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A Critical Evaluation and the Identification of the Next Teaching and Learning Steps Focusing on a Case Study of an Individual Learner or Group of Learners, Based on an Observed Critical Incident
1. Introduction
Tripp (2012 p.1) states that, "Good teachers use good techniques and routines, but techniques and routines alone do not produce good teaching." To excel at teaching, educators must use their own professional judgments. The analysis of critical incidents aims to recognise the root causes of a particular issue, which results in educators reflecting on and making changes for future practice. Initially, my thought on "critical incidents" alerts me to negative connotations. Therefore, I will undertake extensive research to identify if this is the case or not. 
In this account, I will research the role of critical reflection and its importance for the new curriculum in Wales and the Professional Standards for teaching and leadership.  I will undertake an observation and ensure that BERA (2018) guidelines are met. I will link the critical incident to Donaldson's four purposes (2015) and complete an extensive literature research. From the observation and my robust study, I will evaluate on and reflect to identify the next steps in my own practice. The critical incident will be documented in the appendices to which I will cross-reference throughout.
2. The Role of Critical Reflection
Reflective practice can be defined as purposeful, deliberate, metacognitive thinking that those working in education engage in developing their professional practice. Reflecting on one's own practice can be challenging. It can be time and energy-consuming and difficult to methodically re-examine unsatisfactory or even successful experiences. Reflective practice can be used as a tool that helps those working in education to have a deeper understanding of themselves, their individual philosophies, and classroom dynamics. It is necessary to engage in reflective practice to develop the essential skills and ideas required to be an excellent teacher (Sellars, 2017). Shandomo (2010) stated “critical reflection is useful to create new knowledge and measures from usual and unusual incidents”. Critical reflection combines learning through events with technical and theoretical learning to develop new understanding and actions.
According to Gore and Zeichner (1991, cited in Sellars, 2017, pp 5-7), there are four different types of teacher reflective practice, each one having its own focus. They propose that each area is essential to acquire a holistic understanding of the role of the teacher in facilitating students' learning. The four areas of reflection are: academic reflection; social efficacy reflection; developmental reflection; and social reconstructionist reflection. The idea of there being different types of or levels of reflection is not new. In 1977 Van Manen explained that there are three levels of reflection established from Hebermas' theory of hierarchical structure. These are technical reflection, practical reflection, and critical reflection. Despite Van Manen's (1997) framework being criticised as being a hierarchy by various scholars, it can be helpful as it provides a different view of reflective practice that teachers must consider (Sellars, 2017).
Jean Piaget's (1896-1980) theory of Cognitive Development believes that there are four stages of cognitive development. First is the sensory stage, second, the pre-operational stage, third, the concrete stage, and fourth, the formal stage. His theory supports that each child develops at a different pace, suggesting that not everyone at the same age is at the same developmental stage and, therefore, should not be taught in the same way (Huitt and Hummel, 2003). Regarding the new curriculum in Wales, this theory supports the flexibility required by teachers to be responsive to students' learning needs. Critical reflection is necessary for teachers to evaluate their lessons to ensure that all students' needs are fulfilled, regardless of their developmental stage. (Huitt and Hummel, 2003).
The professional standards for teaching and leadership are a set of standards for those working in education. The purpose of the standards is to ensure that professionals in this field use reflective practice to be the best they can be and be consistent with the new curriculum in Wales. The five professional standards are pedagogy, leadership, collaboration, innovation, and professional learning. Classroom practitioners must reflect on lessons and lesson plans to ensure that they meet each standard and identify areas that need to be changed for future practice (Welsh Government, 2019).
The new curriculum for Wales will be implemented in schools from September 2022 for all students up to and including year 7. It is expected that secondary schools will gradually apply the new curriculum yearly, starting with year 8 in 2023 and eventually concluding with year 11 in 2026. The curriculum has been designed by professionals in conjunction with a network of schools from various settings. The new curriculum assists schools to evolve their own curriculum, thus helping their students to progress in compliance with Donaldson's four purposes of the curriculum (Welsh Government, 2020). The progression and assessment are fundamental to the design of the new curriculum. The guidance for the new curriculum has been influenced by international evidence with regards to making progress in learning (Welsh Government, 2020). 
Critical reflection is an essential tool for curriculum changes and reforms. During research into the curriculum reform in South Africa, Banoobhai (2012) discovered that the application of critical reflection helps to implement innovation in a curriculum. He also suggests that the practices of critical reflection assist teachers in adapting to various scenarios in the classroom.
3. Observation: School and Class Context
I undertook my observation from the Bridging Contingency activity as I could not attend a school in person. I have used one of the lessons given to me by the university. Although some of the information are more limited than if I was able to attend placement, I have carefully observed the YouTube clip, and I have also researched the Ofsted report, which gives me vital information about the school and made my own judgements. I observed a year one phonics lesson, the age of the students being 5 to 6 years. The school is a Church of England primary school, not mentioned to ensure BERA compliance. The school consists of 174 pupils, primarily of white British heritage and the age range is between 4 to 11 years. The Ofsted report from 2017 states that the proportion of disadvantaged pupils and those with special education needs and/or with disabilities is below average (Ofsted, 2017). The lesson was undertaken by the class teacher, and present was the learning support assistant (LSA). The classroom displays enhanced teaching environment; the teacher used these as visual teaching resources. The classroom was equipped with an interactive whiteboard, which was not used during the observation. The teacher did, however, use a portable whiteboard, and each pupil had a miniature whiteboard. All students sat on a carpeted classroom area while being taught phonics. During the lesson, the teacher referred to it being the "morning." However, there were no further references to indicate whether this was before or after break.


