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[bookmark: _GoBack][bookmark: _Hlk509437276]This essay will be critically evaluating issues that impact on children lives in Wales and Syria, looking into differences and comparisons. ‘Wales is a country within the United Kingdom of Great Britain and Northern Ireland’ (Goldstein, 2013: 13). The population of Wales is over three million. BBC (2014) state that Wales is surrounded by beaches, urban and rural areas. Goldstein (2013) explains that culture plays a significant role in lives of families and children in Early Years living in Wales. Editorial Staff (2018) describe Syria as a country that is surrounded by mountains and deserts, with the population being just over eighteen million. Sinha (no date) describes Syria as having classes of people such as upper class, middle class and lower class, similar to Wales. Boseley (2002) places importance on children’s social background. When children are grouped in society due to their finical and social situation, this determines their achievement in school life and future opportunities (Boseley, 2002). In Syria there has been a civil war since 2011 which has had a significant impact on children and families. It is estimated ‘that 8.4 million children are affected by the conflict either in Syria or as refugees’ (Sinha, no date: 1).
Ringsmose and Kragh-Müller (2017) explain that practitioners are investigating global perspectives of childhood experiences.  Early Years philosophies vary depending on the countries and the way they incorporate approaches, such as forest schools, Reggio Emilia and Montessori. For example, practitioners can include a variety of pedagogical approaches, taking children into the outdoor and providing child size equipment.  Early childhood can be defined as a time where a child from birth to eight years has the opportunity to play and extend their development (United Nations Educational Scientific and Cultural Organization, no date). Thomas and Johnson (2008) state that within Early childhood, the brain is most active between the ages of birth to seven; during these times children have the chance to increase their knowledge and understanding which is fundamental for future development. Sayeed and Guerin (2000) state that play is fundamental in childhood as it allows children to explore and be curious. By playing, children are able to extend their social interaction and model peers’ and adults’ behaviour. This links with Bandura’s theory, imitating action from peers to enhance the child’s individual learning (Sayeed and Guerin, 2000). 
Bruce (2004) suggests that as part of childhood, children should be respected and have rights. Jones and Walker (2011) refer to The United Nations Convention on the Rights of the Child (UNCRC) which is a document that is confirming 54 articles that provide children with rights.  Jones and Walker (2011) argue that the UNCRC is not completely incorporated within United Kingdom legislation. Save the Children (no date) states that by not having the UNCRC legislation, it could leave children at risk or not protected from harm.  However, The Children’s Act 1989 provides a framework to safeguard children up until the age of 18 years. The Act advocates children’s wishes which are respected along with their culture, ethnicity and race (NSPCC, 2018).
Similarly, in both Wales and Syria there are cultural experiences for children and families. Culture can be defined as a group of people sharing language, social habits, religion and other experiences. Steavenson (2016) suggests that food is an important part of Syrian culture and provides ways to protect traditions for future generations. Bruce (2004) stresses that culture allows children to increase their self-esteem and self-belonging. Mckie and Cunningham-Burley (2005) emphasise that family interaction is important, as it provides the child with a sense of identity and belonging. Identifying family members and traits all contribute towards culture. However, with the crisis in Syria people have had to evacuate homes and become refugees in other countries, which could affect their cultural traditions (Hessan, 2016). Human Rights Watch (2018) explains that approximately 1.5 million children are refugees living in countries such as Turkey and Lebanon. 
 Hessan (2016) emphasises that children being forced to leave their country has a significant impact on their cultural traditions and ethnicity. For example, culture provides the bases of values, beliefs and morals. Weber (2002) describes morals as standards of behaviour and knowing right from wrong. Bruce (2010) stresses that within Early Years practitioners, parents or guardians provide choices for children however, children make their own choices based on their values and beliefs.  Sharma (2015) suggests that values are developed and arise through experiences that children encounter. Bruce (2004) argues that if children have had their morals adapted through culture, this could have a significant impact on their development, including making discussions that could result in harmful consequences in the future.  Cultural values are the principles of a community (Sharma, 2015). Weber (2002) stresses that having a community means having the same values and set of beliefs which supports families. BBC (2014) argue that the Welsh culture influences values and beliefs which give the opportunity to bring a community together. This is similar to Syria, in that they share a community that is there to support families and to provide children with support and encouragement (Hessan, 2016). The impact this has on children from an international perspective is they have an increased self-esteem with allows them to try new challenges. Thereby promote independences and creativity (Bruce, 2010). 
