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Section 1 -Provide a critical analysis of catalytic leadership and how the challenging nature of leading and managing early years provision ensures that the early years workforce is equipped to meet the complex demands of sociological factors and issues that impact on young children’s lives.
Leadership denotes "a process whereby an individual influences a group of individuals to achieve a common goal" (Northouse, 2004, p. 3). A catalytic leader would be able to communicate over different organisations and services and inspire sectors to achieve the highest outcomes. However, Connor (2013) suggests that this can also involve risks as you may not always get the answers you expect and acting on these may change the way your operation thinks and runs. Research by Clark (2012) showed that many Early Years Professionals felt that leadership was them being in charge, however this was if they were in management positions. Clark’s research also observed that although practitioners were strong in their leadership, they were not confident as their perception of leadership was that it should not come from them. Modelling leadership and leading early years practitioners to recognise themselves through their own practice. Early years practitioners are catalysts in supporting children’s development within the setting and part of their role is to bring in new inspirational ideas. Even if they are not in a leadership role their influence is paramount to the leading the change in practice (Whalley et al. 2005). Leadership can and should be part of the many levels of an organisation, and as children learn from quality leaders this should be diverse. Also, a strong predictor of a child’s well-being, learning and development is the relationships and interactions between the early years staff and children. A review by Douglas (2019) looked at and synthesised research to find associations that direct ECEC (Early Childhood Education and Care) leadership. He found that there was much research on primary and secondary education leadership, however there was only one review in the recruitment of ECEC leaders. It was evident that ECEC are confident in participating and speaking up when discussing concerns or innovative ideas, and that some felt that they would only be seen as a leader if they were in the recognised position (Heikka,2013).
Leadership within the early years practice continues to be a focus, as the importance of the early years now being recognised as fundamental in ensuring the child has a successful future (Pugh 2010). This is supported by Te Whariki’s childhood curriculum, that states that all children have immense potential from birth, the foundations in the quality learning they receive will build foundations for their future (New Zealand Government 2017). The New Zealand Ministry of Education state that central to their view of Leadership is Te Kopae Piripono. This a Maori approach that that sees leadership having 4 main components, having responsibility, taking responsibility, being responsible and sharing responsibility. ‘Assuming designated roles and positions of responsibility, being professional, acting ethically and appropriately, being honest, positive and open to others and different perspectives,’ by ‘taking risks, having a go, taking up a challenge, and trying new things’ and’ to share power, roles and positions and attend to relationships. (Te Kopae Piripono, 2006). Only more recently, leadership is looked at within the realm of early childhood and how engagement with families, collaboration, and relationships and how this has an invaluable impact on perspectives from a multidisciplinary approach (Hallet, 2013, LaRocco and Bruns, 2013).
Nationally, attention has been given to early childhood education and the evidence to prove the benefits of investing in children and their families (Barnett, 2008, Heckman, 2011, Zaslow et al., 2010). Heckman also states that investing in early years education of children from birth to 5, will reduce the need for specialist educational support, and promote healthier lifestyles, lower crime rates and the overall social costs will be reduced (Heckman 2011). 
Collaborative learning through the zone of proximal development (Vygotsky, 1978) can be mostly associated with a child’s learning. However, it can be used in the system of framing the process to enable practitioners in bringing the leadership element to their role. Within the Early Years there is a need for skilled and effective leaders with more emphasis on the achievement and accountability. (Siraj-Blatchford and Manni, 2006). This is supported by Bradt, 2015 who states that being a good proactive leader is not about the Leader or the team, it is about the reason or purpose. A review of early childhood literature on leadership was identified through eighty-one publications. The findings suggested that previously the thoughts on leadership considerations are most commonly of hierarchical conception. However, more recently these have made a shift to a relational and shared understanding of leadership (Nicholson et al., 2018). Many leading scholars have called for the role of leadership within management to be ended, to enable early childhood practitioners to be more inclusive. (McDowall Clark & Baylis, 2012). This resulted in leadership being discussed in connection with all roles not just management (Hard, 2008 Sullivan, 2010). However, in a review of the curriculum and assessment arrangements in Wales (Donaldson, 2015) recommends that Welsh Government should structure arrangements for Leadership, to enable them to steer the curriculum and learning to enable better outcomes, and that this should be prioritised.