4. Critical incident linked to Donaldson’s Four Purposes
I observed a year one phonics lesson on YouTube on the 29th of October, 2021. Approximately twenty-four students were present in the lesson. All of whom were sitting on the floor, close to each other and facing the direction of the teacher. There was one LSA present, seated at a table, away from and not engaging with the students. 

The teacher started the lesson with an alphabet song. She stood in front of the IWB (which was switched off) and pointed to letters of the alphabet on the wall above the IWB. Although most students participated well in this activity, one student (Child A) fidgeted, looked around the classroom, and did not recite the alphabet. The teacher then revised graphemes using flashcards, starting with the two-letter graphemes and then building up to the three-letter graphemes. This time, the teacher used physical movements to support the teaching of the sounds. As a result, all of the students, including Child A, participated well in this activity. It was evident that the teacher had previously covered this content as the students confidently made the sound and physical movement of the graphemes when the teacher presented the flashcards. Next, the teacher revised the High-Frequency Words (HFW), again using flashcards. Some of the students read the HFW as the flashcards were shown. Unlike the previous activity, the teacher did not apply physical movements. Child A’s engagement with this activity was minimal, and as a result, he started fidgeting and looking at the other students and up to the ceiling. When the teacher noticed that Child A was not engaging with this activity, she gently touched him with her hand on his shoulder to remind him to pay attention to her. Consequently, Child A immediately stopped fidgeting and looking around the room. During this activity, two other students (Child B and Child C) became disengaged and began talking to each other and not paying attention to the teacher. The teacher noticed this behaviour, and as an effort to re-engage Child B and Child C in the activity, she asked them to stand up and hold up the two letters ‘o’ and ‘i’ to make the grapheme ‘oi’. As a result, Child B and Child C became engaged with the activity. During the segmenting to spell section, the teacher started a practical activity using whiteboards. Child A, Child B and Child C, engaged immediately and competently with this activity. Whiteboards were again used as a teaching resource for the final activity of writing a sentence. All students were focused throughout this activity, and followed the teacher’s guidance without difficulty.

Throughout the lesson, the teacher was very dynamic and involved all students from the start. Obviously, the content being taught had already been covered, as the students could answer the teacher's questions with ease. One thing that I did observe was that, at times, these questions were closed questions. However, the students were still able to answer her questions comfortably (see Appendix B).

