treated equally, nevertheless, racism is still a reality for many of our learners (Welsh government, 2022) which is supported by a case study carried out by children’s commissioner for Wales where they spoke to 170 children and young people from a minority diverse range of backgrounds (children’s commissioner for Wales,2024) and found that their main issue was that they were not taken seriously by adults, This may come from a place where staff and adults lack training and the children from this case study suggested that teachers need to know exactly what to do. Based on these views, the Welsh government were asked to make sure that schools deal with racism better and give people who work in schools appropriate training. Similarly, a case that caught my attention is one  in which a spokesperson for Gwynedd council's education authority said every effort was made to ensure all their schools were "inclusive and fair places" (Wales online, 2022) and there were clear policies in place this stems from a young girl who had to leave Wales due to racism this shows that regardless of the government’s efforts unfortunately racism still follows young people and our learners. On the other hand, the Diversity and Anti-Racist professional learning (DARPL,2024), is a team of providers with the aim of raiding multi-disciplinary racial consciousness working alongside the curriculum for Wales and working towards the vision of becoming anti-racist Wales by 2030 and continue in embedding contributions from a diverse range of backgrounds into the curriculum, they have resources online and a variety of events for teaching practitioners to get the correct training. This will ensure that when the SDP in school X is being reviewed these will be the measurement of self-evaluation.

Developing an action point 
School X’s efforts to meet the Welsh governments action plan to become an anti-racist Wales stem from the passion the headteacher has towards the cause, upon professional conversations with members of staff (placement school,2024), it was concluded that school X has a very specific process which is influenced by the school development plans guidance provided (2014). See figure 2.
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Figure 2: school development planning cycle.







Through learning walks and AoLE teams, educators will actively gather evidence to ensure that the learning journey and teachers' planning align with the imperative of embedding anti-racism within the curriculum. This practice stands as a pivotal tool for schools to gauge their performance, as underscored by the Welsh government (2014) and supported by Estyn (2018), which emphasizes the significance of identifying both strengths and weaknesses alongside areas ripe for development. However, it's crucial to approach this process with a critical lens, as some teams might not pay due attention to this critical issue. Possibly due to pressures from senior leadership to expedite return to their classrooms. This tendency can leave practitioners feeling unsupported, yearning for leadership that prioritises support over scrutiny (Education Support,2024). School X, however, fosters a supportive environment, affording every staff member the opportunity to engage in reflective practice (OECD, 2016). Such a culture not only facilitates ongoing self-improvement but also ensures that the materials taught align harmoniously with the overarching goal of fostering an anti-racist ethos.
This self-evaluation method employed by School X serves as a cornerstone for setting targets and identifying areas of improvement. However, it's important to recognise that stakeholders wield considerable influence in shaping the School Development Plan (SDP), as highlighted in discussions (placement school,2024) While the Welsh government remains a key stakeholder, the diverse community within School X underscores the significance of broader engagement. The school actively promotes inclusivity, creating a nurturing environment where every student and parent feels valued and safe. In my conversations with School X's professional bodies, parental involvement emerges as a central tenet, emphasizing the importance of amplifying every voice within the community, irrespective of race. This ethos aligns with research by McTaggert (1997), Coleman (1998), and Hopkins (2001), who underscore the pivotal role of learner, parental, and community involvement in determining the efficacy of participatory evaluation models.
After collecting the relevant data such as evidence from books or hearing from parents and learners, it will then go onto questioning if they are on track. Anti-racism is a focus that cannot be measured, something such as numeracy statistics would be easy to measure. However, upon professional conversations with school X (placement school,2024), I have found that whilst they are a school serving an ethnically diverse community, this rich diversity is not reflected in the staff team (placement school,2024) this has stemmed into what needs to be done and acted as an assist to their strategic planning.  However, it is important for schools to not over analyse data as it can divert us from the primary purpose of analysing data. Analysis can contribute to overload since there is a large amount of data to be gathered and they may reveal so many opportunities for improvement, we set too many goals and launch too many initiatives, overtaxing our teachers and our systems (Fullan, 1996; Fullan & Stiegelbauer, 1991).
Strategic planning serves as the cornerstone for achieving set targets within school development plans. By meticulously analysing initial data and setting clear, achievable goals, schools can chart a roadmap toward their objectives. In the case of School X, which has embraced the imperative of becoming anti-racist, this strategic planning is paramount. Drawing from insights highlighted by school X the focus extends to ensuring that curriculum design, planning and delivery are imbued with an anti-racist ethos. To allow this vision to come to life, School X has embarked on several key initiatives. Firstly, they have curated a diverse array of literature and resource packs, as advocated by the Welsh government (2022), ensuring representation and equitable portrayal across all materials. These resources serve as catalysts for fostering inclusivity and ensuring that every student feels seen and valued.

