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For the purpose of this assignment, the author will discuss how Youth Work can enhance resilience and well-being in young people. The writer will draw on their experience within the Youth Work field and apply theory to illustrate and analyse the topic. As a process of change from infancy to maturity, adolescence is often seen as a major stage in development in a human being's life, a stage during which humans are exposed to unique difficulties and possibilities. People require various forms of assistance throughout this time to effectively navigate their way through all of it (Young, 2006). 

The author is a 36-year-old female from a former industrial town based in a rural county. The author is currently studying for a BA in Youth Work and Social Education. During the degree programme, the author has gained experience primarily with young people from the local area aged 15-17 years old. The authors foremost experience has been targeted work such as Homelessness and substance misuse.

Youth work is a unique service that works with younger individuals aged 11 to 25. It is a service that is led by younger individuals and is based on a voluntary interaction between the youth professional and the younger people or individuals (Nicholls, 2012). Individuals often do not have a complete understanding of what youth work entails and the various responsibilities that a youth employee might play in young people’s lives. Frequently, youth professionals discover themselves unable to explain what youth work entails (Youth Work in Wales Review Group, 2018).

The National Occupational Standards (NOS) outline the primary purpose of Youth Work as follows:

Enable young people to develop holistically, working with them
 to facilitate their personal, social, and educational development, to
 enable them to develop their voice, influence, and place in society 
and to reach their full potential.
(CLD Standards Council Scotland, 2019, p4).

The author’s level five placement was at the Alternative Learning Company. The Alternative Learning Company offers a different route to mainstream education adopting a holistic approach. Providing a full-time education for up to 20 pupils who for individual reasons struggled with mainstream education. The young people’s age ranges in ages between 14 to 16 years old and they come from nine different schools within the Carmarthenshire area. 
During the lockdown beginning in December 2020, the author was asked to facilitate online voluntary weekly well-being sessions for the young people at the project. The first lot of well-being packs were designed by the English teacher at the project and were very formal in style. During a discussion with the young people as to why they had not participated, they disclosed that the packs ‘were boring’ and ‘no fun’. 
The author and the young people discussed what they would like to see in the pack and then the writer went away and designed them for the next week.  The new informal packs had content cooking, kindness bingo, savage hunt in the garden, small science experiments and family games. The content was successful in engaging 14 out of 17 young people in the tasks.
 This demonstrates how for young people to feel part of what is going on they need to be creators, not consumers of ‘product’ i.e., the well-being activity. Furthermore, participation is key in Youth Work. In addition, Article 16 of the UNCRC, states that it is a child’s right to voice an opinion and to have their view taken into consideration on matters that affect them (United Nations Convention on the Child, 1989).

According to The National Youth Work Strategy (2014), all ] young people in Wales should have the opportunity to engage in decision-making at the local, regional, and national levels, (Welsh Assembly Government, 2014). 

Resilience is defined as the ability to adapt successfully in the face of danger or hardship (Garmezy, 1986). Resilience is a cognitive quality that allows people to deal with stress and adversity. It is the mental strength that people rely on to cope with adversity or stressful situations. Resilient individuals, according to psychiatrists, are more suited to cope with tragedy and rebuild their lives after hardship (Zolli & Healy 2013).

Dealing with loss or transition is a necessary component of life. Everyone experiences setbacks to various degrees throughout their life. Some of these obstacles may be trivial for example being denied admission to a class you desired or getting passed over for a promotion at work, while others may be far more serious for hurricanes and terrorist attacks (Herrman, H. et al. 2011). 
Stress is not eliminated by resilience, and life's challenges are not resolved by resilience. Individuals that have this trait do not see life through rose-coloured spectacles; they understand that setbacks occur, and that life can be painful and difficult on occasions. After a calamity, they still have negative feelings, but their psychological outlook allows them to fight and recover from it (Ackerman 2021). 

