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Critically reflect on your progress in planning, preparing, and teaching lessons that incorporate specific pedagogical principles. (This evidence should be taken from you Professional Learning Passport –PLP.) Identify up to three of these pedagogical principles as an area for development and justify the next steps in your 
development. 

	Target 1
	- Revise Harvard referencing for direct citations and reference list

	Target 2
	- Continue to read widely, particularly current academic sources











Part 1
	Professional Experience Template 1
	

	Pedagogy Standard
	Assessment for Learning
QTS Standard: Assessment

	What did you do and why?
	During my final placement in a year one class, assessment for learning (AfL) was utilized to accelerate progress. An example of this working effectively was the use of live marking to check pupils understanding when teaching pupils addition, linking to the use and quality of feedback element of AfL. Pupils had completed multiple practical tasks using blocks, numicon and number cards to practice addition before moving onto recording written work in their books. To ensure pupil progression when completely number sums in their books, I wrote out five personalised sums in each pupil’s book. This allowed all pupils to be working on a suitable level for their ability. Whilst pupils were working, I live marked their work using a red pen to put a dot next to a wrong answer and a black pen to tick a correct answer. This allowed pupils to re visit questions they may have had wrong. It also highlighted pupils who were not quite on track, and I was able to correct and work through the sums with them to aid their understanding. Once pupils had worked through the five questions, I was able to provide them with another five questions based on how they managed with the first five, this meant either providing them with more challenging numbers, continuing with the same types of numbers or simplifying the numbers. I completed this lesson in small groups of pupils with the same ability, this allowed me to work closely with the pupils and allowed for live marking to be quicker ensuring pupils are progressing and avoided pupils completing all five questions with the wrong understanding. Throughout the lesson I also utilised questioning, I would question pupils by asking them how they got to that answer. This allowed me to have a deeper understanding of their understanding of the concept of addition. By questioning the pupils, I also gained a stronger understanding of how each individual learnt, allowing me to better support them when providing them with more challenging questions. For example, some of the pupils used the method of holding the bigger number in their head and counting on whilst some pupils used their fingers or resources such as numicon and blocks to aid them. By live marking and using questioning whilst the pupils were working allowed me to gain a deeper understanding of their current knowledge and understanding and allowed me to provide next steps to aid their progression further.

	What have you learned?
	I have learnt the importance of using AfL strategies like live marking and questioning to ensure pupil progression. It allowed for immediate feedback for pupils and allowed for me to check pupils understanding whilst they were working to ensure there was no misunderstandings or gaps in knowledge. I realise the importance of live marking as it allows pupils to progress immediately as I was able to challenge pupils to move onto more complex addition whilst they were still working. This has proved more beneficial compared to marking work after the completion of the task and discovering pupils had misunderstood or had found the work not challenging enough. I also learnt the importance of questioning as it allows for a deeper understanding of how pupils have come to their answers and reinforces their learning and understanding as they are explaining the concept out loud. 

	What next?
	I will continue this good practice throughout my career. I will continue my personal learning surrounding AfL by continuously re searching and adapting my strategies used within the classroom to best aid pupil progression. Continuously researching is paramount for a practitioner to inform their pedagogy as knowledge and understanding within education is forever changing and expanding (Grigg, 2010) I will research further into how I can improve my use of questioning to aid pupil progression. I will also be re searching into the use of success criteria as an AfL strategy to support feedback and to further enhance pupils progress as this aspect of AfL was not utilised within this lesson.




	Professional Experience Template 2
	

	Pedagogy Standard
	Employing a broad repertoire of teaching approaches 
QTS Standard: Blended learning experiences

	What did you do and why?
	Whilst teaching pupils about Victorian school life, I effectively used a broad repertoire of teaching approaches within a lesson. To introduce the topic, pupils sat as a whole class and explored a Victorian school through an interactive virtual tour of a Victorian school in St Fagan’s on the white board. Pupils were able to come up to the whiteboard and click on different objects and aspects of the classroom to discover more about them. For example, clicking on the ‘Welsh Not’ and discovering that pupils were unable to speak their native language in Wales. Pupils were able to ‘walk through’ a Victorian school providing them with a real-life context of how schools were displayed and how pupils were dressed and presented during the Victorian Era. Pupils had a thorough group discussion throughout the virtual tour, asking questions leading to ideas they would like to find out more about. This led to the last 10 minutes of each day being utilised as whole class time re searching and watching videos of aspects pupils would like to know more about.

