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Introduction
This assignment aims to provide a critical reflection of how a school develops an aspect of their school development plan (SDP). An SDP is said to be “a school’s strategic plan for improvement” (Welsh Government, 2014, p.3). Welsh Government (2022a) have replaced the 2014 School Development Plans guidance with the School Improvement Guidance with a new framework for evaluation, improvement and accountability. The guidance outlines what schools are statutorily obliged to do and what the school should do as best practice (Welsh Government, 2022a). 
A literature review will be offered aiming to explore a school’s developmental process with a focus lens being placed on one aspect of an SDP that the author has chosen to explore. As per the BERA (2018) guidelines, the school utilised for this piece of writing will be kept anonymous and referred to as School X. School X is a primary school in a small village in Wales, with an average of 410 pupils on the roll, an average of 28% of pupils are entitled to free school meals (My Local School, 2022). This is 5% above the national average as outlined by Estyn (2023) in a recent inspection report from another school in Wales. Furthermore, according to My Local School (2022) 15% of pupils identify as having additional learning needs, falling below the national average of 16.1% as outlined by Estyn (2023) in the same report. 
Following an evaluation of School X’s SDP, a focus lens will be placed on the priority of ensuring a whole school focus on developing the school’s well-being and mental health provision. The author aims to outline the processes that the school have used in the development and the ongoing management of their SDP.  A critical reflection of the processes the school have used will be offered, as well as practical suggestions for improvement based on both theory and practice.
Finally, conclusions will be drawn, detailing how the findings from completing this piece of writing will impact the author’s future practice. 
Literature review
The 2009 Programme for International Student Assessment (PISA) results for Wales showed that as a nation Wales recorded the lowest score of all UK nations and thus following these results the Welsh Government began to implement change (Senedd Research, 2022). Wales’s PISA results improved in 2018 however its ranking remained lowest in the UK (Senedd Research, 2022). Welsh Government (2022b) outlined in the Programme for Government, its long-term ambition to improve educational standards in Wales. The concept of school improvement plans is not a new one, having been referred to by Edmonds (1982) as a vital driver to the success of schools. A study conducted by Meyers and VanGronigen (2019) highlighted strategic planning based on a schools’ own vision as a vital factor to school improvement. Rees and Taylor (2015) highlighted that school improvement became the foundation of educational policy in Wales following the appointment of the education minister Leighton Andrews in 2011. OECD (2014) recommended that Wales needed to develop a school improvement structure that included long term plans, with measurable objectives. McNamara and O’Hara (2001) argue that an SDP is an invaluable tool, to aid in the improvement of educational standards. Welsh Government (2022a) outline that the purpose of SDPs is to allow schools to provide learners with the most effective learning experiences thus achieve high standards and aspirations for all pupils regardless of background. Fernandez (2011) agrees that SDPs have become a vital part in educational reform and improving educational attainment. Strunk et al. (2016) and Fernandez (2011) both agree that their research suggests a correlation between high quality SDPs and an improvement in learner outcomes. However, Dunaway, Kim, and Szad (2012) highlight that the effectiveness of SDPs is viewed differently depending on the person’s position within the school. Carvalho et al. (2021) highlight that few studies exist that outline challenges in relation to school development planning. Furthermore, Strunk et al. (2016) believed that merely creating plans is not enough to ensue improvement and that it is how the plans are executed, evaluated and managed is most important to success. Many researchers highlight the importance of teacher involvement in both the creation and implementation of SDPs (Clarke, Triggs and Nielsen, 2014 and Wadesango, 2012). Teachers’ involvement in strategic planning is said to be facilitated by their knowledge of planning, effective communication and collaboration between stakeholders (Mbugua and Rarieya, 2014). However, factors such as a lack of autonomy and knowledge of strategic planning as well as a lack of vision were all factors that were found to hinder a teacher’s involvement. Slater (2006) highlights the importance of involving teachers in collaboration processes and believes that teacher involvement is a driver to the success of improvement plans. 