In March 2014, the Welsh Government requested Professor Graham Donaldson to review the Curriculum and Assessment Arrangements. Professor Donaldson visited many schools in Wales and heard many views from students, teachers, head teachers, parents, and carers from Foundation Phase to Key Stage 4. The combination of more than 300 views from children and young people as well as his research into international practices gave Professor Donaldson abundant evidence for his conclusions and recommendations. The review 'successful Futures', published in February 2015, suggested that the new curriculum should be built on four purposes and that children and young people in Wales will be: healthy, confident individuals, ready to lead fulfilling lives as valued members of society; enterprising, creative contributors, ready to play a full part in life and work; ethical, informed citizens of Wales and the world; and ambitious, capable learners, ready to learn throughout their lives. The new curriculum for Wales will commence in schools in September 2022 (Donaldson 2015).

The critical incident in this assignment relates to two of the four purposes. The first purpose is: 'Ambitious, capable learners who: set themselves high standards and seek and enjoy a challenge; and, are ready to learn throughout their lives'. The teacher in this incident recaps and builds on prior knowledge, which builds confidence and prepares the students to challenge themselves and go to the next step. Also, the students are developing language skills for lifelong learning and, as a result, will be able to express themselves as they learn. The second purpose linked to this incident is: 'Healthy, confident individuals who: are building their mental and emotional well-being by developing confidence, resilience, and empathy; and, have the confidence to participate in performance'. The teacher gave plenty of positive verbal feedback, therefore, enhancing well-being and building confidence in the students. Instead of shouting at and shaming the disengaged students, the teacher involved them in the lesson, thus improving their confidence to perform (Donaldson, 2015).