Numerous professional domains tasked with producing youth policy have been dominated by youth models centred on resolving issues or addressing developmental incapacity and deficiency (Damon, 2004). Nevertheless, throughout the last two decades, preventative methods such as positive youth development (PYD) have worked to promote positivity and supportive interventions that highlight young people's potential (Trevarthen,1993).  Prevention programmes that emphasise risk reduction and protective factors are intended to help young people build their resilience. Historically, youth have been passive recipients of these programmes, which are often delivered in the school, family, or community and commonly emphasise the cultivation of one or more good life skills. Positive youth development programmes, according to operational definitions of youth development objectives, consist of three important components: programmed goals, programmed surroundings, and programmed activities. The program's objectives include the promotion of social, academic, cognitive, and vocational competencies, the development of adolescents' confidence, self-esteem, and self-efficacy, the development of connections to other people and communities, the development of character through increased self-control and morality, and the promotion of caring and compassion (Catalano et al., 2002; Damon, 2004; Trevarthen,1993). A coordinated environment encourages the development of supportive relationships with others, empowers teenagers, conveys expectations for positive behaviour, offers opportunities for recognition, and provides consistent and relatively long-term services. The activities of the curriculum include chances for skill development, participation in meaningful and challenging activities, broadening perspectives, and enhancing access to support (Damon, 2004).


Various research on resilience displays that young people develop vital adaptive skills via experience rather than teaching. The Reach Out! approach integrates the characteristics of meaningful youth engagement when developing programme goals, environment, and activities. These, in turn, operationalize positive youth enhancement objectives, which include the following components of resilience. Social and cognitive competency are examples of individual protective variables, whereas social connectivity and involvement are examples of social and environmental protective factors (Olsson et al., 2003).

A key theme of Youth Work is to provide the opportunity for young people to create healthy connections with caring adults as well as to enhance relationships with others, particularly peers (Roth & Brooks-Gunn, 2003). Therefore, allowing young people to build and strengthen strong relationships can aid in the preservation of social and environmental elements. The National Occupational standard echoes this stating ‘the importance of recognising and celebrating achievements in motivating and encouraging resilience in young people, and methods for doing this effectively’ (CLD Standards Council Scotland, 2019, p45).

Young people are encouraged to get involved in activities that directly contribute to their development, for example developing ideas, making strategic decisions in their communities, are motivated by a strong sense of community and a strong desire to help others (Ingram  & Harris,2001). 

Youth Work gives young people a safe place where they can step outside their comfort zone, try new things, make mistakes, and learn from them without fear of being judged. Youth Work helps young people come up with plans and goals that help them deal with or overcome the problems they face (Batsleer & Davies, 2010). Youth Work Encourages young people to learn through challenging and educational activities while in a safe environment (Sapin,2013).

Promoting Resilience in young people is paramount as it helps young people learn how to deal with and manage difficult situations and circumstances that aren't always easy to avoid in life. These can be things like dealing with unexpected changes, transitions, daily hassles, or a wide range of stressors, all of which can contribute to anxiety or undue stress(Kylie et al., 2006).  The National Occupational standards cement this by stating youth workers should  ‘encourage the resilience of young people by celebrating achievements, including addressing problems’ effectively’ (CLD Standards Council Scotland, 2019, p44).

People who have a lot of resilience can also deal with things that happen that are not planned, like the COVID-19 pandemic. There are a lot of important skills that a young person needs to be able to deal with things like uncertainty, change, and uncertainty. Learning how to be resilient during adolescence can make a big difference in how well a young person does and how well they do in life (Snape & Viner, 2020).
Some young people will endure more significant obstacles, such as family disintegration, illness or death in the family, or bullying. Due to inabilities, learning troubles or sicknesses, emotional wellness concerns, constant ailments, and different elements, certain individuals face a larger number of obstacles than others. Strength will help them in conquering these hardships (Kylie et al., 2006).
During challenging experiences and instances of traumatic experience, resilience is considered a significant ingredient towards supporting mental wellbeing in young adults. According to Srivastava (2009) ‘talking about healthy mental health without including resilience is inadequate’ (Srivatava, 2009, pp 75-76).
It was found that resilience may well be described as both an outcome and a process. "Resilience arises through relations between people or other circumstances, and even the systems which lead to such effects” (Srivatava, 2009, pp 75-76). Resilience is the method by which young people modify the effect of a stressful environment via behavioural adjustment and the outcome of coping. This was discovered as resilience may well be described both as a consequence and a procedure. 

