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i.

The National Exemplar Framework (2008) says that pupils should be given opportunities to engage with fundamental questions, explore their beliefs and express personal responses. The lesson as shown in my microteach is intended to allow students an opportunity to do this. This lesson works as an introduction to this. The National Exemplar Framework links to the ESDGC (2008) in saying that at Key Stage 3 pupils should ask and explore fundamental questions based on their own experiences and understandings. The ESDGC says that at Key Stage 3 pupils should be able to respect and appreciate others’ culture, faith and individual values, and understand where their own beliefs come from. They should also understand how religious ideas impact on local, national and global levels. The scheme of work explores Christian and Hindu understandings of God, so allows pupils to challenge their own views by reflecting on those of others. They should then be able to express their own personal responses to fundamental questions, and so the last lesson in the scheme of work focusses on allowing pupils to re-examine their own viewpoints.

I took a constructivist approach to learning. Grimmitt (2000) said that the constructivist approach is the most widely used in RE. Freire (Bates, 2016) says that you should approach learning by building on the experiences and skills of the learner, rather than by imposing your own. This is a similar view to the ESDGC when it says that pupils should be able to talk freely and express themselves. Piaget (Bates, 2016) would agree, saying that learning is an active process, where pupils construct meaning for themselves. Biesta (2012) says that the popularity of the idea of constructivism has meant that practice has changed from teaching to learning. The emphasis is on how teachers can support learning. They are no longer at the centre, but stay on the sidelines, making sure that pupils are doing the work for themselves. But Biesta says that this is empty because students always need to learn from someone in order to learn. Vygotsky (Bates, 2016) says that the role of the teacher in this circumstance is to close the gap between what the pupil already knows and what they can learn with the help of someone else – the teacher.

I chose to do a constructivist approach rather than a behaviourist approach. Watkins (2005) refers to Ryser et al (p.375), who said that 14 year olds who were in classrooms that were run according to the constructivist way of teaching showed “a higher level of self-regard, improved ability to regulate their behaviour and an increased ability to make credible judgments about someone else’s assertions than did the control group”. Pupils were more likely to understanding that learning is about understanding and interpreting, and not just being able to recite facts. As the National Exemplar Framework (2008) says that it is essential pupils be given the chance to explore their own beliefs, it is essential then to take a constructivist approach to allow this.

I focussed on beginning the lesson with a good starter activity. Brooks, Abbott and Bills (2007) say that a good starter is essential because pupils could come from a lesson like PE where their adrenaline is going and they are stimulated, or they could have come from the opposite situation where they were in a classroom where they were bored; so you have to settle them straight away. They say that it is important to plan something that will focus attention quickly on to the theme of the lesson. 
While Allison and Tharby (2015, p.11) say that the lesson structure of starter, main task and plenary are “hopelessly simplistic”, they admit that a good starter can have its place. They say that our perceptions are influenced by the first piece of information that we receive on a topic, and this is a good chance to deliver content at a level above to anchor in challenge. I took a different approach, which Fletcher-Wood (2017) calls ‘the starter’ - this requires careful questioning to lead students on to consider the topic of the lesson. This fits well with a constructivist approach.

Effective questioning and taking a constructivist approach includes an approach to questioning that allows for different levels of understanding. Allison and Tharby (2015) say that progressively introducing new learning has been found to improve attainment. Students need to go from knowing a simple fact to knowing multiple facts, and then link these ideas together to extend on their knowledge. This links to Donaldson (2015) when he says that students should be given opportunities to create links across their learning and across the curriculum. Bruner (2006) would agree, as he says that learning can happen at any time as long as you go from simple to complex and reinforce previous learning. Allison and Tharby (2015) say that adequate time needs to be spent on this surface learning before moving on to deeper learning or problems arise. In order to do this there needs to be hinge questions to make sure that pupils have key knowledge before moving on; there needs to be extender tasks for those who finish quickly where they analyse and deepen their understanding; and a series of questions that move from factual to inferential.
This is also part of Rosenshine’s (Sutton Trust, 2014) ‘Principles of Instruction’; he says that you should present new material in small steps with students learning after every step, and ask lots of questions in order to check responses. He goes further to say that you should provide models for problem solving and worked examples. His focus is very much on guiding the pupil to where you want them to be. 