5. Literature Review
According to Hulac and Briesch (2017), classroom management is the most crucial aspect for educators. The first lesson taught to all new student teachers should be how to manage a classroom effectively, and it should be a priority for any new teacher teaching a class for the first time. Of course, it is integral to have a deep understanding of the subject being taught and also to have the ability to make the content understandable; however, no teaching will be properly conducted if the classroom is uncontrollable. Some learning might occur; however, the students will not necessarily learn the content intended for them. Instead, they will understand how to adapt to chaotic situations. Classroom management challenges are not an individual struggle but rather an issue experienced by all teachers. Regrettably, the ongoing struggle, combined with the absence of solutions, is perhaps the main reason teachers experience burnout and eventually quit the profession. To combat this persistent problem, a sufficient amount of competent, well-trained professionals are necessary to apply the practical strategies for effective classroom management (Hulac and Briesch, 2017).
The term 'classroom management' refers to the methods applied by teachers to make sure that students are not behaving in ways that may disturb others' learning; and that teachers are in a position to teach the intended material. There have been some criticisms regarding various classroom management techniques by some, claiming that student behaviours are not transferrable to other environments. In itself, classroom management should not be a life lesson, but rather, it should permit life lessons to be taught. When the classroom is quiet and all students are on task, a teacher can personalise instructions. Due to being in a calm and peaceful environment, students' social skills improve as less problematic social skills interactions are observed. Assuming the application of classroom management is practical. In this case, students' mental health will improve, as students will be bullied less, and aspects of social-emotional content, such as impulse control training and self-relaxations, can be implemented (Hulac and Briesch. 2017).
Ivan Pavlov (1849 - 1936) was a Russian physiologist renowned for his work on a learning process known as classical conditioning. This behaviour theory suggests that rewards and punishments are applied to achieve a specific behaviour. B. F. Skinner (1904 - 1990) and John B. Watson (1878 - 1958) are the first theorists to suggest behaviour approaches within learning. These behaviour techniques have been used for a long time in education as a classroom management method to promote good behaviour and avoid unwanted behaviour. Examples of this theory in the classroom are reinforcements, extraction, consequences, contracts, and behaviour modification. For this theory to be successful, rewards must be meaningful to the students. The application of both positive and negative reinforcement increases the probability of a behaviour response. The application of behaviourist theory has been successful for both teachers and students. However, many scholars have criticised behaviourism as it has been viewed as a simplified response to complex human behaviours. Some have even suggested that the restrictive conditions of radical behaviourism remove free will and views human beings as mechanisms (Zhou and Brown, 2015).
Stage and Quizor (1997) found that teachers develop good relationships with their students through specific strategies. These include using a variety of physical and verbal responses to students' behaviour, for example, moving closer to misbehaving students or using physical signals, such as putting a finger in front of the lips to indicate an unwanted behaviour. According to Marzano and Marzano (2003), teachers must establish clear expectations and consequences for their students. The teacher must establish a clear set of rules and procedures, and it is essential to address students' behaviour by reinforcing good behaviour and enforcing consequences for unwanted behaviour. 
Routines are the basis of classroom management, as structure is essential for students' lives. Routines provide structure in every aspect of students' lives, starting when they wake up until they go to bed. The structure of routines in a classroom environment facilitate learning to flourish. Furthermore, routines save precious instructional time, which can be one of the main concerns for teachers. To accomplish the desired academic outcomes, teachers must employ routines to improve student behaviour and organise every aspect of their classroom. Many studies have found that routines positively affect children's social and emotional development and reduce behavioural issues and improve cognitive development. Additionally, routines can have a direct outcome on children's engagement and motivation. To ensure optimal results, routines should be established from the first lesson to set a high standard for the remainder of the academic year.  Many teachers feel that they need to discipline less as a result of an effective routine. Occasionally a routine might not go to plan, such as, in an unpredictable event, like the sounding of a fire alarm or a school trip (Lester et al, 2017).
The seating arrangement in a classroom environment is crucial as it can prevent unwanted behaviours that can reduce the students' focus and decrease valuable instructional time. Classroom arrangement can motivate good behaviour and reduce disruptive behaviour. Furthermore, unlike other elements that affect behaviour, such as social dynamics, or students' personalities, the seating arrangement is something that teachers control. There is sufficient evidence to support classroom arrangement's impact on academic achievement (Wannarka and Ruhl, 2008). A study by Moore and Glynn (1984) discovered that a student's seating location within a classroom affects the number of questions acquired from the teacher. Consequently, this may impact the student's chance to answer questions and learn.
The study by Wannarka and Ruhl (2008), found that when students were required to work individually, the seating arrangement of rows increased on-task behaviour and reduced off-task behaviours such as being out of their seat without permission or talking to another student. On the contrary, a previous study comparing rows to group seating discovered that sitting in rows reduced good behaviours. However, the difference with this study, as opposed to other studies, was that the students had a brainstorming task that called for peer interaction rather than an independent activity (Rosenfield et al, 1985).
According to Alzahrani (2021), allowing students a flexible seating plan in a classroom has its advantages as the present generation requires active practices for successful classroom management. A study by Allen (2018) found that academic achievement and behavior improved by permitting students to choose their own seating. Furthermore, Alzahrani (2021) reported that a flexible seating plan benefits children with Attention Deficit and Hyperactivity Disorder (ADHD). In this fast-paced technological age, educators should be facilitating ways to increase students' creativity. Jaspal (2019, as cited in Alzahrani, 2021) proved that a flexible seating plan improves learning as students are focused for longer. One outlook regards a flexible seating plan as a good classroom management strategy, and there are many studies in the literature to support this.