Resilience-building and danger initiatives seem to be the two categories into which services collapse. In comparison to risk-reduction approaches, resilience-based methodologies promote the role of abilities and expertise in helping students overcome the difficulties of increased surroundings, such as drug usage. A framework for engaging, looking ahead, and getting the young person's perspective is effective, as well as placing clear objectives and evaluating performance, continuing to search for support and services, and supporting access to critical things, especially in young males (Barwick, 2004). It becomes more and more common in organizations for using resilience strategies.

To build resilience in young people Zubrick and Robson (2003) make an argument that it is crucial to examine both independent and public factors to become successful. Culturally rooted resilience definitions have recently become more of a focus for researchers. A person's ability to persevere in the face of adversity is just one aspect of resilience.


The discussion will now focus on well-being. Concerns concerning young people's wellbeing have been raised by youth workers, policymakers, teachers, parents, and researchers (Bourke 2003; Eckersley, Wierenga, & Wyn 2006; Glendinning et al. 2003; Glover et al. 1998).

Although there is no universally accepted explanation of well-being, there is general concurrence that it consists of the occurrence of positive emotions and moods. For example, serenity and happiness. The absence of negative emotions for example depression and anxiety. In basic words, well-being may be defined as a positive attitude toward life and a sense of well-being (Frey 2002).  Physical well-being (e.g., feeling highly well and energised) is also seen as crucial for total well-being in public health terms. Numerous researchers from a variety of fields have researched various facets of well-being, including the following:

· Physical health. 
· Economic security. 
· Social welfare. 
· Growth and activity. 
· Emotional health. 
· Psychological health. 
· Satisfaction with life. 
· Satisfaction with a certain domain. 
· Activities and jobs that are enjoyable (Frey, 2002, no pp).
 Canoy and Lerais (2007) cemented this commenting that although there is widespread adoption of policies aimed at prosperity, at the same time it is not clear what exactly well-being is. There are two levels of well-being: internal (subjective) and external (objective).
Subjective well-being is a measure of well-being that is self-reported and is often gathered via a questionnaire (Larsen, 2008).
In 1984, Ed Diener proposed a tripartite model of subjective well-being that encompasses both emotional reactions and cognitive judgments in describing how people view the quality of their lives. It asserts that "well-being" is composed of "three distinct but frequently related components: regular positive affect, infrequent negative affect, and cognitive evaluations such as life satisfaction."(Diener, 1984, pp54).

There are two components of subjective well-being. One is Affective Balance and the other is Life Satisfaction (Larsen, 2008). Affective balance refers to for example a person’s mood or emotions. Affective balance uses positive and negative feelings. Life Satisfaction measures the person’s full life rather than the person current feelings (ibid). 
 To understand what well-being means to an individual means asking them directly (Rigby, Hagell, Starbuck, 2018).

Objective well-being is defined by Health Knowledge (2019) as ‘more of a proxy measure based on assumptions about basic human needs and rights, including aspects such as adequate food, physical health, education, and safety (Health Knowledge, 2019, no pp).

According to the research, young people’s well-being is at a ten-year low. It is also stated that ‘young people aren’t getting the help they need. Young people may struggle to access support from overstretched public services’ (The Children’s Society, 2020,  pp35).

Youth psychosocial development is affected by a combination of influences, as well as those associated with individual and natural well-being. As stated by several researchers, youth wellbeing differs significantly by age or gender. Girls (especially older youth girls) have already been known to experience further emotional distress, reinforcing difficulties, lower rates of happiness and fulfilment, and a higher increase in health concerns than boys (Gaspar et al., 2018). The focus is on determining and assisting youths' behavioural abilities, as well as promoting better environments that enable youths' continuous improvement, like boosting well-being. 

The Five C’s of Positive Youth Development (PYD) are connection, caring, competence, character and confidence (Richardson et al., 2017). The Five C’s focus is that youth work is not about “fixing” behaviour problems it is about nurturing and supporting the young person to start to live a healthy and productive adolescence (Heck & Subramaniam,2009). Recognising how adolescent positive factors influences gender health and quality of life encouraging general youth well-being is essential. The "five Cs" of PYD—can be used to formalise welcome development within the PYD framework (Bowers et al., 2010; Geldof et al., 2014; Lerner et al., 2005). When communicating about competence, what is meant is the ability to negotiate the unique challenges of working with adolescents. Confidence emerges when one seems to have a sense of individual agency and personality. A person's skills are a mixture of his or her moral framework and his or her behaviour as a result of his or her repeated interactions with others. When youth workers talk about caring, they mean showing concern for others at an appropriate developmental and contextual level, while when youth workers talk about connection, they mean being part of a social network where they can count on the support of a wide range of people (Geldof et al., 2014).
 