Waller and Davis (2014) state that experiences and family structures for children vary depending on where the family is living or the specific culture influences. For example, children living outside of Europe are at risk of not having access to health care or safe water.  Lester (1990) suggests that Maslow's Hierarchy of Needs theory believes that children should have access to food and shelter before they can consider education. For children in both Wales and Syria, some do not have access to sufficient food or shelter. Maslow’s theory suggests that if children do not have food, they are not able to move through the stages of development, which means they are not able to reach their full potential. Penn (2014) explains that children living in the United Kingdom may consume highly processed foods due to the cost of such foods being cheap and easily available. On the other hand, children in Syria have a natural diet based on plants and animals. Public Health Wales (2012) argues that not all children in Wales have a processed diet, and that their diet is similar to Syria, with children eating a variety of vegetables and meat. 
Penn (2014) suggests that if children are eating processed food, this could cause health complications. Practitioners, parents or guardians need to ensure that children have a balanced diet which allows children to improve their nutrition (Walker and John, 2012).  Bruce (2010) explains that water is cheap and freely available to children, with the benefits believed to improve the immune system and keep the body at an average temperature.  By children having access to water, it allows them to stay hydrated and increases their concentration (Public Health Wales, 2012). Bruce (2010) stresses that if children do not have enough water it could cause their concentration levels to decrease, leading to them not being able to obtain new information from practitioners or peers in their environment.  
Rosales et al. (2009) stresses the importance of a balanced diet in Early Years, as it has a significant impact on the developing brain. Thomas and Johnson (2008) suggest that during birth and up to age of seven, the brain is active in making neuron connections. During this time the brain is expanding and making connections to use in the future. For example, the brain allows children to communicate and develop their knowledge and understanding. Rosales et al. (2009) suggests that if children have a lack of access to sufficient food or water, it can result in the brain connections becoming less effective, leading on to children developing health conditions such as obesity, diabetes and malnutrition. Children in Wales, can gain access to health services to receive advice to help aid practitioners, parent or guardians in providing children with a balance diet. This is abiding by UNCRC article 24, that children should have access to health services (UNICEF, no date). Children in Syria may have health services available but will find it difficult to gain advice from local authorities due to the crises. Baggott (2011) recognises that promoting healthy eating in Early Years makes a difference to children’s lifestyle choices. For example, providing children with information about choices of diet and how this affects their bodies can reduce health complications in adulthood. ‘Every Child Matters’ is an initiative by the United Kingdom government which was in place in 2003 to promote practitioners to work in multi-agency settings. Although there are five core areas within ‘Every Child Matters’, one of these points is promoting children to be healthy (Boaterg, 2003).
Article 29 UNCRC relates to education and declares that every child has a right to a form of education that provides an opportunity to follow their interests and increase their personal, emotional and physical development (UNICEF, no date). Kanjee and Mthembu (2015) state that the education children receive in Early Years is important, as it provides skills for future life development. Hessan (2006) states there is an education system in Syria that is for children in Early Years from three years to five years of age. This is not compulsory and operates through a private sector, similar to Wales’s education system for Early Years, which is not compulsory; it is based on a parent or guardian’s choice. Welsh Government (2017) explains that in contrast, there are schemes available to support families in providing children’s education from two years (Welsh Government, 2017). 
In addition to the Early Years provision, there is an education system and curriculum. ‘Syria follows a 12-year system of basic and secondary education, consisting of nine years of basic education and three years of secondary education’ (Immerstein, 2016: 3). Sinha (no date) explains that within the Syrian education, grades one to nine are free to access for children. The impact this has on children in Early Years is that it allows children to increase their knowledge and understanding. By providing free education, the government and other bodies recognise the importance of children receiving education (Catholic Relief Services, 2018).
Throughout 2004 to 2009 Syria’s national investment increased the budget for education by 19 percent. The UN Refugee Agency (2013) states that the education system before Syria was in the impact of civil war, showed ninety seven percent of children attended primary school and had a constant increase of results each year. On examination of these figures, the Syrian government recognise that children have a positive attitude towards education and the willingness to successes (The UN Refugee Agency, 2013). Catholic Relief Services (2018) explain that within Syria there are public policies, one of these policies is developing a long-term strategy to improve health care and education provision for children and families in refugee camps. To help children who are living in circumstances there are scheme to support education, such as The Accelerated Education programme. These programmes aim to support children with basic life skills and support digital technology (UNICEF, 2017). Although children in Syria may be able to access digital technology it may be of limited availability. The programme is defined as supporting children or adults who have missed education, to provide the opportunity for flexible education to suit the individual person’s needs (Accelerate Education, 2018).