Student-centered instruction is a type of learning where students are involved with what they are learning. John Dewey and Lev Vygotsky first described this concept of active learning in 1900 with the theory of constructivism. According to this theory, children learn by participating in an activity rather than merely observing (Brown, 2008). Student centred learning is also a good classroom management technique (Hulac and Briesch, 2017). Collaborative learning is a technique rooted in the theory of constructivism. It involves a group of students working together to finish a task, or to work on a project. According to Laal and Ghodsi (2011), there are many social, academic, and psychological benefits to students working collaboratively in a group.
Singing has always played a role in embedding a multidimensional culture in a primary school. Usually, there is a song at a classroom level at the start and end of every day. Many writers have argued that music and singing can enrich literacy programmes and enhance learning. For half a century, music and language therapists have expressed the positive contributions that singing and music has on language development and education. Primary teachers need to use every opportunity to enhance learning (Trinick, 2012). Paquette and Rieg (2008, p.227) stated that: "music can transform classrooms into positive learning environments where children thrive academically, socially and emotionally." Furthermore, singing is an essential social and cultural occurrence that can create meaningful experiences. Music also plays a role in reducing anxiety and increasing a sense of well-being (Trinick, 2012).
Many studies have reported that body movements can positively affect a child's learning, cognition, and overall academic achievement. Exercise is an easy strategy to improve children's cognitive development. Furthermore, the combination of physical activities, gestures, and cognitive stimulations enhances early childhood development (Chandler and Tricot 2015). The use of visual aids can also enhance learning for young children. The philosopher Aristotle believed that: "without image, thinking is impossible."
Dual coding theory by Paivio (1984) is a process by which our brains stores information. Words and images are processed though a different pathway in the brain. If words and images are connected, then this will improve connections between concepts. According to this theory, learning a language can be maximised by combining words and images (Dolati et al, 2011).
6. Reflection/Evaluation and Next Steps
In this section, I will reflect on and evaluate the critical incident. I have already covered the theories and the evidence within the literature review, which supports this evaluation and identifies the next steps in my own practice. 
The class was managed well, and there was a calm and peaceful environment that was conducive to learning which was beneficial for the well-being of both the students and the teacher. I will adopt these robust classroom management strategies in my own practice to promote well-being in my students and myself. I will now explain some of the methods employed by the teacher.
As already stated, the behaviour theorists found positive reinforcement to be beneficial in managing students' behaviour. The teacher herself used a lot of verbal praise to encourage the students to participate in the session. When a student did get a question wrong, the teacher did not embarrass them and instead positively corrected them. If this had not been done successfully, it could have been a deterrent in future sessions. For myself, I will adopt this method. Also, I will introduce other meaningful reward systems, such as; ClassDojo points, house points, stickers, tokens, certificates, or a class toy. I will be mindful of using praise appropriately, as overuse could devalue its worth.
I observed the teacher sitting close to the disengaged students to involve them in the lesson.  In this instance, it was successful as Child A sat close enough to the teacher so that she could remind him to stay focused, and as a result, he re-engaged with the lesson. In my practice, I will observe students who will get distracted easily and make sure to seat them near to myself to keep their attention and give them extra support. I discovered that appropriate seating arrangements help keep students on task when working independently. My observation of the critical incident supported this.  I will use specific seating arrangements in my own practice after carefully observing how the students best work.
The teacher used her finger over her lips to indicate that the students should not talk over her. This physical action had the desired effect as the students became quiet and listened to her instruction. I will consider using this technique and other hand signals, such as lowering down the hands to indicate that they should reduce their voices and, at the same time, lower my voice to keep a calm and peaceful environment. I prefer to do this rather than raise my voice, which could come across as being threatening.
During my research in the literature review, I discovered the benefits of using routines. The teacher used these effectively as she progressed through the various activities. These routines were familiar to the students, as they transitioned with ease from one activity to another. The students re-capped on previous sessions, which gave them confidence as they built on their knowledge and were ready for the next steps in their learning. Evidence has shown that routines provide structure and engagement. Therefore, I will make sure that I will use routines in my classroom. It is important to remember that routines may need to be modified as no school day is ever the same, and routines are often subject to change. It would be wise to explain the situation to them to avoid any possible anxiety or stress in this event.
Constructivism suggests that children learn best when they are involved in the lesson. In this scenario, the children were involved throughout. Studies also suggest that children learn better by working collaboratively. Group work was not used in this critical incident. For my own practice, I feel I will do a combination of individual and group work where the students are involved from the start. Singing was used at the beginning of the session to recap the session. Physical movements/gestures were used throughout, and student engagement was better during these times. Research has found this to be effective for language learning, and I could use this to teach English and Welsh in my practice. The use of visual aids such as flashcards and whiteboards was influential in the lesson. I will ensure that I have quality visual aids in my lessons.
7. Conclusion
Gore and Zeichner's (1991) model of reflective practice suggests four approaches that helped me evaluate the critical incident. I initially started out thinking that "critical" meant something negative and to criticise. However, I have discovered that that was not the case. The reflection helped me to note excellent teaching but also identified steps forward in my practice. I could only do this by becoming a reflective practitioner, which will allow me to meet the learning needs of the students. It will also challenge me to identify any predisposing assumptions I may have about teaching and learning. Professional standards suggest that a classroom practitioner must reflect on the lesson and lesson plan to meet each standard. 
Constructivism suggests that children learn best when they are involved in the lesson. Classroom management is imperative to conducting proper teaching. My impression of the lesson observation was that the class was managed well and was beneficial for the students. I will adopt these robust classroom management strategies in my own practice. The theories I have used throughout this account have provided me with ways to identify steps forward in my own practice by being a reflective practitioner. This way, I will make sure that I meet the new professional standards and "be the best I can be."
9.Appendices
OBSERVATION / FIELD NOTES