The class worked as a carousel for the rest of the day. The focus task with myself for this lesson was studying further into Victorian school uniform compared to the pupil’s school uniform and independently designing their own new school uniform. This allowed pupils to be creative whilst learning about past and present.

The task set for the teaching assistant was sorting physical objects from past and present schools and sorting them into two hoops labelled ‘past’ and ‘present’. This provided pupils with a real-life context as they were able to handle objects such as a feather pen and ink pot, this engaged the learners well. They were able to physically sort the different objects, discussing how they are different to the objects and resources we have in our classroom.

The rest of the class worked on their missions in their enhanced provision areas, these were all planned to link with the topic of Victorian schools. For example, in the numeracy area pupils were using chalk and black boards to create addition number sums and in the fine motor area pupils were creating their own abacus’ using string, sellotape and beads.


	What have you learned?
	I have learnt the importance of using blended learning experiences to enhance the learning of pupils. Using technology as a hook into a topic proved very effective as pupils were engaged leading to motivation to complete the related tasks. 

	What next?
	To further enhance my use of blended learning experiences within the classroom, I would like to incorporate asynchronous lessons into my teaching. To do this I could record a video of myself explaining instructions for a task for pupils to watch and pause when needed and complete the task independently. This could enhance pupils learning further as I would be able to teach a focus group and have a group working independently on the same lesson following the asynchronous video. This would increase pupils’ independence whilst still having the support recorded on video. It would also be developing pupil’s digital competency as they would need to log into and use the ipads or computers to follow the lesson.





	Professional Experience Template 3
	

	Pedagogy Standard
	Pedagogical principle: Creating authentic contexts for learning
QTS standard: Real-Life authentic contexts

	What did you do and why?
	During my first placement, the topic was ‘local area’, within the outdoor enhanced provision we decided to create a ‘Joe’s Ice cream’ shop. When asked to deliver a lesson on recognising and knowing the value of different coins, I decided to utilise the Joe’s ice cream provision and developed a lesson using the provision to allow pupils to have a real-life context of using money. Pupils firstly activated prior knowledge by revisiting recognising the value of coins. Pupils then moved onto using price lists of different flavored ice-creams to practice ‘buying’ combinations of ice creams from their outdoor enhanced provision. This taught pupils real life skills whilst developing their mathematical skills. It allowed pupils to practice simple interactions such as greeting and interacting with the ‘public’ and developed their understanding of monetary value and addition.

To extend pupils understanding and illustrate the application of the concept deeper, as a class we visited the local market and Joe’s ice cream to buy local produce and ice cream. This allowed pupils to see firsthand money getting handled and exchanged. Pupils also had to work out, through group discussion, how many of each product we could buy with the money allocated. This linked to the four purposes of the curriculum (Welsh Government, 2020), more specifically, ambitious capable learners who are questioning and enjoy problem solving.


	What have you learned?
	This experience allowed me to understand how valuable it is for pupils to learn real life contexts in firsthand experiences. I have also learnt how valuable it is to use real life contexts to aid pupils learning as this experience provided pupils with a first-hand experience of the concept whilst also developing their addition skills and understanding of monetary value. I have also learnt that by providing real life contexts and experiences to pupils it can help them appreciate and understand the relevance of the skills they are learning. 

	What next?
	I will continue to try plan and teach concepts incorporating real life contexts and experiences where relevant, this will allow pupils to understand how concepts can be applied to real life experiences leading to more meaningful, engaged learning. When creating authentic contexts for learning I will ensure that the four purposes of the curriculum are drivers, and that the learning is meaningful. 




	
Professional Experience Template 4
	

	Pedagogy Standard
	Pedagogical principle: Reinforce cross-curricular responsibilities
QTS Standard: Cross-curricular themes


	What did you do and why?
	Within my final placement, I took on teaching the class topic, which was ‘food glorious food’ linking to the Area of Learning Humanities and the book Handa’s surprise. To introduce the topic, I read the story of Handa’s Surprise using a story bag I created with real fruits in to read the story interactively. Pupils could use their five senses to touch, feel and smell the fruits whilst listening and discussing the story.

