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Write a literature review to consider practitioner research known as a ‘case study.’ You should also consider, in a critical way, the possible impact of case study on practitioner practice in relation to a topic of your choice.

What are staff and pupils with autism perceptions of play-based interventions used to support social development?
Word count: 4684
This research aims to explore primary school staff and pupils’ perceptions on the use of play-based interventions to support the social development of children with autism. The professional standards for teaching have highlighted the importance of practitioners engaging in action research developing practice informed by wider readings and research findings (Welsh Government, 2019).

The Welsh Government (2020) states that schools should be aware of the needs and circumstances of all their learners when designing their own curriculum, considering equity of opportunity when putting into place support and interventions or making reasonable adjustments. Research by the National Autistic Society (2020) has shown that social development can be a challenge for children with autism as there can be issues regarding interacting with and relating to others. Play-based learning is defined by the Welsh Government (2023) as one of the key features of successful pedagogy.  Play requires concentration and attention which supports children to learn though perseverance and collaboration. Play can also support pupils to become self-aware as they learn the rules of social behaviour. Subsequently, the research question ‘What are staff and pupils with autism perceptions of play-based interventions used to support social development?’ was formulated.

The school within the research was chosen to be conducted has approximately two hundred students (Estyn, 2015). The school will be referred to as School A to assure confidentiality. Estyn (2023) has shown that the percentage of pupils within the school identified as having additional learning needs (ALN) is 21%. Whereas the data from the Welsh Government (2023) suggests that the national percentage of primary aged pupils with ALN is 13.4%. The class chosen was a specialist resource provision for learners with an autism diagnosis. The class caters for a maximum of eight pupils which is staffed by specialist trained practitioners (Burry Port Community Primary School, 2022). Stimulating and engaging learning experiences are provided to pupils in this class which also involve sensory sessions for pupils to develop their fine motor skills and interact with staff to develop their personal and social skills (Estyn, 2023). Prior to the research, a questionnaire (Refer to Appendix A) was formed for staff to complete. As well as this, an interview schedule (Refer to Appendix B) was created in preparation to interview pupils and staff in the specialist provision. An observation schedule (Refer to Appendix C) was also produced to observe play-based interventions in action. The data was chosen to be analysed by converting quantitative data into graphs and transcribing qualitative data.

Play-based learning encourages pupils to learn through active involvement which can involve exploring various environments, talking to their peers, and testing different ways to engage (Estyn, 2017). The Welsh Government (2015) emphasise the importance of first-hand experiential learning as play can support children to consolidate their learning, experiment, take risks, solve problems and make decisions.

Autism spectrum disorder is defined by a deficit in social communication (Frye, 2018). Research by Rohlfing, Grimminger, and Lüke (2017) suggests that a common social deficit in children with autism is a lack of non-verbal gestures including pointing, showing, and giving. For those with autism, play is often shown through repetitive behaviours and imaginative activities such as symbolic play (Honey et al. 2007). It has been argued that symbolic play can provide social context which can progress behaviours that are required to build the foundation for language acquisition (Quinn and Kidd, 2019). This is supported by Bandura who implies that symbolic play can aid autistic children to manipulate and represent their ideas. However, Autism Speaks (2023) disagree with this as they argue that the social development of those with autism involves direct or explicit instruction. Research by Flores et al. (2013) also supports this as they implemented a direct instruction curriculum to teach language to children with autism. It was reported that the use of direct teaching had a positive effect on the pupils’ learning. 

Furthermore, children with autism often have difficulties with social behaviours such as establishing and maintaining relationships, reciprocating interactions, and communicating with others (LaGasse, 2017). Consequently, leading to lifelong implications which can affect their interpersonal skills, academic attainment, self-worth, and independence. This is supported by Rai et al. (2018) who suggest that autistic children who experience social and communication difficulties may struggle to form friendships and are at a higher risk of depression in adulthood. Therefore, play can be used to support children with autism to build strong relationships with their peers and express their suppressed emotions (Hyman, Levy and Myers, 2020). Santrock (2019) would agree with this as he argues that despite being unable to identify their emotions to staff and parents, through play, children can indicate and express the full extent of their feelings. Despite this, it has been argued that highly controlled interventions can limit the authenticity of interactions between pupils in the classroom environment (Loveland and Tunali-Kotoski, 2005). To overcome this, the Education Endowment Foundation (2023) implies that play-based interventions should be child-led with the guidance of an adult when required. Consequently, naturalistic peer interactions are more likely to occur which can aid to close the gap in pupils’ social development (Kent et al. 2020).

Effective practice shared by a school (Estyn, 2019) has highlighted the importance of learning through play to develop independence. During interventions, staff play alongside children to facilitate and extend their learning. Thus, enhancing their intellectual and social development which can create positive attitudes towards learning. As well as this, staff observe pupils engaging in play to gain a deeper understanding of the holistic development of the learner. Subsequently, staff meet weekly to discuss the pupils’ progress, achievements, and next steps in their learning. Therefore, children are challenged through play which supports them to become ambitious learners which is also one of the four purposes of the Curriculum for Wales as the Welsh Government (2020) aim for children to set themselves high standards and seek and enjoy challenge. However, Ranz-Smith (2007) implies that play-based learning can be a challenge for teachers, especially when collaborating with other practitioners as there are differences within their conceptualisations of play pedagogy which can lead to tensions. Thus, diminishing the effectiveness of play-based learning for pupils. It is evident that play can be beneficial to support pupils, especially those with autism, to become more self-sufficient but it is important to consider the role of the teacher during planning as suggested by Pyle and Bigelow (2015).

Moreover, it has been highlighted that play-based interventions can limit behaviour issues (Dijkstra-de Neijs et al. 2023). This is supported by Hanley, Iwata, and Thompson (2001) who suggest that interventions can decrease problematics behaviours within autistic children such as aggression. Daubert, Ramani and Rubin (2018) also agree with this as they argue that play can be a form of therapy as children can learn how to control their impulsive behaviours and construct an appropriate response to the situation. However, Elbeltagi et.al (2023) suggest that the efficacy of play-based interventions depends on many factors including the age of the child at the time of initiation and the severity of the condition. As well as this, Puteh (2013) suggests that within some schools, play cannot be incorporated into learning due to insufficient resources and limited time and space allocations. It is apparent that children with autism require effective interventions which target social outcomes, but the implementation can be challenging for schools.

[bookmark: _Hlk152434409]Piaget argues that play is an essential mechanism of cognitive development as it can support children to assimilate new information and adapt to their environment (Ahmad et al. 2016). Piaget also identified different stages of play which include parallel play and cooperative play (Dougherty and Rav, 2007). Lee et al. (2020) suggest that autistic pupils often participate in parallel play as they may occasionally share, pay joint attention, and communicate with their peers. Subsequently, play can gradually increase the social interactions between children with autism over time. Thus, leading to cooperative play where children play to achieve a shared goal (Broadhead, Howard, and Wood, 2010). This is supported by Erikson’s stages of psychosocial development. The third stage is where children learn to develop their imagination and cooperate with others through active play. Thus, taking initiative and leading and responding to social interactions. If this is not achieved, guilt can occur which can lead to self-doubt in learners’ ability to socialise (Maree, 2021). Vygotsky also considers play as crucial for social development. However, his theory focuses on role play and collaboration. During role play, practitioners use their language to stimulate the social development of pupils (Bodrova and Leong, 2015). Therefore, staff act as the More Knowledgeable Other to support pupils to achieve the skills they can attain within the Zone of Proximal Development (Horner, 2017). Vygotsky also perceived play as a social symbolic activity as he implies that children do not develop in isolation but rather in a social matrix (Nicolopoulou, 1993). Bruner agrees with Vygotsky as he also emphasises the importance of scaffolding learning (Graneist and Habermas (2019). Bruner argues that practitioners should model social interactions and behaviours which can facilitate the communication of pupils (Amerian, Ahmadian, and Mehri, 2014). As well as this, Bruner developed the Language Acquisition Support System which suggests that all children including those with autism have an innate ability to learn and acquire language (Grazzani and Brockmeier, 2019). For this to be attained, a more advanced other must interact with the pupil to develop their learning. Therefore, it is important to consider the purpose of play to support the development of children.