Bloom (1956) takes a similar approach with his taxonomy, where levels of knowledge are progressively deepened by asking a series of questions that go from basic facts to a deepened, reasoned understanding. This allows a teacher to target individuals with different questioning styles to target the depth of learning and thinking.

Questioning was an essential part of my approach. 
Donaldson (2015) says that feedback can be oral, with questioning designed to test understanding, reinforce ideas, encourage thinking, etc. So he goes further than Bloom in what questioning can involve. Kershen (2015, p.71) would take a different approach than Bloom, as he says that questions should be designed in a way that “opened the door to journey”; so concentrating on encouraging the students to think, rather than asking simple yet progressively more difficult questions and checking responses.
Capel, Leask and Turner (2013) say that pupils learn best when they are actively involved in the learning process. They warn that when questioning is not used effectively pupils can become confused and then disengaged, so it is essential to plan questions beforehand. It is also important to probe pupil answers and allow them to build on their previous answer; by giving the relevant feedback to their first answer it can motivate pupils to know that they are on the right track and makes them want to continue with their efforts. Quick praise when they have demonstrated a good point encourages them to have a positive approach to their engagement and continue with their increased motivation.


ii.

Since being on teaching experience I now know that I could have done some things differently in my microteach in order to see better practice. The two main areas that I can improve on are the quality of the class discussion and questioning, and including literacy and Curriculum Cymreig more effectively.
The quality of class discussion and questioning can be improved by my taking control more, challenging pupils and others viewpoints, and getting more quieter pupils involved more. In order to achieve QTS one of the standards that must be met is S 3.2.2 - They monitor and assess as they teach, giving immediate and constructive feedback to support learners as they progress.  They involve learners in reflecting on, evaluating and improving their own performance” (2009, p.9). Therefore in order to meet this standard I must take a more solid approach to questioning, and concentrate on giving good feedback when replying to pupils answers. I had some questioning in my microteach but I could have really improved on the quality of this questioning if I had probed pupils answers more, and followed a more rigid approach like the one as outlined by Bloom (1956) when he talked of his taxonomy.
I would do well to include more exhaustive literacy tasks in my lessons. I didn’t do this well at all, and now I know that by allowing pupils more free reign in their tasks this will allow for better differentiation as more able pupils will be able to produce a better standard of work. 
By touching on and referring to local issues in lessons pupils become more engaged as learning is more relevant to them. In order to achieve QTS one of the standards that must be met is S2.1.c – “They know and understand the relevant National Curriculum Programme(s) of Study and the most recent national guidance on developing thinking, communication, ICT and number skills, for example that set out in the Skills Framework for 3 to 19-year-olds in Wales” (2009, p.6). This would mean having a better understanding of what is expected of pupils at the Key Stage 3 level in terms of literacy skills, and being able to easily refer to local issues as per the Curriculum Cymreig.

Before beginning my teaching experience I thought that the key things involved in teaching would be planning and delivering a structurally sound lesson and keeping behaviour under control while in the classroom. I focussed on the structure of the lesson in my microteach and on lessons that I have planned since. However, there are now a number of other areas that I know I can utilise more effectively. 

It is key to build a positive relationship with the class and this comes more engaging with them. The Estyn report from 2016-2017 (2017) says that an excellent lesson including engaging all pupils and checking their learning so that all pupils can make progress. Donaldson (2015, p.17) says that “children and young people want lessons to be more relevant and engaging, with more practical lessons, more fun, more interactivity, and more out-of-classroom activities. There is a sense that a more general enthusiasm for learning has been sacrificed in the race for qualifications”. By stimulating their imaginations so that they become excited to learn, this allows for creativity and enables pupils to become well rounded individuals; this is all part of the responsibility of teacher.
In my microteach I included a class discussion, in which only a few pupils joined in. Allison and Tharby (2015) give the example of a RE class on the Five Pillars of Islam, where the teacher asked certain Muslim pupils to tell the rest of the class about them in order to draw on their own experiences. This showed the class that the teacher had a genuine interest in them and their life experiences. When someone in the class discussed their own personal views I could have probed them further in discussion so that they could examine their views and present their ideas to the rest of the class. This would have helped in creating a relationship with them. I didn’t have an appropriate amount of time to build a relationship with my class during the microteach and there was only a certain level of this that I could have done. But since being on professional teaching experience I have learnt the importance of building a relationship with the class in order to engage with them more. 