A report by Graham Allen (2011) requested by Her Majesty’s Government, recommended that the workforce of those working with children 0-5 be better trained, he stated that early year's settings should recruit practitioners with Early Years Professional Status in every setting, and the leadership should be increased to post graduate or led by a graduate. Allen states to being passionate about breaking the cycle of deprivation so was happy to accept. Leaders play a vital part in the improvement of the service and quality within the early years. This is evident within the UK in practitioners with Early Years Professional Status (EYPS). Sims et al, 2014 states, practitioners that have received this training have an advanced knowledge of childhood pedagogy and leadership. The impact they have on service quality and delivery is significant in whatever role they are in (Hadfield et al, 2012). Hadfield et al, also found that practitioners felt an increase in confidence to improve practice, and when supporting or mentoring colleagues. Time is a constraint that can impact positive leadership and a study by Forest (2002, 2009) showed practitioners felt time was a barrier and a barrier against effective leadership. A study by Grarock and Morrisey (2013) supported this with the research stating, participants felt that they should be in a more formal role if taking on leadership responsibilities. Siraj-Blatchford and Hallett (2014) and Whalley (2011) both share the view that the introduction of Early Years Graduates lead to practitioners and leaders becoming change agents, improving, and shaping practice.
Leadership in the early years has become the topic of conversation in recent years, however, there has been a flip in its focus and meaning. Previously it has been about the management of data, statistics, budgets, and the running of the organisation. Grenier (2018) looks at this change and states that the focus is now on working together, sharing the aims and objectives with practitioners, and managing the team so that they feel valued and supported. Leadership has previously been looked at as being an authoritarian, Terry (2000) states, “It has evolved into a type of leadership described as being coercive, manipulative, and controlling. These negative tactics have proven counterproductive.” Bennis (1989) states that a good leader will use power well. However, Reitzug (1991) felt that this was not a wise to use authority in leadership. Research by Ankram (2016) found that Teacher leaders within schools are catalysts for change. This did not change even if they were not in a position of authority. However, it did go unacknowledged. It found that handing over the assessment of teachers to peers, strongly led to more meaningful observations and feedback. Schools that exhibit “high trust” not only involve teachers in collective decision making but they are also more likely to spread reform initiatives (Louis et al., 2010). 
Many early years practitioners avoid talking about leadership due to the misconceptions of what it entails (Cooper, 2014). The challenges with leadership within the sector of early childhood education is teachers/practitioners' ability to engage, understand and recognise that leadership is and should be ingrained in their everyday practice. Cooper argues that the reconceptualization of leadership is needed in the context of early childhood education and that to improve babies, toddlers and young children experiences, Teachers or practitioners need to know how leadership can enhance provision. Along with ensuring educational attainment, effective leadership is needed for the engagement of parents in their child’s learning outside of school.
A review of best practice in engaging parents (Goodall et al, 2010) states that essential to the success of engaging parents in programmes and support strategies is effective leadership. Having a catalytic leader in the early years will benefit when implementing interventions, as the impact on obtaining the views and suggestions from the team will increase family engagement. Using the knowledge of experienced staff who know their sector well and know what is needed and where. Redding (2004) states that frequent interactions between staff and parents build a community which supports parental engagement. A catalytic leader will consistently look for changes and move with them taking on staff and parent's suggestions and views. Grenier (2018) argues that a traditional approach to managing staff does not work. Grenier suggests that instead of telling people what they should do and how they should do it, you should urge staff to produce ideas and suggestions in how they think it will work. 
Research has shown that the quality early childhood settings are mostly led by strong leadership that share the vision of the setting between management and practitioners (Ang 2011) this is supported by Siraj-Blatchford and Manni (2008) who state this is especially  in relation to pedagogy and curriculum, and strong leadership is related to relatively minimum staff turnover the ELEYS study revealed that ‘a trained and skilled leader or manager, with the capacity to reflect upon and engage with changing contexts, capable of communicating and ensuring the vision of the setting, had a direct impact on the overall quality of the setting’(Siraj-Blatchford and Manni 2008).
As a strong catalytic leader, will notice the changes and realise when you need to follow, they will develop the team and enable them to achieve remarkable things ‘together’ developing great satisfaction.
Section 2 -Whilst considering historical political contexts, provide a comparative and critical exploration of how children’s rights and the appointment of Children’s Commissioners across the UK have impacted on early childhood. 