In addition to this, the Montessori approach combines play with learning to satisfy the need for curiosity as well as enthusiasm (Isaacs, 2018). Montessori suggest a child-centred approach to learning where pupils freely choose their activities with only guidance from the teacher when required (Lillard, 2013). A study that was carried out on the Montessori approach found that Montessori children were more likely to engage in collaborative play and respond positively to conflict than children who were in the controlled, direct teaching group (Lillard and Else-Quest, 2006). Dewey agrees with Montessori as he suggests that students learn best through active participation (Beatty, 2017). He argues that progressive education should involve socially engaging learning experiences (Williams, 2017). Thus, play can provide rich, authentic experiences for students (Graham, 2007) which can support children to become more empathetic and gain a deeper understanding of social norms and values. On the other hand, Skinner (2014) would disagree with Montessori and Dewey as he suggests that practitioners should use a structed approach to support the social development of children rather than child-centred learning. Skinner implies that positive reinforcement should be used to develop socially acceptable behaviours and punishment such as negative consequences to diminish undesirable social behaviours (Lansford et al. 2017). Consequently, supporting the acquisition of social skills. It is evident that play can provide freedom for children with autism which can develop self-awareness, but the use of reinforcement should be considered to reduce stereotypy and enhance engagement in responses (Li, Zhu, and Chen, 2018).

A case study approach was chosen for this research as it is an in-depth exploration from multiple perspectives within an authentic context (Simons, 2009). Yin (2014) argues that an exploratory case study can be used to gain an extensive representation of a social phenomenon that is too complex for a survey. Case studies can be useful as they can produce rich data which provides an accurate picture of the case (Thomas, 2021). However, it is suggested by Holmes (2020) that researcher positionality can affect the objectivity of the data collected within a case study due to the values and beliefs of the researcher. Rowe (2014) argues that researchers should be reflexive to reduce prejudice. Although, it should be noted that researchers can never objectively describe reality despite the consideration of reflexivity (Dubois, 2015). Therefore, it is suggested to avoid bias and be neutral in the accumulation and analysis of data (Ormston et al. 2014). 

A case study can also be useful as primary and secondary data can be collected and analysed from a triangulation of methods (Baxter and Jack, 2015). Orchard and Winch suggest that skilled researchers should understand quantitative and qualitative methods (Winch, Oancea, and Orchard, 2015). Although, it is implied that small samples are often used which can lead to insufficient data as it may not be representative of the general population (Cohen, Manion and Morrison, 2018). 

In addition to this, Cheung, and Wong (2014) argue that a case study can challenge issues that have not been previously studied. Subsequently, building the foundation for and informing future research. Despite this, a case study can be difficult to replicate as they focus on a specific context (Thomas, 2013). Thus, the data may be less reliable.

Moreover, questionnaires were chosen as a research tool to gain quantitative data (Lewis et al. (2004) from the staff in the specialist provision class. The use of close-ended questions will ensure standardised responses which can be quick to analyse (Godfrey et al. 2018). As a result of this, Broekkamp and Van Hout-Wolters (2007) suggest that it can be easier to identify correlations within the data once transferred to graphs. As well as this, the standardisation of questionnaires suggest that they can be replicated and provide consistency (National Foundation for Educational Research, 2013). Thus, the data is more likely to be reliable. On the other hand, MacRae, and Jones (2023) argue pre-coded questions may result in a lack of qualitative data. To overcome this, Noffke and Somekh (2009) imply that open-ended questions should also be included in a questionnaire to allow in-depth responses from the participants. Despite this, the researcher is still unable to ask probing questions to follow up any information that may be of interest (Ponizovsky-Bergelson et al. 2019).

The use of questionnaires as a research tool can also provide a large sample of data when distributed online (Phellas, 2005). However, Fargas-Malet et al. (2010) argue that the return rate of questionnaires can be low due to the length of the questionnaire or lack of interest or time.

Additionally, Denscombe (2014) implies that as questionnaires are completed anonymously, the likelihood of honest responses is increased. Although, it is important to consider that the researcher is not with the participant during the completion of the questionnaire and therefore, cannot evaluate their body language for truthfulness (Opdenakker, 2006). Consequently, reducing the validity of the data.

In addition to this, semi-structured interviews were chosen as a research tool to collect qualitative data from four pupils with autism to discover their perspectives of play-based interventions used to support their social development rather than staff interpreting the learners’ views on their behalf (Eder and Fingerson, 2001). This is also supported by Article 12 of the UNCRC which suggests that every child has the right to express their views in matters affecting them and these should be considered seriously (UNICEF, 2019). However, Danby, Ewing, and Thorpe (2011) argue that the quality of the data can be affected by interactions between the interviewer and the participant. To enhance the interaction, it is suggested that the interviewer should draw upon a range of strategies such as establishing a rapport and using open-ended questions to encourage narrative responses (Krahenbuhl and Blades, 2006). Thus, gaining the confidence of the interviewee which will support the pupil to engage with the interaction (Kortesluoma, Hentinen and Nikkonen, 2003).

The responses from the interviews were chosen to be transcribed to analyse the data gathered. Bird (2005) implies that the transcription of qualitative data should be perceived as an interpretive process where the researcher creates meanings of the qualitative data. However, it has been argued that this can be time-consuming (Braun and Clarke, 2006). 

Semi-structed interviews can also offer flexibility as the questions can be altered depending on the response of the interview (DeJonckheere and Vaughn, 2019). Although, Jamshed (2014) suggests that it can be difficult to analyse the data due to the differences. Subsequently, reducing reliability and generalisability.

Furthermore, observations were chosen as a research tool to observe play-based interventions in action. Bruce, Louis, and McCall (2015) suggest that observations allow the researcher to view their interest in an authentic context rather than relying on responses. As well as this, observations can provide the opportunity to observe what participants may be unwilling to discuss (Bell and Waters, 2018). Forman and Hall (2005) also suggest that teachers should observe children to gain a deeper understanding of their levels of cognitive and social development. However, they consider that this may not help to improve the quality of conversations between staff and pupils.

Kawulich (2012) suggests that observations can be used to triangulate data by comparing them to the data collected from interviews, questionnaires, and literature. Therefore, enhancing the validity and credibility of the data. Despite this, it must be considered that only physical and behavioural characteristics can be observed and thus, the researcher is unable to observe and understand the intentions or emotions of the participants (Papatheodorou, Gill, and Luff, 2013).

Observations as a research tool can also be useful as bias may be reduced due to the lack of interference with the participants (Harvey, 2018). Whereas Alsaawi (2014) implies that the wording of questions in questionnaires and interviews may influences the participants’ responses. On the other hand, Goodwin et al. (2015) argue that the Hawthorne effect can impact the behaviour of the staff and children being observed as they may act how they think the researcher would like them to. Thus, the data may not be valid.

Orchard and Winch (2015) suggest that researchers should understand the ethical principles of their inquiry. An application for ethical approval was completed and submitted to ensure the research was allowed to be carried out (Refer to Appendix D). In addition to this, a consent form (Refer to Appendix E) and information sheet (Refer to Appendix F) were created to be sent to the parents of the pupils participating in the research to obtain informed, voluntary consent at the beginning of the research as suggested by the BERA (2018) guidelines. To obtain ongoing assent from the children, it was chosen to inform the pupils the purpose of the research and how the data they provide will be utilised as suggested by Ramrathan, le Grange and Shawa (2020). It is also implied that researchers should be sensitive with and remind participants that they have the right to withdraw at any time in accordance with the EWC (2023) Code of Professional Conduct and Practice. Although, Gallagher et al. (2010) argues that ensuring information is expressed clearly and understood may be challenging when children lack interest in the explanations of research. Thus, forming issues of obtaining assent. Kirby (2020) suggests ongoing assent can be obtained by providing children with reversible artifacts that can be used to indicate whether they feel comfortable to continue. However, Bourke and Loveridge (2014) propose that researchers should also make judgements on the children’s expressions such as reddening of face or decreasing eye contact which may suggest that the pupil no longer would like to proceed in the research process.

