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Part A
All children have set rights which must be constantly upheld, this is due to the introduction of the United Nations Convention on the Rights of the Child in 1990 by UNICEF. There are 54 Articles detailed in the Convention and Article 23 requires that all children have the right to an education. 
Early intervention is essential for children with additional learning needs, according to Mengoni and Oates (2014), and it is crucial that there is opportunity for early assessment. Early intervention is provided by specialist services for children with disabilities, it can include those with autism spectrum disorder (ASD), developmental delays and numerous other additional needs. Interventions may include therapies, education and other types of support. The focus on many types of intervention are the four key areas of development for children, which are physical development, cognitive development, behavioural development and social and emotional development (Raising Children, 2019). When a child is aged two to three years their brain is still in the process of forming, which allows it to be changeable; this is an ideal time to begin interventions. Early intervention such as this allows children to have the best start and the opportunity to develop to their full potential. The earlier the intervention is begun, the greater the chance of achievement and progress in learning and the more effective it will be long term (Office of Communications, 2021). 
Article 3 of the United Nations Convention on the Rights of the Child (UNCRC) states that the best interests of the child should be the highest priority in the decisions which affect them (UNICEF, no date). Welsh Government (2021) impact assessment on the Additional Learning Needs Code expands on this article in relation to children with Additional Learning Needs describing how ensuring children’s needs are identified early and that the correct support is in place is essential.
The 700,000 adults and children in the UK who have autism struggle to communicate and interact with others due to this lifelong disability (National Autistic Society, 2019), without the correct support life can be difficult to navigate. Centers for Disease Control and Prevention (2020) explain that a main characteristic found in those with autism spectrum disorders (ASD) is an impairment in communication, compromising of deficits in functional and social communication. There is difficulty with them being able to express their daily needs using verbal and non-verbal methods, such as being able to request something they would like or being able to use language socially. 
Article 12 and 13 of the UNCRC are ensuring that children have their thoughts and opinions heard (UNICEF, no date). Each child should be given freedom of expression and the right to express individual views in regard to things which affect them and to have their views considered seriously. If children are unable to communicate their views it is vital that we provide the correct support in able for them to access these rights. 
The Reggio Emilia approach has a clear view in agreeance with these rights. This approach believes that every child is competent and confident enough to possess their own ideas, to express opinions and to make choices independently. As adults we must be able to listen to children and be able to trust them in responsible decision making (Brunton, 2007). 
A lack of effective interventions provided for children with ASD leads to inadequate long-term outcomes including internalising behaviours, such as anxiety, and externalising problematic behaviours, such as aggressive conducts. In order to combat deficits in social-communication common in ASD the early intervention of therapeutic opportunities have been noted by Lerna, et al. (2014) to show improvement for these children by offering the chance to develop through social exchanges. This early intervention specially targeted to engage socially and show joint attention can have extremely positive effects of the future development of language, communication and social skills. 
Different approaches to treating autism, including biomedical, behavioural and relational, have been shown to have reversed autism within the first four years of life, however no single therapy has been consistently effective and when there has been success from a treatment there has been framework guiding it (Acquarone, 2018). National Autistic Society (2020) have the view that the scientific evidence which demonstrates effectiveness of biomedical interventions to ‘manage’ for those with autism is basic. Biomedical interventions are associated with side effects, as many drug treatments are, however, people with autism are especially likely to be affected by these types of interventions. 
An internet-based survey was conducted though a sample of 160 parents to identify interventions used, past and present, to support autism. It found that visual timetables, speech and language intervention and Applied Behaviour Analysis (ABA) are currently highly popular in supporting autism and most of these parents stated that there was the use of more than one intervention simultaneously (Denne, et.al., 2017). This is supported by Davis and Florian (2004, quoted in Grigg, 2015, p.308), who concluded that the use of a combination of strategies could be much more effective to support children than a single strategy approach.
There is plenty of evidence that has been gathered for professionals to be able to recommend early intervention for children with ASD, so long as it is frequent and intense. The most data has been gathered for behaviour-based interventions as they have been completed in academic environments. However, researchers are investigating more thoroughly into the use of a combination of multiple strategies (Towle, 2013). 
Part B
The medical model of disability is the dominant model in autism studies, and this forces individuals with autism to use vast amounts of energy to make themselves conform to societies ideal neurotype and expectations, causing themselves unnecessary harm (Woods, 2017). 
Being able to boost a child’s capabilities through authentic practice is nurtured by Reggio Emilia’s strong image of the child (Gilman, 2009). Brunton (2007) discusses an adult’s role in regard to the Reggio Emilia approach, stating how it is their responsibility to propose the starting points for children to explore and to inspire children to develop ways of thinking and learning through the provision of open-ended resources. Encouragement for children to play together and learn from each other from a young age promotes respect of others’ feelings and points of view, and in regard to pupils with ALN, this approach sees them as equally important in this process. Children with disabilities are described as having a ‘special rights’ instead of ‘special needs’. 