Youth workers are in a prime role to help young people with their well-being for example youth workers are more likely to be regarded as approachable by young people than traditional health services.
They are also able to reach out to the most vulnerable young people (Merton, 2004). The Senedd’s Children, Young People and Education Committees recognises Youth work as a preventative non-clinical, upstream intervention of well-being (National Assembly for Wales: Children, Young People and Educational Committee,2018).

Youth workers have a plethora of demands and responsibilities – mental health may appear to be yet another obligation to add to their never-ending to-do list. However, it is worth noting that by supporting mental wellbeing, a youth worker will be assisting young people in achieving their full potential (Gulliver, 2010).

While mental health is frequently viewed as the purview of specialised health experts, there are several elements of youth work that lend themselves directly to mental health improvement. For instance, youth involvement strategies that empower adolescents to speak up, become active, and have a say in the groups to which they belong have been demonstrated to boost confidence and self-esteem (Merton, 2004). 

There are many risks and protective factors of well-being. Protective factors are characteristics associated with lowering the impact of negative events. For example:
Risk - Poverty = Protective factors – Economic security
Risk – Lack of family support = Protective factor – stable and supportive family environment
(Right Here, 2020).

Bourke & Gelden (2007) explain that although young people and youth workers agree that well-being is paramount, they often have a different view of what good well-being is. For example, a young person may feel the key to good well-being is being in a healthy relationship. Although the youth worker and young person may work towards different goals or ideas these will usually complement each other.

Research has shown there are five steps young people can take every day to improve well-being and resilience. These are 
· Connect
· Keep Learning
· Be Active
· Give 
· Take Notice 
(New Economics Foundation,2008).  

All these steps intertwine with the principles and purposes of youth work(Youth Work in Wales Review Group, 2018). Most activities organised through youth work will have positive benefits to a young person’s well-being (Young,2006).
For Example, while on placement at the Alternative Learning Company the writer organised an opportunity for the young people to volunteer at the local Christmas toy and clothes bank. This activity meets all five goals of well-being:
· Connect- allowing young people to connect with other people in the community
· Keep Learning- life skills for example ironing, following clothes, organisation
· Be Active- unpacking, repacking, moving boxes up and down the stairs at the centre
· Give- this was a charity event for vulnerable families within the local area
· Take Notice- give the young people an insight into the struggles many families face and how used items can be recycled.


As indicated by the "System for Promoting Positive Mental Health and Wellbeing in the European Youth Sector" by Kuosmanen, Dowling, and Barry (2020). This framework provides youth workers with the theoretical background for promoting positive mental health and social and emotional development in young people.  It explains youth workers can uphold youth in every one of the six areas of social and passionate turn of events: intellectual, enthusiastic, social, qualities, points of view, and character/mental self-portrait. 

A youth worker needs to understand the impact the community has on young person lives. Cole agrees stating the transition from adolescence to adulthood can be compared to a violent game of snakes and ladders. The major transitions are ladders along which a young person will progress towards adulthood, but a young person confronted with socioeconomic concerns is predisposed to slip down the snakes, resulting in impediments in the young person’s transitions to adulthood (Cole 1995). 
For example, if a young person is born into a community with a high instance of mental health issues or poverty, they are more likely to be affected by these issues.   Bandura’s Social Learning Theory (1977) agrees noting, a young person who is born into hardship for example poverty are prone to find themselves living in poverty as an adult. Bandura explains this is due to learned behaviour. Many young people do not have any positive role models in their lives and may not be able to see a way out this is where a youth worker role is key providing a positive relationship while offering informal education for example healthy eating, soft skills.  Freire (1993) states that as Youth workers we must be:
 Mindful of the ecological context of the young people at 
the same time encouraging young people to reflect upon
 the particularities of their respective settings and to develop
authentic opportunities to reflect on ‘what’ and ‘how’ they
are being in the world.
(Freire, 1993, p25).