In addition to this, Savin-Baden and Major (2013) argue that research positionality must also be considered as the view of the researcher will inform how they adopt the research activity including its social and political context. During the observations and interviews with children, Dunne, Pryor and Yates (2005) implies that the researcher should avoid positioning themselves as a teacher but rather as pupil. Subsequently, reducing social hierarchies which may increase the possibility of children giving ongoing assent to participate in the research as they feel that they can relate to the researcher. This is supported by Blackburn (2018) who suggests that researchers should develop strategies to engage children in different circumstances to collect high-quality information whilst ensuring the rights of the child are safeguarded. 

It was also decided that the questionnaires would be completed anonymously which may reassure the participants as their data will be untraceable (Twemlow, 2006). Israel (2014) suggests that the risk of harm should be minimised by using a pseudonym for participants during the collection and sharing of data. It has also been highlighted by the Data Protection Act (2018) that all data collected should be kept confidential and destroyed after it has been utilised. Alderson and Morrow (2011) argue that data should be stored discreetly to ensure that only those who are authorised have access to it. However, research implies that participants may be reluctant to share their personal information despite assurance of confidentiality (David, Edwards and Alldred, 2001).

[bookmark: _Hlk153116196]BERA (2014) highlights the importance of reflection on research for practitioners to improve their professional practice and enhance their impact. It was chosen to use Kolb’s learning cycle as a model of reflection (Davitadze et al. 2022). The research carried out formed a concrete experience to explore staff and pupils with autism perceptions of play-based interventions used to support social development. A reflective observation can then inform the researcher on the strengths and limitations of the case study and research methods chosen. A case study approach was useful as the research was studied holistically which has made it evident that play-based interventions can be used to support the social development and communication of children with autism. This is supported by Zaidman-Zait et al. (2014) who suggest that the bidirectional interaction between adults and pupils can be enhanced during and after play. Although the data may not be representative of the general population as the research has a specific focus (Starman, 2013). Berg (2009) implies that the use of semi-structured interviews was a valid research method as the flexibility of how the questions can be worded facilitates different levels of language and clarifications to be made by the researcher. As well as this, Frances, Coughlan and Cronin (2009) also suggest that semi-structured interviews allow the interviewer to explore spontaneous information expressed by the interviewee. However, Clark (2010) argues that there is still the issue of the quality of questions and expressions of the researcher to maximise the opportunity for young children to share their views and elicit rich data. It is evident that interviews can produce valid data, but it is dependent on the wording of the questions. In addition to this, the use of observations as a research tool can enhance the validity of data as they offer insights in their natural context (Gilmartin-Thomas, Liew, and Hopper, 2018). However, Mann (2003) argues that interpretations of the observations may differ among researchers which can reduce the reliability of the data. Furthermore, the data collected from questionnaires can be quantified quickly and easily which allows the researchers to form reliable judgements (Jones, Baxter and Khanduja, 2013). On the other hand, Marshall (2005) implies that closed-ended questions can limit responses as the options can often be suggestive or misinterpreted by the participants. Thus, continuous professional development was supported as critical reflection and learning can prompt further professional growth (Welsh Government, 2019). This is also supported by Orchard and Winch who suggest that researchers should be sceptical and understand empirical evidence (McNiff, 2013). Abstract conceptualisation can support the connection between research and literature which can lead to the active experimentation and implementation of new research strategies. As well as this, the development of new techniques was supported as research on social development had a positive impact on pedagogy (Thomas et al. 2023). Therefore, a play-based intervention focusing on social development will be trialled to support children with autism to thrive.

Orchard and Winch imply that practitioners should be part of an inquiring profession (May and Perry, 2011). Therefore, Lego-based therapy (LeGoff et al. 2004) will be trialled with a future class to ensure equity during the support of learner development. Owens et al. (2008) argue that Lego-based therapy can be used to improve peer interactions and collaboration (LeGoff and Sherman, 2006). It specifically focuses on aiming to support the social development of children with autism. Turn-taking can be targeted during Lego-based therapy as each child adopts a different role where they must listen and communicate with each other to assemble a completed Lego model (Gibson, Pritchard-Rowe, and de Lemos, 2020). As Lego-based therapy is based on the natural interests of children as supported by Montessori (Lillard, 2013), Koegel et al. (2013) suggest that pupils with autism may feel more inclined to socialise. Lego-based therapy is also supported by Pang (2010) who suggests that it can increases pupils’ attention span. However, Brett (2013) reported that there was no significant difference in the communication or self-initiated social interactions of pupils with autism after the implementation of Lego-based therapy. As well as this, Huskens et al. (2015) imply collaborative skills did not improve during or after the Lego-based therapy sessions. Although, it is to be considered that issues with Lego-based therapy may arise due to the duration of the intervention (Lindsay, Hounsell, and Cassiani, 2017). It is evident that the implementation of Lego-based therapy may be beneficial for supporting the social development of pupils with autism which can enhance the quality of relationships (LeGoff et al. 2014) and may have a positive impact on academic attainment and self-efficacy. Thus, also supporting the holistic development of the child.

If this case study approach was repeated, it would be beneficial to use alternative research methods rather than solely relying on questionnaires, interviews, and observations. Christensen and Prout (2002) argue that the chosen methodology for research should consider the specific needs and characteristics of the participants. The research that has been conducted involved children with autism which research has highlighted have an advanced ability to draw, far beyond their overall intelligence. Therefore, the use of drawings as a research tool may have allowed these participants to express themselves more effectively. This is supported by Miles (2000) who suggests that asking children to draw in an interview can help to establish a rapport, trigger, and organise information and provide the child with more control as they can draw as much as they would like to. Despite this, Leonard (2006) disagrees as she argues that children may copy their peers’ drawings especially in a classroom setting. As a result of this, the perspectives shared may be socially constructed rather than personal perceptions. To overcome this, it is suggested by Maguire and Delahunt (2017) that researchers should carry out interviews with children which involve drawing individually as this can reduce the temptation to view their peers’ drawings and pressure as pupils may feel more comfortable to freely express their views by themselves rather than in a group. Thus, enhancing independence and the validity of data.

To further develop continuous professional development and collaboration, the lesson study (van Groningen and Benntt, 2012) approach will be used. The Education Endowment Foundation (2017) states that lesson study focuses on the learning of students as teachers collaborate to plan a shared learning goal, observe their peers’ lessons, and provide feedback to refine the lesson. This is supported by Hill (2013) who suggests that schools should be responsible for their own improvement and create a culture of open classrooms where teachers can learn from their peers. It has been implied that lesson study can aid practitioners to critically reflect on their planning to meet pupils’ needs and the next steps in their development, to strengthen the quality of teaching and learning (Fujii, 2016). Rahardjanto (2019) also argues that lesson study can support the management of the learning environment as their research has highlighted that teachers have improved their preparation to teach. Subsequently, student misconceptions may be better addressed by teachers (Vrikki et al (2017). However, Warwick et al. (2016) argue that data from cannot be generalised to a larger population due to context specificity and the diversity of teaching philosophies Sachs (2010) also implies that there may be limited time for lesson study as teachers are highly in demand by their pupils, peers, parents, and the education system. As well as this, research by Cajkler et al. (2015) has shown that lesson study on a sustained basis may be challenging. To overcome this, the Welsh Government (2023) states that professional learning should be consistent. It is evident that lesson study can be an effective strategy for teachers to research their professional practice. Thus, enhancing pedagogy. 






Reference list
Ahmad, S., Hussain, A., Batool, A., Sittar, K., and Malik, M. (2016) ‘Play and Cognitive Development: Formal Operational Perspective of Piaget’s Theory’, Journal of Education and Practice, 7(28), pp. 72-79. Available at: https://files.eric.ed.gov/fulltext/EJ1118552.pdf (Accessed: 4th September 2023).

Alderson, P., and Morrow, V. (2011) The Ethics of Research with Children and Young People: A Practical Handbook. 2nd edition. California: SAGE.

Alsaawi, A. (2014) ‘A Critical Review of Qualitative Interviews’, European Journal of Business and Social Sciences, 3(4), pp. 149-156. Available at: http://dx.doi.org/10.2139/ssrn.2819536 (Accessed: 7th December 2023).

Amerian, M., Ahmadian, M. and Mehri, E. (2014) ‘Sociocultural Theory in Practice: The Effect of Teacher, Class, and Peer Scaffolding on the Writing Development of EFL Learners’, International Journal of Applied Linguistics and English Literature, 3(5), pp. 1-12. Available at: https://doi.org/10.7575/aiac.ijalel.v.3n.5p.1 (Accessed: 4th December 2023).