Appendix A
	Date and time, year group: 
· Year 5 lesson. 
· The lesson was observed 29/09/21 on YouTube.
· Video was originally uploaded 07/08/13. 


	Where and When: Context of the observation – subject/AOLE, general classroom context
· The lesson was a year 5 maths lesson. The sub topic was ‘angles’.
· It was evident that the teacher had covered some of the topic previously and had recapped what had already been taught.
· The teacher presented the lesson form the IWB, facing the students, but frequently turning and pointing to the contents on the IWB.
· Students sat around square/group tables – 4 students per group – all facing the teacher and IWB.
· There are two LSA’s present in the class. Both are sitting around the tables with the students.
· The video clip on YouTube lasted five minutes and 3 seconds.
· The lesson was conducted indoors, in what appears to be the students usual classroom.
· The teacher starts the lesson, only when all of the children are sitting, settled and paying attention.


	What happened: a detailed description of the critical incident(the more detail the better to refer to in your later work)
· The teacher starts the lesson by saying ‘looking this way. Listen carefully’. He then says ‘just to get your attention, to make sure you’re switched on, I would like to see who the quickest person in the class is, to do what I’m saying and not what I’m doing’. 
· The teacher starts the activity. He instructs the students ‘fastest person please to put your hands on your shoulders’. One student was caught out, and instead of putting her hands on her shoulders, like the teacher said, she did the same actions as the teacher and crossed her arms across her chest.
· Throughout this activity, the teacher displayed calm and positive body language, and although the student was caught out, she smiled about it and so did the teacher.
· The teacher then begins to present the Learning Objective to the students. He refers to this as the ‘WILF’ (What I’m Looking For). 
· When presenting the WILF, the teacher underlined the word ‘calculate’ and explained that this was an important word for the lesson.
· He asked the students to look for other words that are important and that they have been learning about.
· One student raised his hand and answered ‘angles’. The teacher agrees with the student’s answer. 
· The teacher says ‘angles is a big part of what we’ve been looking at over the past few weeks’.
· The teacher then displayed a question to the students. He says ‘at the moment, I don’t think we will definitely be able to answer, but by the end of the lesson today, I think everybody, just about everybody should be able to answer this question’.
· The teacher displays the question and asks the students to read it and think about it for 10-15 seconds. He explained to the students that they will look at the same question at the end of the lesson.
· The teacher then displays the plan/structure of the lesson on the IWB.
· The teacher does some recall and memory activities and builds on the students’ prior knowledge.
· The students appeared to be observant throughout the lesson and followed the teacher’s instructions.
· The teacher asks the students why ‘recall and memory is important’. One student responded, ‘because if we remember them, it’s going to be easier for us;. The teacher agrees with this and adds that it is ‘an important skill in maths’.
· The teacher asks the students to get their whiteboards to start an activity. Whilst the students reach for their whiteboards, the teacher counts down ‘3, 2, 1 and 0’. By the time the teacher reaches 0, the students are ready to start their activity.
· The teacher explains the activity with clear instructions. As a result, all of the students are participating without fuss.