Examples of local issues fits in with the Curriculum Cymreig aspect, and keeps pupils interested in the learning. It is easy with RE for pupils not to feel that the things that they are learning about are not relevant to them or their lives. Grimmitt (2000) and Donaldson (2015) both say that learning should be relevant to pupils, and Grimmitt goes further by saying that RE should reflect society. By referring to local issues it demonstrates to pupils that this learning is relevant to them, and it brings the learning down to their level. This is what Donaldson (2015, p.67) calls “authentic contexts” – content should be constantly delivered in a way that is easily fits in to pupils understanding. Donaldson (2015, p.30) also talks about how pupils should be knowledgeable about their community and the wider world when he says that pupils should be “citizens of Wales and the world”.  He gives the example of how in the humanities there are opportunities to learn from the environment, local people organisations and businesses in the community. I didn’t include any examples of Curriculum Cymreig in my microteach and since being on professional teaching experience I have noticed how much of a difference it makes to refer to local issues and bring the level of content down to the pupils level so that the learning is relevant to them. When this is done they are much more interested in the topic and show a noticeable improvement in engagement. 

Donaldson (2015) emphasises the need to include literacy and numeracy tasks across the curriculum. These are talked about in greater detail with specific examples of the oracy, reading and writing aspect of this in the Literacy and Numeracy Framework (2013). The Literacy and Numeracy Framework talks about the need for a variety of different literacy tasks that range from formal and informal and talks about what the pupils should be able to achieve at every key stage. Donaldson (2015) says that competency in literacy should be the responsibility of all teachers. The reason for this is to develop critical thinking skills, creativity and problem-solving skills. For this reason, literacy and numeracy are the essential foundations of education. 
Going from my microteach experience onto professional teaching experience I have learnt how literacy tasks in particular can be and should be easily included in RE lessons. I now know that I should have included a more thorough written task in my microteach lesson, that allowed pupils to produce a decent size piece of written work in their books where they are not restricted for space to allow higher level learners the opportunity to write more; and this would be done in a way that would allow me to use sentence starters to allow for differentiation in lower ability pupils.
In the Estyn report from 2013-2014 (2014) – the introduction of the LNF has seen better plans for improving pupils literacy skills, so this approach appears to be having a positive impact.
Shanahan and Shanahan (2012) warn that there isn’t much evidence of the effectiveness of literacy. Teachers find that activities don’t always fit perfectly into the curriculum and they are more useful when they do in an organic way where they are not shoehorned in for the sake of it. Students don’t necessarily gain anything from literacy tasks unless they are encouraged to think about and are asked questions. 
So tasks need to be relevant and appropriate to the lesson, but they should always be included, even if they are only short.

Also essential to the structure of the lesson is to set the correct conditions for learning in order to account for behaviour management. 
This firstly includes making sure that pupils have the correct attitude to learning.
Maslow’s (1943) hierarchy of needs says that whichever need has priority comes first. Lower level needs – those which are physical and psychological - need to be met before higher level needs can be met. These high level needs are where adequate learning takes place. Pupils need the inner motivation to learn – and that comes through respect, trust, self-esteem and desire to grow. Meeting these needs set the appropriate conditions for learning. 
Since being on professional teaching experience it is clear to see that there are many factors which impact on the mood and engagement of the class, and these cannot be ignored or underestimated. 
Carol Dweck (2017) talks about growth and fixed mindsets, where those who have a growth mindset have an inner desire to learn. None of these approaches work without this. 

Setting the right conditions for learning is essential in order to control the behaviour of a class. Hramiak and Hudson (2011) say that behaviour is one of the biggest concerns for teachers. Steer (2009) looked at the issue of behaviour in schools in England. The report said that behaviour is an issue only when children need to learn social skills, and there are very few who cannot be taught these. 