Autism Speaks (2023) Social Skills and Autism. Available at: https://www.autismspeaks.org/social-skills-and-autism (Accessed: 1st December 2023).

Baxter, P., and Jack, S. (2015) ‘Qualitative Case Study Methodology: Study Design and Implementation for Novice Researchers’, The Qualitative Report, 13(4), pp. 544-599. Available at: https://nsuworks.nova.edu/cgi/viewcontent.cgi?article=1573&context=tqr (Accessed: 5th December 2023).

Beatty, B. (2017) ‘JOHN DEWEY'S HIGH HOPES FOR PLAY: DEMOCRACY AND EDUCATION AND PROGRESSIVE ERA CONTROVERSIES OVER PLAY IN KINDERGARTEN AND PRESCHOOL EDUCATION’, The Journal of the Gilded Age and Progressive Era, 16(4), pp. 424-437. Available at: https://doi.org/10.1017/S1537781417000317 (Accessed: 4th December 2023).

Bell, J. and Waters, S. (2018) Doing Your Research Project: A Guide for First-Time Researchers. 7th edition. London: McGraw-Hill Education.

BERA (2018) Ethical Guidelines for Educational Research. 4th edition. London: BERA. Available at: https://www.bera.ac.uk/wp-content/uploads/2018/06/BERA-Ethical-Guidelines-for-Educational-Research_4thEdn_2018.pdf (Accessed: 8th December 2023).

BERA (2014) Research and the Teaching Profession Building the Capacity for a Self-Improving Education System. London: BERA. Available at: https://www.thersa.org/globalassets/pdfs/bera-rsa-research-teaching-profession-full-report-for-web-2.pdf (Accessed: 10th December 2023).

Berg, B.L. (2009) Qualitative Research Methods for the Social Sciences. 7th edition. Boston: Allyn and Bacon.

Bird, C.M. (2005) ‘How I Stopped Dreading and Learned to Love Transcription’, Qualitative Inquiry, 11(2), pp. 226-248. Available at: https://doi.org/10.1177/1077800404273413 (Accessed: 6th December 2023).

Blackburn (2018) ‘Researching with Young and Developmentally Young Children: Ethical Considerations, Dilemmas, and Compromises’, BERA Bites: Early Childhood, (1). Available at: https://www.bera.ac.uk/publication/issue-1-early-childhood (Accessed: 9th December 2023).

Bodrova, E., and Leong, D.J. (2015) ‘Vygotskian and Post-Vygotskian Views on Children’s Play’, American Journal of Play, 7(3), pp. 371-388. Available at: files.eric.ed.gov/fulltext/EJ1070266.pdf (Accessed: 4th December 2023).

Bourke, R., and Loveridge, J. (2014) ‘Exploring Informed Consent and Dissent through Children’s Participation in Educational Research’, International Journal of Research and Method in Education, 37(2), pp. 151–165. Available at: https://doi.org/10.1080/1743727X.2013.817551 (Accessed: 8th December 2023).

Braun, V., and Clarke, V. (2006) ‘Using Thematic Analysis in Psychology’, Qualitative Research in Psychology’, 3(2), pp. 77-101. Available at: https://psycnet.apa.org/doi/10.1191/1478088706qp063oa (Accessed: 6th December 2023).

Brett, E. (2013) LEGO-Based Therapy: Developing Social Competence in Children with Asperger Syndrome through Collaborative LEGO Play. Exeter: University of Exeter. Available at: https://ore.exeter.ac.uk/repository/bitstream/handle/10871/14245/BrettE.pdf?sequence=1 (Accessed: 15th December 2023).

Broadhead, P., Howard, J., and Wood, E. (2010) Play and Learning in the Early Years: From Research to Practice. London: SAGE.

Broekkamp, H., and Van Hout-Wolters, B. (2007) ‘The Gap Between Educational Research and Practice: A Literature Review, Symposium, and Questionnaire’, Educational Research and Evaluation, 13(3), pp. 203-220. Available at: https://psycnet.apa.org/doi/10.1080/13803610701626127 (Accessed: 6th December 2023).

Bruce, T., Louis, S. and McCall, G. (2015) Observing Young Children. Los Angeles: SAGE.

Burry Port Community Primary School (2022) School Prospectus 2022-23. Available at: https://primarysite-prod-sorted.s3.amazonaws.com/burry-port-community/UploadedDocument/77ebc955-5c8c-4f48-be85-02e93a005bbb/bpcp-prospectus-22-23.pdf (Accessed: 1st December 2023).

Cajkler, W., Wood, P., Norton, J., Pedder, D. and Xu, H. (2015) ‘Teacher Perspectives about Lesson Study in Secondary School Departments: A Collaborative Vehicle for Professional Learning and Practice Development’, Research Papers in Education, 30(2), pp. 192-213. Available at: https://doi.org/10.1080/02671522.2014.887139 (Accessed: 16th December 2023).

Cheung, W.M., and Wong, W.Y. (2014) ‘Does Lesson Study Work? A Systematic Review on the Effects of Lesson Study and Learning Study on Teachers and Students’, International Journal for Lesson and Learning Studies, 3(2), pp. 137-149. Available at: https://doi.org/10.1108/IJLLS-05-2013-0024 (Accessed: 5th December 2023).

Christensen, P., and Prout, A. (2002) ‘Working with Ethical Symmetry in Social Research 
with Children’, Childhood, 9(4), pp. 477–497. Available at: https://doi.org/10.1177/0907568202009004007 (Accessed: 12th December 2023).

Clark, A. (2010) Transforming Children’s Spaces. London: Routledge.

Cohen, L., Manion, L. and Morrison, K. (2018) Research Methods in Education. 8th edition. London: Routledge.

Danby, S.J., Ewing, L., and Thorpe, K.J. (2011) ‘The Novice Researcher: Interviewing Young Children’, Qualitative Enquiry, 17(1), pp. 74‐84. Available at: https://www.researchgate.net/publication/258181897 (Accessed: 5th December 2023).

Data Protection Act (2018) Data Protection Act. Available at: https://www.legislation.gov.uk/ukpga/2018/12/pdfs/ukpga_20180012_en.pdf   
(Accessed: 9th December 2023).

Daubert, E., Ramani, G., and Rubin, K. (2018) ‘Play-Based Learning and Social Development’ in Boivin, M., Peters, R.D.E., and Tremblay, R. (eds) Encyclopedia on Early Childhood Development, pp.1-5. Chichester: Centre of Excellence for Early Childhood.

David, M., Edwards, R. and Alldred, P. (2001) ‘Children and School-Based Research: 'Informed Consent' or 'Educated Consent'?’, British Educational Research Journal, 27(3), pp.347-365. Available at: https://doi.org/10.1080/01411920120048340 (Accessed: 10th December 2023).     

Davitadze, M., Ooi, E., Ng, C.Y., Zhou, D., Thomas, L., Hanania, T., Blaggan, P., Evans, N., Chen, W., Melson, E., Arlt, W., and Kempegowda, P. (2022) ‘SIMBA: Using Kolb’s Learning Theory in Simulation-Based Learning to Improve Participants’ Confidence’, BMC Medical Education, 22(1), pp. 116–116. Available at: https://doi.org/10.1186/s12909-022-03176-2 (Accessed: 11th December 2023).

DeJonckheere, M., and Vaugn, L.M. (2019) ‘Semistructured Interviewing in Primary Care Research: A Balance of Relationship and Rigour’, Family Medicine and Community Health, 7(2), pp. 1-8. Available at: https://doi.org/10.1136/fmch-2018-000057 (Accessed: 7th December 2023).

Denscombe, M. (2014) The Good Research Guide: For Small-Scale Social Research Projects. 5th edition. Maidenhead: McGraw-Hill Education.

Dijkstra-de Neijs, L., Tisseur, C., Kluwen, L.A., Van Berckelaer-Onnes, I.A., Swaab, H., and Ester, W.A. (2021) ‘Effectivity of Play-Based Interventions in Children with Autism Spectrum Disorder and Their Parents: A Systematic Review’, Journal of Autism and Developmental Disorders, 53, pp. 1588–1617. Available at: https://doi.org/10.1007/s10803-021-05357-2 (Accessed: 28th November 2023).