	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?
· The teacher started the lesson with a behaviour management activity and as a result the behaviour of the students was good from the beginning and all students were engaged.
· The teacher followed this with a scaffolding method. All students were engaged throughout the activities and transitioned smoothly from one to another.
· Possible avenues of research:
· behaviour management 
· benefits of using scaffolding as a pedagogic technique
· cognitive load theory


	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)
· It is a quiet, calm environment.
· The students are not getting distracted by anything and are paying attention to the teacher.
· The students are sat around tables that are organised. All books and stationery are piled neatly in the middle of the table.
· When the teacher is presenting the WILF, the screen doesn’t have any other distractions on it. The teaching material on the IWB is presented on a white background and written in black with a clear font.
· The two LSA’s are sat on the tables with the students.
· The materials on the walls are presented neatly on the classroom boards and are not hanging on the walls.
· The lesson is not interrupted by any visitors to the classroom, and there are no interruptions from outside the classroom.




Appendix B
	Date and time, year group:
· Year 1 lesson
· The lesson was observed 29/09/21
· The lesson was originally uploaded 5/11/13
· 

	Where and When: Context of the observation – subject/AOLE, general classroom context
· The lesson was a year 1 phonics lesson.
· The class consisted of 24 students all sitting on the floor, close to each other, facing the direction of the teacher.
· The lesson was taught indoors, in what appeared to be the usual classroom setting.
· There is one  LSA in the classroom, sitting on a table and not engaging with the students during the lesson. 
· The teacher started the lesson standing, facing the children and occasionally turning to point at the alphabet on the wall, above the whiteboard.
· The teacher then changed her position to sit down, still at the front of the class, one metre left to the whiteboard. 
· The students stayed in the same sitting position throughout the lesson. Therefore, the transition between activities ran smoothly.
· The length of the video clip from YouTube lasted ten minutes and eleven seconds.


	What happened: a detailed description of the critical incident(the more detail the better to refer to in your later work)
· The teacher started the lesson standing in front of the IWB (which was switched off).
· The teacher was pointing at the letters from the alphabet, which were on the wall, above the IWB.
· The children were reciting the alphabet as a song, with the teacher, starting from A and finishing with Z.
· Most children were participating and following the directions from the teacher. 
· One child (Child A) who was sitting at the front of the class, directly in front of the teacher, was fidgeting and looking around the classroom, while the other children were paying attention to the teacher.
· Throughout the lesson, the teacher asked many questions and called the students by their names at random.
· After the students answered the questions, the teacher gave plenty of positive verbal feedback, and when required, corrected the students in a calm positive way.
· After the teacher finished revising the alphabet with the students, She revised graphemes using flash cards, starting with the two letter graphemes and later on building up to the three letter graphemes.
· Whilst revising the graphemes, the teacher used physical movements to support the teaching of the sounds.
· All of the students, including Child A, participated enthusiastically in this activity.
· It was evident that the teacher had previously covered this content, as the students were able to confidently make the sound and physical movement of the graphemes when the teacher presented the flash cards.
· Next, the teacher revised the High Frequency Words (HFW), again using flash cards.
· Some of the students read the HFW as the flash cards were shown.
· Unlike the previous activity, physical movements were not applied.
· Child A’s engagement with this activity was minimal, and as a result, he started fidgeting, and looking at the other students and up to the ceiling.
· When the teacher noticed that Child A was not engaging with this activity, she gently touched him with her hand on his shoulder to remind to pay attention to her.
· Consequently, Child A immediately stopped fidgeting and looking around the room.
· During this activity, two other students (Child B and Child C) became disengaged  and began talking to each other and not paying attention to the teacher.
· The teacher noticed this behaviour and as an effort to re-engage Child B and Child C in the activity, she asked them to stand up and hold up the two letters ‘o’ and ‘i’ to make the grapheme ‘oi’.
· As a result, Child B and Child became engaged with the activity.
· During the segmenting to spell section, the teacher started a practical activity using whiteboards.
· Child A, Child B and Child C, engaged immediately and competently with this activity.
· Whiteboards were again used as a teaching resource for the final activity of writing a sentence.
· All students were focused throughout this activity, and followed the teacher’s guidance without difficulty.