Organisations such as Save the Children, Unicef and Crisis Network are there to aid children to gain access to education in these circumstances and they do this by fundraising money for support. The funding that these organisations receive is used to enhance resources, such as paper, pens, exercise books, teaching materials, technology and software (Accelerate Education, 2018). In comparison within Wales, the digital competence framework is integrated across the curriculum to provide children with sufficient skills to keep up with the changing world of technology (Learning Wales, 2017).  The framework allows children to be competent computer users who are able to solve problems that may arise. Learning Wales (2017) emphasises that the importance of children in Early Years learning digital skills is in order to promote self-esteem and independence. Bruce (2010) considers that the impact on children having access to digital technology is detrimental to their development. For example, if children do not have the access to digital materials they are not able to increase their knowledge and understanding. This is because the resources practitioners use are from their personal skills, knowledge and understanding. Lemish (2015) argues that this is taking the concept of Bronfenbrenner’s Theory of Development, in that children are central of the system; with practitioners around them influencing what they can achieve by themselves or with help. Hattie (2013) stresses that practitioners do not know all information and if children are relying on practitioners to increases their knowledge this could result in children being uneducated and not willing to research information independently. 
[bookmark: _Hlk508731350]Throughout the Foundation Phase, first hand experiences are being promoted, ensuring that children learn through play and consolidate their personal development (Department for Children, Education, Lifelong learning and skills, 2015). Kanjee and Mthembu (2015) clarify that the Foundation Phase allows children to follow their curiosity and interests. Jarvis (2005) suggests that Piaget’s theory is incorporated within the curriculum, promoting these methods for practitioners to follows. However, the term for children as ‘lone scientist’ can be misinterpreted. For example, Piaget is implying that children should not be isolated; but that they should learn through experienced practitioners who could provide them with a stimulating environment (Jarvis, 2005). UNICEF (2017) state that children in Syria also experience play through experiment and follow their curiosity.  
Hartas (2012) states that language is significant in Early Years as it allows children to express their opinions. Bruce (2010) suggests that language is important within Early Years as it allows children to communicate and express their opinions. Hartas (2012) argues that children need consistency from practitioners to enhance their personal, social and emotional development. However, children in Syria are unable to have access to consistent behaviour by practitioners due to the current circumstances of war. The UNCRC article 30 stresses that children have a right to their own language, however if children are becoming refugees they are being forced to learn through another language (UNICEF, no date). 
Alnassan (2016) explains that within Syria the common language spoken is Arabic and in the eastern areas, Kurdish. Syria has one language that is spoken, however they have other languages that are also used on a regular basis. Both Wales and Syria use sign language, allowing people within society to communicate who have additional needs, such as deafness. Languages spoken most frequently in Syria are English and French. (Alnassan, 2016). BBC (2014) states that within Wales there are two languages spoken, Welsh and English. The Welsh Language Act 1993 was established to ensure equal status to the English and Welsh language. By having the Act, it allows children to be bilingual which is embedded into the curriculum (Welsh Language Commissioner, 2018). Neaum (2012) suggests that by learning both languages from birth, children are able to learn more languages in the future, as the foundation and schema are there to support their development. 
This links with Piaget’s theory of cognitive development. Ojose (2008) expands that there are four stages which are sensorimotor, pre-operational, concrete operational and formal operational. Through identifying these stages Piaget implies that children learn at their own pace and move through the stages once they have acquired the skills (Bruce, 2010). Bruce (2004) suggests that the length of time spent in each stage depends on the environment and influences on children in Early Years. Ojose (2008) critics Piaget’s theory for underestimating the abilities of young children and overestimating older children. For example, Ojose (2008)  implies that children acquire the skills through sensory perceptions and motor activities that support language development from birth to two years.  Bruce (2010) states that if children do not have sensory interaction from birth, they are not able to build schema which can lead to children’s language being affected. Practitioners living in Syria believe in Piaget’s theory, in that the earlier children are exposed to learning a first language such as Arabic, the easier children obtain and develop their language (Arab Academy, no date). However, Arab Academy (no date) also states that children often learn English before learning Arabic and this is similar in Wales; with children learning both languages. The impact of children learning two languages is that it supports their development and provides them with the opportunity to communicate with a variety of people and have a wider source of job opportunities in the future. 
To conclude, there are many differences that influence children living in countries within the United Kingdom and overseas, such as Syria. Children’s experiences are formed through the environment and people in their surroundings. Some aspects that impact on children’s development are education, health and culture. Children in Wales have different childhood experiences than children living in Syria due to the crises, although there are organisations that support children and families at war in Syria. These can result in having an impact on children’s lives positive or negative, which will influence their social, emotional and physical development. Both countries governments recognise the importance of education and provide some degree of free education to support children’s development. Early Years is fundamental to teaching children and to provide the foundations for them into their adulthood.
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