Dougherty, J. and Ray, D. (2007) ‘Differential Impact of Play Therapy on Developmental Levels of Children’, International Journal of Play Therapy, 16(1), pp. 2–19. Available at: https://doi.org/10.1037/1555-6824.16.1.2 (Accessed: 4th December 2023).

Dubois, M. (2015) ‘Sociology of Ideology’ in Wright, J.D. (eds) International Encyclopedia of the Social and Behavioural Sciences, pp. 573-587. Netherlands: Elsevier.

Dunne, M., Pryor, J. and Yates, P. (2005) Becoming a Researcher: A Research Companion for the Social Sciences. Maidenhead: Open University Press.

Eder, D., and Fingerson, L. (2001) ‘Interviewing Children and Adolescents’ in Gubrium, J.F., and Holstein, J.A. (eds) Handbook of Interview Research, pp. 181-201. London: SAGE.

Education Endowment Foundation (2017) Lesson Study. Available at: https://educationendowmentfoundation.org.uk/projects-and-evaluation/projects/lesson-study (Accessed: 16th December 2023).

Education Endowment Foundation (2023) Play-Based Learning. Available at: https://educationendowmentfoundation.org.uk/education-evidence/early-years-toolkit/play-based-learning (Accessed: 28th November 2023).

Elbeltagi, R., Al-Beltagi, M., Saeed, N. K., and Alhawamdeh, R. (2023) ‘Play Therapy in Children with Autism: Its Role, Implications, and Limitations’, World Journal of Clinical Pediatrics, 12 (1), pp. 1–22. Available at: https://doi.org/10.5409/wjcp.v12.i1.1 (Accessed: 28th November 2023).

Estyn (2015) A Report on Burry Port Community Primary. Cardiff: Estyn. Available at: https://www.estyn.gov.wales/system/files/2020-08/Inspection%2520report%2520Burry%2520Port%2520Community%2520Primary%25202014%2520%2528English%2520only%2529.pdf.pdf.pdf.pdf.pdf.pdf.pdf.pdf.pdf.pdf.pdf.pdf.pdf.pdf.pdf.pdf.pdf.pdf.pdf.pdf.pdf.pdf (Accessed: 1st December 2023).

Estyn (2023) A Report on Burry Port Community Primary. Cardiff: Estyn. Available at: https://www.estyn.gov.wales/system/files/2023-06/Inspection%20report%20Burry%20Port%20Community%20Primary%202023_0.pdf (Accessed: 1st December 2023).

Estyn (2017) Active and Experiential Learning. Cardiff: Estyn. Available at: https://www.estyn.gov.wales/system/files/2020-07/Estyn%2520Active%2520and%2520experiential%2520learning_E_Accessible_1.pdf (Accessed: 28th November 2023).

Estyn (2019) Learning Through Play to Support Independent Learning. Available at: https://www.estyn.gov.wales/effective-practice/learning-through-play-support-independent-learning (Accessed: 28th November 2023).

Estyn (2023) Report Summary for Parents and Carers on Burry Port Primary School. Cardiff: Estyn. Available at: https://www.estyn.gov.wales/system/files/2023-08/Parents%20and%20carers%20-%20Inspection%20Report%20-%20Burry%20Port%20Community%20Primary%202023.pdf (Accessed: 1st December 2023).

EWC (2023) Code of Professional Conduct and Practice for Registrants with the Education Workforce Council (EWC). Cardiff: EWC. Available at: https://www.ewc.wales/site/index.php/en/documents-eng/fitness-to-practise/code-of-professional-conduct-and-practice/37-j16540-ewc-code-of-professional-conduct-e-web-1-1/file (Accessed: 9th December 2023).

Fargas-Malet, M., McSherry, D., Larkin, E., and Robinson, C. (2010) ‘Research with Children: Methodological Issues and Innovative Techniques’, Journal of Early Childhood Research, 8(2), pp. 175-192. Available at: https://www.researchgate.net/publication/247757717 (Accessed: 6th December 2023).

Flores, M.M., Nelson, C., Hinton, V., Franklin, T.M., Strozier, S.D., Terry, L., and Franklin, S. (2013) ‘Teaching Reading Comprehension and Language Skills to Students with Autism Spectrum Disorders and Developmental Disabilities using Direct Instruction’, Education and Training in Autism and Developmental Disabilities, 48(1), pp. 41-48. Available at: https://eric.ed.gov/?id=EJ1016462 (Accessed: 2nd December 2023).

Forman, G., and Hall, E. (2005) ‘Wondering with Children: The Importance of Observation in Early Education’, Early Childhood Research and Practice, 7(2), pp. 1-11. Available at: https://files.eric.ed.gov/fulltext/EJ1084856.pdf (Accessed: 8th December 2023).

Frances, R., Coughlan, M., and Cronin, P. (2009) ‘Interviewing in Qualitative Research’, International Journal of Therapy and Rehabilitation, 16(6), pp. 309-314. Available at: http://dx.doi.org/10.12968/ijtr.2009.16.6.42433 (Accessed: 11th December 2023).

Frye, R.E. (2018) ‘Social Skills Deficits in Autism Spectrum Disorder: Potential Biological Origins and Progress in Developing Therapeutic Agents’, CNS Drugs, 32(8), pp. 713–734. Available at: https://doi.org/10.1007/s40263-018-0556-y (Accessed: 3rd December 2023).

Fujii, T. (2016) ‘Designing and Adapting Tasks in Lesson Planning: A Critical Process of Lesson Study’, ZDM Mathematics Education, 48, pp. 411-423. Available at: http://dx.doi.org/10.1007/s11858-016-0770-3 (Accessed: 16th December 2023). 

Gallagher, M., Haywood, S. L., Jones, M. W., and Milne, S. (2010) ‘Negotiating Informed Consent with Children in School-Based Research: A Critical Review’, Children & Society, 24(6), pp. 471–482. Available at: https://doi.org/10.1111/j.1099-0860.2009.00240.x (Accessed: 9th December 2023).

Gibson, J.L., Pritchard-Rowe, E., and de Lemos, C. (2020) ‘Play-Based Interventions to Support Social and Communication Development in Autistic Children Aged 2-8 Years: A Scoping Review’, Autism and Developmental Language Impairments, 8(6), pp. 1-14. Available at: https://doi.org/10.31234/osf.io/mp2xc (Accessed: 15th December 2023).

Gilmartin-Thomas, J.F., Liew, D., and Hopper, I. (2018) ‘Observational Studies and their Utility for Practice. Australian Prescriber, 41(3), pp. 82–85. Available at: https://doi.org/10.18773/austprescr.2018.017 (Accessed: 11th December 2023).

Godfrey, D., Seleznyov, S., Anders, J., Wollaston, N. and Barrera-Pedemonte, F. (2019) ‘A Developmental Evaluation Approach to Lesson Study: Exploring the Impact of Lesson Study in London Schools’, Professional Development in Education, 45(2), pp. 325-340. Available at: https://doi.org/10.1080/19415257.2018.1474488 (Accessed: 6th December 2023).

Goodwin, M.A., Stange, K.C., Zyzanski, S.J., Crabtree, B.F., Borawski, E.A., and Flocke, S.A. (2017) ‘The Hawthorne Effect in Direct Observation Research with Physicians and Patients’, Journal of Evaluation in Clinical Practice, 23(6), pp. 1322–1328. Available at: https://doi.org/10.1111/jep.12781 (Accessed: 7th December 2023).


Graham, M.A. (2007) ‘Art, Ecology, and Art Education: Locating Art Education in a Critical Place-Based Pedagogy’, Studies in Art Education, 48(4), pp. 375-391. Available at: https://doi.org/10.1080/00393541.2007.11650115 (Accessed: 2nd December 2023).

Graneist, A., and Habermas, T. (2019) ‘Beyond the Text Given: Studying the Scaffolding of Narrative Emotion Regulation as a Contribution to Bruner and Feldman’s Cultural Cognitive Developmental Psychology’, Integrative Physiological and Behavioral Science, 53(4), pp. 644–660. Available at: https://doi.org/10.1007/s12124-019-9474-x (Accessed: 2nd December 2023).