[bookmark: _Int_zJsu3tSX]Following World War 1 Eglantyne Jebb started a new movement to help children thrive and survive. She stated, ‘the only international language in the world is a child’s cry’ (Save the Children, 2017) Jebb spoke out damming her country’s response to a reaction that hurt children mostly. Eglantyne was fined along with being arrested because of how she stood up for the children. She continued to fight for the children and with friends she published ‘Declaration on the Rights of the Child’ the United Nations adopted this in 1959. Her work is still evident throughout the word in the work that Save the Children does in 120 different countries. ‘It marked the first major international consensus on the fundamental principles of children’s rights.’ (Declaration of the Rights of the Child, 1959 - Humanium, n.d.). In 1989 The United Nations Convention on the rights of the Child were adopted, ‘It is the most widely ratified human rights treaty in history’ (ICO, Information Commissioner s Office, n.d.) The UK government signed the convention in April 1990, and it was ratified in December 1991, coming into force in January 1992. (Gov.Uk, 2010). The 120 countries that have signed up to the agreement have agreed to follow the 54 articles of the UNUNCRC (United Nations Convention on the Rights of the Child) UNICEF, 1992) that state children’s rights and ensure that governments work to meet the needs of children. Save the Children (n.d.), are asking all governments to recommit to the UNCRC, and to focus on 3 areas:
· Ensuring all laws fully comply with the UNCRC
· Increased government spending on children
· Establishing an independent ombudsman for child rights

Welsh Government in 2004 adopted the UNCRC as a base for policy making, this was when writing policy for children and young people. Taking in account the four fundamental articles of the UNCRC. Article 2 – right to non-discrimination
Article 3 – Commitment to the best interests of the child
Article 6 – Right to life, survival, and development
Article – 12 Right to be heard
(W.G. 2022a)

[bookmark: _Int_2u6A4XWK]Furthermore, in 2011, Wales made the UNCRC part of its domestic law and introduced ‘Rights of Children and Young Persons (Wales) Measure 2011’. However, Together Scotland (2022) and Children’s rights Alliance for England (2022) both state that it has not been made part of Domestic Law in their countries.
In 1989 the Children Act 1989 became an Act of the UK Parliament and came in to force in Wales in 1991. This was influenced by the deaths in the 1980s of Kimberley Carlile, Jasmine Beckford, and Tyra Henry. The focus of the Act was to ensure authorities had frameworks in place for safeguarding and child protection. Its aim was to reflect the importance to anyone with a duty to care for children, who is expected to protect their welfare. The main principle of the Act is that children are best placed with their family, parents should be supported to exercise their responsibilities in putting the best interests of the child first and looking out for the child’s welfare. The Act places high emphasis on professionals to work in partnership with the parents, to support rather than undermine. (Department for Education, 2021). This would reinforce to all professionals and organisations working with children that they have a responsibility to keep children safe and promote their welfare. 
However, in 2004 The Children Act (2004) was developed. This was following an inquiry conducted by Lord Lambing on the request of the UK Government following the death of Victoria Climbie in 2000. The report was damning and recorded failings within 12 agencies who were unable to protect children. Laming, (2003) recommended a radical reform of services was needed with particular focus on information sharing and multi-agency working. This resulted in the Keeping children safe report (DfES, 2003a) and the, Every child matters green paper, (DfES, 2003b) being developed. Every child matter report looked at the Laming report and states failings in protecting our most vulnerable children. NHS, police, and Social Services missed valuable opportunities to save Victoria’s life. The Macmillan sisters worked to create change for the working class, they created dental and health clinics in England. They worked towards the campaign for Provision of School Meals Act, 1906 where Local Authorities could provide free meals to elementary school children. The sisters were recognised for working tirelessly to create change for families stuck in the poverty cycle. Their continuous work evident in the nurseries informed many initiatives that focussed upon social change (Liebovich, 2018) this would include the ‘Every Child Matters’ framework in the UK. (Finch, 2019) states that arguable over the last hundred years social conditions have changed in Britain. However, hunger, fatigue, inequality, and deprivation continue to exist.
 Following the 1998 White paper Modernising Social Services (Department of Health, 1998), where it was recognised that Social Services were not good in times of crises, and were not providing the high quality, effective support children needed. There are many elements that are good however, there were many examples of failings. The Department of Health found that vulnerable adults and children were left exposed to harm from the people who should be protecting them, as safeguards were not strong and not enforced. Following this, eight inspectorates joined forces with the Joint Chief Inspectors to publish a report Safeguarding Children, (Department of Health, 2002). This report identified that although all agencies recognised a fundamental responsibility to safeguard children, it was not given priority. The service planning and resource allocation did not reflect safeguarding coherently or consistently enough. The Children Act 2004, did not replace, or amend The Children Act 1989 only set a process for integrating services to children and created the post for a Children’s Commissioner for England (Evans, 2013).