It is important to get to know your class in order to respond to their needs. 2013 OECD (2013, p.165) says “learning cannot – and should not – be understood as a purely cognitive activity: practitioners need to be aware of and responsible to students’ emotions and motivations in order for successful learning to happen”. Brooks, Abbott and Mills (2007) also say it is important to get to know your class, as everyone is different and reacts differently to different situations. This is why it is important to empathise with your pupils. They say that confronting issues in a domineering way causes resentment, so you should stay calm and non-confrontational. 

Brooks, Abbott and Mills (?) (2007) say that key to this is getting to know your students. Everyone is different and reacts differently to situations. So it is important to empathise with pupils and not to confront issues in a domineering way as this only causes resentment and more problems down the line. They recommend staying calm and non-confrontational, staying calm and in control. This includes creating an atmosphere where the pupils can work. One of the key parts of what they say is that the point of behaviour management is to create the conditions in which learning can take place. So it is important to create routines as when pupils know you haven’t planned well enough they lose confidence in you. Another key point is that differentiation is key to this. The main reasons that students show bad behaviour is either because they are bored by the work because they find it too easy, or they don’t know what they are doing because it seems too difficult for them.

Capel, Leask and Turner (2013) list the things that motivate pupils: you should show enthusiasm for what you are teaching, treat every pupil as an individual, give quick feedback and reward appropriate behaviour. These things create the right conditions for learning to take place. By not demonstrating these things pupils can quickly become demotivated.

Brooks, Abbott and Bills (2007, p.60) say that “planning is the activity that underpins success”. The more work you put into planning your lesson beforehand the less stress and confusion there will be in the lesson itself. This gives you confidence and clarity of purpose.
I put a lot of planning work into my microteach that it just isn’t possible to do since beginning my professional teaching experience as there is not enough time. Planning lessons takes up a massive amount of time but this is essential because otherwise they will not succeed. I have learnt that things like school trips and tests take up a lot of time that you just don’t plan for, so it is important to be flexible. With hindsight I would have made my scheme of work a bit longer to account for this.

Another thing that I didn’t account for in my microteach that has since shown to be something that I should take into account when thinking of setting the right conditions for learning is the number of pupils with SEN. There are also other factors like problems with relationships, dynamics and bullying that influence how pupils behave in the class. I would take this into account more when designing my scheme of work, ensuring that it is sufficient enough to include everything that I would need to include in the time given, given that there would need to be more time set aside for dealing with these issues. It also means that I have to set aside more time and planning for differentiation. Capel, Leask and Turner (2013) say that some pupils won’t have the skills that you take for granted and you need to teach them these as it is your responsibility as a teacher to teach them what is acceptable and not. Time and consideration also needs to be set aside for this.

Setting the right conditions for learning to take place is something that I didn’t account for in my microteach. But it has been essential since beginning my professional teaching experience. Building a relationship with the class, staying calm, keeping routines and keep an atmosphere of calm have all been good effective ways of maintaining the appropriate conditions for learning and to keep behaviour under control. 

In conclusion, while there were many elements of my microteach that I felt went well, there were some aspects from which I can learn. Including literacy tasks are easy and essential. Including Curriculum Cymreig, with reference to local issues, keep interest in the topic and makes the learning relevant to pupils. And focussing on the quality of my questioning and class discussion means that I can guide learning to where I want it to go; and means that I can deepen understanding and learning. All of these things are ones that I will focus on going forward to become a great teacher.
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	OBJECTIVES
(relate to QTS Standards
 where appropriate).
	
	ACTIONS TO BE TAKEN
	
	SUCCESS
	CRITERIA
	
	TARGET
	DATE

	
QTS standard 3.3.3.c - Promote active and independent learning that enables learners to think for themselves, and to plan and manage their own learning.





Link Curiculum Cymreig into lessons
	
· Practice questioning techniques
· Read over Bloom’s taxonomy and put into practice








· Find specific examples according to the lesson
· Find the appropriate place to link these into the lesson
	
· Better class discussion
· Involvement of all pupils











· Pupils become more interested in the topic, more engagement is apparent
	
Christmas














Christmas 



	

	

	

	


	

Include literacy tasks in lessons

	
· Include a literacy task in lessons going forward
	
· Improved literacy skills from pupils 
· Written work in pupils books
	
Christmas
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