The Alternative Learning Company supports students by linking their needs to their interests, and abilities (Arad research, 2015). The Alternative Learning Company facilitate a range of projects to develop better partnerships between the project and the local community  (CLD Standards Council Scotland,  2019). For example, a  project was run where the young people buddy up with residents of a local residential home.  It is paramount to our practice that youth workers from where young people are For example If a youth worker is working at a homeless project for young people the youth worker would base their work on meeting the young person’s needs at that time such as running activities around re-homing, budgeting and well-being (Sapin,2013).
Well-being has a huge focus within the youth work field. Youth Work policy and theme can be summed up in three words: society, policy, and practice. Referring to what is happening in society will impact on policy brought through in government, which will then impact on youth work practice (Sercombe, 2010).

The Well-being of the future Generation Act (2015) is unique to Wales and sets out the seven goals that all public bodies need to work towards. This act has five-section, section two discusses well-being objectives for Welsh ministers and places a duty on public bodies to pursue them also. It describes how performance towards achieving the goals should be measured and provides guidance. All policies linked to youth work in Wales should be underpinned by the Well-Being of the Future Generation Act (Welsh Government, 2015). The Youth Work Strategy for Wales (2019)  states ‘At its core, youth work provides safe environments and supports the development and well-being of young people’ (Welsh Government, 2019). Promoting improved well-being is one of the outcomes discussed in the National Youth Work Strategy of Wales (Welsh Government, 2014). The Five pillars are also intertwined with The Well-being of the Future Generation Act (2015). The Five pillars as stated in the Youth Work in Wales: Principles and Purposes are:
· Educative
· Expressive
· Participative
· Inclusive
· Empowering 
(Youth Work in Wales Review Group, 2018).

The author will now discuss two examples  of how a Youth Worker’s can promote well-being in  young people:
Programmes and Activities, Organising fun/group exercises such as Hiking, swimming, boxing, theatre, acoustic seminars, and other participatory arts activities are examples of athletic and intellectual pursuits. (Sapin,2013).  The National Occupational Standards echo this stating “Young people choose to be involved, not least because they want to relax, meet friends, make new relationships, to have fun, and to find support” (CLD Standards Council Scotland, 2019, p5).
A youth worker can consider organising 'one-off sessions' in small groups or individually instead of lengthier courses to begin with to integrate emotional wellness learning or training. This can assist in sowing a seed and starting conversations among young people about their well-being. From there, you can expand (Young, 2006). The National Occupational Standards states Youth Work should “Encourage young people to explore their capacity for growth and development” (CLD Standards Council Scotland, 2019, p5).

As a youth worker, it is paramount to keep as up to date as possible with well-being training, policies, new themes in the area or with the young people the youth worker works with affect their well-being ( Sapin, 2013) The Code of Occupational Ethics for the Youth Service in Wales (2012) echoes this by stating ‘They (youth worker) should at all times be aware of the policies, procedures, and guidance available to them to support work with young people in a safe, legal and effective learning environment’ (Education Training Standards, 2012, p 4).
In conclusion, reliance and well-being interlink with Youth Work practice, guidelines and policies. Youth Work at its centre is informal/non-formal learning (Sapin,2013). Youth work allows young people to have a voice which in turn benefits young people resilience and well-being. Youth workers can give young people the protective factors they need to combat risk within their lives (Young, 2006). 
The community a young person is from will affect their well-being and as a  youth worker, it is key to research key issues in the area they are working in. For example, producing a community profile on the area (Banks, 1999).

On reflection in future practice, the author will use a framework to evaluate their practice. For example, although the writer was able to visually see the benefits for the young people who engaged with the well-being packs at the Alternative Learning Company. The author has no way to evaluate the session or compare it with other sessions to see what works best or does not work with the young people. The author, for example, could use  Cartill Ladder which is a good tool to measure subjected well-being. This could help to evaluate where the young person you are working with is and then revisit to evaluate, their progress. (Cantril, 1965).
The National Occupational Standard echoes this stating a youth worker should know ‘the types of resources required for various activities and how to evaluate the suitability of learning and development resources for use in youth work’ (CLD Standards Council Scotland, 2019, pp53).
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