The Children’s Commissioner for Wales Act 2001 was established by the Care Standards Act 2000 as an independent human rights institution for children. The work of the Commissioner underpins the UNCRC (1992) with the power to review Welsh Governments policies and other public bodies. Wales was the first UK country to appoint a Children’s Commissioner named Peter Clarke. The House of Commons Welsh Affairs Committee (2004) states that Peter Clarke the Children’s Commissioner for Wales was consulted extensively when Scotland and Northern Ireland established their commissioners, however there was no consultation requested when the Commissioner for England was established.
Peter Clarke states in the preface of the second edition of the All-Wales Child Protection Procedures 2008, that historically child protection failed in Wales with different agencies following different policy and procedure. And that thresholds for intervention differed widely. He supported the need for these procedures and stated that safeguarding children is being recognised as something that is done with the child rather than to them. (The All-Wales Child Protection Procedures review group, 2008). Furthermore, in 2019 these were replaced by the Wales Safeguarding Procedures. These would support practitioners in applying part 7 of the Social Services and Wellbeing (Wales) Act 2014. North Wales Safeguarding Board (n.d.) state a few of the changes made were, to introduce Financial and Psychological Abuse as categories in their own right, the term referral was replaced by ‘Report,’ now local authorities will need to acknowledge receipt of reports within 7 days. This furthermore protecting children and vulnerable adults. 
Professor Eileen Munro was appointed in 2010 to conduct an independent review of children’s services and child protection practice in England, her report identified that the system needs to be more child focussed and central government needed to reduce prescriptive timescales and targets. (Munro, 2011). Following this report, the Government accepted they should revise the statutory guidance, ‘Working Together to Safeguard Children’ and the Framework for the Assessment of Children in Need and their families. (Department for Education, 2011).
 
Professor Eileen Munro was appointed in 2010 to conduct an independent review of children’s services and child protection practice in England, her report identified that the system needs to be more child focussed and central government needed to reduce prescriptive timescales and targets. (Munro, 2011). Following this report, the Government accepted they should revise the statutory guidance, ‘Working Together to Safeguard Children’ and the Framework for the Assessment of Children in Need and their families. (Department for Education, 2011).
 
In 2014, Andrew Roland (Rowland, 2014) launched a report Living on a Railway line, this was to recognise the 25th anniversary of the ratification of the UNCRC in 1989. This report recommended the removal of punishment of children by chastisement. One of the substantial changes that took place following the UNCRC was ‘smacking’ and by 2016, 49 states had changed their laws to stop corporal punishment of children. However, the United Kingdom, United States of America and Australia were missing from this list. Rowland, Gerry, and Stanton, (2017) article ‘Physical Punishment of Children seeks to review the arguments that allow reasonable chastisement in these 3 big countries. They state that reducing child abuse starts by sending a clear message, and that the physical punishment of children whatever the reason is unacceptable. The 49 states had changed to 52 by January 2017, however this still did not include the UK Government. This is concerning as the figures in 2017 for children physically abused (NSPCC, n.d.) are 379,000 are injured; 70,000 need medical attention; and 2,800 are taken to Accident & Emergency rooms for treatment. However, NSPCC (2022) states that it is difficult to get a true reflection on these statistics as many adults caring for children do not recognise the signs of abuse and children are too scared to tell. 
Sweden appointed Lena Nyberg in 2001 as The Children’s Ombudsman, the duty of the role was to ensure that the United Nations Rights of the Child were promoted in the best interests of the children. The Ombudsman will look to make legislative change by submitting bills to Swedish Government. (Ombudsman for Children in Sweden, 2013). Sweden introduced a ban on smacking in 1979, and a review by Ombudsman in 2020 showed that the attitudes in violence towards children has changed dramatically and incidents of corporate punishment have declined. (The Ombudsman for Children in Sweden, 2020)  
From 21 March 2022, Wales will end Physical Punishment (Welsh Government, 2022c). From this day forward it will be illegal to physically punish children in Wales. This will mean hitting, slapping, shaking, or smacking, this is to ensure that children get the best start in life and protects their rights.

Section 3 - Choose ONE sociological aspect that challenges children’s life experiences and provide a critical evaluation of the early interventions and services that are in place to support your chosen aspect.