A particular lesson focusing on this topic and book utilised blended learning experiences effectively. The pupils are split into four ability groups and work in a carousel manner throughout the day. The focus group with myself focused Health and Wellbeing, learning about a healthy balanced diet. After explaining the Eatwell guide and a healthy balanced diet to pupils, we sorted different foods and placed them onto a large eat well guide plate on the carpet. To incorporate expressive arts and practicing cutting and sticking skills pupils colored the existing sections drawn on by myself the same colours as the sections on the Eatwell guide. After this pupil cut and stuck foods from a food sheet onto the right sections on their paper plates to create their own mini balanced diet plate.

The group working with the teaching assistant focused on language, literacy, and communication, understanding adjectives through expressive arts. Pupils had real fruit from Handa’s Surprise and firstly discussed healthy eating and the importance of eating fruit, linking to Health and Well-being. Secondly, linking to language, literacy and communication, pupils were taught about the meaning of an adjective and how adjectives are used to describe. Pupils had to touch, feel, and smell real fruits from the story of Handa’s Surprise, thinking of describing words we could use to describe them. Pupils then had to study the fruit and chose a fruit to paint.  Pupils then had to write the adjectives they had come up with about their chosen fruit around their painting.

The independent study group, overwatched by an additional adult, had to use the ipads to log onto HWB and create a digital drawing of an aspect of the story using JIT. This incorporated technology enhancing the pupil’s digital competency. 

The final group were completing their missions in the enhanced provision areas, each area of the class room had a purpose. For example, in the tuff tray pupils were creating their own desert habitats for the desert animals and in the math’s area they were completing a Handa’s surprise math’s addition board game. In the fine motor area pupils had to create models of the fruits from the story and in the literacy area pupils had to draw and label different animals and fruits from the story.

	What have you learned?

	I have learnt how cross curricular themes can be implemented to aid the main topic or focus of the lesson. This experience is important as it effectively displayed how pupils can learn about a topic in a cross curricular way, whilst enhancing and developing in multiple aspects of the curriculum’s areas of learning. By allowing pupils to have independent use of the ipads encouraged engagement as pupils enjoyed having the freedom to use them independently. The lesson was a success, and all pupils achieved the learning objectives.

	
What next?

	I will continue to plan and teach cross curricular themes throughout my lessons, to allow pupils to develop a range of skills within one topic. 
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Part 2