Grazzani, I. and Brockmeier, J. (2019) ‘Language Games and Social Cognition: Revisiting Bruner’, Integrative Physiological and Behavioral Science, 53(4), pp. 602–610. Available at: https://doi.org/10.1007/s12124-019-09489-0 (Accessed: 4th December 2023).

Hanley, G.P., Iwata, B.A., and Thompson, R.H. (2001) ‘Reinforcement Schedule Thinning Following Treatment with Functional Communication Training’, Journal of Applied Behavior Analysis, 34(1), pp. 17-38. Available at: https://doi.org/10.1901/jaba.2001.34-17 (Accessed: 1st December 2023).

Harvey, S.A. (2018) ‘Observe Before You Leap: Why Observation Provides Critical Insights for Formative Research and Intervention Design That You'll Never Get from Focus Groups, Interviews, or KAP Surveys’, Global Health, Science and Practice, 6(2), pp. 299–316. Available at: https://doi.org/10.9745/GHSP-D-17-00328 (Accessed: 7th December 2023).

Hill, R. (2013) The Future Delivery of Education Services in Wales. Cardiff: Welsh Government. Available at: https://www.gov.wales/sites/default/files/consultations/2018-01/130621-delivery-of-education-report-en.pdf (Accessed: 16th December 2013).

Holmes, A.G.D. (2020) ‘Researcher Positionality - A Consideration of Its Influence and Place in Qualitative Research - A New Researcher Guide’, International Journal of Education, 8(4), pp. 1-10. Available at: https://doi.org/10.34293/education.v8i4.3232 (Accessed: 5th December 2023).

Honey, E., Leekam, S., Turner, M., and McConachie, H. (2007) ‘Repetitive Behaviour and Play in Typically Developing Children and Children with Autism Spectrum Disorders’, Journal of Autism and Developmental Disorders, 37, pp. 1107-1115. Available at: https://doi.org/10.1007/s10803-006-0253-4 (Accessed: 30th November 2023).

Horner, J.M. (2017) ‘Rejecting Dialogue for Perspective: Vygotsky’s Zone of Proximal Development and John Calvin’s Divine Pedagogy’, Religious Education, 112(2), pp. 96–109. Available at: https://doi.org/10.1080/00344087.2016.1223492 (Accessed: 4th December 2023).

Huskens, B., Palmen, A., Van der Werff, M., Lourens, T., and Barakova, E. (2015) ‘Improving Collaborative Play Between Children with Autism Spectrum Disorders and their Siblings: The Effectiveness of a Robot-Mediated Intervention Based on Lego Therapy’, Journal of Autism and Developmental Disorders, 45(11), pp. 3746–3755. Available at: https://doi.org/10.1007/s10803-014-2326-0 (Accessed: 15th December 2023).

Hyman, S. L., Levy, S. E., and Myers, S. M. (2020) ‘Identification, Evaluation, and Management of Children with Autism Spectrum Disorder’, Pediatrics, 145(1), pp. 1-69. Available at: https://doi.org/10.1542/peds.2019-3447 (Accessed: 27th November 2023).

Isaacs, B. (2018) Understanding the Montessori Approach: Early Years Education in Practice. 2nd edition. New York: Routledge.

Israel, M. (2014) Research Ethics and Integrity for Social Scientists: Beyond Regulatory Compliance. 2nd edition. London: SAGE.

Jamshed S. (2014) ‘Qualitative Research Method-Interviewing and Observation’, Journal of Basic and Clinical Pharmacy, 5(4), pp. 87–88. Available at: https://doi.org/10.4103/0976-0105.141942 (Accessed: 7th December 2023).

Jones, T.L., Baxter, M.A., and Khanduja, V. (2013) ‘A Quick Guide to Survey Research’ Annals of the Royal College of Surgeons of England, 95(1), pp. 5–7. Available at: https://doi.org/10.1308/003588413X13511609956372 (Accessed: 11th December 2023).

Kawulich, B. (2012) ‘Collecting Data through Observation’ in Wagner, C., Kawulich, B., and Garner, M. (eds) Doing Social Research: A Global Context, pp. 150-160. New York: McGraw Hill.

Kent, C., Cordier, R., Joosten, A., Wilkes-Gillan, S., and Bundy, A. (2020) ‘Can We Play Together? A Closer Look at the Peers of a Peer-Mediated Intervention to Improve Play in Children with Autism Spectrum Disorder’, Journal of Autism and Developmental Disorders, 50, pp. 2860–2873. Available at: https://doi.org/10.1007/s10803-020-04387-6 (Accessed: 2nd December 2023).

Kirby, P. (2020) ‘‘It’s Never Okay to Say No to Teachers’: Children’s Research Consent and Dissent in Conforming Schools Contexts’, British Educational Research Journal, 46(4), pp. 811-828. Available at: https://doi.org/10.1002/berj.3638 (Accessed: 9th December 2023).

Koegel, R., Kim, S., Koegel, L., and Schwartzman, B. (2013) ‘Improving Socialization for High School Students with ASD by using their Preferred Interests,’ Journal of Autism and Developmental Disorders, 43(9), pp. 2121–2134. Available at: https://doi.org/10.1007/s10803-013-1765-3 (Accessed: 15th December 2023).

Kortesluoma, R.L., Hentinen, M., and Nikkonen, M. (2003) ‘Conducting a Qualitative 
Child Interview: Methodological Considerations’, Journal of Advanced Nursing, 
42(5), pp. 434-441. Available at: https://pubmed.ncbi.nlm.nih.gov/12752864/ (Accessed: 5th December 2023).

Krahenbuhl, S., and Blades, M. (2006) ‘The Effect of Interviewing Techniques on Young 
Children's Responses to Questions’, Child: Care, Health and Development, 32(3), 
pp. 321-331. Available at: https://pubmed.ncbi.nlm.nih.gov/16634977/ (Accessed: 5th December 2023).

LaGasse, A.B. (2017) ‘Social Outcomes in Children with Autism Spectrum Disorder: A Review of Music Therapy Outcomes’, Patient Related Outcome Measures, 8, pp. 23–32. Available at: https://doi.org/10.2147/PROM.S106267 (Accessed: 28th November 2023).

Lansford, J.E., Godwin, J., Bornstein, M.H., Chang, L., Deater-Deckard, K., Di Giunta, L., Dodge, K.A., Malone, P.S., Oburu, P., Pastorelli, C., Skinner, A.T., Sorbring, E., Steinberg, L., Tapanya, S., Alampay, L.P., Uribe Tirado, L.M., Al-Hassan, S.M., and Bacchini, D. (2017) ‘Reward Sensitivity, Impulse Control, and Social Cognition as Mediators of the Link Between Childhood Family Adversity and Externalizing Behavior in Eight Countries’, Development and Psychopathology, 29(5), pp. 1675–1688. Available at: https://doi.org/10.1017/S0954579417001328 (Accessed: 4th December 2023).

Lee, R.L.T., Lane, S., Brown, G., Leung, C., Kwok, S.W.H., and Chan, S.W.C. (2020) ‘Systematic Review of the Impact of Unstructured Play Interventions to Improve Young Children's Physical, Social, and Emotional Wellbeing’, Nursing and Health Sciences, 22(2), pp. 184–196. Available at: https://doi.org/10.1111/nhs.12732 (Accessed: 4th December 2023).

LeGoff D.B. (2004) ‘Use of LEGO as a Therapeutic Medium for Improving Social Competence’, Journal of Autism and Developmental Disorders, 34(5), pp. 557–571. Available at: https://doi.org/10.1007/s10803-004-2550-0 (Accessed: 15th December 2023).

LeGoff D.B., de la Cuesta G.G., Kraus G.W., and Baron-Cohen S. (2014) LEGO-Based Therapy: How to Build Social Competence Through LEGO-Based Clubs for Children with Autism and Related Conditions. Philadelphia: Jessica Kingsley Publishers.

LeGoff, D.B., and Sherman, M. (2006) ‘Long-Term Outcome of Social Skills Intervention Based on Interactive LEGO Play’, Autism: The International Journal of Research and Practice, 10(4), pp. 317–329. Available at: https://doi.org/10.1177/1362361306064403 (Accessed: 15th December 2023).