Health and well-being is one of the seven areas of learning and experience in the Curriculum for Wales (Welsh Government, 2020). Welsh Government (2021a) published a framework guidance document encompassing a whole school approach to mental health and wellbeing. The aim of this document is to allow schools to review their well-being provision and determine areas of strength and areas for improvement (Welsh Government, 2021b). Welsh Government (2021b) highlight that through a whole school approach learners will have access to a good quality mental health provision in which will aid in preventing emotional health conditions from developing or progressing to more serious illnesses. Estyn (2022) reported that following the disruption caused to schools and learning during the COVID-19 pandemic, the well-being of pupils had continued to be a priority for schools during the 2021/2022 academic year. Furthermore, the Estyn (2022) report highlighted that there was a greater increase in referrals to outside agencies for pupils from areas of socio-economic deprivation where families had been more greatly impacted by the COVID-19 pandemic. As highlighted previously in this piece of writing school X is 8% above the national average for children entitled to free school meals and thus indicates that the pupils come from an area of deprivation and thus validates the inclusion of well-being provision within the school’s SDP. Furthermore, research conducted in Wales found that 1 in 6 children suffer with mental health problems and again noted that the COVID-19 pandemic has had a significantly negative impact on children’s mental health and well-being (Health and Care Research Wales, 2023). A figure that was also reported by the Commission on Young Lives (2022). 
Research presented by the Department for Education (2011) outlined that there was a correlation between good wellbeing and good academic outcomes and highlighted the importance of children’s wellbeing in primary schools. Furthermore, Gutman and Feinstein (2008) agree that there is a link between good wellbeing and academic success. However, Clarke (2020) highlights that it may not be straightforward to show a direct correlation between children’s wellbeing and attainment. Heller-Sahlgren (2018) highlighted that it may not be possible for schools to achieve a standard of well-being and a standard of academic success that align and that there may be a trade off where one prioritises the other. Furthermore, the Early Intervention Foundation (2022) found that due to time constraints and a lack of training, teachers did not possess the skills needed to support children presenting with mental health problems. Commission on Young Lives (2022) highlighted that the negative impact that poverty had on children’s well-being was apparent in school children aged 4 and became dramatically more apparent by the time children were 7 years old and thus it could be said that this highlights the importance of having the whole school approach to well-being and having provisions and trained teachers in place to cope with this. The Commission on Young Lives (2022) report also called for an increased emphasis on pupil mental health to be included in teacher training qualifications, suggesting that this could help in practitioners having more skills to be able to provide the early support that pupils may need to succeed. 
Developing an action point 
In order to achieve school improvement, Welsh Government (2022a) outline that effective self-evaluation, development planning and support in schools are all vital to success. Effective self-evaluation is said to be important in understanding a schools’ improvement priorities, with the importance of communication between schools and the local educational authorities (LEA) and regional consortia (Welsh Government, 2022a). A school’s self- evaluation process can be defined whereby ‘staff in a school reflect on their practice and identify areas to stimulate improvement in areas of pupil and professional learning’ (Chapman and Sammons, 2013, p.2). Furthermore, Chapman and Gallannaugh (2009) highlight that school self-evaluation should be individual to each school and should be intertwined into their standard everyday management systems.  Barth (1990) argued that improvement in schools should start from within, with learners at the heart of improvement planning. Self-evaluation is said to inform a school’s priorities as well as actions, with three overarching areas including vision and leadership, curriculum, learning and teaching and finally wellbeing, equality and inclusion (Welsh Government, 2022a). The Welsh Government (2022a) outline that effective self-evaluation is continuous, reflective, evidence based and is a continuum where the planned actions are reviewed to evaluate their impact. Bera (2022) outline that data that informs a school’s self-evaluation should reflect a diverse range of sources, both quantitative data such as achievement scores and qualitative data such as pupil and parent feedback and observational notes. 
Welsh Government (2021) commissioned a project that looked at the data and information need of schools which inform the function of effective self-evaluation for improvement. The project aimed to ensure that the data the schools were receiving and utilising was in the context of the school, and that the data reflected a wider, more broad focus rather than solely focusing on attainment outcomes (Welsh Government, 2021). To inform self-evaluation, School X utilised data collected from monitoring reports from the previous school year which were divided into what nearly all pupils can do and what most pupils can do, as well as learning walks, book scrutiny, learning and teaching observations, pupil interviews and parental questionnaires. School X reviewed their most recent Estyn report which detailed that an improvement was needed in a whole school approach to the well-being provision within the school. Interviews were conducted with some pupils in the school to understand if pupils understood how to access well-being provisions and if they were aware of what provisions were available to them and whether they found them helpful. As well as this, online questionnaires were sent to parents to gain a similar understanding. Estyn (2017) outlined in a best practice report the importance of including all stakeholders within the school community in self-evaluation processes, including parents, pupils, governors and all members of staff. The involvement of a broad range of stakeholders is said to ‘promote transparency, trust, shared responsibility and ongoing reflection on how to achieve improvement’ (European Commission, 2020, p.2). Within school X’s SDP, stakeholders involved included parents/carers, school staff and governors, all having a role in the overall school improvement planning. However, it may be important to note, that in the case of School X most parents did not demonstrate a high level of engagement and thus questions the quality of the impact that the parental questionnaires had on the school’s evaluation processes. In this instance the school could have used a face-to-face method of questioning as it may have encouraged more dialogue and thus resulted in a better-quality data. Research by Schilpzand et al. (2015) highlighted low response rates in parental engagement in online surveys. Furthermore, Pride Surveys (2016) highlighted that participation can be improved through ensuring that the message about surveys is widely known, this could be communicated via the schools online platform, support from PTA as well as having a parent survey liaison.