This assignment consists of a critical reflection on progress within planning, preparing, and teaching incorporating specific pedagogical principles. Developing as a critically reflective practitioner is paramount as it embodies the ability for critical inquiry and self-reflection to continuously advance pedagogy (Larrivee, 2000). The Curriculum for Wales (CfW) (Welsh Government, 2023) understands the importance of developing as a reflective practitioner, conveying that effective pedagogy relies on practitioners exploring and reflecting on their teaching methods, adapting methods to best support the needs of learners.  To facilitate this, CfW (Welsh Government, 2023) developed twelve pedagogical principles to underpin curriculum design to ensure good learning and teaching.  
Following on from the critical reflections of my progress within teaching in part 1, I have taken the decision to focus part 2 of this assignment on further developing my understanding of the use of Assessment for Learning (AfL) to aid pupil progression. The Welsh Professional Standards for Teaching and Leadership devise assessment as a descriptor of the pedagogy strand stating the demand for assessment to be understood by practitioners (Welsh Government, 2019). AfL is said to be at the core of effective teaching as it allows practitioners to understand where pupils are within their understanding whilst identifying what learners need to develop enabling them to pinpoint their next steps to aid learner progression (Dunn, 2017). As a professional practitioner it is essential to implement the use of AfL within teaching, but more significantly understand how to effectively implement it to ensure learner progression. Within AfL, four elements exist: quality of questioning; peer and self-assessment; sharing criteria with learners and quality of feedback. In consequence, this assignment aims to develop my understanding and knowledge surrounding AfL to further transform my practice, more specifically the use of questioning and the use of success criteria to aid feedback.
The CfW have identified assessment as a vital aspect of the curriculum and emphasised its importance to the continuum of learning, ensuring each individual progresses at a suitable pace (Welsh Government 2022). To aid practitioners in ensuring this occurs, the CfW constructed six principles for assessment that align with the core four purposes. They outline the purpose of assessment is to be supportive of individuals progress across the breadth of the curriculum, ensuring a shared understanding of assessment is rooted within curriculum design. They also state that a shared engagement between the learner, parents and practitioners is essential for learner progression (Welsh Government, 2022). Assessment can be seen to consist of two types: formative and summative. Summative assessment is focused upon measuring attainment, usually completed at the completion of a series of learning. Opposed to summative assessment, formative assessment is closely related to AfL, allowing practitioners to adjust learning to suit the needs of the learning (Cambridge Assessment International Education: Teaching and Learning Team, n.d). Black and Wiliam (1998) identify formative assessment as an essential component within the classroom, stating that that its development can raise standards of achievement.
Although the use of questioning to aid pupil progression is utilised within my practice, as seen in my professional experience template 1 (PT1) within part 1 (P1), it is paramount as a professional practitioner to continuously engage with literature and research to better inform pedagogy as knowledge is always expanding (Griggs, 2010, p.408). Donaldson (2014) identifies questioning as a method of assessing learners’ knowledge, acting as a guide to learners next steps. The importance of questioning can be seen highlighted within the Evidence Review of the Great Teaching Toolkit (Coe et al, 2020, p.34). It addresses that questioning is a tool that can be used to promote learners to have deep and connected thinking, expressing that effective practitioners use questioning as part of dialogue engaging and stretching the learners thinking. Although, the review also accentuates the importance of the quality of the question opposed to quantity, putting emphasis on the type of question and how it is presented. To allow this, practitioners must utilise open ended questions opposed to closed questions, activating hard thinking amongst learners. Well-constructed purposeful questions, utilising higher order thinking underpins the ability for further learning amongst learners (Weiss and Pasley, 2004, cited in Crowe and Stanford, 2010). Dunlosky et al (2013) reiterates that use of open-ended questions within dialogue prompts learners to describe their thinking processes and elaborate within their answers. They explain that by doing so, implications and connections to other ideas can be uncovered further extending learners thinking. Black et al (2003) reiterate the importance of using well-constructed answers prompting more extensive answers as this encouraged learners to justify their answers, allowing practitioners to assess true understanding.  Black et al (2003) also highlight that well-constructed questions can prove beneficial when a practitioner focuses attention on the answer provided, rather than accepting the initial answer and moving on. They explain that this is essential to encourage learners to listen and discuss answers provided by their peers. This aligns with the work of Wiliam et al (2004) suggesting that even the most effective questioning can only become effectual when it is followed up by rich opportunities that create opportunities to further extend learners knowledge and understanding. It is explained within the study that an effect of this is learners becoming more active participants within their learning. The work of Dweck (2007) can be used to advance the use of effective questioning further, clarifying how the use of language can be used to promote growth mindset amongst pupils. She suggests that for learners to hold a growth mindset, the practitioner should reflect on their own mindset and ensure the language used with learners is enthusiastic and positive encouraging motivation amongst the learners (Pound, 2009). 
Another aspect of questioning that can be seen to increase its effectiveness is the use of wait-time. Wait-time can be explained by the work of Rowe (1986) to have profound effects on the standard of student responses and attitudes. She explains that for learner’s use of language and logic to be raised, practitioners should increase their wait-time after presenting a question to three seconds from the average one second. This allows learners to process their thoughts before providing an answer. Within her research it was found that learners were 30% more likely to not respond or respond using a one worded answer when presented with a short wait time. This articulates that effective questioning should encompass a suitable wait time to ensure learners responses are more articulated. Further supporting this, Wiliam et al (2004) found that by providing learners with an extended wait time, learners generated more thought out, detailed responses. Due to allowing more time for learners to articulate their thoughts, Wiliam et al (2004) also found that this led to increased pupil participation, subsequently increasing the number of answers generated. Although it can be noted within their study references back to the importance of the quality of questioning as they explain wait-time can only be utilised to its full potential when pupils are presented with a quality question. 
Shimamura (2018) offers an alternative use to questioning, explaining questioning can also be utilised to frame concepts with questions that ‘address the big picture’. This can be employed to ignite motivation within learners when starting new topics, explaining that curiosity can stem from asking questions, motivating new topics. Learners can identify ‘big questions’ in which can be investigated within a topic. This strategy of questioning can be seen to be effective within Glan Usk Primary school, explaining that learners decide the theme for learning and are given time to reflect and plan the direction of future of learning (Estyn, 2018). Coe et al (2020) explains that questioning can also be effective in checking students thinking and knowledge and provide a clear insight into what pupils have grasped from the learning. Ysgol Dolbadarn can be seen to show effective practice of this, using ‘KWL grids’ as a questioning AfL strategy to aid pupils’ progression. ‘KWL grids’ are tables that are completed by learners, identifying what they already know, would like to know and what they have learnt (Estyn, 2019). This strategy could be used to also support the work of Shimamura (2018), using a ‘KWL’ grid could be utilised to generate and address ‘big questions’ whilst assessing the knowledge of what learners already know and aim to know at the completion of a topic.
Hattie (2012) emphasizes the importance of practitioners understanding what learners already know, how they think and to them aim to progress the learners towards the desired success criteria. Sharing success criteria with learners has been identified within this assignment as an area for further development to aid feedback. Success criteria is closely linked to learning intentions, it is developed by the teacher and/or the students to define what success should look like in order for learners to work towards. It also allows for the practitioner to make decisions about the quality of the students learning (National Council for Curriculum and Assessment, 2015). Sadler (1989) understands that to successfully gage the quality of student’s work, the teacher must possess a concept of quality in relation to the task. He also understands that for learners to progress, they need to hold the same concept of quality as the teacher to continuously monitor the quality of work being produced, emphasizing the importance of sharing success criteria. Although, Canty et al (2017, cited by Ahmed, 2018) claims that an over defined success criteria can have a negative impact upon pupil engagement and limit pupils’ exploration into the subject domain. Hattie (2012) criticises this perspective, placing emphasis on the importance of providing shared learning intentions and a success criterion that is understood and committed to by learners. He suggests that by providing learners with this, it creates a caring environment whereby pupils feel more at ease to experiment with the content creating connections across ideas. 
Although feedback can be seen to be utilised with my practice within part 1, providing pupils with a shared success criteria in conjunction with regular impactful feedback can be seen to better impact on pupil progression. This idea is supported by Donaldson (2014) explaining that the essence of sharing success criteria lies in clear purposes that are modelled and practiced, in conjunction with regular and insightful feedback. The Welsh Assembly Government (2010) convey that the use of feedback can only become beneficial if it is used as a guide to further improvements, with the practitioner identifying whether the learner has met their past ‘new steps’ in order provide further next steps. It is identified that effective feedback can be seen to be provided against a success criteria, providing structure to feedback. Throughout Sadler’s work (1989) this is emphasised, stating that for feedback to be become consequential to learners, they must have an idea of the objectives the task holds and that standard in which is expected from this, further supporting the use of a success criteria to generate constructive feedback. Gaer Primary school can be used to show effective use of a success criteria to aid feedback, utilizing a SMART (Specific, Measurable, Attainable, Realistic/Relevant and Time Bound) success criteria. The SMART success criteria is often created in collaboration with pupils, ensuring explicit clarity of the expected outcome. It was also noted that by providing learners with this, it had advanced staff and pupils to become more adept at providing precise and effective feedback (Estyn, 2018).
The Welsh Assembly Government (2010) recognise that for feedback to be utilised to its full potential, practitioners should aim to be providing feedback to learners as immediately as possible. Black and Wiliam (1998) direct attention to the benefits of providing learners with descriptive immediate feedback rather than judgmental. They emphasise how by doing so learners motivation becomes increased as they become aware of their strengths and areas of development and are able to develop their work immediately. Live marking is a technique practitioners utilise to provide learners with immediate feedback whilst they are still completely work. This practice can be shown effective within Charles Dickens Primary School. It proved effective in allowing practitioners to understand how their pupils were progressing within the lesson and allowed for instant spoken feedback providing consolidation to learners allowing learners to act upon the feedback immediately (Elliot et al, 2020). Within a study conducted by Richardson et al (2018) it was concluded that the use of live marking opposed to marking after completion allowed staff to focus more heavily on adapting teaching to meet pupils’ needs. 
It can be seen within PT1, in P1 that I have implemented AfL into my teaching on addition in a year one class. I utilised the use of live marking to ensure feedback was immediate, allowing for an instant understanding as to where the learners were within their understanding as recommended by Black and Wiliam (1998).  After further research into the use of a success criteria, it has become evident that my practice could be further developed and transformed by providing pupils with a success criteria. Throughout my literature review, it became apparent that feedback can become more meaningful when relating back to the success critieria (Welsh Government Assembly, 2010). As previously mentioned, sharing success criteria with pupils is simply providing pupils with what success should look like (National Council for Curriculum and Assessment, 2015). Although the lesson displayed within PT, PT1, was a follow-on lesson whereby pupils had already had in put into how to use addition, the lesson could have been further developed by providing pupils with a success criteria on the board to remind them of the steps to success. It was also evident within my lesson that pupils overlooked the importance of number formation, with some learners constructing their number sum incorrectly confusing the mathematical symbols. To aid pupil progression my practice could have been transformed by providing pupils with criteria to remember to utilise the right method and include features such as the correct mathematical symbols and number formation. The Welsh Assembly Government (2010) suggests a success criteria method that could have been implemented within my lesson. This method involves the practitioner suggesting some criteria and collaboratively constructing a ‘list’ of what should be included. The Welsh Assembly Government (2010) suggest this provides pupils a criterion to monitor their progress against, allowing pupils to have control over their progression. It also provides for a more structured approach to feedback, allowing the practitioner to refer to the criteria given. 