Leonard, M. (2006) ‘Children’s Drawings as a Methodological Tool: Reflections on the Eleven Plus System in Northern Ireland’ Irish Journal of Sociology, 15(2), pp. 52-66. Available at: https://doi.org/10.1177/079160350601500204 (Accessed: 12th December 2023).

Lewis, V., Kellett, M., Robinson, C., Fraser, S. and Ding, S. (2004) The Reality of Research with Children and Young People. London: SAGE.

Li, J., Zhu, L., and Chen, Z. (2018) ‘The Association Between Punishment and Cooperation in Children with High-Functioning Autism’, Journal of Experimental Child Psychology, 171, pp. 1–13. Available at: https://doi.org/10.1016/j.jecp.2018.01.015 (Accessed: 2nd December 2023).

Lillard, A.S. (2013) ‘Playful Learning and Montessori Education’, American Journal of Play, 5(2), pp. 157-186. Available at: https://files.eric.ed.gov/fulltext/EJ1003949.pdf (Accessed: 30th November 2023).

Lillard, A.S., and Else-Quest, N. (2006) ‘The Early Years. Evaluating Montessori Education’, Science, 313(5795), pp. 1893–1894. Available at: https://files.eric.ed.gov/fulltext/ED622858.pdf (Accessed: 30th November 2023).

Lindsay, S., Hounsell, K.G., and Cassiani, C. (2017) ‘A Scoping Review of the Role of LEGO Therapy for Improving Inclusion and Social Skills Among Children and Youth with Autism’, Disability and Health Journal, 10(2), pp. 173–182. Available at: https://doi.org/10.1016/j.dhjo.2016.10.010 (Accessed: 15th December 2023).

Loveland, K. A., and Tunali-Kotoski, B. (2005) ‘The School-Age Child with an Autistic Spectrum Disorder’ in F. R. Volkmar, R. Paul, A. Klin, & D. Cohen (eds) Handbook of Autism and Pervasive Developmental Disorders: Diagnosis, Development, Neurobiology, and Behavior, pp. 247–287. Chichester: John Wiley & Sons.

MacRae, C., and Jones, L. (2023) ‘A Philosophical Reflection on the “Leuven Scale” and Young Children’s Expressions of Involvement’, International Journal of Qualitative Studies in Education, 36(2), pp. 234–246. Available at: https://doi.org/10.1080/09518398.2020.1828650 (Accessed: 7th December 2023).

Maguire, M., and Delahunt, B. (2017) ‘Doing a Thematic Analysis: A Practical, Step-by-Step 
Guide for Learning and Teaching Scholars’, All Ireland Journal of Higher Education, 9(3), pp. 1-14. Available at: https://ojs.aishe.org/index.php/aishe-j/article/view/335 (Accessed: 12th December 2023).

Mann, C.J. (2003) ‘Observational Research Methods. Research Design II: Cohort, Cross Sectional, and Case-Control Studies’, Emergency Medicine Journal, 20(1), pp. 54-60. Available at: http://dx.doi.org/10.1136/emj.20.1.54 (Accessed: 11th December 2023).

Maree, J.G. (2021) ‘The Psychosocial Development Theory of Erik Erikson: Critical Overview’, Early Child Development and Care, 191(7–8), pp. 1107–1121. Available at: https://doi.org/10.1080/03004430.2020.1845163 (Accessed: 4th December 2023).

Marshall, G. (2005) ‘The Purpose, Design and Administration of a Questionnaire for Data Collection’, Radiography, 11(2), pp. 131-136. Available at: https://doi.org/10.1016/j.radi.2004.09.002 (Accessed: 11th December 2023).

May, T., and Perry, B. (2011) Social Research and Reflexivity Content, Consequences and Context. London: SAGE.

McNiff, J. (2013) Action Research: Principles and Practice. 3rd edition. London: Routledge. 

Miles, G.M. (2000) ‘Drawing Together Hope: ‘‘Listening’’ to Militarised Children’, Journal 
of Child Health Care, 4(4), pp. 137–142. Available at: https://doi.org/10.1177/136749350000400401 (Accessed: 12th December 2023).

National Autistic Society (2020) Understanding and Developing Communication. Available at: https://www.autism.org.uk/advice-and-guidance/topics/communication/understanding-and-developing-communication (Accessed: 27th November 2023).

National Foundation for Educational Research (2013) How to...Run Qualitative and Quantitative Research: From Definitions through to Analysis (How to Guides). Slough: NFER.

Nicolopoulou, L. (1993) ‘Play, Cognitive Development, and the Social World: Piaget, Vygotsky, and Beyond’, Human Development, 36(1), pp. 1-27. Available at: https://psycnet.apa.org/doi/10.1159/000277285 (Accessed: 2nd December 2023).

Noffke, S.E. and Somekh, B. (2009) The SAGE Handbook of Educational Action Research. California: SAGE.

Orchard, J. and Winch, C. (2015) ‘What Training do Teachers Need? Why Theory is Necessary to Good Teaching’, Impact, 2015(22), pp. 1–43. Available at: https://doi.org/10.1111/2048-416X.2015.12002.x (Accessed: 8th December 2023).

Ormston, R., Spencer, L., Barnard, M., and Snape, D. (2014) ‘The Foundations of Qualitative Research’ in Ritchie, J., Lewis, J., Ormston, R., and Nicholls, C.M. (eds) Qualitative Research Practice: A Guide for Social Science Students and Researchers. London: SAGE.

Opdenakker, R. (2006) ‘Advantages and Disadvantages of Four Interview Techniques in
Qualitative Research’, Forum Qualitative Sozialforschung Forum: Qualitative Social Research, 7(4), pp. 1-10. Available at: https://doi.org/10.17169/fqs-7.4.175 (Accessed: 6th December 2023).

Owens, G., Granader, Y., Humphrey, A., and Baron-Cohen, S. (2008) ‘LEGO Therapy and The Social Use of Language Programme: An Evaluation of Two Social Skills Interventions for Children with High Functioning Autism and Asperger Syndrome’, Journal of Autism and Developmental Disorders, 38(10), pp. 1944–1957. Available at: https://doi.org/10.1007/s10803-008-0590-6 (Accessed: 15th December 2023).

Pang, Y. (2010) ‘Lego Games Help Young Children with Autism Develop Social Skills’, International Journal of Education, 2(2), pp. 1-9. Available at: https://doi.org/10.5296/ije.v2i2.538 (Accessed: 11th December 2023).

Papatheodorou, T., Gill, J., and Luff, P. (2013) Child Observation for Learning and Research. Oxon: Routledge. 

Phellas, C.N., Bloch, A., and Seale, C. (2011) ‘Structured Methods: Interviews, Questionnaires and Observation’ in Seale, C. (eds) Researching Society and Culture, pp. 182-205. 3rd edition. London: SAGE.

Ponizovsky-Bergelson, Y., Dayan, Y., Wahle, N., and Roer-Strier, D. (2019) ‘A Qualitative Interview with Young Children: What Encourages or Inhibits Young Children’s Participation?’, International Journal of Qualitative Methods, 18, pp. 1-9. Available at: https://doi.org/10.1177/1609406919840516 (Accessed: 6th December 2023).

Puteh, S.N. (2013) ‘Preschool Teachers’ Perceptions Towards the Use of Play-Based Approach in Language and Literacy Development for Preschool’, Malaysian Journal of Learning and Instruction, 10, pp. 79-98. Available at: https://files.eric.ed.gov/fulltext/EJ1137222.pdf (Accessed: 2nd December 2023).

Pyle, A., and Bigelow, A. (2015) ‘Play in Kindergarten: An Interview and Observational Study in Three Canadian Classrooms’, Early Childhood Education Journal, 43(5), pp. 385-393. Available at: https://link.springer.com/content/pdf/10.1007/s10643-014-0666-1.pdf (Accessed: 29th November 2023). 

Quinn, S. and Kidd, E. (2019) ‘Symbolic Play Promotes Non‐Verbal Communicative Exchange in Infant–Caregiver Dyads’, British Journal of Developmental Psychology, 37(1), pp. 33–50. Available at: https://doi.org/10.1111/bjdp.12251 (Accessed: 3rd December 2023).