	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?
· Child A appeared to be disengaged and fidgeting at the start of the lesson.
· When the teacher incorporated physical movements into the lesson, Child A’s engagement increased.
· Learning theories:
· Cognitive overload - Some children became disengaged during the HFW word activity. Maybe the cognitive load was too much for some students.
· Learning through play - Students were engaged during the first activity when they were singing the alphabet.
· Using physical activities- All students became highly engaged when physical movements and teaching resources were used.
· Behaviour management:
· Involvement in activities - Teacher noticed that two students became disengaged during one of the activities. Instead of telling the children off, she instead involved them in the activity.
· Teacher touched the arm of a student that became distracted. As a result, the student immediately engaged with the activity.
· Classroom management:
· Routines - helping to support the learning process. It was evident that  routines were used as the teacher and students were able to transition from one activity to another. 
· Creating a familiar learning environment, such as using props that might be familiar to the students.
· Seating arrangement - Child A sat right in front of the teacher. This may have been planned this way as it appears that Child A is easily distracted. Child B and Child C sat next to each other and were distracting each other.


	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)
· It is a morning session - children are settled and quiet.
· There are some distractions around the room. Some of the children are turning around to look at the camera when they should be paying attention to the teacher.
· There’s a lot of furniture in the classroom that is close to each other, and the children are sitting close to each. 
· There’s not a lot of content on the walls. The teacher is using the alphabet from the wall to refer to whilst teaching.
· The LSA is sat away from the children and doing a task which is unrelated to the content being taught.




Appendix c
	Date and time, year group:
· Year 6 lesson.
· The video was viewed 29/09/21
· The video was original uploaded 17/09/15


	Where and When: Context of the observation – subject/AOLE, general classroom context
· Year 6 maths lesson. The sub topic was ‘fractions’
· The total length of the video lasted 4 minutes and 55 seconds.
· The lesson was in the afternoon at 13:25
· Students are sat around tables, with 4 to 5 students sitting at each table.
· The teacher began the lesson in front of the IWB, where he displayed and explained the activities to the students for the lesson.
· The lesson was taught indoors, in what appeared to be the students’ usual classroom setting.
· The class consisted of around 25 students.
· The students were all settled before and paying attention to the teacher from the beginning of the lesson.
· There are at least 2 LSA’s in the classroom, who were sitting at the tables with the students.


	What happened: a detailed description of the critical incident(the more detail the better to refer to in your later work)
· Teacher started off the lesson by presenting the LO and plan for the lesson on the IWB.
· The teacher told the students that they would be doing group work that lesson and explained that the material for the group work was in the middle of the table.
· The students opened the envelopes and discussed the numbers that were inside.
· The teacher went around the groups asking questions.
· When the teacher went to one group, he noticed that one student (Child A) was not involved with the rest of her group.
· The teacher called her name and asked her to sit with the other children.
· When Child A joined the group, she looked uncomfortable and tried to join in to discuss the group work material.
· She was ignored by the other students and the teacher did not ask questions or check for understanding.


	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?
· Assessment for learning
· Classroom management.
· Learning theories:
· Working in groups - do all children benefit from working in groups.


	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)
· Afternoon session.
· A lot of distraction - a lot of black and white content on the walls around the IWB.
· LSA’s sitting and engaging with the students.
· There’s a lot of untidy content on the walls, especially around the IWB.
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