Questioning is a strategy used throughout my practice, more specifically within the lesson on addition within PT1, P1. Questioning was used throughout the lesson to check learners understanding of addition and their thought process when reaching their answer. Questioning is incorporated into most practitioners teaching methods, although, the extent to which it secures deeper learning varies significantly (Sherrington and Caviglioli,2020).  After further research into the use of questioning it became apparent that in order for questioning to become effective to learners understanding producing more articulated answers, practitioners must implement open ended, well-constructed questions encouraging and activating hard thinking (Coe et al, 2020). To transform my future practice with the use of questioning, it is essential that I focus my attention upon the answers learners provide rather than accepting the answer and moving on. This is recommended as previously mentioned by Black et al (2003) emphasising its impactful effect on encouraging learners to listen and discuss answers, providing them with further understanding. To further enhance my pedagogy through questioning, it was notable within the literature review that wait-time can have profound effects on the standard of answers provided. Rowe (1986) supported by the work of Wiliam et al (2004) suggests that wait-time after posing a question should be increased to three seconds, to allow learners to process the question and articulate their thoughts before providing an answer. Due to this, a conscious effort will be made within my teaching to ensure a suitable wait-time is adhered to when posing a question to learners. I will also ensure I make a conscious effort to ensure the language I use when providing feedback is positive and supporting encouraging a growth mindset amongst learners, in accordance with the work of Dweck’s (2007).