As the system of education strives to provide for those children with various additional learning needs the role of labelling has been a constant focus and debate. There are two views that encompass the act of labelling; labels can prove useful to education but also negatively impact on schooling (Samkange, 2015). 
Labelling a child does provide some advantages; being able to acknowledge the children’s learning need is the beginning of addressing the support which we can provide, it can help those involved to be able to research forms of support and intervention, it gives opportunities to meet and join with others with similar needs and in many cases it can provide empowerment and a greater understanding of ones self, being able to understand and accept who they are (Armstrong and Squires, 2012). 
However, even with advantages there are some arguments against labelling a child with ASD which are explained by McPherson (2015). Students can be at a disadvantage as in many cases they need to wait until they have been ‘labelled’ in order to receive any support from specialist services, and this can often be too late, affecting the effectiveness of any intervention that could be provided. The focus on impairment that comes from labelling discourages the strengths that the individual possesses and instead the label draws focus onto the limitations, which is an example of the view from the medical model. Guilt and blame can be forced onto parents due to labelling as they feel it is their fault. Constant discrimination against their child may lead them to protect their children by withdrawing them from society. Finally, when a child is labelled less is expected from them in comparison to their peers. They would not be expected to achieve as high of standard as those without a label and therefore not being encouraged to reach their full potential. 
However, Armstrong and Squires (2012) does imply that when a label is withheld from an individual with hope that it will decrease the stigmatisation it is effectively like burying your head in the sand which will lead to the lack of reality in everyday interactions and experiences. As ASD can be viewed as a hidden disability in comparison the those with visible disabilities, such as those with the need for a wheelchair, individuals are often positive about having the label of ASD as it allows them to be able to understand themselves and gather an understanding and tolerance from others in society. 
While it may not always be easy to answer the question on whether labelling has a positive or negative effect on individuals’ experience of stigmatisation from labels, we must accept that the individuals that it will affect will always have undecided and ever-changing views. 
Part C
Camarata (2014) claims that a primary focus of treating ASD is to improve verbal abilities as language skills are most disrupted. There is a high priority placed on early intervention of the improvement of receptive and expressive language. 
The ability that ASD children have with language can vary greatly with each individual. Where some children may develop language such as scripted speech, idiosyncratic with echolalia or develop an unusual tone or inflection, others may be completely non-verbal (Centers for Disease Control and Prevention, 2020). For some individuals, speech therapy can be effective in the development and improvement of their communication skills, however for others, gestures and picture boards can be a lot more accessible and realistic. 
Charlop-Christy, et. al, (2002) explains how the Picture Exchange Communication System (PECS) is used in settings to support language development. PECS was developed to support children with social-communication deficits. It uses principals of behaviour and techniques including shaping, differential reinforcement and transfer of stimulus control to educate children in communication through the use of pictures. A notebook style PECS board is provided for children to keep their pictures together and is used with Velcro. Children are taught to create sentences using the board by making a selection of picture cards, then delivering them to a person they wish to communicate with in order to make a request for an item. 
Six instructional phases are used within PECS to develop the child’s communication. The initial four phases put the primary focus on teaching children to use a symbol in order to make a request. The following and remaining two phases encourage the expansion of communication functions. During the first phase a child is coached to request a preferred item by exchanging a picture card with a communication partner, such as a parent or teacher. Increasing the distance between PECS symbol and child is part of phase two. A child will be expected to retrieve the picture from their PECS book and then travel across the room in order to hand it to their communication partner. Phase 3 relates to picture discrimination, which requires a child to choose the correct picture from multiple choices on their board. Phase four is for children to be able to structure a sentence by using the ‘strip’ provided on their book using the card ‘I want…’ and then passing it to their communication partner. Phases five and six are involving the child firstly being able to answer questions and then be able to make various comments (Lerna, et. al, 2012). 
In order for PECS to promote the use of speech from ASD children it is important for spoken word to be used by the adult in the picture exchange. During the exchange, the person which receives the symbol from the child should say the name of the symbol clearly. Through research conducted by Carr and Felce (2007), it suggested children who have previously shown capacity to produce speech will benefit from the combination of the words spoken alongside the item and the picture as this clarifies the words’ context. This will hopefully enable the subsequent use of words without the pictures. 
While over half of all schools and units specifically provided for those children with ASD claim to use PECS daily to encourage pupils’ communication skills, according to Howlin, et.al. (2007), the majority of these settings have teachers and school staff which have attended only brief workshops on the use of PECS or have no training at all. Expert training on the implementation of this intervention is seen in barely any of these schools which leads to concern that children are not accessing the highest-quality support or the optimal classroom environment or curriculum for PECS to be the most effective. 
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