Rahardjanto, A. (2019) ‘Impact of Implementation Crashes between Lesson Study and K-13 Curriculum in Educational Services at School: A Case Study in Batu, East Java, Indonesia’, Advances in Social Sciences, Education and Humanities Research, 349, pp. 627-631. Available at: https://doi.org/10.2991/iccd-19.2019.165 (Accessed: 16th December 2023).

Rai D., Culpin I., Heuvelman H., Magnusson C. M. K., Carpenter P., Jones H. J., Emond, A. M., Zammit, S., Golding, J., and Pearson, R. M. (2018) ‘Association of Autistic Traits with Depression from Childhood to Age 18 Years’ JAMA Psychiatry, 75(8), pp. 835–843. Available at: https://doi.org/10.1001/jamapsychiatry.2018.1323 (Accessed: 27th November 2023).

Ramrathan, L., le Grange, L., and Shawa, L.B. (2017) ‘Ethics in Educational Research’ in Ramrathan, L., le Grange, L., Higgs, P. (eds) Education Studies for Initial Teacher Education, pp. 432-443. Cape Town: Juta. 
 
Ranz-Smith, D.J. (2007) ‘Teacher Perception of Play: In Leaving No Child Behind Are Teachers Leaving Childhood Behind?’, Early Education and Development, 18(2), pp. 271-303. Available at: https://doi.org/10.1080/10409280701280425 (Accessed: 29th November 2023).

Rohlfing, K. J., Grimminger, A., and Lüke, C. (2017) ‘An Interactive View on the Development of Deictic Pointing in Infancy’, Frontiers in Psychology, 8, pp. 1-6. Available at: https://doi.org/10.3389/fpsyg.2017.01319 (Accessed: 3rd December 2023).

Rowe, Wendy E. (2014) ‘Positionality’ in Coghlan, D., and Brydon-Miller, M. (eds) The Sage Encyclopedia of Action Research. London: SAGE.

Sachs, J. (2010) Learning to Improve or Improving Learning: The Dilemma of Teacher Continuing Professional Development. Australia: Macquarie University. Available at: https://www.fm-kp.si/zalozba/ISBN/978-961-6573-65-8/009-020.pdf (Accessed: 16th December 2023).

Santrock, J.W. (2019) Children. 14th edition. New York: McGraw-Hill.

Savin-Baden, M., and Major, C.H. (2013) Qualitative Research: The Essential Guide to 
Theory and Practice. London: Routledge.

Simons, H. (2009) Case Study Research in Practice. London: Sage.

Skinner, B.F. (2014) ‘A World of Our Own’, European Journal of Behavior Analysis, 15(1), pp. 21–24. Available at: https://doi.org/10.1080/15021149.2014.11434470 (Accessed: 4th December 2023).

Starman, A.B. (2013) ‘The Case Study as a Type of Qualitative Research’, Journal of Contemporary Educational Studies, 64(1), pp. 28–43. Available at: https://www.researchgate.net/publication/265682891_The_case_study_as_a_type_of_qualitative_research (Accessed: 11th December 2023).

Thomas, G. (2021) How to Do Your Case Study. 3rd edition. London: SAGE.

Thomas, G. (2013) How to Do Your Research Project: A Guide for Students in Education and Applied Social Sciences. London: SAGE.

Thomas, H., Duggan, B., Bryer, N., and Bebb, H. (2023) Evaluation of the Professional Teaching Standards for Teaching, Leadership and Assisting Teaching: Final Report. Cardiff: Welsh Government. Available at: https://www.gov.wales/sites/default/files/statistics-and-research/2023-05/evaluation-of-the-professional-standards-for-teaching-leadership-and-assisting-teaching-final-report.pdf (Accessed: 11th December 2023).

Twemlow, S.W., Fonagy, P., Sacco, F.C., and Brethour, J. R. (2006) ‘Teachers Who Bully Students: A Hidden Trauma’, International Journal of Social Psychiatry, 52(3), pp. 187–198. Available at: https://doi.org/10.1177/0020764006067234 (Accessed: 17th December 2023).

UNICEF (2019) A Summary of the UN Convention on the Rights of the Child. Available at: https://www.unicef.org.uk/wp-content/uploads/2010/05/UNCRC_summary-1.pdf (Accessed: 7th December 2023).

van Groningen, A.P., and Bennett, S. (2012) ‘Lesson Study: Collaboration, Improvement, and Reflection’, International Journal of Applied Science and Technology, 2(8), pp. 20-25. Available at: https://www.ijastnet.com/journals/Vol_2_No_8_October_2012/3.pdf (Accessed: 16th December 2023).

Vrikki, M., Warwick, P., Vermunt, J.D., Mercer, N., and Halem, N.V. (2017) ‘Teacher Learning in the Context of Lesson Study: A Video-Based Analysis of Teacher Discussions’, Teaching and Teacher Education, 61, pp. 211-224. Available at: https://doi.org/10.1016/J.TATE.2016.10.014 (Accessed: 16th December 2023). 

Warwick, P., Vrikki, M., Vermunt, J.D., Mercer, N. and van Halem, N. 
(2016) ‘Connecting Observations of Student and Teacher Learning: An Examination of Dialogic Processes in Lesson Study Discussions in Mathematics’, ZDM Mathematics Education, 48(4), pp. 555-569. Available at: https://doi.org/10.1007/s11858-015-0750-z (Accessed: 16th December 2023).

Welsh Government (2023) Creating Time and Space for Professional Learning. Available at: https://hwb.gov.wales/professional-learning/planning-and-designing-professional-learning/creating-time-and-space-for-professional-learning/ (Accessed: 16th December 2023).

Welsh Government (2020) Developing a Vision for Curriculum Design. Available at: https://hwb.gov.wales/curriculum-for-wales/designing-your-curriculum/developing-a-vision-for-curriculum-design/ (Accessed: 27th November 2023).

Welsh Government (2015) Foundation Phase Framework. Cardiff: Welsh Government. Available at: https://hwb.gov.wales/storage/d5d8e39c-b534-40cb-a3f5-7e2e126d8077/foundation-phase-framework.pdf (Accessed: 28th November 2023).

Welsh Government (2023) Pedagogy. Available at: https://hwb.gov.wales/curriculum-for-wales/designing-your-curriculum/pedagogy/ (Accessed: 27th November 2023).

Welsh Government (2019) Professional Standards for Teaching and Leadership. Cardiff: Welsh Government. Available at: https://hwb.gov.wales/api/storage/19bc948b-8a3f-41e0-944a-7bf2cadf7d18/professional-standards-for-teaching-and-leadership-interactive-pdf-for-pc.pdf (Accessed: 27th November 2023).

Welsh Government (2023) Schools’ Census Results: January 2023. Cardiff: Welsh Government. Available at: https://www.gov.wales/sites/default/files/pdf-versions/2023/9/1/1695645738/schools-census-results-january-2023.pdf (Accessed: 1st December 2023).

Williams, M.K. (2017) ‘John Dewey in the 21st Century’, Journal of Inquiry and Action in Education, 9(1), pp. 91-102. Available at: https://files.eric.ed.gov/fulltext/EJ1158258.pdf (Accessed: 2nd December 2023).

Winch, C., Oancea, A., and Orchard, J. (2015) ‘The Contribution of Educational Research to Teachers’ Professional Learning: Philosophical Understandings’, Oxford Review of Education, 41(2), pp. 202–216. Available at: https://doi.org/10.1080/03054985.2015.1017406 (Accessed: 7th December 2023).

Yin, R.K. (2014) Case Study Research: Design and Methods. 5th edition. London: SAGE.

Zaidman-Zait, A., Mirenda, P., Duku, E., Szatmari, P., Georgiades, S., Volden, J., Zwaigenbaum, L., Vaillancourt, T., Bryson, S., Smith, I., Fombonne, E., Roberts, W., Waddell, C., and Thompson, A. (2014) ‘Examination of Bidirectional Relationships between Parent Stress and Two Types of Problem Behavior in Children with Autism Spectrum Disorder’, Journal of Autism and Developmental Disorders, 44(8), pp. 1908–1917. Available at: https://doi.org/10.1007/s10803-014-2064-3 (Accessed: 10th December 2023).
Page 2