To conclude, this assignment aimed to allow for a critical reflection of my own practice using AfL identifying areas of development to investigate to further enhance my pedagogy. It is evident this aim has been met through thorough research into the use of questioning and use of success criteria to aid feedback, critically reflecting how this could be implemented within my practice. Grigg (2010) reiterates the importance of continuously researching as a professional practitioner within education as knowledge is persistently developing. This research has allowed me to understand the purpose of a success criteria and how to effectively implement it into my practice. It has also allowed for a deeper understanding into the use of questioning, transforming my future practice. As previously noted, the CfW (Welsh Government, 2023) reiterate the importance of developing as a reflective practitioner, stating that effective pedagogy relies on practitioners to reflect on and adapt their methods to suit learners needs. The Welsh professional standards for learning and leadership underpin the skills, knowledge and behaviors that illustrate excellent practice whilst supporting professional growth (Welsh Government, 2020). The following standards illuminate the significance of professional development: developing new techniques, evaluating the impact of changes in practice, continuing professional learning, and enabling improvement (Welsh Government, 2019). Throughout this assignment these standards can be seen to be met as re searching the field of AfL has allowed me to discover and evaluate techniques to enable improvement within my teaching. In order to further enhance my professional development, I will continuously seek opportunities throughout my career to reflect critically upon my practice to enable further improvement (Welsh Government, n.d).
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