Child poverty is high in the UK and the Children’s Society (2022), states that there are 4.3 million children living in poverty within the UK, however this is estimated to reach 5 million by the end of this year. It equates to 3 in 10 children being deprived of basic staples such as clothing, food, and shelter. With poverty having a direct impact on the child, as parents have the inability to purchase what is needed to provide for the child’s needs, it indirectly adds stress on the parents as they will experience anxiety from shame and stigma (Featherstone et al., 2019). Charities like The Children’s Society continuously strive to work so that children’s futures are not impacted by poverty. They ensure that support is given in times of crisis like, during 2020 when Covid-19 hit, there was a 107% increase in families with children requiring emergency food parcels (The Children’s Society, 2022). Action for Children (2022), offer support from the first signs of difficulty, they work to spot the problem early which enables them to provide the help when it is needed. Action for children support the family as a whole, they support parents from pregnancy with issues ranging from poverty to domestic abuse. This supports the UN Convention on the Rights of the Child (1992) Article 6, a right to life and Article 27, a right to a good standard of living. A Report by (Bentley et al., 2020), states that the long-term impact of the pandemic may lead to heightened poverty and inequality - known drivers of serious violence. Section 47 of the Children’s Act (1989) states that children have the right to be protected from harm and exploitation. 
Following a report by Waterhouse (2000) it was recommended that a Children’s Commissioner should be appointed. Waterhouse suggest that the duties would include:
· Children’s rights are respected and a more thorough arrangement for monitoring and collection of complaints, and the procedure for whistleblowing made clear.
· Individual cases brought to the Commissioner and the handling of them, inclusive of recommendations made on the merits
· Reporting annually to the National Assembly for Wales in a publishing report
The Care Standards Act 2000, established this position in 2001. It is the role of the Children’s Commissioner to promote children’s rights and share why these are important. They will look at decisions made by public bodies and Welsh Government that will affect the rights of the child. (Children’s Commissioner for Wales, 2022).
In 2015 Welsh Government developed a strategy for Child Poverty, using a strategic approach it was their ambition to ensure that no child would be living in poverty in Wales by 2020. The two new objectives set were to focus on the economy to create more jobs and tackle in work poverty, and to support families by increasing household incomes by addressing the poverty premium. (WG, 2015).
A Research project by Bywaters et al., (2020), looked at Child Welfare Inequalities. The purpose of this research was to provide a foundation of evidence, to support policy, practice and encourage further research to support families and keep children safe from harm. Physical punishment in Wales will be no longer as a new law ending this will come into force on 21 March 2022 (Welsh Government (2022b). Welsh Government wants to protect children’s rights and support them in the best start to their life.
Evidence reviews of the relationship between poverty, child abuse and neglect (Bywaters et al., 2016), states that there is a clear connection between poverty in a family and the chance of a child experiencing some form of neglect or abuse. The contributing factors that increase the risk of poverty are complex, with poverty likely to add to the risk of mental ill- health and therefor an increased risk of parental substance misuse. This can then lead to further poverty increasing the risk of children experiencing Child abuse and neglect. However, there were limitations in the research and data available and the evidence viewed showed that poverty could be a contributing factor in CAB. The NSPCC’s summary of official data from the four UK countries (Jütte et al., 2014), states that in 2012/13 over 60,000 children were placed on a child protection register, this is 1 in 200 children. However, this does not state if any of these children were living in poverty. An article by Morris et al., (2018), states children and families in poverty are significantly more likely to be the subject of state intervention. However, they argue that this is a stigmatizing statement as not all families living in poverty harm their children. In comparison, research from The Child Welfare Inequalities Project states that ‘Children in the most deprived 10% of small neighbourhoods in the UK are over 10 times more likely to be in foster or residential care or on protection plans than children in the least deprived 10%.’ (Bywaters et al., 2020). 
The four countries across the UK have prioritised the improvement of Health, each devolved country has their own strategies, health service and social policy. With the main theme concentrating on ensuring that children and young people have the best start in life and be able to achieve their full potential. (Burrows and Cowie, 2022) Over the last 20 years the four governments recognised that there were inequalities in health and a focus on reducing the socio-economic effects was needed. There has been a significant increase in the use of foodbanks in the UK, and an analysis of the amount of food banks opened between 2010 -2013 was undertaken by Loopstra et al. The result showed that in each authority that a food bank was opened, unemployment rate was high. There were also cuts to benefit and spending cuts locally. This was supported by a study by MacLeod, Curl, and Kearns, (2018) which showed that there is a clear link between the use of food bank with food poverty and poor health, therefor impacting or adding to pre-existing ill health. Burrows and Cowie state that there is a need for health strategies to battle the socio-economic determinants of health, and this has risen throughout the pandemic. Covid-19 has had a greater impact on families living in deprivation with a significant risk of this impacting their health & wellbeing. In Wales, Public Health Wales is tasked with improving the health of its people, and the health priorities and outlined in ‘Our Strategic plan 2019-2022’.
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