Welsh Government (2014) outline the importance of the inclusion of all stakeholders in the success of a school’s improvement plan. A strategic plan is said to be a means of outlining what a school wants to achieve through actions that will be set to realise the objectives and in turn realise the priorities (State Government Victoria, 2010). The strategic planning within a schools’ SDP should outline what actions will be taken to raise standards as well as the resources required, with the key outcomes that the SDP will aim to achieve (Department of Education, 2011). Research conducted by Van Der Voort and Wood (2014) highlights that an SDP acts as a tool in which schools can utilise to measure the impact that the SDP is having on over all school improvement. One of ways School x measured the impact that the well-being provision had on KS2 pupils was by allowing pupils to complete an initial well-being measurement using the Anna Freud well-being measurement framework (Anna Freud, 2017). This tool was utilised at the beginning of term and each half term. However, Demkowicz et al. (2020) highlighted in their research that the reading age of the children should be considered and that a child’s ability to comprehend what they are reading and measurement tools are often not age appropriate. Although the Anna Freud (2017) framework is aimed at children aged 9-11 the reading age of some of the pupils in school x were below where they should be according to age and therefore may impact their ability to understand and answer questions accurately. Impact was also measured via feedback from teacher observations of children on a day-to-day basis, their emotional regulation and behaviour in the classroom. 
Reflection/Evaluation 
School X have started their journey in implementing the ELSA programme in their school. ELSA training is based on Bandura’s (1977) social learning theory and is widely used by schools across the United Kingdom (Dodds and Blake, 2015). The ELSA programme aims to provide children with the ability to identify and manage their emotions (ELSA, n.d.). Researchers suggest that not many studies exist whereby an evaluation of the impact of ELSA interventions is studied (Burton, Trail and Norgate, 2009; Murray, 2010). However, research highlighted by Krause and Blackwell and Claridge (2020) outlined that ELSA interventions did have a positive impact on pupils’ ability to manage and regulate their emotions. Furthermore, Mann and Russell (2011) and Balampanidou (2019) outlined through their research that pupils that participated in ELSA interventions were able to develop better relationships with both peers and their teachers. Research highlights that both time and money constraints may present as barriers when implementing interventions in schools (Bellini, 2007 and Forman et al. 2009). School X outlined that their budget was limited and therefore were only able to access training for two of their staff. Burton, 2018 highlights the importance of robust training plans in place to ensure that the ELSA intervention is implemented with greatest effect. It could be said that in terms of measuring the impact of the intervention, would this be possible to complete if you have not had the ELSA training which would be the case for most staff within school X, relying solely on the 2 members of staff to manage and deliver the intervention. It could be said that a member of the senior leadership team should also undertake the training so to have a broader understanding of effective implementation.
Conclusion
In conclusion research suggested that SDPs that were executed, evaluated and managed to a high standard were vital in improving educational outcomes. Furthermore, involving all stake holders in the SDP process showed to be a vital aspect to successful improvement. The author chose to place a focus lens on the well-being priority within School X’s SDP. Data outlined that 1 in 6 pupils suffer with mental health problems thus places further emphasis on the importance of having adequate well-being provisions in place. This research highlighted to the author the importance of ensuring that as a practitioner their skills in supporting children with mental health problems and their overall well-being is regarded as just as important as the other aspects of the curriculum. In order to develop the author’s practice further, they will conduct more research into wellbeing practices and how these can be taken into the author’s future practice. Finally, a point raised in this piece of writing outlined that more training on well-being should be included as part of teacher training qualifications. This is a point that the author agrees with and will put this feedback forward to the university. 
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