Moreover, School X is committed to equipping its staff and stakeholders with the necessary tools and knowledge through comprehensive anti-racist training. This aligns with recommendations outlined in the Welsh government's anti-racism action plan (2022) and underscores the crucial role of education in dismantling systemic biases. As emphasized by Jemery Miles (2022), advocating for participation in initiatives like DARPL (Diverse Anti-Racist Pedagogies and Leadership) is essential in realizing the shared goal of building an anti-racist Wales by 2030.
In essence, School X's strategic planning endeavours not only reflect a commitment to combating racism but also embody a broader ethos of inclusivity, equity, and social justice. Through deliberate action and continuous learning, they are actively working towards creating a school environment where every individual thrives, irrespective of their background or identity.

Reflection and evaluation
School X have thrived in picking a key priority that not many schools have added to their school development plan, ensuring that at the heart of everything school X does it is in relation to this area of focus as the headteacher of school X is very passionate about this area of the SDP. 
Show racism the red card works in educational training, workshops, resources, and activities, all designed to educate young people and adults about the causes and the consequences of racism (the red card hub). School X have participated in ‘show racism the red card’ day and encouraged every learner to wear red to support the cause, the day consisted of relevant activities to allow for learners to understand what and how racism is a negative thing and the effects it has on people every day. This provides training for staff members as well; this is a target set by the school and they are meeting this target by also using DARPL (2023). DARPL unites a diverse group of practitioners blending lived and professional experiences. It operates as a professional learning and resource hub, uniquely tailored to the Welsh context, aimed at elevating multi-disciplinary racial consciousness. This collaborative effort is deeply integrated within the framework of the New Curriculum for Wales (2022). However, I would recommend that including numerous twilight insets dedicated to DARPL and reflecting its significance in shaping inclusive educational practices and it is important for everyone understands the origins and manifestations of racism (Williams, 2020) would be highly valuable to the members of staff at school X. 
During my time at School X, I've come to appreciate the rich diversity within the school community, extending to its support staff members. While there's a commendable representation of diversity among supporting staff from Black, Asian, and Minority Ethnic (BAME) backgrounds, I observed a notable absence of class teachers from similar backgrounds. This observation echoes findings by Charlotte (2020), who underscores the urgent need for greater ethnic diversity within the education workforce. Charlotte advocates for targeted measures, such as scholarships, to support Initial Teacher Education students from BAME groups, a recommendation endorsed by the Welsh Government's Education Minister, Jeremy Miles (2022). Minister Miles has introduced initiatives recognizing that the current 1.3% representation of ethnic minority schoolteachers in Wales falls short of fostering a truly inclusive educational environment.

Conclusion
The aim of this assignment is to critically assess the processes underlying the development of School X's SDP. It has been revealed through further investigation that School X operates on a three-year rotation for their SDP, with quarterly reviews in accordance with recommendations from the Welsh government (2014). This approach aligns with Estyn's (2019) suggestion for School X to refine their SDP, emphasising the identification of specific areas requiring improvement.
Drawing insights from stakeholder feedback, School X has prioritised issues deemed most critical for the school's success. Among these priorities is the pursuit of anti-racism initiatives, stemming from the Welsh government's broader aim of achieving anti-racism by 2030 (Welsh government, 2022). To this end, school X has actively engaged in training sessions and workshops facilitated by organizations such as 'Show Racism the Red Card' and DARPL. These efforts have been integrated into the SDP, with anti-racism becoming a key success criterion.
However, to further underscore its commitment to inclusivity and anti-racism, School X is considering the recruitment of a Black, Asian, or Minority Ethnic (BAME) class teacher. This proactive step not only enhances diversity within the school's staff but also symbolises School X's dedication to realising its anti-racism objectives as outlined in its SDP.
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chosen to focus on.

The purpose of a School Development Plan (SDP) is to serve as the strategic blueprint for a school's
improvement efforts, outlining actions to enhance learner outcomes (Welsh government, 2014). This
is done by regular self-evaluation of a school’s performance and a collection of data suited to meet
the needs of the school and in doing so creating short and long-term targets and the SDP will outline
the process of how a school will meet the set targets; these priorities align with national goals and
could include targets relating to literacy and numeracy improvements and the impact of poverty on
educational attainment (Welsh government,2014). Thus, the SDP is a huge role for the school it
should be accessible to all members of staff and governors, most schools have a less congested
version of the SDP on their school website to allow parents to access it as they are playing a huge
role and are classed as stakeholders in this process. The process of a SDP spans over three years
(Welsh government, 2014)|, this will include detailed actions and targets and ensuring there is a
regular collection of data which is done termly. Members of SLT and governing bodies involved as
well as the head teacher will form a meeting with class teachers or other bodies involved in a specific
target and review the data and creating the new targets if they have not been met.

tspans three years, with detailed actions for the current year and high-level priorities for subsequent
years, subject to regular updates based on performance data.

The SDP functions as a dynamic document accessible to all staff and governors, facilitating reflection
and improvement efforts. Quality is measured by its impact on improvement rather than sheer

volume of detail. Additionally, the SDP plays a crucial role in regional engagement, informing
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